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1 Adjectives

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

1.1 ® Adj + BABT (extremely)
1.1.1 Good news prompts a strong reaction

« A student has won a place on a team and is delighted.
o MWEMEAET . — The speaker describes very strong happiness.

1.1.2 Build the form

o The pattern in this lesson is Adj + fBARfET (extremely). Locate it in the
original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

MEMERBT .

ta gao xing de bu dé lido

Word guide: fili — he; F2% — happy; {545 T — extremely.
1.1.3 Read examples in context

o In the opening example, HBEME AR T . : The speaker describes very strong
happiness.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

1.1.4 Know the boundary
e The intensifier follows the adjective.
o It is expressive speech, not a measured level of emotion.

1.1.5 Use the distinction

e The speaker describes very strong happiness.

¢ The intensifier follows the adjective. It is expressive speech, not a measured level
of emotion.
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1.1.6 Try it with help closed

A student has won a place on a team and is delighted. Close the examples. Say a
Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: = 55T .

e My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o The intensifier follows the adjective.

o It is expressive speech, not a measured level of emotion.

o [ tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

1.2 ® Adj + B (very)
1.2.1 Describe a surprisingly quiet room

e You enter a room that is much quieter than expected.
o XJLEHBM. — B intensifies the adjective after it.

1.2.2 Build the form

« The pattern in this lesson is Adj + 848 (very). Locate it in the original inter-
linear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

X JLEZEER .

zhér an jing de hen

Word guide: iX JL — here; ZZ#} — quiet; 15R — very.

1.2.3 Read examples in context

« In the opening example, X JLEZEEME., : 1518 intensifies the adjective after it.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

1.2.4 Know the boundary
o fR2EF and 2R can describe the same room.
« Emphasis depends on delivery; there is no fixed numerical difference.

1.2.5 Use the distinction
o f54R intensifies the adjective after it.

o RZE and LEH3R can describe the same room. Emphasis depends on delivery;
there is no fixed numerical difference.
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1.2.6 Try it with help closed

You enter a room that is much quieter than expected. Close the examples. Say a
Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: X JLZHHSRE

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o % and R can describe the same room.

o Emphasis depends on delivery; there is no fixed numerical difference.

o [ tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

1.3 ® Adj + T + (—) ®JL (a bit too)
1.3.1 A size is beyond what you wanted

e A shirt fits loosely and you would prefer a smaller one.
o XBRRAKT AJL. — The shirt is a little too big for the intended fit.

1.3.2 Build the form

« The pattern in this lesson is Adj + T + (—) &JL (a bit too). Locate it in the
original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

XARBRKT R IL.
zhé jian yi fu da le dianr
Word guide: iX — this; {f — (measure word); &t — clothes; & — big; 5 JL — a bit.

1.3.3 Read examples in context

« In the opening example, X/AEKIRAK T A JL. : The shirt is a little too big for the
intended fit.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

1.3.4 Know the boundary
e The judgment depends on the desired size.
o A K can express a similar concern, without the same form.

1.3.5 Use the distinction
e The shirt is a little too big for the intended fit.

o The judgment depends on the desired size. # &k can express a similar concern,
without the same form.
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1.3.6 Try it with help closed

A shirt fits loosely and you would prefer a smaller one. Close the examples. Say a
Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: XA AKARK T 5 )L,

e My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

e The judgment depends on the desired size.

o A K can express a similar concern, without the same form.

o [ tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

1.4 ® HR + Noun (have plenty of)
1.4.1 Reassure someone about a shortage

¢ A friend worries that you lack time, but the afternoon is free.
o« RATEREBE. — The speaker stresses that there is plenty of time.

1.4.2 Build the form

 The pattern in this lesson is FH%& + Noun (have plenty of). Locate it in the
original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

RONEH R .

wo men you de shi shi jian

Word guide: FAT — we; HHJE — have plenty of; i}[E] — time.
1.4.3 Read examples in context

o In the opening example, AT H BIRZME . : The speaker stresses that there is
plenty of time.

e Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

1.4.4 Know the boundary
o HHJZ reassures or emphasises abundance.
e It does not give an exact quantity or promise that time is unlimited.

1.4.5 Use the distinction
e The speaker stresses that there is plenty of time.

o HHJJE reassures or emphasises abundance. It does not give an exact quantity or
promise that time is unlimited.
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1.4.6 Try it with help closed

A friend worries that you lack time, but the afternoon is free. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: FA17H 120 H] .

e My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o M E reassures or emphasises abundance.

o It does not give an exact quantity or promise that time is unlimited.

o [ tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.



2 Adverbs

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

2.1 ® Advanced B (already / even)
2.1.1 The group is still working at midnight

o A teammate looks at the clock: Hi+ 87T, BHREMIE! — “It is already twelve;
let us continue tomorrow!” [ presents the time as later than the speaker expected
or wanted.

o Compare FA1EK T — “We have all arrived” The same character can express a
reached point, “even,” or “all”; read what it applies to.

2.1.2 Emphasise a point already reached
« ¥ + time or reached state + T often adds surprise, urgency or another

evaluation: #i+_57T / HESE T .
e B4 AT also reports that it is already twelve. #f often adds emphasis, but
the exact attitude depends on the context and voice.

#H+_KT!

dou shi er didn le
Word guide: #[ — already; + & — twelve.

2.1.3 Put an unexpected item in focus

o fh2IFWANZ AT . — “He is so anxious that he cannot even eat.” Eating is
presented as something you would normally expect him to manage.

o XA EEAN 2. — “Cannot even solve such an easy question.” This use is
not a clock-time statement and does not mean all questions.

SRR T .

ta j§i de fan dou chi bu wid

Word guide: fi — he; 215 — so anxious that; 1§ — food; #f — even; ’Z | — cannot

eat.

2.1.4 Check the item before #
o FRATHERK T refers to every member of the relevant “we” group. E/NZEHIFK T
singles out Xiao Li as an unexpected participant: “Even Xiao Li came.”

o #B does not always begin the sentence. JREE T and FKATEE T put the topic or
subject before it; do not copy one time expression into every sentence pattern.

2.1.5 Contrast a reached point with an ongoing state
o #+ AT can remind a friend that it is already late. fthif¥E T/ENE says he is
still working; the state continues.

« Both can appear in one exchange: #+ &1, fiA7E LT/ER. — “It is already
twelve, and he is still working.” The words contribute different information.

2.1.6 Choose the meaning from the whole sentence

o Identify the relevant group, reached point or unexpected item. Then translate the
relation instead of replacing every & with “all.”

e To express a complaint or surprise accurately, keep the context. The character
alone does not prove that the speaker is angry.

FRANTEE T2 all of us. H+ S T already twelve, with emphasis. XA faj B BIED

AN&Al: cannot even solve this easy question. Read the scope and context.

2.1.7 Try it with help closed

Recall the situation: The group is still working at midnight. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: #i+ 57!

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o FRATTENR T refers to every member of the relevant “we” group. i#E/NEEFK T
singles out Xiao Li as an unexpected participant: “Even Xiao Li came.”

o #F does not always begin the sentence. PR T and FAJERE T put the topic
or subject before it; do not copy one time expression into every sentence pattern.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.




2.2 ® Advanced 3£ ... g

2.2.1 Someone is sleeping next door
« A friend speaks loudly. You say /NEs &, HBIAZEREEIR . — “Keep your voice down;
he is still sleeping.” The continuing state is a reason for the reminder.

e iA .. g can draw attention to a state, but another spoken pattern can evaluate a
claimed role ironically. These are related-looking forms with different uses.

2.2.2 Remind the listener that a state continues
o Use subject + 3 + predicate + Wg: MiALEHEWIE / BEIEFIE, WE draws
attention to the point in this exchange; it is not a past-tense marker.

o f[E]IA F.IR can reassure someone who is rushing: “It is still early” The state
meaning comes from the sentence, while context and voice shape the tone.

BRI IR .
shijian hdi zdo ne
Word guide: H}[A] — time; & — still; B — early.

2.2.3 Recognise an ironic evaluation

o In a critical exchange, X & Z R, #EXMNHEIAE . means roughly “An expert,
supposedly — yet you do not even understand this.” It challenges the performance
expected of that role.

¢ Do not read this as “still an expert” in the same way as “still sleeping.” It can be
sharp criticism, not automatically friendly teasing.

2.2.4 Compare the two complete exchanges
o NFE A, fRTERESEIE draws attention to an ongoing activity. iR EFKIE, EXA
HEASEE contrasts a claimed role with disappointing performance.

o IRPLIE is also a context-dependent spoken response, often like “Do not even men-
tion it.” Do not build a universal translation from that short phrase alone.

2.2.5 Keep word order and context separate

» For the ongoing-state pattern, place if before the predicate and IJg¢ at the end: il
TERESEIE . Keep the activity or state that the listener needs to notice.

« A different ending can make a different sentence rather than a broken one. fhify{E
HENE? is a question about whether he is still sleeping; it is not the same reminder.

2.2.6 Interpret before imitating the tone

o Identify whether the speaker points to a continuing state or evaluates a claim. Use
the words around the pattern to justify your choice.

e When giving a considerate reminder, state the situation clearly. Do not use an
ironic role comment when your goal is simply to explain why someone should be
quiet.

Still sleeping: ongoing state. “An expert, supposedly”: ironic evaluation in the stated

context. g is not a tense marker, and the pattern does not guarantee a friendly tone.

2.2.7 Try it with help closed

Recall the situation: Someone is sleeping next door. Decide what the speaker wanted

to communicate. Close the examples. Say a Mandarin response, then write it in

Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with

the model, then change one detail and try again.

One possible response: Bi}[a[iAHIE,

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o /NFEE, fIAYEREVEIE draws attention to an ongoing activity. A& FIE, X
MNERAE contrasts a claimed role with disappointing performance.

o WPLNE is also a context-dependent spoken response, often like “Do not even
mention it.” Do not build a universal translation from that short phrase alone.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.3 ® B (always / keep on)

2.3.1 The same teammate keeps arriving late

« After several late arrivals, you say fhiiaiR%|. — “He is always late.” You describe
a repeated pattern, possibly with frustration.

o Compare fiiERIBRE| T —IK — “He was late once yesterday.” One reported event
is different from a habit.

2.3.2 Describe a recurring pattern

o In this use, subject + & + predicate often works like HJj&: s RF] / fib
E N
iR,



» Give a suitable time or situation boundary: &R EER]FF-. — “At weekends

he keeps sleeping until noon.” It is not a claim about every day of his life.
CASSE R
ta zong chidao
Word guide: fili — he; & — always; IRF| — be late.

2.3.3 Notice the speaker’s evaluation
o fRIE ,._,\33)1:?7{‘}17 can sound like a complaint: “Why are you always on your
phone?” EL helps present the behaviour as recurring.

+ Recurrence is not always negative: il G H Bl A . — “She is always helping others.”
Do not assign a complaining tone to every sentence containing .

2.3.4 Recognise an eventual expectation
o BT, expresses reassurance that things will become better eventually. It is
not a report that things have repeatedly improved in the past.

« Do not replace every fu with 2 mechanically. B 24 tends toward a re-
curring generalization; B 2%f-[#] in this reassuring exchange focuses on an eventual
outcome.

2.3.5 Match the evidence to the statement
e A diary entry saying “late once yesterday” supports one event. Several records over
a term may support a recurring pattern within that term.

o Everyday “always” can be an exaggeration. If exact counts matter, report them
rather than treating £l as a mathematical claim about every possible occasion.

2.3.6 Choose the intended time meaning
» For a recurring habit: {132 %], For one event: ffiMERIRE] T—¥K . For reassur-
ance about the future: a2,

¢ Read the situation and predicate before translating. A habit, a single event and
an eventual expectation are different meanings to practise.

E'\ can describe recurrence, as in §LiR#, or an eventual expectation, as in B2
B and B 42 overlap in the habit use; they are not interchangeable in every sentence.

2.3.7 Try it with help closed

Recall the situation: The same teammate keeps arriving late. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: i R,

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o BI&UFH. expresses reassurance that things will become better eventually. It is
not a report that things have repeatedly improved in the past.

e Do not replace every & with &2 mechanically. & 24 -H) tends toward a
recurring generalization; ,D\Aﬁ%ﬁ/] in this reassuring exchange focuses on an
eventual outcome.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.4 W HF (after all)
2.4.1 A new teammate makes a mistake

o A teammate is still learning. You say 5% 2T,
beginner, after all; give him some time.”

2 Ah— S HE] ., — “He is a

o E83¥% reminds the listener of a reason that matters to your judgment. The speaker
treats it as relevant; the word does not prove the reason is true.

2.4.2 Put the reason inside a clause

« Use subject + %% + predicate, or put ¢35 at the beginning of the clause: fili
EERNT ) PR T.

o Keep 5235 together. In the neutral written pattern practised here, put it before
the predicate rather than attaching it after a complete sentence.

fEFRTERHTF -
ta bijing shi xinshou

Word guide: fii — he; 5835 — after all; &2 — is; #F — beginner.

2.4.3 Connect the reason to the judgment

o BIKZHE, MEELRE N T. — “Do not be too strict; he is still a child, after
all.” The second clause supports the first.

« EEE does not always excuse a mistake. X EEE 2 E, RNV IZEE., — “It
is his decision, after all; we should respect it.” Here the reason supports respect.



2.4.4 Contrast 3% with RIF

o flEesE 2T, Hfh— S BE] . focuses on why giving time is reasonable. % IF
A RARE, HRFHA. focuses on a point the speaker uses regardless of other
discussion.

e Some contexts allow both words, with a different emphasis. Choose from the
intended relationship between the clauses; do not translate every English “anyway”

as HE.

2.4.5 Check a reason without treating it as proof

o A speaker can be mistaken or exaggerate. {52 H LK does not independently

prove that the person has experience or will succeed.

¢ Read the surrounding exchange. Ask which judgment the reason supports and
whether the speaker is reminding, explaining or defending it.

2.4.6 Recall the meaning, then transfer it

e To explain patience with a beginner, connect the judgment to the relevant reason:
2l — R, AR T

e To show the discussion will not change a point, consider JZ IF instead. Use the
whole context to decide; word order alone does not settle meaning.

3% highlights a reason relevant to the speaker’s judgment. It is a reminder or
explanation, not a guarantee of truth and not an automatic synonym for JZ 1.

2.4.7 Try it with help closed

Recall the situation: A new teammate makes a mistake. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: {5 2 H T .

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o fEEE T, Afth— S WE]. focuses on why giving time is reasonable. 7 1F
ASRARE, R . focuses on a point the speaker uses regardless of other
discussion.

e Some contexts allow both words, with a different emphasis. Choose from the in-
tended relationship between the clauses; do not translate every English “anyway”
as Ho%,

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.5 B FEEW: near misses and context
2.5.1 The bus doors close just after you board
« You rush onto the bus and say ¥ 2= L& FZ4, NS TH. — “I almost

missed the bus; luckily the driver waited for me.” The context establishes that you
caught it.

o Z 5% can be difficult to interpret without context. Do not decide every outcome
by counting negative words or applying one wanted /unwanted shortcut.

2.5.2 Read a nearly failed success

« In this complete bus example, Z 5% + #F_E describes nearly failing to catch the
bus. FEH-FIHLE T I makes the successful outcome clear.

o Compare F2Z G F4, A 2ZEFET . — “I almost caught the bus, but it left.”
Here the next clause establishes failure to catch it.

REJBHLE.

wo chadidn méi ganshang che

Word guide: & — I; 25 7% — almost failed to; #F I — catch; & — bus.



2.5.3 Recognise a near accident

o FRESEA, EHHAE TS . means “I almost fell; luckily I held the rail” In

this account, the fall did not happen.
o Speakers can also say &2 5% #%# in such a near-accident context. The 7% does

VA

not always work like an ordinary logical negation; uses and readings can vary.

2.5.4 Let the surrounding outcome settle the reading

o Ask what almost happened and what actually happened. Phrases such as ZZ#{#F
T or Z5REEEHE I give direct outcome evidence.

o A bare 2 % sentence may be ambiguous or interpreted differently by speak-
ers. Do not mark every unfamiliar context “grammatically broken” just because it

conflicts with a simple shortcut.

2.5.5 Make your own account clear

o If the outcome matters, add an explicit clause: 2= %A F, = HEHEET.
— “I nearly failed to catch it; luckily I caught it in the end.”

o For a clear failure account, state failure directly: FR¥%# F7E, HF&F—¥. -
“I missed the bus and had to wait for the next one.” Avoid making a listener infer
an important outcome from an isolated near-miss phrase.

2.5.6 Separate the close call from the result

e In the worked account, nearly missing is the close call and boarding is the actual
result. In the rail account, nearly falling is the close call and staying upright is the
result.

e Use the whole account to answer an outcome question. If the outcome is not clear,
ask what happened rather than inventing certainty from % alone.

2= 5% is context-sensitive. Read the near event and the actual outcome separately.
Wanted /unwanted tendencies can help, but they do not replace an explicit result in
an ambiguous account.

2.5.7 Try it with help closed

Recall the situation: The bus doors close just after you board. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: #7225 %#F F4.

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o Ask what almost happened and what actually happened. Phrases such as 3%
#ET or Z5RE R I give direct outcome evidence.

o A bare # 57 sentence may be ambiguous or interpreted differently by speakers.
Do not mark every unfamiliar context “grammatically broken” just because it
conflicts with a simple shortcut.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.6 B FIF (anyway / in any case)

2.6.1 Two ways to travel, one fixed appointment

 Your friend debates taking a bus or a taxi. You say A AZEARGLEIR, IEFRA
53, - “You decide how to travel; in any case, I will arrive at eight.”

e JZIF presents a point the speaker treats as holding regardless of the alternatives
under discussion. The tone can be practical, reassuring or dismissive.

2.6.2 Put JZIE before the point

o In the neutral written patterns here, use RIE + clause or subject + JIE +
predicate: [ZIEFEAL /| FIIEAZ,

e Keep the two characters together. Colloquial afterthoughts can occur in speech;
do not turn the classroom pattern into a claim that every other placement is im-
possible.

RIERNASD

fadnzhéng wo ba didn dao
Word guide: JZ1F — in any case; & — I; /\ & — eight o’clock; %] — arrive.

2.6.3 Identify which alternatives are set aside

o ANEREANE, RIEFKE. — “Whether you believe it or not, I believe it.” The
speaker’s belief is presented as independent of yours.

o SUERIEARE., FA1EE&E. — “There is still time anyway; let us walk slowly.”
The point can be a practical circumstance, not only a stubborn refusal.



2.6.4 Contrast a reason with a fixed point

o MhEEFE T, Afh— S BE . uses BEFE to support patience with a reason. AN
B NFEAZE, RIFFZE. uses LIF to set aside other people’s choices.

e Both words can introduce useful information. The distinction is the speaker’s
intended connection, not a rule that one word always states a fact and the other
never gives a reason.

2.6.5 Listen for the social effect
o JRIEFKAZE can sound firm or dismissive in an argument. A calm explanation may
be more considerate when your decision affects someone else.

e The word does not make an uncertain future certain. You can set aside a debate
and still express uncertainty: JZIEFAERAHNE, ZEANE., — “We do not know
yet anyway; wait for the notice.”

2.6.6 Recall the point and its boundary

e In the travel example, the transport choice is open while the speaker commits to
arriving at eight. Identify those two parts before translating.

e In a new exchange, ask what the speaker sets aside and what remains relevant.
Read tone and context instead of treating “mind made up” as the only possible
meaning.

JZ 1. presents a point regardless of the alternatives being discussed. It can introduce
a decision, circumstance or admitted uncertainty; context controls the emphasis and
tone.

2.6.7 Try it with help closed

Recall the situation: Two ways to travel, one fixed appointment. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: JZ FF&/\ 5%,

e My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o fhEEEE T — EIfTE] . uses H43% to support patience with a reason. A~
B n'U\?iT?i fiﬁﬁij& uses JZ IE to set aside other people’s choices.

e Both words can introduce useful information. The distinction is the speaker’s
intended connection, not a rule that one word always states a fact and the other
never gives a reason.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.7 ® RE + Verb (as much as possible)

2.7.1 You hope to arrive early, but the bus may be late

o A friend asks for an early arrival. You say #SREF HFK., — “I will try to come
as early as possible.” You express an effort within practical limits.

o Compare F—E/\ S F| — “I will definitely arrive at eight.” /& by itself does not
guarantee the exact outcome.

2.7.2 Put the effort modifier before the action
o Use subject + RE + action or limit: fRREFEK /| HLSREBHR. The
speaker tries to do what is feasible.

o RUE can also limit an unwanted action: /& HIFEME EIBIIME. — “Try not to drink
coffee at night.” It does not always mean doing more of an activity.

HREE K.
nit jinliang zdo dian ldi
Word guide: K — you; /& — as much as possible; §. — early; & — a bit; 3 — come.

WY

2.7.3 Distinguish effort from a guarantee
Fe o R H L5k reports an intention to try. If the bus is late, the outcome may
still be late even when the speaker made a real effort.

o If a precise time is essential, state the deadline and discuss whether it is realistic.
A hopeful modifier is not a substitute for the actual scheduling information.



2.7.4 Contrast R with permission-giving R4
o RERA

permission or encouragement to ask freely.

3k asks for an effort toward an earlier arrival. 7g [ 3R 45 7] gives

e The similar first character does not make the expressions synonyms. Decide
whether the speaker asks for feasible effort or removes hesitation about an action.

2.7.5 Read what is being increased or reduced
o iR RE HBGERS T asks learners to use Chinese as much as feasible. REg/>
FF#1 asks them to reduce phone use as far as feasible.

« Identify the whole modified phrase, including 5. /b or %l]. Translating only K&
as “more” can reverse the intended advice.

2.7.6 Make a realistic effort statement

o To offer help without guaranteeing success, say F /R EHR. Give the listener
any important limits separately.

e In anew example, identify the attempted action and whether its outcome is certain.
JRE: expresses feasible effort, not proof that the action succeeded.

JR & asks for or offers an effort within limits. It can increase a useful action or reduce
an unwanted one; read the whole phrase and distinguish effort from certainty.

2.7.7 Try it with help closed

Recall the situation: You hope to arrive early, but the bus may be late. Decide what

the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: RRERSFK.

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o RIE R EH K asks for an effort toward an earlier arrival. 5 [ R 4% 1] gives
permission or encouragement to ask freely.

e The similar first character does not make the expressions synonyms. Decide
whether the speaker asks for feasible effort or removes hesitation about an action.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.8 ® H#H 4+ Verb (each other)

2.8.1 Two partners check each other’s drafts

o Mei checks Arun’s draft and Arun checks Mei’s. You can say fifi1E AHFS Bl.
“They help each other.” The relationship goes in both directions.

« If only Mei helps Arun, say f#5 B[ {& . That one-way account does not establish
mutual help.

2.8.2 Place HAf before the reciprocal action
+ Use participants + HAH + verb phrase: FATHAFB) / A1 EHE TR,

State or recover the people involved from context.

o PR Ath B AHHS Bh includes both participants. The word F does not make the
sentence wrong when FRA supplies the other participant.

RMPZEAREED .
women yinggai huxiang bangzhi
Word guide: AT — we; NiZ — should; HAH — each other; HfH — help.

2.8.3 Reciprocity does not mean equal amounts

e In a group, HAHZ > can mean people learn from one another. It need not describe
exactly two people or every possible pair doing the same amount.

e Mei may help with diagrams while Arun helps with language. The actions support
one another even though the contributions differ.



2.8.4 Distinguish HA{ from
o FRATHERES BT says every person in the relevant group helps the teacher. It does
not say they help one another.

o WATEAHFF B makes the participants both helpers and recipients within the rela-
tionship. Read who acts on whom.

2.8.5 Check the action and the participants
o A completed mutual glance is possible: #{JEAHFH T —HR. Reciprocity does not
require a repeated habit or a long duration.

o Do not add H.#H to an unrelated one-person activity without a reciprocal part-
ner. Describe the actual relationship rather than using it as a general word for
cooperation.

2.8.6 Trace the relationship before translating

e For two partners, draw A — B and B — A to test mutual help. A — teacher and
B — teacher instead represents both helping the same third person.

o For a larger group, use the stated interaction evidence. H.AH signals reciprocity,
not a guaranteed equal contribution from every person.

H#H describes a reciprocal relationship. Participants can be expressed in several ways,
including F ¥R fth; mutual actions need not be equal, repeated or limited to two people.

2.8.7 Try it with help closed

Recall the situation: Two partners check each other’s drafts. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: FA1WViZ GAHEE.

e My response conveys a message that fits the opening situation.
e I can explain the meaning of the pattern, rather than only naming it.

o FRATHEBES I says every person in the relevant group helps the teacher. It
does not say they help one another.

o AT HAHF B makes the participants both helpers and recipients within the
relationship. Read who acts on whom.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.9 8 R4 4 Verb (feel free to)

2.9.1 A learner hesitates to ask a question

» A teacher says A R . — “If you have questions, feel free to ask.” R4
encourages the learner not to hold back in this context.

o Compare REFNW, &ML EET . — “Although it rained, we still went.” The
same written word has a different use.

2.9.2 Give permission or reassurance

« Before an action, R4 + verb phrase can mean “go ahead” or “feel free”: 7 [
BULE | AR 2S5 R

o PR, XEATA T . means “Rest assured; leave this to me” Read it as
reassurance, not a statement that an action has already succeeded.

A EBRENE .

you wentt jingudn wen

Word guide: F — have; a8l — questions; K48 — feel free to; [i] — ask.

2.9.3 Read the concessive use separately

o R T, ML EFET acknowledges rain while saying the expected obstacle

did not prevent the trip.

» This concessive use can also pair with {H2 or a similar contrast. A sentence with
R4 is not automatically an invitation just because a verb follows somewhere later.



2.9.4 Use the clauses to identify the function

o In AR 4 ), the speaker encourages asking. In REF M, 1L T
T4, the speaker acknowledges problems but reports completion.

o Compare the relation between the clauses. Classifying the second example as bro-
ken would confuse a valid different use with a word-order error.

2.9.5 Respect the scope of the invitation
o “Feel free to ask” concerns the stated activity in that exchange. It does not grant
unlimited permission to unrelated actions.

e A speaker may later qualify or withdraw an invitation. That can be confusing or
inconsiderate, but it is a communication issue rather than proof that the original
construction is ungrammatical.

2.9.6 Choose invitation or contrast from context

« To encourage a hesitant learner, use A AR 4. To acknowledge an obstacle,
use a complete contrast such as RE W, BITEEET .

o Identify the intended function before choosing the English wording. /& expresses
feasible effort; permission-giving /R4 encourages an action without hesitation.

JR4& can encourage an action or introduce a concession. Complete clauses show which
use is intended; a different valid use is not a broken invitation.

2.9.7 Try it with help closed

Recall the situation: A learner hesitates to ask a question. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: 7 |1 84 1] .

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o In A R4, the speaker encourages asking. In RA&H HE, FATIAE5E
J T 4E 45, the speaker acknowledges problems but reports completion.

o Compare the relation between the clauses. Classifying the second example as
broken would confuse a valid different use with a word-order error.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.10 ® Fff§ (just / simply / might as well)

2.10.1 The group stops debating and changes the plan

o Three attempts to repair a bag have failed. Someone says T-ifi#fe—/ g, — “Let
us just replace it, then.” The speaker proposes a direct way forward.

o TJifs presents a decision as straightforward. It does not prove the choice is cheapest,
best or impossible to reverse.

2.10.2 Put FJf§ before the proposed action

o Use subject + T} + verb phrase, or lead a suggestion with T-fifi: fth T Ifg 3¢
TFHL ) T ET .

o Keep T ifi together. In the neutral written pattern here, it comes before the action
or decision it modifies.

THRET

gancui bié qu le

Word guide: T-Jifi — just; # — do not; % — go.

2.10.3 Distinguish the decision from its quality

o BT =WIRIR, T Hfidh— 4 NE presents replacement as a direct response to failed
repairs. The sentence does not contain enough information to calculate the best
financial choice.

e A reader can understand the proposed decision while disagreeing with it. A deci-
siveness word is not independent evidence that the action is sensible.



2.10.4 A later reversal is still possible
o MTFHEXETFHL, JFHRXITIH T can describe a direct initial action followed by

a later change.

e The reversal does not automatically make the sentence ungrammatical. Explain
the change in context rather than treating 1 Jifi as a promise that the decision lasts
forever.

2.10.5 Recognise the descriptive adjective
o W[ AR T 5. describes a clear, decisive manner of answering. Here T Jifg is
part of a description, not simply “might as well answer.”

o Compare {hT e AEE T . — “She simply stopped answering.” Word position and
the rest of the sentence distinguish the uses.

2.10.6 Interpret a choice without adding a guarantee

o For a direct suggestion, T i H C. I means “Let us just do it ourselves, then.”
State what decision is proposed.

o Keep separate questions separate: is it a direct choice, is it a good choice, and does
the person later change it? The modifier answers only part of that account.

TMfe can modify a direct action or describe a decisive manner. It does not guarantee
that the choice is objectively best or permanent.

2.10.7 Try it with help closed

Recall the situation: The group stops debating and changes the plan. Decide what

the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: T Jfi &7 .

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o flT K T FHL, J5HRNFTIH T . can describe a direct initial action followed by
a later change.

o The reversal does not automatically make the sentence ungrammatical. Explain
the change in context rather than treating 1 JIifi as a promise that the decision
lasts forever.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

211 ® H{il + A / # + ... T (never again)

2.11.1 Two friends have not met since graduation
o BN EEATHRE W . — “After graduation, we have not met again.” This
reports the absence of another meeting during the stated period.

o Compare T FHWAEIRF)E T . — “I will never go to that shop again.” That is a
strong decision about future visits, not the same kind of past report.

2.11.2 Express a strong intention with

« B + R + verb phrase + T can express “never again”: ITFHWAET / FK
FREALXANT .

e The wording presents a firm stance. It does not make it logically impossible for a
person to change their mind later.

REEAEXT .

wo zai yé bu qu le

Word guide: & — I; F40 — ever again; AN — not; & — go.

2.11.3 Report no repetition with %

« i + B + verb phrase can report that something did not happen again: 5
M JEFAT % W T

o This example has 3 and no final 7. Do not require every F-tH sentence to end
in T or turn a report so far into proof about every future day.



2.11.4 Compare absence, refusal and inability

o JFHH LT reports no further meeting. Pt AZEHABFK)E T presents an intention
not to visit. FAIKAB|FLA P T reports inability to find the book now.

o All concern no recurrence or continuation in context, but their time and reason
differ. Read the negative predicate and the stated boundary.

2.11.5 State the relevant time boundary

o “After graduation” supplies a starting point for the no-meeting account. It does
not by itself state that meeting again is impossible.

e For an outcome question, distinguish what is reported from what is predicted. A
sentence about past absence needs additional evidence before a permanent-future
claim.

2.11.6 Translate the whole negative pattern

« To state a firm decision, use a suitable AN pattern. To report no further experience,
use a suitable 7% pattern with the context.

« Keep Fi-t with its negative expression in the patterns taught here. Explain the
actual meaning rather than treating all examples as an angry refusal.

WA .. T can state a strong “never again” intention. 7% .. can report no
repetition in a stated period. Read the negative predicate and the time boundary;
final T is not compulsory everywhere.

2.11.7 Try it with help closed

Recall the situation: Two friends have not met since graduation. Decide what the

speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: FHHAET .

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o JHYX ULIL T reports no further meeting. P A ZEAZFK)E T presents an
intention not to visit. P A ZEFIFA T reports inability to find the book
now.

e All concern no recurrence or continuation in context, but their time and reason
differ. Read the negative predicate and the stated boundary.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.12 W ¥% 4 Verb + 3 (once / formerly)

2.12.1 A classmate used to live in Shanghai

o FRBOZAEAE L. — “I once lived in Shanghai” The classmate points to an earlier
part of their life.

o Compare FHH4E X F#E, — “I will go to Shanghai next year” A future plan is
different from an earlier experience or state.

2.12.2 Place ¥%£ before the past predicate

o Use subject + Y% + predicate: KW AL Ll / g LR FEE. The
predicate can describe a past activity or state.

o RAZ does not require i after every predicate. fih% AR E 25 is a complete past-
state example without it.

fib NG 222433 0 .

ta céngjing dang guo ldoshi

Word guide: i — he; B4t — once; 24 — work as; 13 — (experience); i — teacher.

2.12.3 Use 33 to mark an experience when appropriate

o B2 53 %I, means “He once worked as a teacher.” Here 1 follows 24 and
marks experience.

o w8t FifF. reports having been to Shanghai. “Once” in this translation
need not mean exactly one visit; state ZiF—{K if that exact count matters.



2.12.4 Distinguish an earlier state from an exact count

o RN ZAE g TAFET says the work belongs to an earlier experience. & HZid—
K says the number of visits was one.

o BAZ alone supplies neither an exact date nor a count. Add those details when they
are relevant instead of inferring them from the English word “once.”

2.12.5 Read later clauses for the present situation

o W AMREIS, IALHE HIEHEPE. explicitly contrasts earlier shyness with the
present ability to speak confidently.

o Without a present clause, do not invent every detail of the person’s current life.
The earlier-state framing does not establish their current address, job or exact
feelings.

2.12.6 Choose a past example and keep its limits

o For a former role, {E 2524551 % is suitable. For an earlier state, fihi4 2R 2%
is suitable without 1.

¢ In a new account, identify the past predicate, whether an experience marker fits,
and any explicit count or present contrast. Do not add those facts yourself.

4t frames an earlier experience or state. It can combine with 13 after an appropriate
verb, but does not require 37 everywhere or mean exactly one occurrence.

2.12.7 Try it with help closed

Recall the situation: A classmate used to live in Shanghai. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: {42415

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o FRGZAE g TA/E says the work belongs to an earlier experience. F H 25
—K says the number of visits was one.

o REZ: alone supplies neither an exact date nor a count. Add those details when
they are relevant instead of inferring them from the English word “once.”

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.13 ® H= + Verb (over and over)

2.13.1 A safety instruction is easy to miss

o The coach reminds the group several times to bring water: ¥ Z: =12 REFATH7
7K. The repeated reminders show that the point matters.

o JH= does not tell us an exact count. Do not translate its = as proof that there
were exactly three reminders.

2.13.2 Put J-= before the repeated action

o Use subject + F-= + verb phrase: fhfF=kiHi%x— & / FFH =% . The familiar
examples describe repeated emphasis or consideration.

o JH-=J3i4} presents repeated thanks. The surrounding account can show earnest-
ness; repetition alone does not prove the listener agreed.

=R X — A

ta zai san qidng dido zhé yi didn

Word guide: fii — he; F-=. — repeatedly; 51 — stress; X — this; — & — point.

2.13.3 Separate repetition from a counted record
o T =#EEEFR describes repeated reminders. MiEEEE T F =K explicitly counts
three reminders.

o Both can fit the same event, but they contribute different information. Use {K
when the exact number matters.



2.13.4 Compare an earnest action with a habit

o JH=#LME highlights repeated attention to a particular point. 1l 53R | describes
a recurring lateness pattern.

o Choose the familiar expression for your intended meaning. A less typical pairing
is not proof that every possible context is ungrammatical.

2.13.5 Repetition does not prove a result
o HITH=#F, TE2FK L E A E. The explanation was repeated, but the learner
still did not understand.

o Identify the repeated action and then read the outcome clause. Repeated thanks,
warnings or explanations do not guarantee their effect.

2.13.6 Report the evidence accurately

 If a log records three reminders, {32/ T =KX states that count clearly. If the
point is repeated emphasis, HF-=F#EHE is suitable.

o In a new example, separate the action, any exact count and the actual outcome.
Keep unknown details unknown.

In a new example, separate the action, any exact count and the actual outcome. Keep
unknown details unknown.

2.13.7 Try it with help closed

Recall the situation: A safety instruction is easy to miss. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: il = iiE%x— .

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o JH=#LM highlights repeated attention to a particular point. fil iR F| describes
a recurring lateness pattern.

o Choose the familiar expression for your intended meaning. A less typical pairing
is not proof that every possible context is ungrammatical.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.14 ® fFH: strong evaluation and comparison

2.14.1 A beautiful view looks like a painting

o A visitor says X H ) X 5 4] B4 1#H —#FF. The comparison expresses a strong
impression of the view.

o It does not mean the landscape is literally made of paint. Translate the evaluation
in context rather than automatically using literally.

2.14.2 Place f§H before the strong description
o XAEKHET ! expresses strong approval. i EAHHTE B SR expresses
strong disbelief.

o i H. supports the speaker’s emphatic evaluation. It is not a measurement unit or
an independent check of the claim.

XHEARET!
zhé jian zhi tai bang le
Word guide: 3% — this; fij B — simply; &K — too; #& — great.
2.14.3 Distinguish comparison from identity
o XHAHE B —IEM uses 2 to compare the view to a painting. X &—I§ [ identifies
an object as a painting.
o The similar English image does not make the two statements equivalent. Read the
comparison word as well as & E.



2.14.4 Look for the speaker’s stance

o XTI E KT expresses approval; iX i BEL K T expresses disapproval. The fol-
lowing description supplies the direction of the evaluation.

« Do not infer whether an event is good or bad from f&j H alone. Voice and irony
can also affect the intended stance.

2.14.5 Keep evaluation separate from evidence
o X[E]E T E B UKFE—4F presents an impression of cold. & iE & T ¥ reports
a measured temperature.

e A comparison can communicate discomfort without stating an exact temperature.
A strong description does not prove a literal fact.

2.14.6 Translate the whole claim

e For a view compared to a painting, “The scenery looks just like a painting” keeps
the comparison. “The scenery is literally a painting” changes it.

¢ In a new example, identify the description and the speaker’s stance, then distinguish
figurative emphasis from any measured or literal claim.

In a new example, identify the description and the speaker’s stance, then distinguish
figurative emphasis from any measured or literal claim.

2.14.7 Try it with help closed

Recall the situation: A beautiful view looks like a painting. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: X faj B A T !

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o X E KT expresses approval; iX faj BLAHE T expresses disapproval. The
following description supplies the direction of the evaluation.

e Do not infer whether an event is good or bad from f#j B alone. Voice and irony
can also affect the intended stance.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.15 ® )fif# (while you’re at it / by the way)

2.15.1 A library trip can include a second errand

o HWEEPBE, IN{FLRIXATF . The trip provides an opportunity to return the book
as an additional action.

o Jliif presents an action as incidental to another purpose or opportunity. It does
not measure the number of minutes or prove the task is easy.

2.15.2 Put JJiff before the additional action

o RHFE, IEE S 3E. The additional request is buying some groceries while the
person is going out.

e The main action can be supplied by earlier context. JJiffi[i]—F introduces a side
question without needing a new trip.

AR HE 2B 3K 3R

nt chu qu shun bian mdi didn cdi

Word guide: /& — you; #4125 — go out; Jiffi — while at it; 3£ — buy; £i — some; 3 —
food.

2.15.3 Name the main purpose and the extra
o FoEFM A, MfEIE LA, Visiting the friend is the stated main activity;
returning the book is the extra.

o H L[ 1EiR P presents returning the book as the purpose of a special trip. The
difference is the role of the action, not a grammar verdict about the word %[ 7].



2.15.4 A special trip can still have an extra

o FRETTEEITHIE, ML THA. A special bank trip can also provide an
opportunity to buy bread.

e %17 and Jif# can coexist when they describe different purposes. Identify what
each word modifies before claiming a contradiction.

2.15.5 Do not invent convenience details
o {3 T IR fY says buying bread was an additional action. It does not state that
the shop was next door, the queue was short or the bread was cheap.

¢ Those details need their own evidence. An incidental task can still take effort or
time.

2.15.6 Use a side question naturally

o JfEE—F, MREAKAZNE? introduces an additional question in the exchange.
It need not describe physical travel.

e For a new example, identify the existing purpose or conversation and the added
action. Translate that relationship instead of adding an unproved easy-task claim.

For a new example, identify the existing purpose or conversation and the added action.
Translate that relationship instead of adding an unproved easy-task claim.

2.15.7 Try it with help closed

Recall the situation: A library trip can include a second errand. Decide what the

speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: R H 2 H# 3L 5582,

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o WETTRBIT T, ML T . A special bank trip can also provide an
opportunity to buy bread.

o 4[] and JiIf# can coexist when they describe different purposes. Identify what
each word modifies before claiming a contradiction.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.16 ® HA .. §i ... T: a conditional warning

2.16.1 The train departure is approaching

o FAE, FATEIER T . The speaker warns that further delay in leaving leads to
being late.

o This conditional warning presses for timely action. It does not report that the
group has already left or already arrived late.

2.16.2 Connect continued non-action to a consequence

o Use AN + action, subject + H + consequence + | in the familiar warning: /%
AR, BRART .

e Read A~ as part of the condition: if the action still does not happen soon, the
consequence follows. Do not confuse it with -t R, a strong no-repeat stance.

BAERBT -

zai bu zou jiv wan le

Word guide: FJA — if ... not now; 3£ — leave; 3, — then; i — late.
2.16.3 Identify condition and result separately

o In FAE, FATHLRE T, the condition is not leaving soon; the warned result is
lateness.

e The speaker connects the two, but the sentence alone does not give the departure
time or prove how many minutes remain.



2.16.4 The condition can involve nature

e AW, FEHMETIET .. The warning concerns continued lack of rain and
damage to crops.

o Rain is not a voluntary action by the listener. The pattern can warn about a
developing situation as well as urge someone to act.

2.16.5 Contrast urgency with refusal
o AL, HiEA KT warns about delaying a visit. A ZE T expresses a
strong intention not to go again.

e The forms differ in both structure and purpose. A single English “not go” shortcut
hides the distinction.

2.16.6 State a useful warning

o If a deadline is essential, state it separately: ‘kZ=/\ SIF, BAEMNSEAK T . The
time makes the warning easier to assess.

e In a new example, identify the condition, predicted consequence and any actual
deadline. A warning is not proof that the consequence has occurred.

In a new example, identify the condition, predicted consequence and any actual dead-
line. A warning is not proof that the consequence has occurred.

2.16.7 Try it with help closed

Recall the situation: The train departure is approaching. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: FAEM T .

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o HATW, HEBEETIET . The warning concerns continued lack of rain and
damage to crops.

o Rain is not a voluntary action by the listener. The pattern can warn about a
developing situation as well as urge someone to act.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.17 B 7 (OR) &5 (with great difficulty)

2.17.1 A ticket took several attempts to obtain

o WIHARG AL, The speaker finally obtained a ticket after difficulty. 3£ %
states the achieved result.

o The expression highlights a hard-won result; it does not specify an exact number
of attempts or hours.

2.17.2 Read the whole hard-won construction
o WARES A E| reports finally finding something with difficulty. 4 adds the
only-then sense in this example.

o ARG HEE T —1 LAF is also possible without 7. Do not turn a useful model
sentence into a rule that every example must contain 7.

BIFAET 4 EK3D

wo hdo bu rong yi cdi mai dao

Word guide: F — I; #- A& 5 — with great difficulty; 4 — only then; 3£ %] — managed
to buy.

2.17.3 Recognise the matching idiomatic reading
o WIHFA G A KRNEL can also use %45 in the hard-won sense. The construction
and context support that reading.

o 17545 is not interchangeable with #f- A% %) in every possible sentence. In an
easy-task context, IX/MHIFZ S can mean that the question is very easy.



2.17.4 Separate difficulty from the count

o FTILK, A FF| supplies a search duration. H A5 F| emphasises the
difficulty without giving that duration.

o Translate finally or with difficulty when it fits, but do not invent three days, ten
tries or another precise number.

2.17.5 A hard-won result can be lost later
o RTARGLHNE, JFRAETEET . The ticket was obtained, then lost. The
later loss does not undo the earlier achieved result.

o Identify the result at each stage. A difficult process can also achieve avoiding an
unwanted event, so a negative word alone is not proof of contradiction.

2.17.6 Choose an unambiguous expression

» To say an exercise is very easy, IXiHMRE A 5 is clear. To say a ticket was hard to
obtain, FRIFALE S A L F|EE is clear.

e In a new account, identify the context, the achieved result and any later change
before deciding how to translate {245 5}.

In a new account, identify the context, the achieved result and any later change before
deciding how to translate 255 .

2.17.7 Try it with help closed

Recall the situation: A ticket took several attempts to obtain. Decide what the

speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: FIFANE G A LF|,

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o WTIJILK, A 4k3| supplies a search duration. A% 5 #5%] emphasises the
difficulty without giving that duration.

o Translate finally or with difficulty when it fits, but do not invent three days, ten
tries or another precise number.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.18 ® 4 + Verb (in vain / for nothing)
2.18.1 The office was closed after a long trip
o IMAEERITT, EKL T —#i. The trip failed to achieve the intended office errand.

o i presents the effort as wasted for that purpose. It does not prove that no other
useful or pleasant event happened on the trip.

2.18.2 Put H before the evaluated action
o MK, FATHEE T —1/f. The expected person did not arrive, so the waiting
failed in its intended purpose.

o HHZ, IT- and 43 describe fruitless effort in these contexts. Read what the
person hoped to achieve.

REETER.

wo bdi déng le ban tian

Word guide: & — I; |4 — in vain; 2§ — wait; 24K — ages.
2.18.3 Contrast H with ¥¥H

o XV, 23| TIRZL . The trip was worthwhile because the speaker learned a
lot.

o V% rejects the in-vain evaluation: it was not in vain. It does not mean the person
did not come.



2.18.4 Other uses of H need their own context

o XTREHMZAY in a stated free-meal context can mean no payment was needed.
4t uses [ as the colour white.

e Do not force the wasted-effort reading onto every 4. In ambiguous accounts,
clarify the intended meaning rather than counting characters.

2.18.5 An intended failure can coexist with another gain
o AT HRE—H, BARUE, AdAER EIE] T A . The mailing errand failed,
while the trip had a separate benefit.

e The extra benefit does not automatically make the first clause broken. Identify
which purpose the speaker is evaluating.

2.18.6 State the result you mean

» For worthwhile learning, X% [H43€ , 23| TR £ supplies the reason. For a failed
errand, I T —H#, IVAZE R[] T supplies the failure.

e In a new example, identify the effort, intended purpose and actual result. Distin-
guish wasted effort, no payment and colour.

In a new example, identify the effort, intended purpose and actual result. Distinguish
wasted effort, no payment and colour.

2.18.7 Try it with help closed

Recall the situation: The office was closed after a long trip. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: FHETFEK.

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o X2 HIZHY in a stated free-meal context can mean no payment was needed.
4t uses [ as the colour white.

e Do not force the wasted-effort reading onto every . In ambiguous accounts,
clarify the intended meaning rather than counting characters.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.19 ® Verb + T 4+ X + Verb (again and again)

2.19.1 A message needs a second careful look

o XEMEWH T XFE. The same action is repeated: the speaker looked at the letter
again.

o The expression highlights repetition. It does not state an exact count or prove that
the speaker understood the letter.

2.19.2 Repeat the same verb around T X

o Use &H T NE T XA or [a] T X b for the repeated-action pattern. X introduces
another occurrence of the action.

e The T here is not a universal past-tense ending. The full sentence and time
expression place the account in time.

BT XE.

ta kan le you kan

Word guide: fifi — he; F — look; ¥ — again; & — look.

2.19.3 Contrast repetition with different actions

o FF T X E repeats looking. FF T 3F, XU T 5% sequences reading text and
listening to audio.

e The second account can be grammatical; it simply does not use the same-verb
repetition pattern. A different construction is not automatically broken.



2.19.4 Repetition does not give an exact count

o i[5 T X ) reports repeated asking. fifi[i] T =K explicitly counts three questions
or asking occasions in the context.

o Use the stated count when accuracy matters. Do not infer exactly two or exactly
three from the repeated-verb pattern.

2.19.5 Read the following outcome
o (AT WAH, A EIEAE T . Repeated consideration ends in refusal in this account.

e Repeated thought can lead to different decisions. The final clause supplies the
decision rather than the repeated-action form itself.

2.19.6 Keep action, time and outcome separate

o WEMIRE T NE, LT AP TR supplies a time, repeated action and eventual
discovery. Each part contributes its own information.

e In a new example, identify which verb repeats, what time is stated and what
outcome follows. Avoid adding a count or successful result that is absent.

In a new example, identify which verb repeats, what time is stated and what outcome
follows. Avoid adding a count or successful result that is absent.

2.19.7 Try it with help closed

Recall the situation: A message needs a second careful look. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: {BF T XVFE.

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o fili7] T X JA] reports repeated asking. ] T =K explicitly counts three ques-
tions or asking occasions in the context.

o Use the stated count when accuracy matters. Do not infer exactly two or exactly
three from the repeated-verb pattern.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2.20 ® ML (differ a lot)

2.20.1 Two fares can have very different prices

o A ticket costs 20 yuan and another costs 80 yuan. X7 5K ZE {5 22 R £ presents
their price gap as large.

 State the dimension: price, quality or another measure. ZZ{R £ alone does not tell
the listener which item costs more.

2.20.2 Name the things and the comparison dimension
o XM THIMHEZEMRZE compares the prices of two brands. FAMKARILER
% compares two people’s ideas.

o #2/RZ can mean about the same in a comparison. Do not mechanically substitute
it for ZfR % or confuse either expression with #£ 5, nearly.

XHNERE .
zhé liang ge cha hén duo
Word guide: X — these; P — two; 4~ — (measure word); 228 % — differ a lot.

2.20.3 Distinguish a difference from poor quality
o XTI EZERZL says their qualities differ greatly. IX/Nr= g ER E
evaluates one product as poor.

o A difference does not by itself identify the better product. fi 2 and ZfE£ make
different claims.



2.20.4 Use numbers to make the gap checkable

o For 20 and 80 yuan, the absolute gap is 60 yuan. For 45 and 47 yuan, it is 2 yuan.

e Whether a gap counts as large depends on the task and scale. These examples
provide the numbers instead of treating £ as an exact threshold.

2.20.5 Do not infer direction from the gap

o TR ZEIRZL does not say which seller is cheaper. A clear account can add
H—FKEEAN I

e A price comparison also does not prove a quality difference. Keep the measured
dimension and direction explicit.

2.20.6 Make a useful comparison

o XK EES 2 T HNTIG, Mg 2SS 10 gives both prices and an exact
gap. MEZEMRZL adds the speaker’s scale judgement.

e In a new example, name the pair, dimension, values and direction where relevant.
Separate the numerical evidence from a judgement about how large it feels.

In a new example, name the pair, dimension, values and direction where relevant.
Separate the numerical evidence from a judgement about how large it feels.

2.20.7 Try it with help closed

Recall the situation: Two fares can have very different prices. Decide what the

speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: X NERLZ.

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

e For 20 and 80 yuan, the absolute gap is 60 yuan. For 45 and 47 yuan, it is 2
yuan.

o Whether a gap counts as large depends on the task and scale. These examples
provide the numbers instead of treating f2 £ as an exact threshold.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.



3 Auxiliary Words

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

3.1 8 W, .. (casual listing)
3.1.1 List familiar foods in conversation

e Someone asks which fruit you like; you give casual examples.

o SERB, FHAEW, RECEIK. — I gives the list a conversational rhythm.
3.1.2 Build the form

o The pattern in this lesson is ... ], ... Iff (casual listing). Locate it in the original
interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

SR, FRW, AEK.

ping gquo a xiang jiao a dou xi huan
Word guide: SEF — apples; 7F# — bananas; Hf — all; =k — like.

3.1.3 Read examples in context

« In the opening example, SERPT, FHHEW, FRECEWR. : M gives the list a conver-

sational rhythm.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

3.1.4 Know the boundary
e The list need not name every fruit you like.
o This listing I differs from a question particle or a cry of surprise.

3.1.5 Use the distinction
o Il gives the list a conversational rhythm.

o The list need not name every fruit you like. This listing Wi differs from a question
particle or a cry of surprise.

3.1.6 Try it with help closed

Someone asks which fruit you like; you give casual examples. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: SERI, FEENT , FEALTEIAX .

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o The list need not name every fruit you like.

e This listing Wil differs from a question particle or a cry of surprise.

o [ tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.



4 Conjunctions

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

4.1 W BR . IE (how about ...)

4.1.1 Offer an alternative without issuing an order

e A group is tired; you propose stopping for a rest.

o EARRE—TIME., - The speaker offers a possible alternative.

4.1.2 Build the form

o The pattern in this lesson is BA ... IE (how about ...). Locate it in the original
interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

KRBT, EMRE—TIE.

tai lei le yao bu xiu xi yi xia ba

Word guide: K — too; & — tired; A — how about; fK & — rest; —F — a bit.

4.1.3 Read examples in context

« In the opening example, BEAKE—TFIE., : The speaker offers a possible alterna-

tive.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

4.1.4 Know the boundary
o II® often softens this suggestion.
o Tone and circumstances still matter; wording alone does not guarantee politeness.

4.1.5 Use the distinction
o The speaker offers a possible alternative.

o II% often softens this suggestion. Tone and circumstances still matter; wording
alone does not guarantee politeness.

4.1.6 Try it with help closed

A group is tired; you propose stopping for a rest. Close the examples. Say a
Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: ZEAKEH—FIE,

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o I} often softens this suggestion.

o Tone and circumstances still matter; wording alone does not guarantee politeness.
o [ tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.



5 Nouns

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

5.1 B M1 (among / in the middle of)
5.1.1 The tallest classmate is not automatically the tallest pupil

« In a class comparison, [FA2&X4 g, fEEE . says he is tallest among the classmates
being discussed. A pupil in another class could still be taller: the sentence supplies
a comparison group, not a school-wide survey.

¢ If you mean all the pupils in the school, name that wider group. Keeping the same
adjective while changing the group changes the claim; the tallest classmate has not
quietly grown taller during the sentence.

A comparison group limits the ranking

Group: EZEHH

{thFx = — tallest within these classmates

Wider group: the whole school

A taller pupil elsewhere is still possible

Physical middle: 58] 5

Location in a room, rather than a group ranking

Read the noun phrase before choosing the meaning of = H.

5.1.2 Put the group before ¥4 in this pattern

o Group + ¥4 4 comment gives a frame for the statement. You can also use
IE + group + Y4 fEiX gAY WA 20 . — Among these students,
she has the most experience.

o The pattern describes position within a group. It does not say that every member
shares the stated quality, or that the group is physically standing in the middle of
a room.

R4, MR .

tong zué dang zhong ta zui gao

Word guide: [f]%# — classmates; 247" — among; fii — he; £ — most; & — tall.

5.1.3 A physical middle is another reading

o HFMIERAYYP ., places a table in the middle of the room. Here 24 concerns
location; there is no comparison between pupils.

e Choose the reading from the surrounding noun phrase and statement. A room
can supply a physical space, while classmates supply a group. The English word
“among” will not fit every occurrence.

RT AL .

zhuo zi fang zai fang jian dang zhong
Word guide: 51 — table; it — placed; 7£ — in; J&[E] — room; 24+ — the middle.

5.1.4 Distinguish one member from all members

o XA Mg A=A ALK, reports that three people in this group can
swim. It does not say that all students can swim or identify which three without
more information.

o fliBH makes a maximum claim within the named group. ffRE describes him
as tall without the same ranking. 4 supplies the group frame; £ supplies the
superlative comparison in the opening example.

5.1.5 Transfer the frame without widening the evidence

o Original situation: four submitted designs are compared, and design B is cheapest.

XA Y, B B H. keeps the claim within those four designs; it does
not prove B is cheapest among every design available.

e When a new design enters the comparison, check its cost before repeating the
ranking. Changing the group can change which member is cheapest, even when
B’s own price stays the same.

5.1.6 Recall the frame, then check the scope

o Ask what group or space the noun phrase names, then what the comment actually
claims. A group reading, a physical-middle reading and a statement about three
members require different interpretations.

« Meaning reference: Ministry of Education dictionary: % . The class and design
cases here are original practice. Read the full grammar reference for the unit map.

e Name the comparison group; do not turn a within-group claim into a wider ranking
or a claim about every member.



5.1.7 Try it with help closed

Recall the situation: The tallest classmate is not automatically the tallest pupil.
Decide what the speaker wanted to communicate. Close the examples. Say a Man-
darin response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.
One possible response: [f224H . fibfH .

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o XEBEEA WMt EHE=A ASWEPK. reports that three people in this group can
swim. It does not say that all students can swim or identify which three without
more information.

o fEE makes a maximum claim within the named group. 85 describes him
as tall without the same ranking. 24 supplies the group frame; f supplies the
superlative comparison in the opening example.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

5.2 ® g7l (each other / one another)
5.2.1 Mutual trust runs in both directions

« Two teammates each trust the other: AT ILAEFE. fits that relationship. “I
trust her, but she does not trust me” describes one-way trust and does not support
the same mutual claim.

o Identify the participants before describing reciprocity. Knowing that both people

joined a team does not prove that they trust each other; the membership list has
not read their minds.

Reciprocal does not mean equal in amount

Mutual trust: & LL{E{E
Mei trusts Arun AND Arun trusts Mei

Only Mei’s trust is stated

One direction does not establish mutual trust

Mutual helping: 1Lt &5 B

Neither exact minutes nor equal quantities are specified

RILE can also be an object: /17T {1,

5.2.2 Use {i ¥ before the action or as its object
o BABKMAEFE. and BAITEMEFE. can both describe mutual trust. Before this
verb, the two expressions overlap in meaning.

o RATT M. uses 7L as the object: we understand each other. Do not replace
that object mechanically with HAH; the usual action-modifying pattern is JfIJH.

T %
RAVBLLAFEE

wo men bl ¢t xin ren
Word guide: AT — we; it — each other; {F1T: — trust.

5.2.3 Read the same relationship in a different arrangement

o BN T M. and AT THAIL. both express understanding of one another. A
changed position can change the construction without changing this basic reciprocal
meaning.

o RATFBTMEN. has a different object: each of us understands the teacher. It
does not itself state that we understand one another. Identify who is related to
whom rather than selecting a familiar word alone.

RV T BB
wo men lido jie bi ci
Word guide: Ff] — we; T — understand; fi{ I}t — each other.

5.2.4 Mutual does not mean identical in amount

o {1 FEB). describes helping one another. It does not establish that each
person spent the same number of minutes, gave equal money or performed the
same task.

e In a larger group, context identifies the reciprocal relationship. Do not infer from
fif It alone that every possible pair performed every action equally often; that
stronger description needs more detail.

5.2.5 Ik can acknowledge a shared situation

e In a friendly exchange, one learner says “My handwriting is messy”; the other
replies ZZ A% IE. In that context, the reply means roughly “same here”, acknowl-
edging a similar situation.

e The repeated expression does not require an object after it in this reply. This
conversational use differs from T4, Interpret the exchange before translating
every occurrence as a verb phrase with “each other”.

5.2.6 Transfer reciprocity to a new situation

« Two colleagues give each other reminders: flfiJ4# M. can describe reciprocal
reminders. If only one sends reminders, state that direction instead; a reciprocal
word cannot supply missing participation.



o Meaning reference: Ministry of Education dictionary: f§t. The teammate and
reminder cases are original. Compare the unit reference with the earlier H.#H lesson.

e Check participants, direction and construction; mutual action does not establish
equal quantities.

5.2.7 Try it with help closed

Recall the situation: Mutual trust runs in both directions. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: A1 ST

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o 14 EEB .  describes helping one another. It does not establish that each
person spent the same number of minutes, gave equal money or performed the
same task.

o In a larger group, context identifies the reciprocal relationship. Do not infer from
B It alone that every possible pair performed every action equally often; that
stronger description needs more detail.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

5.3 B .. PA3E (ever since)

5.3.1 A period from graduation is not a list of nonstop work

o At the present point in an original conversation, ¥l DA , B—EHAMBIT-. describes
being busy over the period since graduation. The graduation event sets the start;
the current conversation supplies the endpoint.

o This ordinary description does not claim that every second contained work or that
the speaker never slept. PAJ¥ frames the period; the rest of the sentence says what
happened within it.

A since-period and its events have separate jobs

Start: EEMll = reference point: this conversation
EEAl BASR frames the period

Count: [B]IZRK =R

Three returns, not continuous returning

Report written in 2024

A reader in 2026 still needs later evidence to update it

BASR frames time; the predicate supplies a count or state.

5.3.2 Place PAE after the time or event expression

o EFPASE means since graduation in the modern use taught here. =4EPAS refers
to the period over the past three years, reaching the current reference point.

» The preceding expression can name an event, a date or a duration. PAJE is not an
English-style preposition placed before 52)l. Read the whole time phrase before
deciding where its period begins.

BV PAK, B—EHMI.

bt ye yi ldi wo yi zhi hén mdng

Word guide: 2\l — graduation; DA — since; & — I; —F — all along; & — very; i —
busy.

5.3.3 The predicate supplies frequency, not PAS alone
o HPPASE, REIFEBE=WKT. describes three returns during the period since

graduation. It does not turn those returns into a continuous action.

o Compare ¥V PASE, B—EMIT. The ongoing description comes from — H 1R
{12, while the counted events come from =¥X. The same period marker can frame
different kinds of events or states.

EAEAR, REIFER=KT .

bt yé yi ldi wo hui xué xiao san ci le

Word guide: &)\l — graduation; PAZE — since; & — I; [A] — return; & — school; =¥k
— three times.

5.3.4 Separate since, after and before

« BBWIDAE, BWBI T LW, locates a move after graduation; it does not itself
describe a period continuing to now. ¥NEPASE, REIER=K T . counts returns

across the since-period.



o E8MVPARI concerns time before graduation. These forms can describe events in the
same life story but give different time relationships. Do not substitute them merely
because the nearby nouns match.

5.3.5 A dated report supplies its own present

« A report written in 2024 says 2020 4EDASE, BF T =115k, Its count reaches
the report’s reference point, not automatically the day you read it in 2026.

¢ When updating that report, check later course openings before repeating the count.
PAE does not silently update the evidence, just as a printed timetable cannot notice
that you missed the bus.

5.3.6 Transfer the period while preserving the count

» Original statement: 3XANH A, LT FidsF. frames two books read during the
period since this month began. It does not claim two books every day or identify
the titles without further information.

o Meaning reference: Ministry of Education concise dictionary: PAZE. Our dates,
counts and examples are original teaching cases. See the unit reference.

o Read start, reference endpoint and predicate separately; the period marker does
not supply a frequency or a new current count.

5.3.7 Try it with help closed

Recall the situation: A period from graduation is not a list of nonstop work. Decide
what the speaker wanted to communicate. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.

One possible response: 5[/ PASK, FH—EHRI .

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o BBNWVPAIE, BB T LW, locates a move after graduation; it does not itself
describe a period continuing to now. ¥NLPASE , REFEH=IK T . counts returns
across the since-period.

o EB\PPABT concerns time before graduation. These forms can describe events in
the same life story but give different time relationships. Do not substitute them
merely because the nearby nouns match.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

5.4 8 244 BEME (when ...)

5.4.1 A phone call during cooking is not a call after dinner

o Original account: 24FRMARKIEFEE, BIEWM T . places the ringing phone within
the time when I was cooking. It does not say that cooking had finished before the
phone rang.

o RMZRAE, BIEMW T . instead places the call after I finished cooking. The
phone is the same, but the time relation has changed; grammar cannot rescue the
dinner from an interruption.

During cooking differs from after cooking finished

HEAMIRAIETHE , BIEM T,

The phone rings within the cooking time frame

FAFEIRCAE |, BIEMm T,

The phone rings after cooking is completed

What remains unstated

The caller’s identity and reason need more information

A time relationship does not itself establish a cause.

5.4.2 Frame a time with ¥4 ... FJEM&

e ¥ + clause + HJBHME, main clause provides a when/while frame. In 24F[8]
RIBHME, RET . , the homecoming is the time frame for the statement about
darkness.

« This taught full pattern ends its time clause with FJf}g&. Chinese also has shorter
time expressions such as FR[E ZHIIFRE and YB}; this is not a rule that every use
of 24 must contain the same closing words.

LRERHBPRE, KRBT o
dang wo hut jia de shi hou tian hei le
Word guide: 24 — when; & — I; [f|5 — get home; fHME — when; K — sky; 2 — dark.

5.4.3 Let the actions determine moment or interval

o In YMIBRMARBIBTEE, BEFEW T, cooking supplies an interval and ringing happens
within that frame. 24FRP|ZFHIFE can frame the point of arrival instead.

o Y4 . HYBHE does not impose one fixed action duration. Read whether the event
is a process, an arrival or a repeated situation; do not translate every example as
either “after” or a long continuous action.



LRBURHRER, BEWT .

dang wo zuo fan de shi hou didn hua xidng le

Word guide: 24 — while; 3 — I; i)t — cook; HHHE — when; H3E — phone; I — ring.

5.4.4 A time frame does not establish a cause

o WIRBFWBME, FW T . puts rain and arrival in a time relationship. It does
not prove that my arrival caused the rain.

o Likewise, the phone ringing during cooking does not say who called or why. Timing,
cause and identity are separate claims; additional words are needed to establish the
latter two.

5.4.5 Keep the relationship in a new scene

« You were reading when a friend arrived: S4REFBHIBRE, AR T . fits that

frame. If the friend came only after you finished the book, use a completion-plus-
after expression instead.

» For a future or recurring situation, the surrounding sentence supplies its time: 4

WEREFIWEE, ARFTHETE. — Call me when you need help. 24 ... [}

alone is not a past-tense marker.

5.4.6 Ask when, then check what remains unknown

o Identify the time-frame clause and the main event. Choose when/while versus after
from their stated relationship, without inventing causation or an exact duration.

o The cooking, rain and reading scenes are original examples. Compare the full unit
reference and the PA3E lesson: a during-event frame and a since-period do different
jobs.

« A time clause locates the event; it does not itself identify a cause, a caller or a
tense.

5.4.7 Try it with help closed

Recall the situation: A phone call during cooking is not a call after dinner. Decide
what the speaker wanted to communicate. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.

One possible response: é}kfﬁj{ﬁ[ﬁ’]lﬂﬂﬁ, G T .

e My response conveys a message that fits the opening situation.
e I can explain the meaning of the pattern, rather than only naming it.

o YURPFXWBME, THWT . putsrain and arrival in a time relationship. It does
not prove that my arrival caused the rain.

o Likewise, the phone ringing during cooking does not say who called or why.
Timing, cause and identity are separate claims; additional words are needed to
establish the latter two.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

5.5 ® Noun + XA~ + Category (sizing up)
5.5.1 A person frame can introduce praise as well as criticism

« In an original team discussion, X ABHIF. presents a comment about him
as a person: he is warm and welcoming. X4~ A helps frame the person being
discussed; it does not make the comment negative.

o Compare X AHE B JUH L. — He is a little careless. The evaluation changes
with the predicate. The same frame can introduce praise or a reservation; it has
not decided the verdict before hearing the evidence.

The frame does not decide the evaluation

XA + RIE

A warm, positive comment in the team discussion

XA + BRJLED

A reservation about carelessness

FLIRIRE

A possible hesitation use in another exchange

Read topic, category, comment and conversational context together.




5.5.2 Read the topic and its category together

o {1 + XA A + comment frames “him as a person” for the following statement.
In JEFEEXAIRTTMB K, the city category frames a comment about Beijing.

e Choose a category that fits what you are discussing. This is not an instruction
to insert jX~ before every noun. Pronouns and names can take such a frame, so
“noun” in a lesson label is a useful shorthand rather than a complete grammar rule.

XA AR B -
ta zhé ge rén hén ré qing
Word guide: fifi — he; X4~ — this; A — person; & — very; #& — warm.

5.5.3 The following words supply the actual comment
o XM ABBUE describes his manner, while 3N AF B LKL describes care-

lessness. Neither sentence by itself tells you his age, job or the number of people
who agree.

« In this discussion the longer person frame can emphasise the person as the topic. {ifi
B#F is also grammatical. Tone depends on the predicate, delivery and context;
the frame alone does not guarantee a hostile or intimate attitude.

ftx A AF S
ta zhé ge rén you dianr cu xin
Word guide: fili — he; X~ — this; A — person; g & )L, — a little; #H.[» — careless.

5.5.4 Distinguish a frame from an ordinary demonstrative
o XPMARERIEIN. can simply identify this person as my teacher. There is no
earlier fth topic followed by a personal assessment in that sentence.

o XA ABBE . frames him for a comment. Both contain X~ A, but the wider
sentence tells you what it is doing; the string alone is not a reliable tone detector.

5.5.5 A hesitation use needs the spoken exchange

XA .. BRIV YLE . can use X4 as a hesitation before “I have not decided
yet”. It is not the person-frame pattern and supplies no named category such as
A or ¥ET7 here.

« A pause alone does not make every jX-}* a filler: someone could pause while pointing
to a real object. Check the exchange and referent. Written examples illustrate
possible uses; actual delivery may clarify the meaning.

5.5.6 Transfer the frame without assuming a verdict

o R REM A, frames Beijing for a comment about transport conve-
nience. It does not claim that every aspect of life there is convenient; the following
words identify what is assessed.

e QOur team and city examples are original practice. See the unit reference; identify
the topic, category and comment before choosing an interpretation.

» Read what is framed and what is said about it; X~ alone does not establish
criticism or hesitation.

5.5.7 Try it with help closed

Recall the situation: A person frame can introduce praise as well as criticism. Decide

what the speaker wanted to communicate. Close the examples. Say a Mandarin

response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.

One possible response: fil1ixX> AR #E .

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o XMARRBIZIN, can simply identify this person as my teacher. There is no
earlier fifi topic followed by a personal assessment in that sentence.

o XM ABBEF. frames him for a comment. Both contain X/~ A, but the
wider sentence tells you what it is doing; the string alone is not a reliable tone
detector.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.



6 Particles

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

6.1 ® Final T: change and completion in context

6.1.1 The same ending can change the lunch conversation

« A friend offers lunch after you return from the canteen. IFEAR T . tells them you
have eaten in this situation. It changes whether another meal is needed; it does
not specify how many bowls you ate.

« At home, a parent calls B4R T! while putting food on the table. Here the call
announces mealtime. Treating every final T as “already finished” would reverse
the intended action.

6.1.2 Locate final T before deciding its job

o In RIERT . , T follows the verb and its object at the end of the sentence. The
original example below keeps that position. Final T can present a changed or
newly relevant situation.

o Compare FHZ T=BiMR. : T directly follows Hz, before the counted object. This
presents the eating as carried out. Position and context both matter; an object
alone does not ban final T .

&HZmTu

wo chi fan le

Word guide: & — I; iz — eat; R — meal.

6.1.3 A changed state need not be a finished action

« A visitor removes a coat: FEEAYT . means it is no longer cold in this situation.
The sentence describes a changed state rather than a completed act of being cold.

« B FWT . warns that rain is approaching; it does not report that the rain has

already ended. Read the words around T instead of adding one English past-tense
ending everywhere.

Final [ needs its situation

After lunch: FFZIR T .

An eating report in this conversation

A call to the table: FZIR T !

Mealtime is announced; eating need not be finished

A visitor removes a coat: INEARS

A changed state, rather than a completed act

Position, surrounding words and context work together.

6.1.4 Negation can preserve a change

o RWHEM., denies that the eating happened in the stated period. In this ordinary
completed-action negative, % replaces the positive action report; do not mechani-
cally append verb- 7 .

« A diner says they used to eat at this shop but have changed their habit: FgA
EXHART . means they no longer eat here. /A and final T fit this changed
situation; the sentence does not report a finished meal here today.

6.1.5 Two positions can appear together

o RIET=RIRT . can report three bowls eaten as a now-relevant total. The first
T follows the verb; the second ends the sentence. The presence of a counted object
does not force one position to disappear.

e The total still does not tell you whether a fourth bowl will follow. Ask for the
relevant context instead of turning a count or particle into a guarantee that the
speaker will never eat more.

6.1.6 Transfer the meaning before choosing a translation

o Change the lunch offer to a call to the table, or change eating to a weather state.
Identify what is newly relevant, then check whether an action has been carried out,
is approaching or is not the point.

o Compare this lesson with verb-J and duration. The forms can work together; the
practical question is what this speaker communicates here.

e Final T is not a universal “finished” or past-tense label. Keep its position, the
surrounding words and the conversational situation together.

o A changed habit, an approaching event and a completed-action report need different
English paraphrases.



6.1.7 Try it with help closed

Recall the situation: The same ending can change the lunch conversation. Decide
what the speaker wanted to communicate. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.
One possible response: 1A T .

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o R¥MEAR. denies that the eating happened in the stated period. In this or-
dinary completed-action negative, & replaces the positive action report; do not
mechanically append verb- T .

o A diner says they used to eat at this shop but have changed their habit: A
EXHIZART . means they no longer eat here. /N and final T fit this changed
situation; the sentence does not report a finished meal here today.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

6.2 ® Verb + T + Complement (le after the verb)
6.2.1 Two hours of reading is not two hours ago

o At a break, a reader reports B’E T Bi4f~/Mif. The two hours measure the read-
ing they carried out. They do not locate its starting time two hours before this
conversation.

e The reader can later resume. Reporting this stretch of reading does not mean the
whole book is finished or that all future reading has stopped.

6.2.2 Put verb-T before the duration

« In the original example, T directly follows %&; B4~/ supplies the duration.
With a counted object, FE T =44, presents a purchase of three books as
carried out.

e The particle describes how the action is presented, rather than serving as a general
English past tense. Time phrases and the larger sentence locate the event.

RE THA/N.
wo kan le lidng ge xido shi
Word guide: & — I; & — read; P — two; 4~ — (measure word); /M — hours.

6.2.3 Change the time without changing the particle into a tense
o BEERREB TWIN/MiF. locates the reported reading yesterday. BAS/NAEIFRFFIE

F 3. instead locates the start two hours ago; Hi makes that relationship explicit.

o Inaplan, EREBTXAPR, HRMRINE. means to discuss it after the reading is

done. The reading is a future condition here; | does not force it into the past.

Duration differs from event time

BB TR,

Two hours measures the reading carried out

AN RIHEFRE R,

Two hours ago locates the start

SFHRETEAH , BHNFTE,

Reading is a future condition for discussion

A duration alone does not establish whole-book completion.

6.2.4 A current stretch can use both positions

» A friend asks how long you have been reading while you are still at the book. BFE

THAM T, BFERFEE . 1eports a two-hour stretch up to now and explicitly
says the reading continues.

e Compare the break report without that continuing context. Do not infer “stopped
forever” from one T or “still doing it” from a duration alone; the surrounding
statement supplies evidence.

6.2.5 Change a positive report into a negative carefully

o RET=AF, reports buying three books. FEEELFH, denies buying books in
the stated period; this ordinary negative does not keep verb-7 after K.
o RBEEFHINNY, RET—A/Pif. denies a two-hour duration and reports one

hour instead. It does not deny all reading: the correction explicitly supplies some.

6.2.6 Identify what the quantity actually measures

e A duration answers “how long”; a counted object answers “how many”; a phrase
with HJ can answer “how long ago”. Find which question the sentence answers
before calculating or translating it.

e Change the report to tomorrow’s plan or change two hours to one. Keep the action,
quantity and time relation separate; none of these examples alone proves that an
entire book was finished.

e Verb-T presents the action as carried out within its context. It can occur in a
future condition as well as a report about yesterday.

e Duration, event time and whether activity continues are separate claims that need
their own evidence.



6.2.7 Try it with help closed

Recall the situation: Two hours of reading is not two hours ago. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: FFH T~/

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o A friend asks how long you have been reading while you are still at the book.

BETHA/NRT, BERESF. reports a two-hour stretch up to now and

explicitly says the reading continues.

e Compare the break report without that continuing context. Do not infer
“stopped forever” from one | or “still doing it” from a duration alone; the
surrounding statement supplies evidence.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

6.3 ® Statement + B (obviously / you know)
6.3.1 A beginner’s mistake receives an explanation

« A new team member misses a step. A colleague says {23 FWE. to present
being a beginner as an understood explanation. It can support giving help, without
deciding that every mistake is acceptable.

o Another colleague may still disagree about the explanation. W shows how the
speaker presents the claim; it does not prove that the listener shares it or that the
claim is objectively settled.

6.3.2 Attach W to the statement being presented

« The original XfRf&EAME. presents this task as easy in the speaker’s view. Wi is at
the end of the statement; it is not the yes/no-question particle "4 in this example.

o Translate the conversational effect where helpful: “it’s simple, you know” may fit.
A fixed “obviously” can sound too strong in some English contexts; there is no one
translation for every delivery.

XA ] B
zhé hen jidn dan ma
Word guide: X — this; f§ — very; f&j B — simple.

6.3.3 Keep the speaker’s assumption separate from evidence

o If the listener replies XfIRFPHAEL, , they say it is not easy for them. That
response can challenge the original assumption without making the first utterance
ungrammatical.

¢ Evidence might show that beginners need instructions; the particle itself supplies
no measurements of skill or task difficulty. Discuss the reason, rather than treating
W as proof.

Presenting an assumption does not prove agreement

X1R & I,

The speaker presents this task as easy and understood

Listener: W RGN E,

The listener says it is not easy for them

XRE RN ?
A different job: ask whether the task is easy

Check the claim and response as well as the particle.

6.3.4 Compare B, & and I in an actual exchange
o XTBRBNG? asks whether this is easy. IX/B R BAWK. presents that judgement as

understood. Changing the character changes the conversational job, even though
both can be transcribed ma without tone marks.

o After giving your view, #RBEFBWE? invites the other person’s opinion. It is a
follow-up on the shared topic, rather than a substitute spelling for the statement
particle .

6.3.5 A reason can reassure or sound impatient

o A patient colleague may use 2 EFWE. to explain why help is needed. An
impatient response with the same particle may sound dismissive; surrounding words
and delivery matter.

e The written check can identify the stated reason. It cannot certify a kind tone
from Wt alone or assess the actual sound of a recording that was not supplied.

6.3.6 Test the explanation in a changed situation

o If the teammate is experienced, “he is a beginner” no longer fits the stated facts.
Choose a reason supported by the new situation instead of keeping the particle and
repeating the old claim.

« If you do not know whether the task is easy, :XBBME? can ask about it.
Decide whether you are making an understood claim or requesting information
before selecting the particle.



o In these statements, W presents an explanation or judgement as understood. A
listener can question the assumption.

o Keep statement W, yes/no ' and follow-up g distinct; written particles do not
prove agreement, evidence or tone.

6.3.7 Try it with help closed

Recall the situation: A beginner’s mistake receives an explanation. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: {2 # T,

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o XTBMREMG? asks whether this is casy. X/BRBWK, presents that judgement as
understood. Changing the character changes the conversational job, even though
both can be transcribed ma without tone marks.

o After giving your view, #RIEFENE? invites the other person’s opinion. It is a
follow-up on the shared topic, rather than a substitute spelling for the statement
particle T.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

6.4 ® JIg: follow-up questions and shared context
6.4.1 Your view makes room for another person’s view

« You say that the morning session suits you, then ask #R#FNE? The friend is
invited to give their view about that shared plan. The question does not supply
their opinion in advance.

o After BPMIEKR . , FRIB? asks about the other person’s lunch in this exchange.
After AE E¥. , the same short question asks where the other person lives. The
topic supplies what is left unstated.

6.4.2 Use g within the question’s structure

o The original {RHEAENE? keeps the verb 4545 and ends with g. A short follow-up
can use #RIB? when the shared topic makes the intended question clear.

o XTRMBANG? directly asks whether this is easy. Do not mechanically replace Nt
with g in every yes/no question; question words, structure and context have their
own jobs.

PRIEFRIR?
ni jué de ne
Word guide: R — you; 45 — think.

6.4.3 A missing object can prompt a different follow-up

o While searching for a phone, BEJFHUIE? asks where it is or what has happened
to it. It asks about the missing phone, rather than requesting someone’s opinion.

« In a shoe shop, you ask one pair’s price, point to another pair and ask XA-Wg?
The shared price question makes this “and this one?”; the isolated words do not
decide whether you mean price, size or colour.

Shared context supplies the missing question

After FFIRFIZAKIR, — {RIE ?

Ask about the other person’s lunch

After FfE EiB, — RIE?

Ask where the other person lives

A missing phone: FRIFAHLIE ?

Ask where it is or what happened to it

u}% also occurs in statements: ﬁIEEE;HDEQ

6.4.4 Conversational does not guarantee gentle

 In a friendly planning exchange, #R¥EABIB? can sound open and conversational.
The same words with an impatient tone can challenge someone to respond.

« If the topic is unclear, name it: FRIEEX A RIBARENE? asks about this plan.

Adding g does not replace the information needed to understand the question.

6.4.5 Not every sentence with I is a question

o RIEEEFEPFIR. is a statement about reading in progress here. It has no missing
opinion or location to answer; lJg also appears in statements beyond this lesson’s
main question pattern.

o Compare SREFH2WE? : {4 asks what is being read. Identify the sentence’s
structure and situation instead of using g alone as a question detector.

6.4.6 Restore the shared question before answering

o For #RIB? or XAMIB? , recover the previous topic and what changed: the person or
item. Answer that question, rather than always translating the particle as “what
about”.

e Change the topic from lunch to residence, or from shoe price to colour. The ap-
propriate answer changes even though the short follow-up stays the same.



e can help frame a question or follow-up, but shared context supplies its missing
content. It also occurs in statements.

The written form does not guarantee politeness or identify the intended question
without its surrounding exchange.

6.4.7 Try it with help closed

Recall the situation: Your view makes room for another person’s view. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: VR4EI5RE?

My response conveys a message that fits the opening situation.
I can explain the meaning of the pattern, rather than only naming it.

In a friendly planning exchange, #RFEFFWE? can sound open and conversational.
The same words with an impatient tone can challenge someone to respond.

If the topic is unclear, name it: RFEEXMTRIELAFENE? asks about this plan.

Adding g does not replace the information needed to understand the question.
I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

7 Prepositional Phrase

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

7.1 8 P E / PAF (and above / and below)

7.1.1 One more visitor, or two?

« A fictional room notice says =+ APATF, WFE =1+ A. - thirty people or fewer,
including thirty. There are twenty-nine people inside.

¢ One more person reaches the limit. Two more make thirty-one: beyond this notice’s
allowed range.

7.1.2 Put the unit before the range word

o Use number + unit + PA L / PAF: +/\U% DL — eighteen years old and above;
=+ APLF - thirty people and below.

o In the age example, 71 8 makes the age a required condition. It does not tell us
whether every other entry condition is satisfied.

TAZ A LA BEE -

shi ba sui yi shang cdi néng kan

Word guide: }-/\ — eighteen; %/ — years; PA_I. — and above; 4" — only then; §g — can;

& — watch.

7.1.3 Separate an included limit from a strict one

o Our notice explicitly includes thirty. ABJ=-+ A — fewer than thirty people —
excludes thirty; #aF=-+ A — more than thirty — also excludes thirty.

e For whole people, the largest count below thirty is twenty-nine. Read a notice’s
explicit definition before deciding whether its endpoint is included.

Headcounts at a boundary

Explicitly inclusive: =T ABF , BE=1TA

29 allowed | 30 allowed | 31 beyond the limit

Strictly below: RE| =+ A
29 below thirty | 30 excluded | 31 excluded

Strictly above: #81d =+ A

29 excluded | 30 excluded | 31 above thirty

The wording of the actual notice defines its endpoint.




7.1.4 Keep the number and unit together
o +/FEPAE, BIFETAS includes age eighteen in this fictional clip rule. It does
not mean eighteen people, or under eighteen.

e =+EPATF, BIFBE="FIC sets a money limit. The same number with A sets a
headcount limit: units change what is counted.

7.1.5 Recalculate when the notice changes
o A new notice says ~THAPATF, EIE _FFHA. With twenty-four people inside,
one more fits; two more do not.

e The old thirty-person answer cannot be reused. Identify the new limit, whether it
is included, and the current count.

7.1.6 Make a decision from the full notice

o For the original inclusive thirty-person notice, compare the final count with thirty:
twenty-nine plus one is allowed; twenty-nine plus two is not.

o PALE / PAF give a range. They do not establish whether a room is open, a ticket
is available, or another condition is met.

7.1.7 Try it with help closed

Recall the situation: One more visitor, or two?. Decide what the speaker wanted
to communicate. Close the examples. Say a Mandarin response, then write it in
Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

One possible response: =} APAF, W=+ A.

e My response conveys a message that fits the opening situation.
e I can explain the meaning of the pattern, rather than only naming it.

« PAZFPAE, HuFE+ /X includes age eighteen in this fictional clip rule. It does
not mean eighteen people, or under eighteen.

o =1+I3EPLF, IE=1IC sets a money limit. The same number with A sets a
headcount limit: units change what is counted.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

8 Prepositions

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

8.1 ® HM (ever since)

8.1.1 A report needs a starting event

o A student moved here in March. In an April conversation, they say HM&XJL,
FRMBIFL. — Since coming here, I have been happy.

e The arrival is earlier than the report. The sentence connects a later state to that
starting event; it does not describe a route from a place.

8.1.2 Introduce the earlier starting point
o Use HM + earlier time / event, later situation. HM3EiX JL supplies the
starting event; FRIRJF.[» gives the later state.

BEM=H#ck, BETZEBE=W,. - Since moving here in March, I have visited

the library three times. Repeated events also fit.
BMRXIL, RABFFL.
2t cong ldi zhér wo hén kai zin
Word guide: H M — ever since; & — come; iX )L — here; & — I, & — very; FF0> —
happy.

8.1.3 Keep the report’s endpoint
e The April report counts three visits between the March move and that conversation.
It does not mean three visits every day.

e A copy of that April report read in June is still an April report. Do not silently
add two more months or claim three is the June total.

Keep the report’s endpoint

March: moved here

Starting event

April: reported three library visits

Count belongs to the March—April interval

June: someone reads the old report

Reading date does not update the original total

Read the whole sentence and the stated context.




8.1.4 Compare time, place and a future plan

o MBAXTFIE, BREFER ¥, starts a future plan. MZERGEBFEY,. starts a
route at the school. Use plain M in these examples.

o HAM highlights an earlier time or event leading into a later situation. It cannot
replace M in every route or future-start expression.

8.1.5 A sequence is not proof of cause
o BMETEN, BREBWRERL T . reports clearer vision after changing seats. It
connects the observations in time.

o To claim the seat was the only cause, we would need more evidence. [ M alone
does not rule out a new pair of glasses or another change.

8.1.6 Read the start, report and later situation
o Find the earlier starting point, then the situation or events reported after it. Re-
peated visits need their own count and endpoint.

« Keep HAM distinct from a place route and a future plan. A time connection does
not automatically prove an exclusive cause.

8.1.7 Try it with help closed

Recall the situation: A report needs a starting event. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: M FEiX L, FRETF 0.

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o MBARFFE, BREFER L2, starts a future plan. NERED Y. starts
a route at the school. Use plain M in these examples.

o H M highlights an earlier time or event leading into a later situation. It cannot
replace M in every route or future-start expression.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

8.2 B % 4 Person (for someone’s sake)
8.2.1 Work for the people using the service

o A community team helps residents. BATHREIRSE . — We serve everyone. FAi]
names the workers; KZ% names the people served.

o The sentence states whom the service is for. It does not prove every resident used
it or was satisfied.

8.2.2 Place the person before the action

« In this pattern, use subject + 35 4+ person 4 action. 3% is read weéi: KK
MZ55, MR HE& IR — prepare dinner for a friend.

e The friend receives the intended benefit. The cook and the friend are different
roles; do not swap them when translating.

BRAVARFIRS -

wo men wei da jia fu wu

Word guide: AT — we; 5 — for; KZ — everyone; [R5 — serve.
8.2.3 For someone can have different jobs

o BAMRENS., — 1 am happy for you. Your situation is the reason for my happiness;
this is not a service delivered to you.

o BAPLAHELMR, names the friend for whom dinner is prepared. Read 2}y with

its surrounding action rather than assigning one role everywhere.

For someone can have different jobs

BATRRKRRS,
HA(1: workers | KZR: people served

BAIREH,

{R: person whose situation prompts happiness

ATERE, B THIER,
B RE: goal | 821th¥k: action toward it

Read the whole sentence and the stated context.

8.2.4 Compare a person with an explicit goal

« ATEREED, ATHIEL. — To arrive earlier, I took the metro. > introduces

the goal of arriving earlier.

e >j and AT can overlap in purpose meanings. “ >4 always means a person; N |
always means a non-person goal” is too rigid; learn each complete construction.

8.2.5 Purpose does not guarantee success
o The cook says B AIIR L THR, BIIAE®R. Dinner was prepared for the
friend, but the friend did not come.

o The stated purpose remains even when the intended recipient does not eat. “}Jif
& does not prove a successful delivery or a return favour.



8.2.6 Identify who acts and why
o In N RZEM 5, locate the workers, the people served and the action. In SRS 2%,
locate whose situation prompts the happiness.

» For an explicit goal, read the whole “Aj T phrase. Do not turn a purpose or intended
benefit into a guaranteed outcome.

8.2.7 Try it with help closed

Recall the situation: Work for the people using the service. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: AT HKFEIRS -

e My response conveys a message that fits the opening situation.
e [ can explain the meaning of the pattern, rather than only naming it.

« NTEED, RALTHILL.  To arrive earlier, I took the metro. 2477 introduces
the goal of arriving earlier.

e “fyand SHT can overlap in purpose meanings. ¢ A always means a person; A ]
always means a non-person goal” is too rigid; learn each complete construction.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

8.3 ® 3t ... ¥ (as far as ... is concerned)

8.3.1 The same task can feel different

« Beginners find an assignment hard; experienced users find it easy. X FM B, X
BHE. — For beginners, this is difficult.

o The sentence takes the beginners’ perspective. It does not say experts must share
that experience.

8.3.2 Name whose perspective comes first

o Use X} + person / group + T §, comment. X} M5 makes the following
importance judgement personal.

o XNREVE, XMBEE. is a common alternative. Keep the named viewpoint when
paraphrasing instead of turning it into “important for everyone”.

WRME, XREE.

dui wo ér yan zhé hen zhong ydo

Word guide: X} — for; F — me; i & — as for; X — this; f§ — very; % — important.

8.3.3 Different viewpoints can coexist

« XWHFME, XBE;, MRAGEHANE, XMEH. The two comments concern

the same task and different groups.

e The difference need not be a contradiction. Skill and experience can change a
judgement of difficulty.

Different viewpoints can coexist

WHFMS  XRME

Beginners’ viewpoint: difficult

WRZHIAMS |, ZREZ.

Experienced users’ viewpoint: easy

WEMS , XREE,

My judgement; not a universal agreement report

Read the whole sentence and the stated context.

8.3.4 Perspective is not a quoted speech report

o MEAEME, XMRHMB I E. evaluates the arrangement for students. It does
not say every student has personally spoken or agreed.

o AP EHMBE ., explicitly reports what students said. A viewpoint phrase
and a speech report provide different information.

8.3.5 Keep a changed group in the answer
A school starts lessons earlier. YHEBRRIEEN S, XA H{E. refers to students

living far away.

e Do not infer that nearby students find it equally inconvenient. The new group
limits this comment even if both groups attend the same school.

8.3.6 Keep the viewpoint with the judgement

 Identify the person or group after %f, then the comment. Preserve both in your
English paraphrase.

« A viewpoint is not evidence of universal agreement or a direct quotation. Check a
second group separately.



8.3.7 Try it with help closed

Recall the situation: The same task can feel different. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: X1 Fiis, XEME.

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o AT, XMEHMRHE. evaluates the arrangement for students. It does
not say every student has personally spoken or agreed.

o ZEPRXMNEHM I E. explicitly reports what students said. A viewpoint
phrase and a speech report provide different information.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

8.4 ® ¥ (including)

8.4.1 Reserve five seats, not six

« A group organiser says WIEREN, —HEFAAA. - Including me, there are five
people in all. The organiser is already one of the five.

¢ Reserve five seats if each person needs one. Adding the organiser again would count
the same person twice.

8.4.2 Put the included member before ZERK
o Use 3% + member / items + FEP, whole set: fUFEFAEH. FE M places the
named member inside the stated set.

¢ The original sentence’s total is five. The remaining people number four, because
five includes the speaker.

AR/BEN, —FEDA

bao kuo wo zdi néi yi gong wu ge rén

Word guide: £33 — including; & — me; ¥EN — included; —3t — in total; 11 — five; 4>
A — people.

8.4.3 Compare included and additional members
o RIEREN, —HFAAAN. gives five total. TR, BB A4 A. in this stated
counting contrast gives five others plus me: six total.

e Do not carry the second total into the first sentence. Look at whether the five
already includes the speaker.

Count the speaker once

BEREAR , —HATA. 5 total

RO OO

me other other other other

BRTH , 28RN 6 total

RN ORORNCORRORRC)

me other other other other other

Inside five: 1 + 4. Five others plus me: 1 + 5.

8.4.4 Inclusion also works without a count

o RIEREEKERN, FFREFFH. — Open every day, including weekends. The claim

includes weekend days.

o It does not state the opening hours or the ticket price. Membership in the open-day
set is different from those details.

8.4.5 Change the included group
o RFFEFHAEZMERN, —HAANAN. — Including two teachers, there are eight people
in all. The teachers occupy two of the eight places.

o There are six other people in this situation, not eight others plus two teachers.
Recalculate from the new total and included number.

8.4.6 Count each included person once

e For five including me, subtract one to find four others. For eight including two
teachers, subtract two to find six others.

¢ For a non-numerical set, identify what is included without inventing a count, sched-
ule or price.



8.4.7 Try it with help closed

Recall the situation: Reserve five seats, not six. Decide what the speaker wanted
to communicate. Close the examples. Say a Mandarin response, then write it in
Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

One possible response: A3EHRIEN, —ILHA A,
e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

- BRIERRERN, BREFFHK. — Open every day, including weekends. The claim

includes weekend days.

o It does not state the opening hours or the ticket price. Membership in the open-
day set is different from those details.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

8.5 M £ (on the basis of / by)

8.5.1 A ticket is an entry credential

« A fictional venue notice says FEEAIF., — Admission by ticket. Visitors are asked
to show a ticket as the basis for entry.

¢ The phrase does not name the price, performance time or whether the ticket must
be for today. Read any additional rules too.

8.5.2 Name the basis before the action
o Use £ + credential / resource / basis + action. f£ZE A 37 names a ticket;
L2065 F W names experience used to make a judgement.

 In the original F£%% J7, {2} T, the speaker credits effort in an actual success.
This is not a promise that every attempt succeeds.

FEH, MEIHT .

ping nu li ta chéng gong le
Word guide: £ — by; %7 — effort; fit — he; BT — succeed.

8.5.3 Keep extra conditions visible

« The full notice says T4 RAMEAG. — Enter with a ticket valid for that day.
An expired ticket does not meet this stated rule.

o 1% introduces the basis, while 24 KA %[ narrows which ticket counts. “I have a
ticket” alone is not enough to evaluate this full notice.

Keep extra conditions visible

EEANT,

Ticket: stated basis for admission

REXRBUEAT,

Today-valid ticket: a narrower stated requirement

T FIHR,

Experience: a basis, not proof of a measured check

Read the whole sentence and the stated context.

8.5.4 Asking for grounds can be a challenge

o In an argument, {REA2E? — On what grounds do you decide? — challenges
someone’s basis or authority.

e It is not a thank-you. A phrase about grounds can be neutral or challenging in
context; this argument supplies the challenging reading.

8.5.5 A basis can still be weak

. BEW, MEEAXEVASEEME. reports a judgement based on experience. It
does not establish that the machine passed a measured safety check.

o Ask what evidence was actually used. The presence of £ names a basis without
proving that basis is sufficient or the conclusion is correct.

8.5.6 Read the basis and its limits

o Locate the ticket, experience or effort introduced by 4%, then the action or judge-
ment it supports.

o Additional requirements and evidence quality still matter. A named basis does not
guarantee access, universal success or a correct conclusion.



8.5.7 Try it with help closed

Recall the situation: A ticket is an entry credential. Decide what the speaker wanted

to communicate. Close the examples. Say a Mandarin response, then write it in

Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with

the model, then change one detail and try again.

One possible response: 2 A 37,

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

 In an argument, REFABE? — On what grounds do you decide? — challenges
someone’s basis or authority.

o It is not a thank-you. A phrase about grounds can be neutral or challenging in
context; this argument supplies the challenging reading.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

8.6 @ T (as for / when it comes to)

8.6.1 Price is raised but left unresolved

o A buyer and seller finish discussing quality. ZF#r#%, PAEEP. — As for the
price, we will discuss it later.

o ZF raises price as a separate issue. PAJ5 UL postpones it; no price is agreed in
this sentence.

8.6.2 Add a comment to the named topic

+ Use Z2F + topic, comment. & T # 4% names the issue, and PAJ5 i tells
what the speaker proposes to do about it.

o BTN, BHRBIA. — As for delivery time, confirm it tomorrow. This

postpones confirmation, not necessarily delivery itself.

ETHHE, AEE.

zhi yu jia gé yi how zai shuo

Word guide: &F — as for; ffif — price; PA)5 — later; B — again; #i — discuss.

8.6.3 Different issues can have different states

o Quality may be accepted while price remains unresolved. Delivery time may still
need tomorrow’s confirmation.

o Changing to a topic is not the same as settling it. Read the comment after that
topic before deciding what is known.

Different issues can have different states

Quality: already discussed

A comment on one issue

ETME , ARHU.

Price: discussion postponed

ETFiXL50(E] , BAREIA,

Delivery time: confirmation tomorrow; date unstated

Read the whole sentence and the stated context.

8.6.4 Keep other uses separate
o ETHHE, BATEBE . leaves the price undecided. AETFXARME, suggests
it should not be so expensive.

e The second construction does not introduce price as a fresh discussion topic. Learn
ANZET as its own expression instead of translating every £ as “as for”.

8.6.5 Transfer to who will do the work
o BFWRMF, BRMNBBEHE. — As for who will be responsible, we have not
decided yet.

o The responsibility question is now on the agenda, but no person is named as the
chosen organiser. Topic selection is not person selection.

8.6.6 Separate the issue from the decision
o Name the issue after £7F, then read its actual comment: postponed, undecided
or confirmed.

¢ Do not infer a price, delivery date or responsible person from a topic phrase alone.
Keep N £F separate from the topic-changing use.



8.6.7 Try it with help closed

Recall the situation: Price is raised but left unresolved. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: T4, PAG VL.

e My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o BTG, RATIBBLYLSE - leaves the price undecided. AR FIX AT, suggests

it should not be so expensive.
e The second construction does not introduce price as a fresh discussion topic.
Learn /% F as its own expression instead of translating every £7F as “as for”.
o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

8.7 W 4 (colloquial passive)

8.7.1 The cup is affected, not the doer

« You find a broken cup and report B FEFTMT . — The cup got broken. The
sentence uses colloquial passive %5.

e T is what was broken. The sentence names no doer; it does not identify who
broke it or whether it was intentional.

8.7.2 Read the affected thing before %

« In this passive pattern, use affected thing + %5 + (doer) + action / result.
MHTHFT0E T leaves the doer out.

o FFH/NEFTHET » names Xiao Li as the doer. The cup still receives the effect
of FTH.

PFEITHT -

bei zi get da po le

Word guide: #£F — cup; 4 — (passive); $TH¥ — break.

8.7.3 Follow the action across three forms
o INEFTHETHF. names Xiao Li as the doer first. $FFE/PNEFTH T . names
the affected cup first.

o FFEFTWET » preserves the broken-cup report without naming Xiao Li. Remov-
ing a name removes information, not the breaking event.

Follow the action across three forms

INEFTHR T MF

Doer /]\Z= — breaking — affected cup

MFLENFITHRT

Affected cup = 45 — named doer /J\ZF — breaking

MFLITIRT

Affected cup = & — breaking; doer unnamed

Read the whole sentence and the stated context.

8.7.4 #& can give rather than mark a passive

o BABM—MF. — I give him a cup. I gives, fib receives, and —HFT is the
item transferred.

o Compare this with #8725+ TH; 7. Giving a cup and reporting a broken cup are
different actions; %5 alone does not identify the sentence’s role.

8.7.5 Do not invent the unnamed doer
e T18%ET. — The door got closed. No doer is named in this report.

o It does not prove the speaker closed it, or that someone closed it deliberately. Add
those details only when the context supplies them.

8.7.6 Locate the affected object and the doer
¢ In this passive use, find what was affected and whether a doer is explicitly named.
A missing doer remains unknown from the sentence.

« Compare complete constructions: %5 can also transfer an item or introduce a re-
cipient. Keep the action and result in the interpretation.



8.7.7 Try it with help closed

Recall the situation: The cup is affected, not the doer. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: P11 T .
e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o REBMB—AIF. —1give him a cup. F gives, fill receives, and —FFT is the
item transferred.

o Compare this with B8 T45FTH; 7. Giving a cup and reporting a broken cup are
different actions; #& alone does not identify the sentence’s role.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

8.8 W i ... ki (as far as ... goes)

8.8.1 An affordable price is one aspect
« A buyer has checked the price but not tested the item. FRHHEFRDE, A, — As
far as the price goes, it is not expensive.

o The evaluation concerns price. Quality, durability and whether the item meets the
buyer’s need remain separate questions.

8.8.2 Frame an aspect before its comment
o Use B + aspect + FPi, comment. FLH ik selects price as the angle for

A5t

o« BMMEEXN, BRBERMAE. — As far as quality goes, it still needs checking. A
different aspect needs its own evidence.

BB, A

Jiu jia gé ldi shuo bu gui

Word guide: 3 — as for; #1#% — price; it — speaking of; AN — not; I — expensive.

8.8.3 Split an overall choice into aspects

o Price: not expensive. Quality: not yet tested. Delivery: takes a week. These three
comments can all be true of the same item.

¢ A favourable price does not cancel the unknown quality or the wait. Combine the
relevant facts before deciding whether to buy.

Split an overall choice into aspects

BRI , 53,

Price: not expensive

MRER , EFBERE,

Quality: needs checking

WHEMS , TRAE.

Personal budget: may still be too expensive

Read the whole sentence and the stated context.

8.8.4 Contrast an aspect with a person
o FRMMIEIREDE, A, frames the price aspect. MfRME, BREAR. frames my
judgement given my situation.

e Those comments need not conflict: a price can compare well with similar goods
and still exceed a person’s budget. The reference for the judgement matters.

8.8.5 The other ji needs its own context

o REESZEHMME., — I will leave after finishing the meal. Here 3} connects events; it
does not frame the meal’s price or quality.

o In BRANHE UL, read B with #1483 1E. Do not assign “immediately” to this scope
phrase just because another use of ¥ can concern timing.

8.8.6 Keep the comment within its angle
« Identify the aspect after 3, then its particular evaluation. Check price, quality
and delivery separately.

o A favourable comment on one angle does not prove an overall recommendation,
everyone’s agreement or a rapid sequence of events.



8.8.7 Try it with help closed

Recall the situation: An affordable price is one aspect. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: FUEENL, A5

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o MMHERDE, ABt. frames the price aspect. SRME, BEAF . frames my
judgement given my situation.

e Those comments need not conflict: a price can compare well with similar goods
and still exceed a person’s budget. The reference for the judgement matters.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

8.9 W # (while / taking advantage of)

8.9.1 Eat during the useful window

o A meal is ready and still pleasantly hot. ##IZIE, — Eat it while it is hot. The
speaker recommends using that favourable state.

o This is a suggestion, not a report that eating already happened. The state may
not last, which makes the timing useful.

8.9.2 Put the opportunity before the action
o Use # + available time / situation + action. #£#lZ uses the hot state;
AR 4R FT uses the lunch break for a bank visit.

¢ The phrase names an opportunity for the action. It is more specific than merely
saying two events happened at the same time.

RIZIE .

chén ré chi ba

Word guide: # — while; # — hot; IZ — eat.

8.9.3 Follow the available window

o A student has a lunch break from 12:00 to 12:30 and plans a twenty-minute task.
K .. connects the task with that available break.

o Starting at 12:20 would finish at 12:40: outside the stated break. # does not make
the task shorter or guarantee that it fits.

Follow the available window

FEIRIZIE,

Use the hot state: a suggestion to eat

Break: 12:00-12:30; task starts 12:20

Twenty-minute task finishes at 12:40

SRR |, Bl ELUS,

Neutral timing: location when rain stopped

Read the whole sentence and the stated context.

8.9.4 Compare opportunity with neutral timing

. BNET, #FHLEIZE. uses a pause in the rain as an opportunity to go home. The
action is recommended during that window.

o WEEREHE, BAMTFEZEY. only locates us at the station when the rain stopped.

It does not itself say we used that moment for an action.

8.9.5 A lost opportunity changes the advice

o The food has already cooled. Do not describe that present state as # just to reuse
EFNZIE. The original hot window has ended.

¢ One might reheat the food and make a new suggestion. The original sentence alone
does not report reheating or show that it will happen.

8.9.6 Check the window before using the advice
o Identify the available situation and the proposed action. Check the actual state,
timing and practical duration.

 j# recommends or describes using an opportunity. It does not prove that the action
happened, succeeded or fits an invented deadline.



8.9.7 Try it with help closed

Recall the situation: Eat during the useful window. Decide what the speaker wanted
to communicate. Close the examples. Say a Mandarin response, then write it in
Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

One possible response: EZ#HIZIE,

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

. ﬁm‘%T, ﬁ‘l’y’{[ﬁ]%{n uses a pause in the rain as an opportunity to go home.
The action is recommended during that window.

TERIBME, BATEZEY, . only locates us at the station when the rain stopped.

It does not itself say we used that moment for an action.

o [ tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

9 Sentence Patterns

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

9.1 ® ERR (if it weren’t for)
9.1.1 A friend gets you to the right place

e A friend guides you through unfamiliar streets, and you arrive without getting lost.

You say BARIR, RELEEE T . — If it had not been for you, I would have got

lost.

o Keep two versions apart: the help actually happened; getting lost is the imagined
alternative without that help.

9.1.2 Remove the helpful condition in imagination

o Use AR + person / situation, result. In this example, i stands for the
friend’s help; ¥l introduces the imagined result.

o EARABKRIFICHTE, REMBEBET . makes the help explicit. [ is optional here;
it is not a separate actual event.

BARKR, REEET .

yao bu shi ni wo jiv mi lu le

Word guide: ZARE — if not for; /R — you; F& — I; 3 — then; 2k — get lost.

9.1.3 Read the two versions side by side

o Actual version: a friend guides you and you arrive safely. Imagined version: remove
that help and picture getting lost.

o BAEPET . directly reports getting lost. The same words inside the ZEASE ... HE
... alternative do not become an actual report.

Actual help and an imagined alternative

What happened: your friend guided you

You arrived without getting lost

BERRMR , BAEEE T,

Imagine removing the help: getting lost

ENRIRIZEE , FFTREMIRE T,

B] BE makes the imagined lateness uncertain

An imagined result is not an actual event report.




9.1.4 Leave room for uncertainty

o BAEKRERE, RAEMED T. — Without your reminder, I might have been
late. W] fE makes the imagined result less certain.

e The speaker credits the reminder. The sentence is not an experiment proving that
it was the only possible way to arrive on time.

9.1.5 Compare an alternative with a thank-you
o ZSRIEEE, BABRE|, credits the reminder for avoiding lateness. BN
R, BPRA|T . imagines lateness without it.

e Both can express gratitude in this situation. Their result clauses look in different
directions: the actual good result, or an unreal bad alternative.

9.1.6 Change the event before choosing the pattern
» If you actually got lost and the friend never helped, Fe£# T reports that event.
Do not reuse the opening thank-you as its description.
e For a new situation, identify what happened first, then what is only imagined
without the named condition.
9.1.7 Try it with help closed
Recall the situation: A friend gets you to the right place. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.
One possible response: Z 2R, IR T .
o My response conveys a message that fits the opening situation.
e I can explain the meaning of the pattern, rather than only naming it.
o BARMEE, RHEHURAI T, — Without your reminder, I might have been
late. W] fE makes the imagined result less certain.
o The speaker credits the reminder. The sentence is not an experiment proving
that it was the only possible way to arrive on time.
o [ tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

9.2 ® £% (thanks to / luckily)
9.2.1 A deliberate search finds the bag

« A friend helps search the station, finds your missing bag, and brings it back. 2%
TR, BAHLB|. — Thanks to you, I found it.

o The speaker credits useful help. £ 5 can describe deliberate effort; it does not
require a random lucky accident.

9.2.2 Name the contribution and the result

o Use £5 (7T) + helpful person / event, result. | is optional in this pattern;
7" often highlights how the help enabled the result.

o In £5 74K, FA 43|, the understood object of $;F| is the missing bag from the
conversation. Do not invent a different object.

25 TH, RAKY.

duo kur le ni wo cdi zhdo dao

Word guide: £75 — thanks to; /& — you; & — I; 4" — only then; #t %] — found.
9.2.3 A negative event can be avoided successfully

o ZTHRE, BABIRT. - Thanks to your reminder, I was not late. %R %] is

the beneficial result here.

o ZTHRIEE, R T4. credits a reminder for bringing an umbrella. It works
without 7", and does not claim that rain actually fell.

Credit the help and check the outcome

25T, HAHEL

Helpful search = bag found

Zo{rizEE , FARRE,
Helpful reminder — lateness avoided

ZoiRiEEE  BFE TR,

Helpful reminder = umbrella brought; no 4 required

A useful contribution need not be the only contribution.

9.2.4 Keep credit separate from ordinary blame
o In the bag example, £75 T 4K credits the friend for finding it. It does not blame
them for losing it.

e An ironic tone could change a speaker’s intention. With ordinary sincere thanks
as our stated context, choose the beneficial contribution.

9.2.5 A contribution is not the whole story

e The friend searched and a station worker returned the bag. You may thank the
friend without claiming that nobody else helped.

« If the bag is still missing, F A #% 2| does not describe the stated outcome. The
useful effort and a successful search are different claims.



9.2.6 Thank someone for what the evidence supports
e Name the help and its actual benefit: reminding someone to bring an umbrella,
finding a bag, or preventing lateness.

o Choose £ 7 for the helpful contribution, then check the result clause. Do not add
an outcome or an exclusive cause that the context never supplies.

9.2.7 Try it with help closed

Recall the situation: A deliberate search finds the bag. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: £75 TR, A HF].

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o In the bag example, £ 75 T 4K credits the friend for finding it. It does not blame
them for losing it.

e An ironic tone could change a speaker’s intention. With ordinary sincere thanks
as our stated context, choose the beneficial contribution.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

9.3 B _ JiE (that’s all / nothing more)
9.3.1 A joke still has a listener

o After a comment, the speaker says T R R FFBEME. — I was only joking, that’s
all. This presents the comment as nothing more than a joke.

o The listener may still feel hurt. T E gives the speaker’s limited account; it does
not prove the effect on someone else.

9.3.2 Close the claim with &

o Put & after the limited statement. R ... TiE and At ... & are common
ways to stress “only this”.

o FWHEITIZEME limits the claimed intention to joking. The sentence does not
establish agreement or forgiveness.

RARFBEME .

wo zhi shi kai wan zido ér yi

Word guide: F& — I; H2 — only; F¥iZE — joke; M — that’s all.
9.3.3 Identify exactly what is limited

s RABTHWHEME. I read only two pages. The limit concerns how much was
read, not whether the reader understood them.

o RHOBRBREEINE . — I only offered advice. The speaker limits their role; this

does not say who made the final decision.

A limited claim leaves other questions open

(RABTRIMmME,

Two pages read; understanding remains unstated

BRARAImEKME.

Speaker’s claimed intention; listener’s feelings unstated

AT TmE,

Speaker downplays the price; your budget is separate

ME does not change a number or prove harmlessness.

9.3.4 Small to the speaker may be large to you
e WFITME. — Only two thousand yuan. The speaker downplays the amount; it
may still be expensive for the listener.

e The amount is not made smaller by the particle. Check a price against your budget
instead of treating “only” as evidence of affordability.

9.3.5 Test a changed amount
o A report says AL THASME . — I waited only four minutes. A friend’s
deadline was three minutes.

e Four minutes is longer than that deadline even if the speaker downplays it. The
stated number and the speaker’s attitude are different information.

9.3.6 Limit the claim, then check the facts

o Find the limited action, amount or role before paraphrasing [fii .. Two pages, four
minutes and giving advice limit different things.

e A speaker can minimise an event. The listener’s feelings, the importance of the
event and the accuracy of the account still need their own evidence.



9.3.7 Try it with help closed

Recall the situation: A joke still has a listener. Decide what the speaker wanted

to communicate. Close the examples. Say a Mandarin response, then write it in

Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with

the model, then change one detail and try again.

One possible response: FH 2L M .

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

e FITICME. - Only two thousand yuan. The speaker downplays the amount;
it may still be expensive for the listener.

e The amount is not made smaller by the particle. Check a price against your
budget instead of treating “only” as evidence of affordability.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

9.4 ® ¥ (a formal )

9.4.1 A notice requests a closed door

o A written notice says R J* E. — Please close the door. ¥ introduces |7, the
thing acted on, before % _I, the action and result.

o This is a request to change the door’s state. Reading it does not establish that
anyone has already closed the door.

9.4.2 Name the object, then what happens to it
« This pattern is subject + ¥¢ + object + verb phrase. In a request beginning
1%, the person asked to act may be understood rather than named.

o 1E¥H 7% _ has the same object-and-action structure as #5487 3 _F. ¥ is common
in formal written instructions.

HRIIXE.

qing jiang mén guan shang
Word guide: ¥ — please; $f — (#2); '] — door; X | — close.

9.4.3 Read the requested result

o B AHERLE. — Please put the document on the table. {4 is the object;
HAES I tells where it should end up.

o Changing 5 [ to 1B changes the requested destination. Naming the object alone
does not give a complete instruction.

Read J% in its sentence

BHEIX L.

4 — ] (object) = X _E (requested action / result)

SIWIEETT,
1 (subject) = $&E41T (future event)

X LET,
"] (subject) = ## X LT (passive event report)

An instruction is different from evidence of completion.

9.4.4 The same character has another job

o &PBEET. — The meeting will be held. Here ¥4 signals a future event, with no
introduced object between ¥ and Z$17.

o TT8%X ET. reports that the door was closed. #f gives a passive report; it is not
the instruction’s ¥ object marker.

9.4.5 Follow the object in a new instruction

o BXIESCERMES. — Please delete the old file. |H3C44: is the target; the instruction
does not request deleting every file.

o BAERIECHMEE. — Please do not delete the old file. /AL changes the request

while § still introduces its object.

9.4.6 Read the sentence around ¥f
o In ¥ E L, locate the object [7] and the requested result % _F. In &1U0RF2
47, read ¥ with the event that follows.

¢ Decide the word’s role from its sentence. A future time mentioned elsewhere does
not automatically turn every ¥ into a future marker.



9.4.7 Try it with help closed 10 Verbs

Recall the situation: A notice requests a closed door. Decide what the speaker Use the examples with their context and limits. Recall a sentence before reading
wanted to communicate. Close the examples. Say a Mandarin response, then write the model. Original teaching additions accompany examples adapted from Chinese
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.
with the model, then change one detail and try again.
One possible response: 56 ]% . 10.1 ® Verb + 14 (a rebuke)
o My response conveys a message that fits the opening situation. 10.1.1 A challenge is different from choosing a film
o I can explain the meaning of the pattern, rather than only naming it. « Someone is staring angrily; the other person snaps BA-2AF! - What are you
. %ﬁ(ﬁ&ﬁg — The meeting will be held. Here ¥§ signals a future event, with staring at?! The repeated phrase challenges the staring.

no introduced object between f and 3417 o A friend at the cinema asks #RAEBE 4?7 — What would you like to watch? That
o IMBXLET. reports that the door was closed. # gives a passive report; it is question asks for a viewing choice.

not the instruction’s ¥4 object marker.

10.1.2 Read the action with {4

e Verb 4+ 4 can challenge an action in context: {fi&ft4! — What’s the rush?!
The repeated verb + f+24 -+ verb also appears: HAAFE !

» Do not treat every ff-4 as a rebuke. Read the surrounding exchange and delivery,
not just the question word or punctuation.

Al

ni ji shén me

Word guide: {K — you; & — rush; ff4 — what for.

o [ tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

10.1.3 The same action can have two conversational jobs

o BH2% said sharply after unwanted laughter rebukes it. #REEZEAF AT asked
with genuine curiosity requests the reason for laughter.

e The action is laughing in both exchanges. The intended response differs: stop or
justify the action, versus provide information.

The same action can have two conversational jobs

Ef+4%E | — sharp delivery after staring

Challenge the unwanted action

{R38& {4 ? — choosing a film

Ask for a viewing choice

R2f+4 ? Bf[EIE R, — reassuring delivery

Calm the rushing person in this exchange

Keep the named property, context and evidence in the answer.




10.1.4 A written phrase does not fix one tone

o HREaMH4? WEBRE. can reassure someone who is rushing: there is still time.
The opening staring exchange is confrontational.

« A speaker’s tone and relationship matter. Do not label every #R& 14 as an angry
insult or every question mark as sincere curiosity.

10.1.5 Choose a question that fits your purpose

o A teacher wants to know a student’s reading choice: #RAEFFH4T? makes the
information request explicit.

o BH4F! would challenge looking instead. Reusing the same 4 without
checking the complete phrase can change the interaction.

10.1.6 Use the exchange to interpret the phrase
o Identify the action, repetition, surrounding words and intended response. A sharp
challenge and a genuine question can contain the same {4

e Preserve context when translating. The phrase alone does not prove universal
anger, politeness or a particular speaker relationship.

10.1.7 Try it with help closed

Recall the situation: A challenge is different from choosing a film. Decide what the

speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: HF4FE!

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o RBAAT BIEIBE ., can reassure someone who is rushing: there is still time.
The opening staring exchange is confrontational.

o A speaker’s tone and relationship matter. Do not label every {R a4 as an
angry insult or every question mark as sincere curiosity.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

10.2 ® R4& ... A ... (not as ... as)

10.2.1 Height is one property

« Two classmates measure 170 cm and 180 cm. The shorter one says FAGMAZA
. —1am not as tall as him.

o The height comparison fits these measurements. It makes no claim about their
speed, kindness or grades.

10.2.2 Keep the reference and property together
e Use A + MR + B + A / X4 + adjective. In FAGMAL 245, M supplies

the reference and [ supplies the property.

o XHEABRIBAIEL B, — This tea is not as hot as that tea. Now the property
is heat, not height.

RAGMIRAF -

wo bu xidng ta nd me gao

Word guide: & — I; N8 — not as; i — him; A4 — so; & — tall.

10.2.3 The sentence does not supply the gap

e In the opening measurements, 180 minus 170 is 10 cm. That number comes from
the measurements, not from A% ... R4 5 alone.

o Without measured values, the sentence gives the comparison but no exact centime-
tre difference.

Given measurements: height in cm

100

BRI LS. — the stated property is height.

180 — 170 = 10 cm. The numbers supply the exact gap.

10.2.4 A different adjective reverses the physical reading

« In a stated two-person height comparison, AERAIF-A%%E. means I am not as
short as him. The speaker is taller in that context.

e The pattern compares the adjective’s degree. Do not keep a “speaker shorter”

N

answer after & changes to %&.

10.2.5 Similarity without a degree is broader
o BAMBM. says I am unlike him, with the relevant similarity left to context. It
does not name height.

o BABMBIRATE . specifically compares height. Do not invent an adjective when
the shorter sentence never supplies one.



10.2.6 Follow the property before drawing a conclusion

o Locate A, the reference B, and the adjective. Check whether the sentence compares
tallness, shortness, heat or something else.

o Keep other qualities and exact numerical gaps separate unless the situation explic-
itly gives them.

10.2.7 Try it with help closed

Recall the situation: Height is one property. Decide what the speaker wanted to

communicate. Close the examples. Say a Mandarin response, then write it in

Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with

the model, then change one detail and try again.

One possible response: F G4 E -

e My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

 In a stated two-person height comparison, BABMIAZA%E. means I am not as
short as him. The speaker is taller in that context.

o The pattern compares the adjective’s degree. Do not keep a “speaker shorter”
answer after [ changes to %&.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

10.3 ® K5 ... 3R (compared with)

10.3.1 An improvement needs a baseline

o A club compares its results with last year and says i@ E4E, SEFLT. -
Compared with last year, this year is much better.

o F4E is the baseline; 4-4F is evaluated against it. The sentence gives no score,
percentage or exact size of improvement.

10.3.2 Name the baseline before the new comment

o Use g + B (+ H#), A + comment. HiEZ4F introduces last year; 444t

£ gives the new comparison.

« In these examples, B F4E and HAREAER both work. Adding 3 does not swap
the years or add a numerical amount.

HREE, SFEFLET.

bi qi qu nidn jin nidn hdo duo le

Word guide: kit — compared with; Z4F — last year; &4 — this year; #f- — good; £
T — much more.

10.3.3 Numbers come from the stated data

« A fictional score table gives last year 60 and this year 75. HiEZE4E, S4ERBT
+HA4. states a fifteen-point increase.

e 75 minus 60 is 15. This measured claim differs from the original #f% ", which
supplies no number.

Numbers come from the stated data

teiexE  SFEHFST,

Last year: baseline | This year: judged better

Given scores: last year 60 = this year 75

Increase: 15 points, not an invented percentage

tEEESE , ZER+TAR.

This year: baseline | Last year: 15 points lower

Keep the named property, context and evidence in the answer.

10.3.4 Swap the baseline, then check direction

« With the same scores, 44, REMTF 4. compares last year with this
year and reports it fifteen points lower.

o 2 introduces the reference; the following comment determines higher, lower,
better or worse. [if2 alone does not mean improvement.

10.3.5 A preference is not every possible comparison

- WEHE, RESWAHE. — Compared with driving, I prefer taking the metro.
This is a personal preference.

o It does not prove the metro is cheaper or faster on every route. A new comparison
needs the particular property and relevant evidence.

10.3.6 Preserve the baseline and the kind of claim

o Find the item after 2, then what is compared with it. Read the actual comment
rather than automatically adding “better”.

¢ Distinguish qualitative improvement, a measured gap and a preference. Do not
invent a number or universal advantage.



10.3.7 Try it with help closed

Recall the situation: An improvement needs a baseline. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: [iE4FE, SHEHL T,
e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o With the same scores, AES4E, FEEMT T4 compares last year with this
year and reports it fifteen points lower.

o i introduces the reference; the following comment determines higher, lower,
better or worse. B alone does not mean improvement.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

10.4 ® A R#0 B (not as good as)

10.4.1 Suggest an alternative to a slow bus

« The bus wait is long, and walking is an available option. AHIFEREIE, — We might
as well walk. The speaker proposes the alternative.

o The suggestion does not report that anyone has started walking or that everyone
agrees.

10.4.2 Compare a property or propose an action

o In A + R + B (+ property), A falls short of B in the stated comparison: X
ANANFBR - — this is not as good as that.

« For a suggestion, the other option can be understood: AAMFEREME ., The proposed
action follows A1f.

XA

zhé ge bu i na ge hdo

Word guide: 3%~ — this; A4 — not as good as; AR — that; I — good.

10.4.3 A favourable comparison has a named angle

o XFEAWIBFIEME. — This shop is not as cheap as that shop. The other shop
has the price advantage in this comparison.

¢ The sentence does not rate service, freshness or distance. Cheaper on this compar-
ison does not mean better in every respect.

A favourable comparison has a named angle

XA

A comparison: this falls short of that on goodness

XFENMIKRIEEE.

A price comparison; service remains unstated

NINERIE, —~TRFFIE,

A walking proposal followed by a preference to wait

Keep the named property, context and evidence in the answer.

10.4.4 A suggestion can be declined

o A: AWIERRE, B BAKET, BEZEIM, The second speaker is tired and
prefers waiting for the bus.

e The original proposal remains a suggestion. The reply supplies disagreement rather
than evidence that walking already happened.

10.4.5 Keep the alternative when the plan changes

« The group is choosing between eating out and cooking. A UNEEZMARM . proposes
cooking at home instead.

o It does not ban restaurants or prove cooking always costs less. Evaluate the pro-
posal against this particular situation.

10.4.6 Read comparison and suggestion separately

o For A A1 B, preserve the named property. For AUl + action, recover the
alternative from the discussion.

e A comparison is limited to its angle; a proposal is not an order, a completed action
or universal agreement.



10.4.7 Try it with help closed

Recall the situation: Suggest an alternative to a slow bus. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: N7 FFIE,

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o A: AUGERKIE, B: BRKET, REBZEZEIM. The second speaker is tired and
prefers waiting for the bus.

o The original proposal remains a suggestion. The reply supplies disagreement
rather than evidence that walking already happened.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

10.5 ® Noun / Adj + 4k (-ize / -ify)

10.5.1 A process becomes simpler

« An office reduces a process from six steps to four. FFERI4LT . — The process has
been simplified. &k is an established change word.

o The new process has two fewer steps in this situation. fijfk; alone does not state
its time saving or whether every user prefers it.

10.5.2 Learn established words ending in 4k
« 4k appears in established change words: f&j4k — simplify; 34k — beautify; B4k
— modernise.

o Use complete words in real sentence frames. Do not attach {4 freely to every
adjective or assume the English ending always translates directly.

WHRAALT .

chéng shi xian dai hua le
Word guide: ¥§T7 — city; It 4k — modernize.

10.5.3 Compare changes rather than equating them

o fi4L TR makes the process simpler. FE4LFFIE makes the surroundings more
attractive. IRBUURIL T . describes modernisation.

e These are different changes. Making a form prettier does not necessarily reduce its
steps; reducing steps does not establish prettier design.

Compare changes rather than equating them

[ Ak =

Make the process simpler

=378

Make the surroundings more attractive

WAL T,

Modernisation; not a measured time saving

Keep the named property, context and evidence in the answer.

10.5.4 The sentence determines the word’s job

o BT HRE. uses Ak as an action. FEFIUFLAL treats modernisation as the
process being advanced.

e Recognising 1k helps recognise change vocabulary. It does not make every resulting
word only a verb in every sentence.

10.5.5 A simpler process still needs its checks

e The four-step process keeps an identity check. “Simplified” does not mean that
every check was removed or that no mistakes can occur.

o If the user now completes it in eight minutes instead of ten, that separate mea-
surement gives the time saving. The suffix itself supplies no minutes.

10.5.6 Check the complete word and its use
e Learn the established change word, its sentence frame and the particular change
being described.

o Keep simplification, beautification and modernisation distinct. Count, time and
successful outcomes need their own information.



10.5.7 Try it with help closed

Recall the situation: A process becomes simpler. Decide what the speaker wanted

to communicate. Close the examples. Say a Mandarin response, then write it in

Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with

the model, then change one detail and try again.

One possible response: JiFEfLT .

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o BRAIFALT B, uses fAjfk as an action. HEFIRAL treats modernisation as
the process being advanced.

o Recognising 1k helps recognise change vocabulary. It does not make every re-
sulting word only a verb in every sentence.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

10.6 ® & + Adj + B (counts as / considered)

10.6.1 Tall within a class is a judgement

o A student is fairly tall compared with classmates. {EZEBEEB K. — He counts
as tall in the class.

e The speaker places him in a tall category for that group. The sentence does not
make him the tallest or compare him with every adult.

10.6.2 State the category being assigned

o Use & + adjective (+ HJ) in this judgement: FE ). The class phrase gives
the reference group.

o XBEMEE. — This counts as cheap. ¥ is not required in that example; do not add
it to every 2 expression as a fixed rule.

fbEHE EA R

ta zai ban i suan gao de

Word guide: fit — he; ¥£ — in; FFH — the class; & — counts as; /5 — tall.

10.6.3 A category differs from first place

o A fictional class has heights 168, 175 and 182 c¢m. In this example the teacher calls
both 175 and 182 “tall”.

e The 175 cm student can count as tall without being tallest. Category membership
and the maximum height are different claims.

A category differs from first place

Class heights: 168, 175, 182 cm

Teacher’s stated tall group: 175 and 182

hEYIEE ST, — student at 175 cm

Counts as tall; 182 cm student is still taller

XEEH, /E—TF=N=,

Price judgement / numerical calculation

Keep the named property, context and evidence in the answer.

10.6.4 The reference can change the judgement
e The same person joins a group of much taller players. A speaker’s judgement of
whether he counts as tall may change with that group.

» The person need not have become shorter. The comparison standard changed; 2.
EHY does not set a universal height threshold.

10.6.5 & also appears in other constructions

o XEME. isa judgement about price. HE—TF=J". asks for a calculation.

o The shared character does not give both sentences a category judgement. Read
the surrounding words to identify the job.

10.6.6 Keep the category and reference group
« Find the property judged with %4 and the relevant group or comparison standard.
Preserve that limit in the paraphrase.

o Counting as tall is not being tallest. A category judgement is also different from
calculating a numerical answer.



10.6.7 Try it with help closed

Recall the situation: Tall within a class is a judgement. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: {7EHEHE =1,

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

e The same person joins a group of much taller players. A speaker’s judgement of
whether he counts as tall may change with that group.

o The person need not have become shorter. The comparison standard changed;
B does not set a universal height threshold.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

10.7 ® ¥ (no wonder)

10.7.1 A reason makes an absence understandable

« A friend did not attend. You learn that he was ill: ¥ERABEER, EFRWKT. — No
wonder he did not come; it turns out he was ill.

o MEPE expresses the speaker’s understanding of the absence. It does not itself rule
out every other reason for staying away.

10.7.2 React to an observation with YEf%

o Use ¥#% 4 observation. The reason may appear nearby: JEFMNT, MRSt
3. reverses the order of the two ideas.

o The original A3f example can describe not coming in its context. For this com-
pleted absence, %3 makes the event’s non-occurrence explicit.

MERRAAK .

nan guadi ta bu ldi

Word guide: ¥iP% — no wonder; fif — he; N — not; % — come.

10.7.3 Name the observation and its explanation

o FERMETE -4, WEXAFX. — He came first; no wonder he is so happy.
Coming first explains the happiness to the speaker.

e This is a reaction of understanding, not an instruction to be happy or proof that
winning is his only source of happiness.

Name the observation and its explanation

Observation: a friend missed the meeting

Something needing an explanation

New information: he was ill

A reason that makes the absence understandable

iR At IR,

Speaker’s reaction; not proof of a sole cause

Keep the named property, context and evidence in the answer.

10.7.4 A reaction does not establish the evidence
» Someone guesses the absent friend is ill and says Y% 3. The phrase does not
turn that guess into a confirmed medical fact.

¢ Check whether the reason was known or only proposed. A confident reaction and
reliable evidence are different things.

10.7.5 Choose a real question for missing information
« If you still do not know why he missed the meeting, fii A BEHK? asks for a
reason.

o WERABEESE, presents the absence as understandable given a reason. It does not
simply ask the same question.

10.7.6 Separate the reaction from proof

o Locate the observation, the proposed or known reason, and the speaker’s reaction
of understanding. The reason can precede or follow it.

e Do not infer an order, exclusive causation or verified evidence from ¥ {% alone.
Ask a reason question when the information is missing.



10.7.7 Try it with help closed

Recall the situation: A reason makes an absence understandable. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: XEPAMEF, FERIF T .

My response conveys a message that fits the opening situation.

I can explain the meaning of the pattern, rather than only naming it.

Someone guesses the absent friend is ill and says M3, The phrase does
not turn that guess into a confirmed medical fact.

Check whether the reason was known or only proposed. A confident reaction
and reliable evidence are different things.

I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

11 Auxiliary verbs

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

11.1 B % / ¥E / & (formal future)

11.1.1 Read tomorrow’s notice

o A school notice says & FEHRFEFT. — the meeting will be held tomorrow.
The notice places the event after today.

e It reports the announced plan. Reading it today does not show that tomorrow’s
meeting has already happened.

11.1.2 Keep the subject and future action

o Put ¥ / B¥E / F4& before the future action phrase: ZERIFSAHER. — the
school will announce the results.

 In the meeting example, ZEBPR supplies the time and #FT supplies the event. ¥
does not mark 1% as an object to move.

KUVFFEHRET

hut yi jiang zai ming tian ju xing

Word guide: 1% — meeting; $ — will; 7£ — at; BJK — tomorrow; %$4T — be held.

11.1.3 Separate future and object uses

o SVOBAEREFT. announces a future event. JHRFITE L.
qing jiang mén guan shang
Word guide: i — please; ¥} — object marker; |7] — door; % _I* — close. asks someone
to close the door; [7] is the affected object.

o The same written ¥ does different jobs. Read the whole action phrase, rather than
translating every ¥ as will.

Separate future and object uses

Notice read today
SUIFERRET,

Revised tomorrow start: 15:00

Old start: 14:00 = one hour later

Future announcement # completed event

KINERZTT, reports completion

Keep the stated situation and evidence together.




11.1.4 Re-read a changed time

e A revised fictional notice changes tomorrow’s start from 14:00 to 15:00. The an-
nounced start is now one hour later.

e Use the revised time when planning your arrival. Neither the future form nor a
time on the notice proves the meeting actually began then.

11.1.5 Choose a register, not a certainty level

o % is common in formal written announcements. In a chat about tomorrow, F{l]
B REFF4L. is an ordinary alternative.

« A formal style does not make a plan impossible to cancel. & BELE4T T . instead
reports a meeting already held.

11.1.6 Check event, time and evidence

o Identify the subject, the action and its stated future time. Keep a future announce-
ment separate from a completed-event report.

o When ¥ puts an object before an action, read that object use separately. Register
alone does not tell you which job ¥ performs.

11.1.7 Try it with help closed

Recall the situation: Read tomorrow’s notice. Decide what the speaker wanted

to communicate. Close the examples. Say a Mandarin response, then write it in

Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with

the model, then change one detail and try again.

One possible response: £ UUEAEHRZ84T.

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

e A revised fictional notice changes tomorrow’s start from 14:00 to 15:00. The
announced start is now one hour later.

o Use the revised time when planning your arrival. Neither the future form nor a
time on the notice proves the meeting actually began then.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

12 Verb phrases

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

12.1 ® 4 (hard to avoid / bound to)

12.1.1 Reassure a beginner, then help

o A teacher says FiFWERHE4E. — mistakes are hard for beginners to avoid. The
teacher is recognising a common difficulty.

o The next step can still be to check and correct the work. Recognising the difficulty
does not mean every error should stay.

12.1.2 Name the difficult-to-avoid result
o Use ¥E#f -+ result or action phrase: —¥&K b &, WHEH, — feeling nervous
on a first stage appearance is hard to avoid.

o Keep the situation in view: first-time performing supplies a reason for the expec-
tation. ¥ff itself supplies no number or percentage.

PR .
i shou ndn midn chu cuo
Word guide: #F — beginners; #iff — bound to; H 4% — make mistakes.

12.1.3 Keep expectation separate from a count

« In a fictional practice record, twelve beginners try a task and three make an error;
nine do not. Those numbers come from the record.

e The teacher can acknowledge mistakes as hard to avoid without claiming that all
twelve must fail. A learner who succeeds does not turn the phrase into a numerical
rule.

Keep expectation separate from a count

Fictional practice record: 12 beginners

3 made an error; 9 did not

HFER L,

A difficulty expectation, not a count

B EHNIERIR,

Check and correct; difficulty remains acknowledged

Keep the stated situation and evidence together.




12.1.4 Use the named situation

. %J:ﬁfﬁg, Xﬁﬁaéﬂﬁ.—‘}ﬁn presents heavy traffic as a reason to expect some
lateness. It does not specify ten minutes.

o A different route with little traffic needs its own assessment. Do not transfer the
first route’s reason to every journey.

12.1.5 Difficulty does not remove responsibility
o MR A describes an expectation. THREBIFBMIESE IR, asks for checking and
correction; the two ideas can fit together.

¢ A speaker may reassure someone or acknowledge a problem. The phrase alone does
not prove the mistake was harmless or that correction is forbidden.

12.1.6 Read a bounded expectation

o Name the circumstances and the result treated as difficult to avoid. Keep actual
counts and waiting times tied to explicit evidence.

» Do not turn ¥4 into every person, every time, a fixed probability or permission
to ignore the result.

12.1.7 Try it with help closed

Recall the situation: Reassure a beginner, then help. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: Y 4.

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o B EFHEME, WHAH —. presents heavy traffic as a reason to expect some
lateness. It does not specify ten minutes.

o A different route with little traffic needs its own assessment. Do not transfer the
first route’s reason to every journey.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

12.2 ® 3Z (receive / be affected)

12.2.1 Identify who receives the welcome

« Students like a teacher: XALEIFRZWI . — this teacher is popular. The teacher
is the person receiving a favourable response.

o The sentence does not say the teacher welcomes someone else. It also does not
prove that every student likes the teacher.

12.2.2 Learn established combinations

o WK describes being welcomed or popular; 328 describes being affected; 5%
#5 describes getting hurt.

o Learn these combinations as words or phrases. 5% is not a slot that can replace
before every verb.

AR S

ta hén shou huan ying

Word guide: fth — he; fR — very; 5% — be; ¥ — welcomed.

12.2.3 Reverse the viewpoint carefully
o EEAEYRIMIEINN, makes students the people giving the welcome. 24 R
keeps the teacher as its recipient.

» Both describe a favourable response in this example. 3% does not mean every
affected person suffers something bad.

Reverse the viewpoint carefully

FERDENH, —EBMZFEIRL,

Students give the welcome; teacher receives it

EETEZ R SR,

Weather affects match; cancellation not stated

f=Zh7T.

Injury reported; cause and intention not named

Keep the stated situation and evidence together.

12.2.4 Follow the named effect

- WEZEXEKEM. says the match is affected by the weather. The weather is the
source of the effect; the match is affected.

e The sentence alone does not report cancellation. A delay, changed conditions or
cancellation needs further information.

12.2.5 Separate a condition from its cause

o {345 T, reports that he got hurt. It does not name an attacker, a cause or an
intention.

e A fictional report says three of eight players were injured. That leaves five not
reported injured; the numbers come from the report, not from 5%.



12.2.6 Track the recipient and the claim

¢ Find who receives the response or effect. Check the established phrase and any
explicitly named source, such as 24 or K.

¢ Do not infer universal popularity, deliberate harm or cancellation. Use a separate
complete sentence when you need to give that extra information.

12.2.7 Try it with help closed

Recall the situation: Identify who receives the welcome. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: X ZIHREZ U .

e My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o WERZRSKEM. says the match is affected by the weather. The weather is the
source of the effect; the match is affected.

o The sentence alone does not report cancellation. A delay, changed conditions or
cancellation needs further information.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

13 ”But” Statements

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

13.1 ® FTii (on the contrary / instead)
13.1.1 Name the expectation that was reversed

e A promised explanation made a problem more confusing.

o {HERE, REMEABHET . — The result is the reverse of the expected increase

in understanding.

13.1.2 Build the form
« The pattern in this lesson is JZJfi (on the contrary / instead). Locate it in the
original interlinear examples below.

o Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

IZTE, RMEMRER.
chi le yao fan ér geng ndn shou
Word guide: Iz — take; 2§ — medicine; JZ | — instead; ¥ — more; ¥E5Z — unwell.

13.1.3 Read examples in context

« In the opening example, {bfEREE, BRI EABHE T . : The result is the reverse

of the expected increase in understanding.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

13.1.4 Know the boundary

o Identify the expectation before translating JZ .
o The result need not be objectively bad in every example; reversal is the key relation.

13.1.5 Use the distinction
e The result is the reverse of the expected increase in understanding.

« Identify the expectation before translating [z [fii. The result need not be objectively
bad in every example; reversal is the key relation.



13.1.6 Try it with help closed
A promised explanation made a problem more confusing. Close the examples. Say
a Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.
One possible response: iR 5, FIOMEAHET .
e My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.
o Identify the expectation before translating JZ .
e The result need not be objectively bad in every example; reversal is the key
relation.
o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

14 ”Even If” Statements

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

14.1 ® @R ..., ¥ ... (even if)

14.1.1 Keep a plan despite possible rain

« A friend has decided to attend an indoor club meeting. BiE T, BthE. —even
if it rains, I will still go.

e The possible rain does not reverse that stated decision. The sentence is not a
weather report or proof that the friend has already arrived.

14.1.2 Join the conceded case to the decision

« In this pattern, 52 + case, subject + ) + decision links the obstacle to the
decision that survives it.

e M BMERTW, BthE., , TH is the conceded case and F 7 is the maintained

decision. Read both clauses before choosing the meaning of F2.
RETH, Rivk.
jit shi wia yu wo ye qu
Word guide: 32 — even if; N[ — rain; 3 — I; 4 — still; & - go.

14.1.3 Compare a condition that changes the plan

- BTN, BRAE.

the plan.

« METN, RtFE. keeps going despite that same possible obstacle. Changing
the connective and the conclusion changes the relationship.

— if it rains, I will not go — makes rain a reason to change

Compare a condition that changes the plan

METW , #HthE,

Rain is conceded; going remains the stated plan

BRINTR , HEAE

Rain would change the decision to not going

XEFHAB,

Identifies the book; no even-if relationship

A conceded case is not, by itself, evidence that it occurred.




14.1.4 Separate identification from concession

o XHERRAT. — this is exactly my book — identifies the book. It contains no
even-if obstacle followed by a surviving conclusion.

o The characters 35 alone cannot settle the meaning. A complete sentence and its
context separate identification from this concessive pattern.

14.1.5 Check what was actually observed
o A later message says B TR T . - it has started raining. That separate report
supplies the actual weather information.

« A statement of intention still is not an arrival record. The friend can later revise
the plan; an earlier concessive sentence does not make future events certain.

14.1.6 Keep the two jobs apart

» For concessive #if2 .. 4 .., identify the conceded case and the conclusion that
survives it. Do not treat the case as proven by the pattern alone.

» For identifying 3t /&, ask what is being identified. Use separate reports for actual
rain, actual arrival or a later changed decision.

14.1.7 Try it with help closed

Recall the situation: Keep a plan despite possible rain. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: G2 W, Ftht.

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o XBERWTP. — this is exactly my book — identifies the book. It contains no
even-if obstacle followed by a surviving conclusion.

o The characters 542 alone cannot settle the meaning. A complete sentence and
its context separate identification from this concessive pattern.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

14.2 ™ 54 . | 4 ... (even if)

14.2.1 Value an attempt despite possible failure

o A team says JRERIK, HEEF. — even if the attempt fails, it is still worthwhile.
They value what they can learn from trying.

o The evaluation survives the conceded failure. This does not say failure is certain
or that the attempt has already succeeded.

14.2.2 Keep the two clauses connected
o BB + conceded case, .. # + conclusion asks the listener to grant a case
without abandoning the conclusion.

o In the original example, 20§ is the conceded case and t{H5 is the evaluation.
The people and attempt can be understood from the surrounding conversation.

ﬁﬁ%m, &ﬁﬁn
jiu suan shi bai yé zhi dé
Word guide: B — even if; 2RI — fail; 4 — still; {Hf5: — worth it.

14.2.3 Do not require a worst case

- MEXNMHEREE, BA—FFER,N]. — cven if this method is cheap, it may
not suit us — grants a favourable price point.

» Cheapness is not the worst possible outcome. FtHE can concede a point in an
argument while refusing the conclusion that the point alone is enough.

Do not require a worst case

MEXN , BERS.

Failure conceded; worthwhile evaluation remains

MEXNNAEE , B R —EEEHA,

Cheapness conceded; suitability remains uncertain

Conceded case can be imagined or already known

Use the surrounding evidence, not the connective alone

A conceded case is not, by itself, evidence that it occurred.

14.2.4 Use context for what is known

« Before a result is announced, giE& 5k M, (BB . can discuss an imagined failure.
It does not establish that the team failed.

e In a different conversation, a receipt already shows a low price. The speaker can
grant that known price with BRI IX 0758 H while still questioning suitability.

14.2.5 Keep evaluation separate from permission
e The team’s worthwhile judgement belongs to that stated attempt and those speak-
ers. Another person can disagree about its value.

¢ The sentence supplies no permission to ignore a budget, an agreed rule or a safety
requirement. Those need their own facts and decisions.



14.2.6 Concede a case without overclaiming

¢ Find what the speaker is willing to grant and which conclusion remains. Check the
wider context before calling the granted case imagined or known.

o Do not turn F[% into certainty, always the worst case, everyone agrees, or a
calculation: its job here is an even-if relationship.

14.2.7 Try it with help closed

Recall the situation: Value an attempt despite possible failure. Decide what the

speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: A Je, HEHAS .

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o Before a result is announced, FRE M, BB . can discuss an imagined failure.
It does not establish that the team failed.

e In a different conversation, a receipt already shows a low price. The speaker can
grant that known price with FE3LIX AN IpEEH while still questioning suitability.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

14.3 ® GFg ... , 1 ... (even if)

14.3.1 Maintain an intention despite difficulty

o A learner says BPgFEME, FMWIESE., — however difficult it is, I still intend to learn
it. The difficulty is being conceded.

o The learner states determination. The sentence does not report mastery or give a
measured probability of success.

14.3.2 Find the case and the intention
o In B + case, .. th + conclusion, the first clause gives a case the speaker is
prepared to allow; the second keeps the conclusion.

o In BpaEYE, RIS, | HE extends the conceded difficulty. It does not mean
I will study only after the task becomes harder.

WRta R, BBEE,

nd pa 24l ndn wo Y€ yao Tué
Word guide: ¥ — even if; ¥ — even; ¥ — hard; F& — I; 1 — still; ZL — will; 2% —
learn.

14.3.3 Allow a very small amount too
o BFaRAETAeh, BIWBELS . — even if I have only five minutes, I still intend to
practise — concedes a small amount of time.

e The learner keeps the practice intention with that small allowance. The sentence
does not promise that a whole course will be completed in five minutes.

Allow a very small amount too

WA, RBEZ,

Severe difficulty allowed; learning intention stays

MERBERDH ,

Small time allowance;

WREZ , HtBR

Free time allowed; refusal to go

A conceded case is not, by itself, evidence that it occurred.

14.3.4 Keep the conclusion’s direction

o BFaEYE, RWEZE, keeps the intention to learn. BHEE S, REAE., keeps
a refusal to go, even with free time.

« tH does not make a negative decision positive. Read A in the maintained conclusion
before reporting what the speaker intends.

14.3.5 Separate a small chance from no chance

e WM RA—BRFHE, BIMNBER—RA. allows even a little hope and keeps an

intention to try. — g% gives no exact percentage.

« This sentence alone does not state what the speakers would decide if there were no
hope at all. A minimal amount and zero are different cases.

14.3.6 Read the actual allowance
e Name the conceded case: severe difficulty, little time or a little hope. Then state
the actual conclusion, including any negative word.

e Keep intention separate from completed action and measured success. Do not
replace a small amount with zero or invent a numerical probability.



14.3.7 Try it with help closed

Recall the situation: Maintain an intention despite difficulty. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: WA FME, Fethsizg,

My response conveys a message that fits the opening situation.

I can explain the meaning of the pattern, rather than only naming it.

R e, RWE2E, keeps the intention to learn. BFAH S, WA ZE. keeps
a refusal to go, even with free time.

8, does not make a negative decision positive. Read A in the maintained con-
clusion before reporting what the speaker intends.

I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

15 ”If” Statements

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

15.1 ® &4y ... , ¥k ... (if / supposing)

15.1.1 Try when an opportunity arises

« A friend wants to join a workshop but does not yet have a place. fRIIAHLE, ¥
FRiK. — if there is an opportunity, give it a try.

e The advice sets a possible condition. It does not announce that a place has already
been offered or that trying guarantees success.

15.1.2 Put the condition before the response

o {&I + condition, ... i + response links a supposed situation with a result,
plan or suggestion.

o In the original example, f #l < is the condition and Zi®if is the suggested
response. Read the response as advice, not as an action already completed.

BEE, HERR.

jid i you ji hui jiv qu shi shi

Word guide: {24l — supposing; A — have; #l.&r — chance; 5 — then; % — go; ik -

try.

15.1.3 Update the actual condition
o BUMBIREZ, BRMAESMW. — if we are free tomorrow, we will go and visit —

uses tomorrow’s availability.
o A later message says everyone is free today but busy tomorrow. Today’s free time
does not establish the tomorrow condition.

Update the actual condition

RUNAREZ , HATMEEM.

Condition: free tomorrow; response: go and visit

Free today; busy tomorrow

Today’s availability does not meet tomorrow’s condition

RIMFEZ , BAll—EEE,

Conditional invitation; no compulsory wh

Keep the named condition separate from an observed result.




15.1.4 Do not require §f everywhere

o BUREZ, BRiI—EM,. - if you have free time, let us go together — is an
invitation without .

o 3l is a common partner, not a compulsory word in every conditional. The complete
second clause still supplies a meaningful response.

15.1.5 Separate if from even if

o BIITN, BEAZE. changes the plan if it rains. BTN, BFE. keeps
going despite possible rain.

¢ A plain if-condition does not report that rain is certain. It also does not list every
possible reason a person might choose not to go.

15.1.6 Read condition, response and evidence
o Identify the supposed case and the proposed result or action. Check that any later
evidence concerns the same people, time and condition.

» Keep advice separate from guaranteed success. Do not require 3 everywhere or
turn an if-condition into a weather report or a complete list of causes.

15.1.7 Try it with help closed

Recall the situation: Try when an opportunity arises. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: RGNS, itk

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o BUMRELS, BRIT—EEM, - if you have free time, let us go together — is an
invitation without .

o ¥k is a common partner, not a compulsory word in every conditional. The com-
plete second clause still supplies a meaningful response.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

15.2 @ F— ... /E4Ip? (what if)

15.2.1 Ask for a backup before the picnic

» A picnic group asks F—FME247p? — what should we do if it rains? They raise
rain as a possible problem to prepare for.

e The question asks for a response. It supplies neither a rain forecast nor a ready-
made backup location.

15.2.2 Give the question a response

e J— + possible problem + B4p? asks what to do if the problem occurs. A
response can give a separate conditional plan.

« For this fictional group, F— TN, BAITESENTESN. means they plan an indoor
activity in that case. It does not say the activity has happened.

T —TREBAIR?

wan Y xid yu zén me ban

Word guide: J7— — what if; N[ — rain; /E-4 7 — what to do.

15.2.3 Check whether a backup is usable

o The group suggests a school room, but its booking has not been confirmed. Jj—
THEAIp? does not itself grant permission to use that room.

¢ A complete plan needs the room’s availability and the group’s agreed action. Asking
the contingency question is only the start.

Check whether a backup is usable

A—TREALD?

Ask for a response to possible rain

A—T/ , BIMEEREL,

State a backup plan; not completed action

Room booking still unconfirmed

The question does not establish room availability

Keep the named condition separate from an observed result.

15.2.4 Prepare without pretending to measure

« A—RMBIT, WREBEFEM,. — in case I arrive late, go in first — prepares for
lateness without making it certain.

e Jj— commonly raises a possibility the speaker treats as unlikely or troublesome.
It gives no measured rate and need not mean the worst event imaginable.

15.2.5 A question and a report do different jobs

o F—TFW/EAIM raises a contingency. BEL T T . reports that rain has started.

o If a later report confirms rain, use the agreed response and check current facts.
The earlier question alone was not evidence of rain.



15.2.6 Separate possibility from preparation

o Name the possible problem, then distinguish asking what to do from specifying an
action and confirming it can be carried out.

¢ Do not turn Jj— into exactly one chance in ten thousand, a forecast, permission
to use a room or proof that the backup has already happened.

15.2.7 Try it with help closed

Recall the situation: Ask for a backup before the picnic. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: — FW/EAIN?

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o A—RMIBIT, RIHEM., — in case I arrive late, go in first — prepares for
lateness without making it certain.

e J7— commonly raises a possibility the speaker treats as unlikely or troublesome.
It gives no measured rate and need not mean the worst event imaginable.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

15.3 ® Clause + WJ¥E (if / conditional frame)
15.3.1 Ask to be told if a friend goes

« A friend has not decided whether to join a visit. fRERTE, MB—FE. - if you
go, let me know.

o The speaker asks for a message in the going case. The sentence does not confirm
the friend’s decision or require a telephone call.

15.3.2 Place §J§F after the condition

+ Condition clause + HJiF, response puts {3 after the case being supposed:
WERTE, MR,

o WBRMRERTE, B —F. can add Y1 before the same condition. The two
markers can work together.

HERTE, MR,

ni qu de hua jidao wo yi sheng

Word guide: ¢ — you; & — go; W3 — if; 1Y — call; & — me; —7F — (a shout).

15.3.3 Read a changed condition

o BWAEBIE, HIFR. — if you do not go, tell me — attaches the request to not
going.

e Keep AN inside the condition. It does not mean do not tell me; the requested
response remains 5 IFF.

Read a changed condition

fRERIE

Going condition; request to be told

RAEMIE , HiFH.

Not-going condition; telling remains requested

FOTIE T fAIE,

His words: noun phrase, not an if-condition

Keep the named condition separate from an observed result.

15.3.4 Do not mistake someone’s words for if

. RUTHET AT,
wo ting dong le ta de hud
Word guide: F, — I; IF{& — understood what was said; T — completed action; il
— his (here); i — possessive marker; j — words. — I understood his words — uses
a possessive phrase meaning his words. There is no conditional response here.

o A phrase such as ¥ ¥&HI3E, BEBKET . can frame price as the topic. Its

context differs from a complete going condition followed by a request.

15.3.5 Keep tone and timing in context
o The conditional marker [#J{% alone does not make every request polite. Tone, the
request itself and the relationship still matter.

o MYF—75 asks to be told in this conversation. It does not specify an exact minute,
promise that a message was sent or prove that the friend already went.

15.3.6 Locate the whole condition

» Read the clause before [{i, including any negative word, and the response after
it. W may appear before that clause too.

o Use the complete sentence to separate a condition, a topic frame and a noun phrase
meaning someone’s words. None alone proves completed action.

15.3.7 Try it with help closed

Recall the situation: Ask to be told if a friend goes. Decide what the speaker wanted
to communicate. Close the examples. Say a Mandarin response, then write it in
Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with



the model, then change one detail and try again.

One possible response: {REHE, YF—7=,

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

. RUFET AL
wo ting dong le ta de hud
Word guide: F& — I; W& — understood what was said; T — completed action; fif}
— his (here); ff] — possessive marker; & — words. — I understood his words — uses
a possessive phrase meaning his words. There is no conditional response here.

« A phrase such as #¥&#IE, BWHAKE T . can frame price as the topic. Its

context differs from a complete going condition followed by a request.
o [ tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

16 Adverbs with Adjectives

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

16.1 ® &4} (especially / exceptionally)
16.1.1 Compare with the usual experience

e Today feels colder than the usual weather.

o SRIEINE. — ¥4 presents the cold as exceptional relative to a reference expec-
tation.

16.1.2 Build the form
 The pattern in this lesson is #&#p (especially / exceptionally). Locate it in the
original interlinear examples below.

o Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

SRIEING .

Jin tian gé wai léng

Word guide: 4K — today; #4p — especially; ¥ — cold.
16.1.3 Read examples in context

« In the opening example, & RIH¥. : 1% presents the cold as exceptional
relative to a reference expectation.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

16.1.4 Know the boundary

¢ The reference may be usual conditions or the surrounding situation.
o There is no fixed temperature difference associated with #&4p.

16.1.5 Use the distinction
o F4p presents the cold as exceptional relative to a reference expectation.

e The reference may be usual conditions or the surrounding situation. There is no
fixed temperature difference associated with #%4p.



16.1.6 Try it with help closed

Today feels colder than the usual weather. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.
One possible response: 4 KAgIMNE,

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

e The reference may be usual conditions or the surrounding situation.

e There is no fixed temperature difference associated with #&4}p.

o I tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

17 Cause/Effect Statements

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

17.1 ® ZEEPA ... BN ... (effect before cause)
17.1.1 Put the effect before its proposed reason

« A report explains why a project succeeded.

« WBZFPARZE, BRENKAZEIE. — The successful result comes first and its
proposed cause follows 2 [H 4.

17.1.2 Build the form
« The pattern in this lesson is ZBFPA ... EN ... (effect before cause). Locate
it in the original interlinear examples below.

o Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

fiiZ BTPARS, REAZE .

ta zhi suo yi chéng gong shi yin weéi nu I

Word guide: i — he; Z JffPA — the reason ... is; Ji§F — succeed; ZF N — is because;
%% 41 — hard work.

17.1.3 Read examples in context

 In the opening example, B Z BrABE, REANKFESIE. : The successful

result comes first and its proposed cause follows & KA.
o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

17.1.4 Know the boundary
o The grammar organises an explanation.
e The causal claim still needs evidence; the construction does not prove it.

17.1.5 Use the distinction
o The successful result comes first and its proposed cause follows 2 4.

¢ The grammar organises an explanation. The causal claim still needs evidence; the
construction does not prove it.



17.1.6 Try it with help closed

A report explains why a project succeeded. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.
One possible response: Wi H 2 A, BR- M KEEE.

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

e The grammar organises an explanation.

e The causal claim still needs evidence; the construction does not prove it.

o I tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

18 Complements

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

18.1 ® Advanced degree complements (18 + 1B / Bfy ...)

18.1.1 Interpret an extreme feeling without taking it literally

e Someone is exhausted after a long walk.

o REBEM. — The speaker uses an expressive extreme-degree complement.

18.1.2 Build the form

« The pattern in this lesson is Advanced degree complements (1§ + 8 / By
...). Locate it in the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

REBEM.

wo lei de yao ming

Word guide: & — I; B — tired; Ay — to death.
18.1.3 Read examples in context

« In the opening example, FEBEM. : The speaker uses an expressive extreme-
degree complement.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

18.1.4 Know the boundary
o Ay here need not describe literal danger.
o 1R, A7 and A5 T vary in force and context, without a universal numeric ranking.

18.1.5 Use the distinction
e The speaker uses an expressive extreme-degree complement.

o ZFAy here need not describe literal danger. &, 47 and Af5 T vary in force and
context, without a universal numeric ranking.



18.1.6 Try it with help closed

Someone is exhausted after a long walk. Close the examples. Say a Mandarin

response, then write it in Chinese. Explain briefly in English what the lesson’s

pattern adds. Compare with the model, then change one detail and try again.

One possible response: % ZE5%i1y,

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o L4y here need not describe literal danger.

o R, AT and A48T vary in force and context, without a universal numeric
ranking.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

18.2 ® Verb + 87T / AT (can / can’t manage)

18.2.1 Ask whether someone can manage the quantity

¢ A meal is too large for one person to finish.

o XA, BIZAT. — The speaker cannot manage eating this quantity.

18.2.2 Build the form
« The pattern in this lesson is Verb + 8T / AT (can / can’t manage). Locate
it in the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

X2%, REAT .

zhé me duo wo chi bu lido

Word guide: X4 — so; £ — much; 3 — I; 17 — eat; /N — can’t manage.

18.2.3 Read examples in context

« In the opening example, IXA%, TEAT . : The speaker cannot manage eating
this quantity.

e Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

18.2.4 Know the boundary
o Here T is read lido, unlike aspectual le.

o K457 can mean being able to attend, so the form is not only about finishing a
physical object.

18.2.5 Use the distinction
e The speaker cannot manage eating this quantity.

o Here T is read lido, unlike aspectual le. 45T can mean being able to attend, so
the form is not only about finishing a physical object.

18.2.6 Try it with help closed

A meal is too large for one person to finish. Close the examples. Say a Mandarin

response, then write it in Chinese. Explain briefly in English what the lesson’s

pattern adds. Compare with the model, then change one detail and try again.

One possible response: X244, HZAT .

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

e Here 7 is read lido, unlike aspectual le.

e 3Ff5 7T can mean being able to attend, so the form is not only about finishing a
physical object.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

18.3 ® Result complements % / JF / H3¥k
18.3.1 Learn the result in its actual combination

¢ You have successfully remembered someone’s name.
o RiICETHHIZFE. — 1F expresses retaining the name in this combination.

18.3.2 Build the form

« The pattern in this lesson is Result complements £ / FF / 3. Locate it in
the original interlinear examples below.

o Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

RICETIRHEF

wo ji zha le ni de ming zi

Word guide: F — I; ig — remember; f — (fast); /R — you; 44 F — name.

18.3.3 Read examples in context

« In the opening example, FRiCAETRINLF . : [ expresses retaining the name in
this combination.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.



18.3.4 Know the boundary
o Compare ] and & i3, whose results differ.

e Learn verb-complement combinations rather than assigning one English meaning
to every complement.

18.3.5 Use the distinction
o 1 expresses retaining the name in this combination.

o Compare FJJF and 5 H 3, whose results differ. Learn verb-complement combina-
tions rather than assigning one English meaning to every complement.

18.3.6 Try it with help closed
You have successfully remembered someone’s name. Close the examples. Say a
Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: Fi0fE THREI F .

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o Compare ] and & 3k, whose results differ.

e Learn verb-complement combinations rather than assigning one English meaning

to every complement.
o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

18.4 ® Verb / Adj + 3R T (broken / to an extreme)
18.4.1 An extreme feeling differs from literal damage

o Someone is worn out after a demanding day.
« BEILT. — I 7T intensifies the exhaustion in this adjective phrase.

18.4.2 Build the form

« The pattern in this lesson is Verb / Adj + 38T (broken / to an extreme).
Locate it in the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

ﬁ%%Tu
wo léi huai le
Word guide: #, — I; & — tired; ¥f — extremely.

18.4.3 Read examples in context

« In the opening example, TEIR T .: £ T intensifies the exhaustion in this adjective
phrase.

¢ Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

18.4.4 Know the boundary
o HIERER T instead predicates that the machine is broken.

« It is not the same grammatical structure as H{UHL#FIRER T, which gives the result
of an action.

18.4.5 Use the distinction

o LT intensifies the exhaustion in this adjective phrase.

o HIERER T instead predicates that the machine is broken. It is not the same gram-
matical structure as JEHLEFHERER T, which gives the result of an action.

18.4.6 Try it with help closed

Someone is worn out after a demanding day. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.
One possible response: FZEIK T .

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o HLESEL T instead predicates that the machine is broken.

o It is not the same grammatical structure as {EHLZ8#8EL T, which gives the result

of an action.
o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

18.5 ® Verb + 3 (zhdo) (managed to / succeeded)
18.5.1 Hear the result pronunciation of ¥
e A person finally falls asleep after struggling to do so.

o MBARTHEET . — % is read zhdo and marks reaching sleep.

18.5.2 Build the form

+ The pattern in this lesson is Verb + 3§ (zhdo) (managed to / succeeded).
Locate it in the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

A THEET

ta zhong yiu shui zhdo le



Word guide: fli — he; &F — finally; [ — sleep; & — (succeed).

18.5.3 Read examples in context

« In the opening example, & T BEFH T . : % is read zhdo and marks reaching
sleep.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

18.5.4 Know the boundary
o The unstressed zhe in | JJ}# describes a continuing state.
¢ Character identity alone does not determine pronunciation or function.

18.5.5 Use the distinction
o ¥ is read zhdo and marks reaching sleep.

o The unstressed zhe in | JJF# describes a continuing state. Character identity alone
does not determine pronunciation or function.

18.5.6 Try it with help closed

A person finally falls asleep after struggling to do so. Close the examples. Say a
Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: AT HEE T .

e My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o The unstressed zhe in []J]3# describes a continuing state.

o Character identity alone does not determine pronunciation or function.

o I tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

18.6 ® Verb + 3| (succeed in reaching)
18.6.1 An attained result differs from an attempted action

¢ You found a lost key after searching.

o BIWIPR/T . — #F 7T reports that the search reached its result.

18.6.2 Build the form

o The pattern in this lesson is Verb + 3] (succeed in reaching). Locate it in the
original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

RATHREIT

wo zhong yu zhdo ddo le
Word guide: F — I; &F — finally; #% — look for; %] — (found).

18.6.3 Read examples in context
« In the opening example, TIRBNEHR T . : FkF| T reports that the search reached
its result.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

18.6.4 Know the boundary
e FX 7T can report searching without finding.

o %3k % negates the result, so the complement by itself is not an assertion of success
in a negative sentence.

18.6.5 Use the distinction
o FF| T reports that the search reached its result.

e FX T can report searching without finding. % #%%| negates the result, so the
complement by itself is not an assertion of success in a negative sentence.

18.6.6 Try it with help closed

You found a lost key after searching. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: FHF| LT .

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

e X7 can report searching without finding.

o % 4L F| negates the result, so the complement by itself is not an assertion of
success in a negative sentence.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

18.7 ® Verb + 3 + Verb + Z (back and forth)
18.7.1 Repeated thought need not involve movement

¢ You reconsider a problem several times.
. &ﬁ*ﬁ%, BREE. — The speaker thinks repeatedly but has not decided.

18.7.2 Build the form

« The pattern in this lesson is Verb + 3 + Verb + % (back and forth). Locate
it in the original interlinear examples below.



o Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

e R E
ta zou ldi zou qu
Word guide: fii — he; & — walk; & — walk.

18.7.3 Read examples in context

« In the opening example, FRAEAEE , BB B E . : The speaker thinks repeatedly
but has not decided.

¢ Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

18.7.4 Know the boundary
o R FEZE describes physical movement; 283 4HZ describes thought.
o Repetition need not imply that every instance is restless or anxious.

18.7.5 Use the distinction

e The speaker thinks repeatedly but has not decided.

o EFREF describes physical movement; 483 AHF describes thought. Repetition
need not imply that every instance is restless or anxious.

18.7.6 Try it with help closed

You reconsider a problem several times. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.
One possible response: FAHEAE L AR ERE.

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o ERAEZ: describes physical movement; 283 AH 2 describes thought.

o Repetition need not imply that every instance is restless or anxious.

o [ tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

19 Conditional Statements

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

19.1 ® —H ..., ¥ ... (once ..., then ...)
19.1.1 A trigger is not a report that it occurred

¢ You advise someone about what follows a decision.
. —HYPE, MBS, — Once the decision is made, the advice applies.

19.1.2 Build the form

o The pattern in this lesson is —H, ... , B{ ... (once ..., then ...). Locate it in the
original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

—HYE, BHEE.

yi dan jué ding jiv bié hou hui

Word guide: —H. — once; #5E — decide; 3 — then; | — don’t; J5f# — regret.
19.1.3 Read examples in context

« In the opening example, —HRE, BI)EHE. : Once the decision is made, the
advice applies.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

19.1.4 Know the boundary
e« —H presents the trigger condition.

o The sentence does not say a decision has already been made or force jf, in every
possible construction.

19.1.5 Use the distinction
¢ Once the decision is made, the advice applies.

o — H presents the trigger condition. The sentence does not say a decision has
already been made or force 3 in every possible construction.



19.1.6 Try it with help closed

You advise someone about what follows a decision. Close the examples. Say a
Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: —HE, st G .

e My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o — H presents the trigger condition.

» The sentence does not say a decision has already been made or force 3 in every
possible construction.

o I tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

20 Sentence Patterns

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

20.1 ® Advanced #& (8 + Obj + Verb + result)
20.1.1 Show what happens to a known object

e You ask a friend to finish a particular book.
o EIXAEFEFESE. — i brings the known book before the action and its result.

20.1.2 Build the form

o The pattern in this lesson is Advanced #£ (## + Obj + Verb + result). Locate
it in the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

RIEBEZET .

wo ba shu kan wdn le

Word guide: F, — I; 45 — book; FH5E — finish reading,.
20.1.3 Read examples in context

« In the opening example, THEXAFF 5, : & brings the known book before the
action and its result.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.1.4 Know the boundary
» 3 sentences also occur as requests, plans and negations.
o They do not always report an action already completed.

20.1.5 Use the distinction
« 3 brings the known book before the action and its result.

o #[ sentences also occur as requests, plans and negations. They do not always report
an action already completed.



20.1.6 Try it with help closed

You ask a friend to finish a particular book. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.
One possible response: {EIX A HE T

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

« ! sentences also occur as requests, plans and negations.

o They do not always report an action already completed.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

20.2 ® N1 + A + N2 + Adj (no more ... than)
20.2.1 No greater than does not mean equal

¢ One person denies being taller than another.
o AR . — The speaker is no taller, allowing equal height or shorter height.

20.2.2 Build the form

o The pattern in this lesson is N1 + Al + N2 4+ Adj (no more ... than).
Locate it in the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

BA HoAbTE -

wo bu bi ta gao

Word guide: & — I; AH. — no more than; fth — him; /5 — tall.
20.2.3 Read examples in context

« In the opening example, A AME . : The speaker is no taller, allowing equal
height or shorter height.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.2.4 Know the boundary
o %A ME normally states being shorter in this comparison.
o AL does not by itself decide between equality and a lower value.

20.2.5 Use the distinction
e The speaker is no taller, allowing equal height or shorter height.

o VA normally states being shorter in this comparison. Ak does not by itself
decide between equality and a lower value.

20.2.6 Try it with help closed

One person denies being taller than another. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.
One possible response: FA At ;.

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o VWA iE normally states being shorter in this comparison.

o AEb does not by itself decide between equality and a lower value.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

20.3 ® HE 4 Verb + Bt + Verb (if you’re going to, do it right)
20.3.1 The repeated frame takes its force from the rest

o A coach asks someone to practise seriously if they practise at all.
o EEZEFMAEY. - The condition leads to an insistence on serious effort here.

20.3.2 Build the form
o The pattern in this lesson is B 4 Verb + Efﬂ + Verb (if you’re going to, do
it right). Locate it in the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

BEAORMIT -

Yyao zuo jit zuo hdao

Word guide: % — if going to; fiff — do; 3 — then; i — do well.
20.3.3 Read examples in context

« In the opening example, BEEERRIAE2, : The condition leads to an insistence on
serious effort here.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.3.4 Know the boundary
o FEHLE can instead grant permission or express impatience.
o Repetition alone does not always mean doing something well.

20.3.5 Use the distinction
¢ The condition leads to an insistence on serious effort here.

o FSEFHLFE can instead grant permission or express impatience. Repetition alone
does not always mean doing something well.



20.3.6 Try it with help closed

A coach asks someone to practise seriously if they practise at all. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: F2F g IA B,

e My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o FSEPLFE can instead grant permission or express impatience.

o Repetition alone does not always mean doing something well.

o [ tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

20.4 ® /BRT (can’t do without)
20.4.1 An essential person differs from an expected problem

¢ A team needs one particular member’s expertise.
o XHBEFE/PATHR. — The speaker presents that person as indispensable to the task.

20.4.2 Build the form
« The pattern in this lesson is MR (can’t do without). Locate it in the original
interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

XBELAR TR,

zhé jian shi shdao bu lido ni

Word guide: iX — this; {4 — (measure word); 3 — matter; /0T — can’t do without;
i — you.

20.4.3 Read examples in context

« In the opening example, XFEEARTHR. : The speaker presents that person as
indispensable to the task.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.4.4 Know the boundary
o HRAT/DAN T RS instead presents trouble as expected.
¢ Context distinguishes necessity from an anticipated accompaniment.

20.4.5 Use the distinction
e The speaker presents that person as indispensable to the task.

o JiKFT/DA T BRI instead presents trouble as expected. Context distinguishes ne-
cessity from an anticipated accompaniment.

20.4.6 Try it with help closed

A team needs one particular member’s expertise. Close the examples. Say a Man-
darin response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.
One possible response: X{F3H/AR TR,

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o JRAT/DAS T RS instead presents trouble as expected.

o Context distinguishes necessity from an anticipated accompaniment.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

20.5 B A &F B (equals / amounts to)
20.5.1 Distinguish literal equality from a rhetorical equation

o A speaker warns that not practising prevents improvement.

o REIETHFHERNES. — % T rhetorically treats not practising as giving

up an opportunity.

20.5.2 Build the form
o The pattern in this lesson is A 4&F B (equals / amounts to). Locate it in the
original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

=T .
ér jia ér deéng yu s
Word guide: — — two; JI — plus; —. — two; 2T — equals; P4 — four.

20.5.3 Read examples in context

« In the opening example, A J LT HFHBHISL. : T rhetorically treats
not practising as giving up an opportunity.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.



20.5.4 Know the boundary

o Mathematical equality is exact; a figurative equation is an evaluation that can be
disputed.

e Do not turn a speaker’s comparison into a universal factual rule.

20.5.5 Use the distinction

o ZETF rhetorically treats not practising as giving up an opportunity.

o Mathematical equality is exact; a figurative equation is an evaluation that can be
disputed. Do not turn a speaker’s comparison into a universal factual rule.

20.5.6 Try it with help closed

A speaker warns that not practising prevents improvement. Close the examples.

Say a Mandarin response, then write it in Chinese. Explain briefly in English what

the lesson’s pattern adds. Compare with the model, then change one detail and try

again.

One possible response: A% 4T F oS M4 .

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o Mathematical equality is exact; a figurative equation is an evaluation that can
be disputed.

e Do not turn a speaker’s comparison into a universal factual rule.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

20.6 ® M .. H (from within)
20.6.1 Draw a lesson from an abstract source

¢ A team identifies lessons from a failed attempt.
o RATMEMHEES, — The failed experience is the source of learning.

20.6.2 Build the form

o The pattern in this lesson is M ... 1 (from within). Locate it in the original
interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

BRATAKRBHE

wo men cong shi bai zhong Tué xi
Word guide: FA] — we; M — from; 2RI — failure; H — within; 23] — learn.

20.6.3 Read examples in context

« In the opening example, BATMEMFEEY] . : The failed experience is the source
of learning.

¢ Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.6.4 Know the boundary
o 1 can refer to an abstract experience as well as a physical set or container.
¢ The sentence does not claim that learning automatically occurs without reflection.

20.6.5 Use the distinction
e The failed experience is the source of learning.

o 1 can refer to an abstract experience as well as a physical set or container. The
sentence does not claim that learning automatically occurs without reflection.

20.6.6 Try it with help closed

A team identifies lessons from a failed attempt. Close the examples. Say a Mandarin

response, then write it in Chinese. Explain briefly in English what the lesson’s

pattern adds. Compare with the model, then change one detail and try again.

One possible response: Ff MKMW P>,

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o 1 can refer to an abstract experience as well as a physical set or container.

e The sentence does not claim that learning automatically occurs without reflec-
tion.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

20.7 ® 35 ... A] ... (have no ... to ...)
20.7.1 Interpret lack of an available option

e A speaker has nothing further to say.
o BIIEWPE. — The speaker presents no available words to say.

20.7.2 Build the form

o The pattern in this lesson is J§ ... H .. (have no ... to ..). Locate it in the
original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

RICHEAT Y

wo wi hud ké shuo

Word guide: ¥, — I; &3 — no words; A] — to; JJi — say.



20.7.3 Read examples in context

« In the opening example, BILFE A PE. : The speaker presents no available words
to say.

e Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.7.4 Know the boundary

e ] expresses possibility in this compact frame.

o LT 7E may be figurative; do not assume every Ji .. A .. phrase describes a
literal location.

20.7.5 Use the distinction

o The speaker presents no available words to say.

» W] expresses possibility in this compact frame. Joi§R]E may be figurative; do not
assume every Ji ... 0] .. phrase describes a literal location.

20.7.6 Try it with help closed

A speaker has nothing further to say. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: IG5 Vi

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

e ] expresses possibility in this compact frame.

o LTI FE may be figurative; do not assume every Jo .. ] .. phrase describes a
literal location.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

20.8 ® R{H ..., £F% ... #0 ... (not only ..., even ...)
20.8.1 Add the case that is striking in this context
e A learner can use standard Chinese and also a local dialect.

. 'ﬂi’ﬂ(@%‘f’i, %%Ef%‘&éu — The dialect is presented as an especially

striking additional ability.

20.8.2 Build the form

o The pattern in this lesson is AMH ..., £FEHE ... # ... (not only ..., even ...).
Locate it in the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

ABSFX, BEEHFEE.

ta bu dan hui Zhong wén shén zhi lidn fang ydn yé hui
Word guide: il — he; /~H — not only; £r — can; H1 3 — Chinese; £ % — even; % —
even; i & — dialects; 8 — also; & — can.

20.8.3 Read examples in context

« In the opening example, IAHL I, EEFEHFEHS . The dialect is presented
as an especially striking additional ability.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.8.4 Know the boundary
o What counts as striking depends on the speaker’s expectation.

o The sentence does not establish that every dialect is harder than every standard-
language task.

20.8.5 Use the distinction
o The dialect is presented as an especially striking additional ability.

o What counts as striking depends on the speaker’s expectation. The sentence does
not establish that every dialect is harder than every standard-language task.

20.8.6 Try it with help closed

A learner can use standard Chinese and also a local dialect. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: i MHESH Y, HEEFFHS.

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o What counts as striking depends on the speaker’s expectation.

e The sentence does not establish that every dialect is harder than every standard-
language task.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

20.9 ™ 8 / F1 ... XK + Noun (related to)

20.9.1 Build a modifier without claiming a cause

¢ You identify an issue connected with health.
o PRMREEAE XBE/E. — The phrase modifies ]l as health-related.



20.9.2 Build the form

 The pattern in this lesson is g / #l ... HXH + Noun (related to). Locate it
in the original interlinear examples below.

o Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

X R {8 FRA S )R
zhé shi gen jian kang you guan de wen ti
Word guide: X — this; & — is; [R — with; {# — health; & % — related; |7 — issue.

20.9.3 Read examples in context
« In the opening example, BR{RREA RBIEI . : The phrase modifies [7] as health-
related.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.9.4 Know the boundary
o 7 X states a relationship, not proof that health caused the issue.
o IR and fl can both introduce the related topic here.

20.9.5 Use the distinction
o The phrase modifies [f]fi as health-related.

« 3% states a relationship, not proof that health caused the issue. JR and # can
both introduce the related topic here.

20.9.6 Try it with help closed

You identify an issue connected with health. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.
One possible response: FREFEA ¢ o) 8,

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o A% states a relationship, not proof that health caused the issue.

o IR and FI can both introduce the related topic here.

o I tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

20.10 ® FfiF (the so-called ...)
20.10.1 A named term can be explained neutrally

¢ A teacher defines what sustainable development means.

o FrETRERR, RIEHRBIAEMKRMER. — il introduces the term being
defined.

20.10.2 Build the form
o The pattern in this lesson is Bfig§ (the so-called ...). Locate it in the original
interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

FBRIBS), ARRE.
suo wei de chéng gong bu zhi shi qidn
Word guide: FFiE — so-called; %3 — success; AN — not; H2 — only; 4% — money.

20.10.3 Read examples in context
« In the opening example, Frif AR RR, RMEFRBIAENMARRBRR. « Frif
introduces the term being defined.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.10.4 Know the boundary
o FiY can also signal scepticism in a context such as FFiEH & %.
¢ The word alone does not force a dismissive attitude.

20.10.5 Use the distinction
o JfiH introduces the term being defined.

o JF{H can also signal scepticism in a context such as i % %. The word alone
does not force a dismissive attitude.

20.10.6 Try it with help closed

A teacher defines what sustainable development means. Close the examples. Say a
Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: frifn[#F4e ke, EEINLE R R0 K.

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o JIFH can also signal scepticism in a context such as FriFAI % %.

e The word alone does not force a dismissive attitude.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.



20.11 ® ¥ + Time + P (within a span)
20.11.1 A deadline differs from taking the full duration

e An instruction allows up to three days for completion.
o WHE=RKHN5EM. — Completion is required within the stated time window.

20.11.2 Build the form
« The pattern in this lesson is £ + Time + P (within a span). Locate it in the
original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

BE=RHNTE.

qing zai san tian néi wdn chéng

Word guide: {§ — please; & — within; =K — three days; PN — within; 525§ — finish.
20.11.3 Read examples in context

« In the opening example, FHE=KMN5EMH. : Completion is required within the
stated time window.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.11.4 Know the boundary
¢ Finishing sooner still meets this wording.

« Work out the starting point from the instruction; P does not specify that the task
lasts exactly three days.

20.11.5 Use the distinction
e Completion is required within the stated time window.

o Finishing sooner still meets this wording. Work out the starting point from the
instruction; P does not specify that the task lasts exactly three days.

20.11.6 Try it with help closed

An instruction allows up to three days for completion. Close the examples. Say a

Mandarin response, then write it in Chinese. Explain briefly in English what the

lesson’s pattern adds. Compare with the model, then change one detail and try

again.

One possible response: i57E = K N 5E .

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o Finishing sooner still meets this wording.

o Work out the starting point from the instruction; P does not specify that the
task lasts exactly three days.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

20.12 ® 577 ... | 4 ... (would rather)
20.12.1 A preference accepts a cost

e A person prefers walking to taking a bus.
o WTVGER, WAME. — Walking is the stated preference over the bus option.

20.12.2 Build the form

o The pattern in this lesson is 0] ... , 4 ... (would rather). Locate it in the
original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

RTER, BABE.

wo ning k€ zou li yé bu zuo che

Word guide: F — I; 70 — would rather; 3EPE — walk; # — than; A — not; ARZE —
take a bus.

20.12.3 Read examples in context

« In the opening example, TR ERK, HWAMZE. : Walking is the stated preference
over the bus option.

¢ Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.12.4 Know the boundary

o The sentence expresses a choice or willingness.

e It does not report that the walk already occurred or that the preference applies
without limits in every situation.



20.12.5 Use the distinction
o Walking is the stated preference over the bus option.

o The sentence expresses a choice or willingness. It does not report that the walk
already occurred or that the preference applies without limits in every situation.

20.12.6 Try it with help closed

A person prefers walking to taking a bus. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.

One possible response: T A[EH, WAL,

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o The sentence expresses a choice or willingness.

o It does not report that the walk already occurred or that the preference applies
without limits in every situation.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

20.13 ® Verb + Bt + Verb (indifference / a shrug)
20.13.1 Accept a challenge in the repeated frame

e A friend challenges you to go; you agree defiantly.
« EMZE, MfF4. — The speaker accepts going and dismisses the challenge.

20.13.2 Build the form

o The pattern in this lesson is Verb + B + Verb (indifference / a shrug).
Locate it in the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

E]E, WA

qu jit qu pa shén me

Word guide: % — go; B — then; % — go; | — fear; {14 — what.

20.13.3 Read examples in context

o In the opening example, 82, 44 .: The speaker accepts going and dismisses
the challenge.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.13.4 Know the boundary
o Tone may show defiance, resignation or indifference.
¢ The repeated verb does not mean the speaker has no feelings at all.

20.13.5 Use the distinction
o The speaker accepts going and dismisses the challenge.

o Tone may show defiance, resignation or indifference. The repeated verb does not
mean the speaker has no feelings at all.

20.13.6 Try it with help closed

A friend challenges you to go; you agree defiantly. Close the examples. Say a
Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: £5i%, Nifh4.

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o Tone may show defiance, resignation or indifference.

e The repeated verb does not mean the speaker has no feelings at all.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

20.14 ® Action, #F + Purpose (so that)
20.14.1 Make a later action easier

* You suggest sleeping early to make an early start possible.
o BH EEE, BRI, - T introduces the purpose served by sleeping early.

20.14.2 Build the form

 The pattern in this lesson is Action, ¥ + Purpose (so that). Locate it in the
original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

BRI, 78,
zdo didn shui hdo zdo qi
Word guide: BLH — earlier; it — sleep; - — so that; Fif2 — get up early.
20.14.3 Read examples in context
« In the opening example, B 5 f#, #FBEA. : §F introduces the purpose served by
sleeping early.
o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.



20.14.4 Know the boundary
e This is purpose, not a claim that the early start has happened.
« The adjective #f in fR#F is a different use.

20.14.5 Use the distinction
o IF introduces the purpose served by sleeping early.

o This is purpose, not a claim that the early start has happened. The adjective ¥}
in BfR#F is a different use.

20.14.6 Try it with help closed

You suggest sleeping early to make an early start possible. Close the examples. Say
a Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: F. 5 E, #-Fi.

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o This is purpose, not a claim that the early start has happened.

o The adjective #f- in /R is a different use.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

20.15 ® —Jg ... , —JA ... (two things at once)
20.15.1 Two actions overlap in time

e Someone talks on the phone while walking.
o f—EE, —HITHIE. — The walking and phoning occur alongside each other.

20.15.2 Build the form

o The pattern in this lesson is —J ... , —J ... (two things at once). Locate it
in the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

fb—TEE, —HEITHIE.

ta yi mian zou yi mian dd dian hua

Word guide: fii — he; —TJfj] — while; i — walk; —Jf] — and; F]H3§ — phone.

20.15.3 Read examples in context

o In the opening example, ffi—EE , —EFTHIE. : The walking and phoning occur
alongside each other.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.15.4 Know the boundary

e The frame indicates overlapping actions, not a sequence where the first must end
before the second starts.

e The overlap need not mean identical start and finish times.

20.15.5 Use the distinction

o The walking and phoning occur alongside each other.

e The frame indicates overlapping actions, not a sequence where the first must end
before the second starts. The overlap need not mean identical start and finish
times.

20.15.6 Try it with help closed

Someone talks on the phone while walking. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.

One possible response: fih—JaE, —HEFTH I,

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o The frame indicates overlapping actions, not a sequence where the first must end
before the second starts.

e The overlap need not mean identical start and finish times.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

20.16 ® R ... , B ... (either ... or ...)
20.16.1 An asserted pair of alternatives may still be mistaken

e A friend guesses someone is either reading or sleeping.

o {ARTEREN, MBFEFBF.  The speaker presents those two alternatives as the

possibilities.

20.16.2 Build the form

o The pattern in this lesson is A& ... , i ... (either ... or ..). Locate it in the
original interlinear examples below.

o Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

AR R, RRTEEE .

ta bu shi zai shui jido jiu shi zai kan shu

Word guide: fili — he; A2 — either; £ — (doing); M — sleep; Hif — or; ¥£ — (doing);
FH - read.



20.16.3 Read examples in context
« In the opening example, AR RIEREN , BLRHETE . : The speaker presents those
two alternatives as the possibilities.

e Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

20.16.4 Know the boundary
o This is the speaker’s account, which can be wrong.
o It does not prove that other activities are impossible in reality.

20.16.5 Use the distinction
e The speaker presents those two alternatives as the possibilities.

o This is the speaker’s account, which can be wrong. It does not prove that other
activities are impossible in reality.

20.16.6 Try it with help closed

A friend guesses someone is either reading or sleeping. Close the examples. Say a
Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: i EAEHEN, FLEEE .

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o This is the speaker’s account, which can be wrong.

o It does not prove that other activities are impossible in reality.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

21 Complex Sentence Patterns

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

21.1 ® &AR48 (no wonder)
21.1.1 React to a newly discovered explanation

¢ You notice cold weather and then learn that it rained.

o BERTIWT ,BAEX A . — The speaker treats the new information as explaining
the cold.

21.1.2 Build the form
o The pattern in this lesson is & A48 (no wonder). Locate it in the original
interlinear examples below.

o Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

FEXRTEHT, BrAMIXA%.

yudn ldi xia yu le guai bu dé zhé me leng

Word guide: JE3E — so it turns out; Y — rain; %445 — no wonder; X4 — so; & —
cold.

21.1.3 Read examples in context
« In the opening example, JERTM T, BAEX 2%, : The speaker treats the

new information as explaining the cold.
o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

21.1.4 Know the boundary

o BEAE and MEEE often overlap.

e The expression organises a reaction rather than supplying independent evidence
for the cause.

21.1.5 Use the distinction
o The speaker treats the new information as explaining the cold.

o XAFE and YEPE often overlap. The expression organises a reaction rather than
supplying independent evidence for the cause.



21.1.6 Try it with help closed

You notice cold weather and then learn that it rained. Close the examples. Say a

Mandarin response, then write it in Chinese. Explain briefly in English what the

lesson’s pattern adds. Compare with the model, then change one detail and try

again.

One possible response: JF3E W T, A XAE

e My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o PXAFE and MERE often overlap.

e The expression organises a reaction rather than supplying independent evidence
for the cause.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

22 Either... or

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

22.1 ® g ., BE ... (either .. or ...)
22.1.1 Offer alternatives rather than ask someone to select one

¢ You state that either tea or coffee is acceptable.

o EHIBZK, BEBIIHE, #RET DA, — The statement offers two acceptable alternatives.

22.1.2 Build the form

o The pattern in this lesson is B, ... , BF# ... (either ... or ...). Locate it in the
original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

BERHR, BEBMHE.
huo zhé he chd huo zhé he ka fei
Word guide: B{# — either; IS — drink tea; 8{3 — or; IBIIME — drink coffee.

22.1.3 Read examples in context

« In the opening example, BLE WK, BEBRUIHE, FBAPA. : The statement offers

two acceptable alternatives.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

22.1.4 Know the boundary
o Use if 2 for a direct alternative question such as BZSIAZMIHE? A yes/no question
can still contain B3, so punctuation alone does not decide the word..

22.1.5 Use the distinction

o The statement offers two acceptable alternatives.

o Use if 2 for a direct alternative question such as FZSIRZMIHE? A yes/no question
can still contain {3, so punctuation alone does not decide the word.



22.1.6 Try it with help closed

You state that either tea or coffee is acceptable. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.

One possible response: m{FMEZ%, wiFZEmmE, HaJPA.

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o Use if#2 for a direct alternative question such as WASIAAZMIMEE? A yes/no
question can still contain 57, so punctuation alone does not decide the word..

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

23 Let alone

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

23.1 ® Bl ., 3R ... B ... (let alone)
23.1.1 Use the stronger candidate to support the weaker inference

o A puzzle defeats even adults, so children are unlikely to solve it.

- BIRETF, MEKAHBARSL. - Failure by the normally more capable group

supports the claim about children.

23.1.2 Build the form

« The pattern in this lesson is HJ ... , B - # ... (let alone). Locate it in the
original interlinear examples below.

o Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

SIET, BRRKAHAL,

bi€ shuo hdi zi jiu shi da rén yé bu hui

Word guide: 5[t — let alone; #% T~ — children; 32 — even; K A — adults; t — also;

AL — can't.

23.1.3 Read examples in context

« In the opening example, FET, BBERKAKAWAL. : Failure by the normally
more capable group supports the claim about children.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

23.1.4 Know the boundary
o The relevant ability scale must come from the context.

e In this example, adults are not the harder task; they are the stronger candidates
attempting the same task.

23.1.5 Use the distinction
e Failure by the normally more capable group supports the claim about children.

o The relevant ability scale must come from the context. In this example, adults are
not the harder task; they are the stronger candidates attempting the same task.



23.1.6 Try it with help closed

A puzzle defeats even adults, so children are unlikely to solve it. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: jl[ii#Z T, FLERAMHNAL,

e My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o The relevant ability scale must come from the context.

o In this example, adults are not the harder task; they are the stronger candidates
attempting the same task.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

23.2 ™ EHAHH (let alone / not to mention)
23.2.1 Follow the scale in a let-alone argument

e Someone finds even walking difficult, making running less feasible.

o fiEEREE, EAHUES. — Running is presented as still less feasible than

walking here.

23.2.2 Build the form
o The pattern in this lesson is BAJH#E (let alone / not to mention). Locate it
in the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

e AR, EAFULES .

ta lian zou lu dou ndan géng bi yong shuo pdo bu

Word guide: i — he; # — even; 3£ — walk; #F — even; ¥ — hard; T A — let
alone; ¥4 — run.

23.2.3 Read examples in context
« In the opening example, fFEEREEME, EAHULEES . : Running is presented as
still less feasible than walking here.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

23.2.4 Know the boundary

o FHANMiA can also support a positive inference, as when knowing a difficult text
implies knowing an easier one.

« Follow the actual scale and polarity instead of always labelling the final item harder.

23.2.5 Use the distinction

« Running is presented as still less feasible than walking here.

o HRH G can also support a positive inference, as when knowing a difficult text
implies knowing an easier one. Follow the actual scale and polarity instead of
always labelling the final item harder.

23.2.6 Try it with help closed

Someone finds even walking difficult, making running less feasible. Close the exam-
ples. Say a Mandarin response, then write it in Chinese. Explain briefly in English
what the lesson’s pattern adds. Compare with the model, then change one detail
and try again.

One possible response: fili%EE HANME, A HULHD

o My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o HRNHUL can also support a positive inference, as when knowing a difficult text
implies knowing an easier one.

o Follow the actual scale and polarity instead of always labelling the final item
harder.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.



24 Comparing similar adverbs

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

24.1 B X vs &% (often / regularly)
24.1.1 Choose an often-word without inventing a fixed schedule

« A person is frequently late.

o fERRD], WA ABMMZBEEIRD]. — Both adverbs can describe frequent lateness

in this example.

24.1.2 Build the form
o The pattern in this lesson is ¥H vs % (often / regularly). Locate it in the
original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

flE#B 3,
ta chdng chdng chi dao
Word guide: fifi — he; H % — often; R F| — be late.

24.1.3 Read examples in context

REHZI.

wo jing chdng yun dong

Word guide: F — I; &% — regularly; i53f] — exercise.

« In the opening example, MB35 HIRT], WA PAVEABZHIRD]. : Both adverbs can
describe frequent lateness in this example.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

24.1.4 Know the boundary

e Neither word specifies an exact number of occasions.

o %% can also appear in adjectival expressions such as £ 1 TAE, where % is
not interchangeable.

24.1.5 Use the distinction

¢ Both adverbs can describe frequent lateness in this example.

o Neither word specifies an exact number of occasions. 4% can also appear in
adjectival expressions such as %M TAE, where %% is not interchangeable.

24.1.6 Try it with help closed

A person is frequently late. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: i &IRFE], WHA] AL HIRE),

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o Neither word specifies an exact number of occasions.

o %% can also appear in adjectival expressions such as &4 TAF, where &%
is not interchangeable.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.



25 Comparing similar auxiliary words

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

25.1 W B% vs &F (finally)
25.1.1 Relief and an endpoint can overlap

e A friend arrives after a long anxious wait.

o fBRBERT; MATHKT. - Both phrases can mark the arrival after the wait,
with B foregrounding relief.

25.1.2 Build the form
« The pattern in this lesson is BI& vs &F (finally). Locate it in the original
interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

BETRT .
ta zhong yu ldi le
Word guide: fli — he; &F — finally; & — come.

25.1.3 Read examples in context

BEERT .

zong suan jié shu le

Word guide: B — finally; 455 — end.

« In the opening example, M BERT; AT HT . : Both phrases can mark the
arrival after the wait, with B4 foregrounding relief.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

25.1.4 Know the boundary

o 2&F can also occur with relief, or with an unwelcome outcome.
¢ Avoid treating the two as mutually exclusive labels for emotion.

25.1.5 Use the distinction
« Both phrases can mark the arrival after the wait, with # foregrounding relief.

o 2&F can also occur with relief, or with an unwelcome outcome. Avoid treating the
two as mutually exclusive labels for emotion.

25.1.6 Try it with help closed

A friend arrives after a long anxious wait. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s
pattern adds. Compare with the model, then change one detail and try again.
One possible response: &5 T MMEATFRT,

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o 2T can also occur with relief, or with an unwelcome outcome.

o Avoid treating the two as mutually exclusive labels for emotion.

o I tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.



26 Comparing similar conjunctions

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

26.1 ® BB vs X} (with vs toward)
26.1.1 A partner marker does not guarantee a reply

e You tell someone the news, without saying whether they answered.

o RBMHETEXAMEE . — B introduces the person addressed in this context.

26.1.2 Build the form

 The pattern in this lesson is R vs X} (with vs toward). Locate it in the original
interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

RER bR

wo gen ta shang liang
Word guide: & — I; R — with; fii — him; Fj& — discuss.

26.1.3 Read examples in context

X RET .

ta dui wo xido le

Word guide: fifi — he; X} — toward; F, — me; %& — smile.

« Inthe opening example, FRERMPE TIXAME B -: IF introduces the person addressed
in this context.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

26.1.4 Know the boundary

o IBFI&E implies joint discussion, but FRAhi}i does not itself prove a two-way
exchange.

o SHBii also directs speech towards him.

26.1.5 Use the distinction

o IR introduces the person addressed in this context.

o B FI & implies joint discussion, but FRAhi}i does not itself prove a two-way
exchange. %ffilii}i, also directs speech towards him.

26.1.6 Try it with help closed

You tell someone the news, without saying whether they answered. Close the exam-

ples. Say a Mandarin response, then write it in Chinese. Explain briefly in English

what the lesson’s pattern adds. Compare with the model, then change one detail

and try again.

One possible response: FRIRBPE T XN E. .

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o IRABFGE implies joint discussion, but FEfii}i does not itself prove a two-way
exchange.

o XM also directs speech towards him.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.



27 Comparing similar prepositions

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

27.1 ® 3§ vs [a] vs &£ (towards)

27.1.1 A model for learning is an abstract target

¢ You want to learn from an experienced teammate.

o RMBEES . — 4 introduces the person used as a model for learning.

27.1.2 Build the form
 The pattern in this lesson is 8§ vs [i] vs £ (towards). Locate it in the original
interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

A fl2ES
wo men ridng ta Tué i
Word guide: FA] — we; ] — toward; fb — him; 2#>] — learn.

27.1.3 Read examples in context

—HARE.

yi zhi wang qidn zou

Word guide: —F — straight; i — toward; Fij — forward; 7 — walk.

« In the opening example, F[fB2E> . : 1] introduces the person used as a model
for learning.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

27.1.4 Know the boundary
o HH, 1] and fF overlap for physical direction, but not every abstract collocation.
o Learn |n] ... 23] instead of freely swapping every towards-word.

27.1.5 Use the distinction
« [4] introduces the person used as a model for learning.

o l, |a] and fF overlap for physical direction, but not every abstract collocation.
Learn [1] ... 23] instead of freely swapping every towards-word.

27.1.6 Try it with help closed

You want to learn from an experienced teammate. Close the examples. Say a
Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: F[njfth=%>] .,

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o i}, [i] and { overlap for physical direction, but not every abstract collocation.
o Learn [9] .. 2 2>] instead of freely swapping every towards-word.

o [ tried a second response with a name, time, place, or description changed.
Practise this pattern step by step.

27.2 B X} vs XF (to/toward vs regarding)
27.2.1 Treatment of a person differs from a topic phrase

e A person treats you kindly.
o MXFFRMBIF. — X introduces the person towards whom the treatment is directed.

27.2.2 Build the form
« The pattern in this lesson is X} vs ¥}F (to/toward vs regarding). Locate it in
the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

foxF R LT
ta dui wo hén hdo

Word guide: fii — he; %} — to; & — me; & — very; & — good.

27.2.3 Read examples in context

MFXANEE, REFE.

dui yi zhé ge wen ti wo you kan fa

Word guide: %fF — regarding; iX — this; 4~ — (measure word); [ — issue; F — I;

A - have; FIE — views.

« In the opening example, MBXFFRMIF. : %} introduces the person towards whom
the treatment is directed.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

27.2.4 Know the boundary

o T often introduces a topic for evaluation.



o X and %fF overlap in some topic phrases, but %f FF R % does not naturally
replace XJF AR 4 here.

27.2.5 Use the distinction
o 3} introduces the person towards whom the treatment is directed.

o XIF often introduces a topic for evaluation. %f and %} overlap in some topic
phrases, but X} T F R4 does not naturally replace XFF AR here.

27.2.6 Try it with help closed

A person treats you kindly. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: fBXFFAR L.
e My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o X} often introduces a topic for evaluation.

o X and XF overlap in some topic phrases, but XFF AR does not naturally
replace % AR here.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

27.3 B XF vs BF vs 2T
27.3.1 Read the phrase’s job in the sentence

e A report concerns an environmental issue.

o XR—IRTIHENME. — X THIE modifies the report’s topic.

27.3.2 Build the form

o The pattern in this lesson is &F vs X}F vs EF. Locate it in the original
interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

KT, RAFE.

guan yu zhe jian shi wo bu ging chu

Word guide: T — about; X — this; { — (measure word); & — matter; & - I; A&~ -

not; V&% — clear.

27.3.3 Read examples in context
ETHHE, WEE.
zhi yu jia gé yi hou zai shuo

Word guide: Z£F — as for; #}#% — price; PAJG — later; F§ — again; i — discuss.

o In the opening example, XB—W X THERRE. 1 X T I modifies the
report’s topic.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

27.3.4 Know the boundary
+ ZT can move to a new topic, while XF often frames an attitude or evaluation.

¢ Their functions overlap in some sentences; learn the whole construction rather than
rigid English labels.

27.3.5 Use the distinction
o KT HEE modifies the report’s topic.
* ZF can move to a new topic, while X} often frames an attitude or evaluation.

Their functions overlap in some sentences; learn the whole construction rather than
rigid English labels.

27.3.6 Try it with help closed

A report concerns an environmental issue. Close the examples. Say a Mandarin

response, then write it in Chinese. Explain briefly in English what the lesson’s

pattern adds. Compare with the model, then change one detail and try again.

One possible response: iX+&—1 & THEERR 4.

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

e & can move to a new topic, while XiF* often frames an attitude or evaluation.

o Their functions overlap in some sentences; learn the whole construction rather
than rigid English labels.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

27.4 B % vs 3 (to/for vs for the sake of)
27.4.1 A recipient differs from acting on behalf of someone

¢ You call a friend to speak directly to them.
o RAEMITHIE. — 44 marks the person receiving the call.

27.4.2 Build the form

« The pattern in this lesson is & vs 2§ (to/for vs for the sake of). Locate it in
the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

RAEKE T -

wo gei ni mdi le I wi



Word guide: & — I; 245 — for; 4R — you; & — buy; L4 — present.

27.4.3 Read examples in context

XERRRARET o

zhé dou shi weéi ni hdo

Word guide: X — this; #E — all; && — is; 25 — for the sake of; f& — you; & — good.

« In the opening example, TREMFITHETFE. : %44 marks the person receiving the call.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

27.4.4 Know the boundary

o “HMBFTHLG can mean making a call on his behalf.

o %4 and A can overlap in beneficiary contexts such as buying a gift, so this distinc-
tion is not an absolute separation of meanings.

27.4.5 Use the distinction
o %4 marks the person receiving the call.

o FABFTHL{E can mean making a call on his behalf. %5 and & can overlap in
beneficiary contexts such as buying a gift, so this distinction is not an absolute
separation of meanings.

27.4.6 Try it with help closed

You call a friend to speak directly to them. Close the examples. Say a Mandarin

response, then write it in Chinese. Explain briefly in English what the lesson’s

pattern adds. Compare with the model, then change one detail and try again.

One possible response: 25 1tHFTHLTE .

e My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o NAthFTHLE can mean making a call on his behalf.

o #4 and >k can overlap in beneficiary contexts such as buying a gift, so this
distinction is not an absolute separation of meanings.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

28 Comparing similar time words

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

28.1 ® SE} vs SEE (usually / ordinary)
28.1.1 Usual time differs from an ordinary quality

¢ You normally get up at seven, without describing the routine as remarkable.

o PR ERFEK. — P frames the usual time or circumstances.

28.1.2 Build the form

o The pattern in this lesson is YEB} vs & (usually / ordinary). Locate it in
the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

PrRE SRR
ping shi wo qi didn qi chudng
Word guide: R} — usually; & — I; £ 5 — seven; #ZJK — get up.

28.1.3 Read examples in context

XRBEEHE.

zhé shi hén ping chdng de shi

Word guide: 3% — this; && — is; R — very; 4% — ordinary; & — thing.

« In the opening example, LB B IK. : B frames the usual time or circum-
stances.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

28.1.4 Know the boundary

o 4 can often express usual circumstances too, and can also be an adjective in {2
R OES

o Fi} cannot replace that adjective use.
28.1.5 Use the distinction

o R frames the usual time or circumstances.

o 4 can often express usual circumstances too, and can also be an adjective in {2
SEE RS, ) cannot replace that adjective use.



28.1.6 Try it with help closed

You normally get up at seven, without describing the routine as remarkable. Close
the examples. Say a Mandarin response, then write it in Chinese. Explain briefly
in English what the lesson’s pattern adds. Compare with the model, then change

one detail and try again.
One possible response: “FHfF-bAFT R

e My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o % can often express usual circumstances too, and can also be an adjective in
RAP-H .

o R} cannot replace that adjective use.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

28.2 B DLf5 vs ZJ5 (after / afterwards)
28.2.1 Recover the reference point for afterwards
¢ You describe returning three days after a departure.

o =ZRZJG, MBRISET . — The return is placed three days after the relevant starting
event.

28.2.2 Build the form

« The pattern in this lesson is PAJ§ vs ZJg (after / afterwards). Locate it in the
original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

S=E 2R
yi hou wo xidng dang ldo shi
Word guide: PAJG — in the future; 3 — I; A8 — want; 24 — be; ZJifi — teacher.

28.2.3 Read examples in context

=RZJE, MEXRT .

san tian zhi hou ta hui ldi le

Word guide: = — three; X — days; 22 J5 — after; fiii — he; [B]3% — come back.

« In the opening example, =R2ZJ5, fBEIRET . : The return is placed three days
after the relevant starting event.

e Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

28.2.4 Know the boundary
e PLJ5 can independently refer to the future.

e )5 needs a reference point, but that point can be supplied by the surrounding
discourse rather than repeated immediately before it.

28.2.5 Use the distinction

o The return is placed three days after the relevant starting event.

e PLJ5 can independently refer to the future. 2 Ji5 needs a reference point, but that
point can be supplied by the surrounding discourse rather than repeated immedi-
ately before it.

28.2.6 Try it with help closed

You describe returning three days after a departure. Close the examples. Say a
Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try
again.

One possible response: =K J5, BT,

e My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

e PLJ5 can independently refer to the future.

e 2 J& needs a reference point, but that point can be supplied by the surrounding

discourse rather than repeated immediately before it.
o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.



29 Comparing similar verbs

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

29.1 B FHiE vs HF (looks vs it seems)

29.1.1 An appearance supports an inference without certainty

e A person looks exhausted, but you have not asked them.

o BB BEFRME. — The speaker judges tiredness from the apparent evidence.

29.1.2 Build the form
« The pattern in this lesson is FHEE vs FFR (looks vs it seems). Locate it in
the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

TEERBR.
ta kan qi ldi hen lei

Word guide: fii — he; Hif2 ¥ — looks; R — very; & — tired.

29.1.3 Read examples in context

BERETWT .

kan ldi ydo xia yu le

Word guide: F3F — it seems; 3 — going to; N[ — rain.

« In the opening example, EFRKME . : The speaker judges tiredness from the
apparent evidence.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.

29.1.4 Know the boundary

o 3 often introduces a wider inference, and the uses overlap.
e Neither form proves that the inferred state is true or limits evidence to literal
eyesight in every context.

29.1.5 Use the distinction
e The speaker judges tiredness from the apparent evidence.

o %3 often introduces a wider inference, and the uses overlap. Neither form proves
that the inferred state is true or limits evidence to literal eyesight in every context.

29.1.6 Try it with help closed

A person looks exhausted, but you have not asked them. Close the examples. Say

a Mandarin response, then write it in Chinese. Explain briefly in English what the

lesson’s pattern adds. Compare with the model, then change one detail and try

again.

One possible response: fhHFFRE .

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o %3k often introduces a wider inference, and the uses overlap.

o Neither form proves that the inferred state is true or limits evidence to literal
eyesight in every context.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

29.2 B B8 vs FHEE (comes across as vs looks)
29.2.1 Describe the impression made by an outfit

o Someone seems slimmer when wearing a particular outfit.

o MREXEXRIRBEME. — T8 describes the impression made in that situation.

29.2.2 Build the form

o The pattern in this lesson is 845§ vs BHEF (comes across as vs looks). Locate
it in the original interlinear examples below.

¢ Keep the words in their demonstrated positions; the pattern must fit the intended
situation as well as the sentence form.

WREEX AR IR AR

ni chuan zhé jian yi fu xidn de hén shou

Word guide: ¢ — you; Zf — wear; iX — this; {4 — (measure word); ARk — outfit; 15
— seem; fR — very; 8 — slim.

29.2.3 Read examples in context

T B ERBER.

ta kan qi ldi hén nidn qing

Word guide: fii — he; HHE¥ — looks; f§ — very; 4£4% — young.

« In the opening example, JRFXEXKIRBAEME ., : B15 describes the impression
made in that situation.

o Explain who acts, what is described and which time or group is relevant before
choosing an English paraphrase.



29.2.4 Know the boundary
o FHHEFALE can also describe an appearance.

e Use a clear subject for #4%; the impression does not mean the person’s actual
body changed.

29.2.5 Use the distinction
o 215 describes the impression made in that situation.

o HEFARIE can also describe an appearance. Use a clear subject for f£15; the
impression does not mean the person’s actual body changed.

29.2.6 Try it with help closed

Someone seems slimmer when wearing a particular outfit. Close the examples. Say

a Mandarin response, then write it in Chinese. Explain briefly in English what the

lesson’s pattern adds. Compare with the model, then change one detail and try

again.

One possible response: VRZEX AKX IR EASRE.

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o HiARIE can also describe an appearance.

o Use a clear subject for {f5; the impression does not mean the person’s actual
body changed.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.
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