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T
1 JBEH
Original teaching practice. Read one pattern, cover its model and try the questions be-

fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

1.1 ® Adj + BABT (extremely)
1.1.1 The final whistle
e Your school team has just won the city championship after a penalty shoot-out.

o BARAIBEBNMEABT . — “The players were beside themselves with excitement.”

1.1.2 Adj / feeling verb + BAHBT

o Adj + BABT = “extremely, terribly”: BRI T, ARG T, @A
7.

715 links the adjective to N5 T (literally “beyond what can be stood”), which ends
the clause.

HERBEHBART .
di tie li ji de bu dé lido
Word guide: Higk — the subway; B — (in); % — crowded; 15475 T — extremely.

Adjective + 18787 extremely

who verb link
[—=AS N et V4 = | A=
INGAL NS M=
dulyudanmen jidong de budélido
the players were excited beyond words

1.1.3 Good and bad extremes
e Bad: & X#EBABT, B—EJLEABEBIT. — “It’s unbearably hot today; I

don’t want to go out at all.”

o Good: WFRRESR, BEFIIEMEARET . — “When they heard you were coming,

the children were overjoyed.”

BFIITRXMEARET .
hdi zi men gao xing de bu dé lido
Word guide: % 1] — the children; 2% — happy; {545 T — extremely.
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1.1.4 One degree word, and 48 is needed
o No fR / FE#H before the adjective: {T45 AT, not RITAEATE T .
o Keep 13 B21HAG T, not EAGT.

1.1.5 A87T on its own
o Alone, A48T means “terrible, serious” AET T, FAKT! - “Oh no, there’s a

fire!”
o T A5 is different: “amazing, remarkable”: il E T 15 — “He’s really something.”

IMRTT, BEKT!

bu dé lido le zhdo huo le

Word guide: N5 T — terrible; %k — on fire.

1.1.6 Recap

o Adj + BAEBT = extremely (good or bad), spoken; no i before it.
o NET! = disaster!; T A5 = remarkable.

Practise this pattern step by step.

1.2 ® Adj + 518 (very)
1.2.1 Fresh air in the park

o After a week in a smoggy city, you walk in a mountain park.

. ﬁimﬁﬁﬁﬁﬁﬁo — “The air here is really fresh.”

1.2.2 Adj + B4R = very, really
o Adj + BB = “very, really”, a little more emphatic and lively than /8 + Adj.
o It ends the clause: F15R, HREBM, HHSMR.

DI H R AR .

zhe zhang di ti qing chu de hén
Word guide: X5k — this; #Hi[E — map; J&%#E — clear; 548 — very.

Adjective + 1§1R: very (spoken)

thing verb link

. Iy — 2 PA=PA
XENTSR i =R
zheli de kongqi xinxian de hén

the air here fresh very
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1.2.3 Confident comments

o BT EFEMB, IRAHHEL . — “His Chinese is really good; don’t worry.”
o Said flatly, it can be ironic: I3, MGRB|T! - “Great, late again!”

Aty P SO AR

ta de Zhong wén hdo de hen

Word guide: i — his; H13C — Chinese; ¥ — good; 1548 — very.
1.2.4 18 after, not before

e Do not add {R before as well: F#5AE, not MR HEI51R.
o+ Keep 15: #15R, not #1R.

1.2.5 848 versus AT and B

o 1R is neutral; FEEASAR is more emphatic; FiEf5A15 T is the strongest.

o Verbs also take a 5§ complement, but 1548 mostly follows adjectives and feeling
verbs: M= WASAR.

B KR -

ta xi huan de hén

Word guide: ft — he; K — likes it; 548 — very much.
1.2.6 Recap

o Adj + B8R = very, really (emphatic, spoken).

o Scale: fR + Adj — Adj + 5 — Adj + H5AHT.
Practise this pattern step by step.

1.3 ® Adj + T + (—) &JL (a bit too)
1.3.1 A bit too salty

e You taste the soup your roommate made. It’s good, but there’s slightly too much
salt.

o X T AJL. — “This soup is a bit too salty.”

1.3.2 Adj + T + (—) &JL = a bit too ...

e« Adj + T + (—) BJL = slightly more than wanted: K77 5 JL (a bit too big),
B —& )L (a bit too early).

o It gently says something is off from the right amount.

BODEER T R L.
zhé shuang xié da le dianr

Word guide: jX%{ — this pair of; # — shoes; K — big; s JL — a bit.
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Adjective + 7 #JL: a bit too

thing verb link
NIEURY
X7 & T=IL
zhe tang xian le dianr
this soup salty a bit too

1.3.3 Polite complaints and comparisons

o NEFEL, MBFHEET—HJL. — “A meeting at eight is a little early for me.”
. Hr *ﬁﬁ'T)ﬁ)L; BBEE—EJLE? - “It’s a bit expensive; could you make it a bit
cheaper?”
Prigst T KL, BREE—RLE?
jia gé gqui le dianr néng pian yi yi didnr ma
Word guide: ff}#% — the price; 5t — expensive; 5 JL, — a bit; B8 — can; {#'H — cheap;
1.3.4 T marks “too”
o KT &JL = a bit too big (off from what’s needed). K— 5 JL = a bit bigger (a

comparison or request).
o It is mild; for a strong complaint use K .. T: K T!

1.3.5 Versus A EJL + Adj

o A5 JLJE also means “a bit salty”, focusing on the feeling.
o Ji T AL measures against the right amount: just a little past it.

GH R

tang you dianr xian

Word guide: 7% — the soup; A 15 JL — a bit; Ji — salty.

1.3.6 Recap

e Adj + T + (—) &JL = a bit too ... (slightly past the right amount).
o Adj + —sJL = a bit more (request); K .. T = too .. (strong).
Practise this pattern step by step.
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1.4 ® HHRE + Noun (have plenty of)
1.4.1 Plenty to choose from

o A friend worries she won’t find a novel to read on holiday.

o B EAWE/NR, WHEMEE. — “There are plenty of novels on the shelf; borrow

whatever you like.”

1.4.2 B2 + Noun = have plenty of

o« AW + noun = “have plenty of, there’s no shortage of”: H =2 [a], H W&
T

o [t reassures: there is more than enough.

BIER, RITEHRNHE.

bié zhdo ji wo men you de shi shi jian

Word guide: %l — don’t; F & — worry; A1 — we; H 42 — have plenty of; Hf[a] —

time.

BME: plenty of

where link thing verb

BRE =] p N {REEEE
shdjia shang youdeshi xiaoshuod ni suibian jie

on the shelves there are plenty of novels borrow any

1.4.3 Topic first, AR after

o XFHARVE, MITHEAERR. — “Things like this — the supermarket has loads.”
. BRI, — “He has plenty of ways (he’ll manage).”

oA BB INE -

ta you de shi ban fa

Word guide: i — he; HHJJ/2 — has plenty of; JpyE — ways.

1.4.4 Not “some are”

o AHyi2 = plenty; HHJ + noun = some: FHJ AWK — “some people like it”. Do
not mix them up.

« No % inside: A%k, not 2R L.

1.4.5 BRR versus %
o HIRZH}HE] is neutral.
o AHEHE adds “so don’t worry” — the speaker downplays any shortage.

RANARE B

wo men you hen duo shi jian

HSK 5 iF3 o HIU @



Word guide: F{] — we; F — have; f8£ — a lot of; If[A] — time.

1.4.6 Recap
o HHR + noun = plenty of, no shortage (reassuring, spoken).
o HH + noun = some; no fR£ inside HHE.

Practise this pattern step by step.

1.5 B Practice without the models

1.5.1 Adj + BAEBT (extremely)
0101.1 Complete: “I'm terribly busy this week.” X/NEAFAT oo AET S
0101.2 Which sentence is correct?

o A REEARET

o B AR T .

o CAlFE2ATE TG,

o DR EAGAE T .

0101.3 Match each expression to its meaning.
o 1. B2HAET

L AT T!

L TAf

A. remarkable

o B. exhausted

o C. oh no, this is serious!

0101.4 Build: “When they heard you were coming, the children were overjoyed.”

Arrange all chunks: WriiifREk / AT . [/, &A1/ F2%d5s

0101.5 Your school team has just won the city championship after a penalty shoot-
out. Close the examples. Say a Mandarin response, then write it in Chinese. Explain
briefly in English what the lesson’s pattern adds. Compare with the model, then

change one detail and try again.

Write or say your own response before reading the key.

1.5.2 Adj + B (very)

0102.1 Complete: “This hotel is really cheap.” X EHEE oo
0102.2 Which sentence is correct?

o A ZUHHASAR .

o B M EASAR .

o C. 2.

o D. 2 TARARMTEE

0102.3 Build: “His Chinese is really good.”

',

4,
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Arrange all chunks: 1448, / & / g
0102.4 154157 is usually stronger than f518.
True or false? Explain or repair the statement.

0102.5 After a week in a smoggy city, you walk in a mountain park. Close the
examples. Say a Mandarin response, then write it in Chinese. Explain briefly in
English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.

1.5.3 Adj + T + (—) &JL (a bit too)

0103.1 Complete: “These trousers are a bit too long.” X4 T v Lo
0103.2 You want a slightly bigger size. What do you ask for?
« A KRTHY

« B. KT RJLEY

« C.AHRFILRH

« D. R—riUJLI

0103.3 Build: “A meeting at eight is a little early for me.”
Arrange all chunks: , %fFHRUL / BT / —8JL. / /NEHS
0103.4 XJ& T is a stronger complaint than i T & JL.

True or false? Explain or repair the statement.

0103.5 You taste the soup your roommate made. It’s good, but there’s slightly too
much salt. Close the examples. Say a Mandarin response, then write it in Chinese.
Explain briefly in English what the lesson’s pattern adds. Compare with the model,
then change one detail and try again.

Write or say your own response before reading the key.

1.5.4 AR + Noun (have plenty of)

0104.1 Reassure: “Don’t worry, there are plenty of tickets.” HIfH.(r, ZE ..o
0104.2 What does A AAEIKIZH mean?

o A. Some people don’t like spicy food.

« B. Plenty of people dislike spicy food.

o C. Everyone likes spicy food.

« D. Nobody likes spicy food.

0104.3 Build: “He has plenty of ways (to solve it).”
Arrange all chunks: Jpyk. /i / BH2

0104.4 A Wy E&HE] suggests there’s no need to hurry.
True or false? Explain or repair the statement.

0104.5 A friend worries she won’t find a novel to read on holiday. Close the examples.
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Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try

again.
Write or say your own response before reading the key.
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1.6 ® Answers and explanations

1.6.1 Adj + BAEBT (extremely)

0101.1 75

Adj + 15 + AET.

0101.2 A. fhm 2445415 T .

il = A5 A5 T is right: a bare adjective + {5485 T already means “extremely”, so
18 is not added.

0101.3 1-B: 25 A5 T = exhausted; 2-C: 7457 T ! = oh no, this is serious!; 3-A:
T A = remarkable

The position and order of N5 / T 445 change the meaning.

0101.4 WFtRER, Z IR T .

Cause, then subject + Adj + 545 T .

0101.5 One possible response: P\ RIS ANTET .

Check meaning and form:

o My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o No fR / k% before the adjective: JT45 A5 T, not RITAFAE T .

o Keep 15§: 215415 T, not ZARGT.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

1.6.2 Adj + B (very)

0102.1 1845

Adj + 1B1R.

0102.2 A. 2 UH AR .

2R AFAR is right: a bare adjective + 3. A second {R is redundant, and 45
must follow the adjective.

0102.3 At iy AR .

Subject + Adj + 154K.

0102.4 True.

The scale is f§ — B4R — BAET.

0102.5 One possible response: % H [ 25 5 #E51R .

Check meaning and form:

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.
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e Do not add {R before as well: F#EE5ARE, not MR HE51R.
» Keep 15: 1154R, not 471K.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

1.6.3 Adj + T + (—) &JL (a bit too)
0103.1 1

Adj + T + AJL = a bit too.

0103.2 D. K— & JLIY

A request for “a bit bigger” is Adj + — & JL.
0103.3 /\gifte, WFKBET—SL.
Adj+ T + —A&JL

0103.4 True.

True. K .. T is a strong complaint (“far too salty”), while adjective + T & JL is mild
and polite: Ji T & JL “a little too salty”.

0103.5 One possible response: X7 1 & L.
Check meaning and form:
o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

e KT 5 JL = a bit too big (off from what’s needed). K— 45 JL = a bit bigger (a

comparison or request).
o It is mild; for a strong complaint use & .. T: K T!
o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

1.6.4 AR + Noun (have plenty of)
0104.1 HHy 2

Topic + A K42 = plenty.

0104.2 A. Some people don’t like spicy food.

A1) + noun means “some (of them)”: W AAERIZH “Some people don’t like
spicy food.” It says nothing about how many, so “plenty” overstates it.

0104.3 fhA 12 I
Subject + AW+ + noun.
0104.4 True.
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It reassures that there is more than enough.

0104.5 One possible response: $348 FARE/MR, RBEEEAE .
Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o HHIE = plenty; A/ + noun = some: £ A=K — “some people like it”. Do
not mix them up.

« No RZ inside: A HZEK, not HHZMRE k.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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2 AH

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

2.1 ® Advanced # (already / even)
2.1.1 The group is still working at midnight

o A teammate looks at the clock: 3+ 57T, BRFEMIE! — “It is already twelve;
let us continue tomorrow!” #[ presents the time as later than the speaker expected
or wanted.

o Compare FA1HERH T — “We have all arrived.” The same character can express a
reached point, “even,” or “all”; read what it applies to.

2.1.2 Emphasise a point already reached

o # + time or reached state + T often adds surprise, urgency or another

evaluation: #+ 8T / BEREL T
e BEEZ 15T also reports that it is already twelve. #f often adds emphasis, but
the exact attitude depends on the context and voice.

R T!
dou shi ér dian le
Word guide: [ — already; + & — twelve.

One character, three different uses

All Already Even
BAERT, #H+—sT ! XABRBAR,

All of us arrived. Already twelve! Cannot even do this.

Identify the group, reached point or unexpected item before translating.

2.1.3 Put an unexpected item in focus
o 2B ENZ AR, — “He is so anxious that he cannot even eat.” FEating is
presented as something you would normally expect him to manage.

2T B IR AN 2. — “Cannot even solve such an easy question.” This use is
not a clock-time statement and does not mean all questions.

b SAMRERIEAT .
ta ji de fan dou chi bu xia

Word guide: fifi — he; @45 — so anxious that; I — food; #p — even; iZARF — cannot

HSK 5 iF3 o HIU



eat.

2.1.4 Check the item before #§

o FRATHERFR T refers to every member of the relevant “we” group. E/NZEHE T
singles out Xiao Li as an unexpected participant: “Even Xiao Li came.”

o #B does not always begin the sentence. &R T and FATHRH T put the topic or

subject before it; do not copy one time expression into every sentence pattern.

2.1.5 Contrast a reached point with an ongoing state

o #t T can remind a friend that it is already late. fifA7E T/ENE says he is
still working; the state continues.

o Both can appear in one exchange: 3+ & 7T, MibHE TA/ENE. — “It is already
twelve, and he is still working.” The words contribute different information.

2.1.6 Choose the meaning from the whole sentence
o Identify the relevant group, reached point or unexpected item. Then translate the
relation instead of replacing every #f with “all.”

o To express a complaint or surprise accurately, keep the context. The character
alone does not prove that the speaker is angry.

AT T all of us. #H+ & T already twelve, with emphasis. X4 faj B SR
NEfif: cannot even solve this easy question. Read the scope and context.

Practise this pattern step by step.

2.2 B Advanced £ ... g

2.2.1 Someone is sleeping next door

o A friend speaks loudly. You say /N5 i, fiATERESCE . — “Keep your voice down;
he is still sleeping.” The continuing state is a reason for the reminder.

e iA .. g can draw attention to a state, but another spoken pattern can evaluate a
claimed role ironically. These are related-looking forms with different uses.

2.2.2 Remind the listener that a state continues
o Use subject + #& + predicate + Wg: fMiAfEMEGIE / BRI IR, TE draws
attention to the point in this exchange; it is not a past-tense marker.

o [F[E]IA R can reassure someone who is rushing: “It is still early”” The state
meaning comes from the sentence, while context and voice shape the tone.

I} TE) 3R EL U
shijian hdi zdo ne

Word guide: Bf[d] — time; 34 — still; F. — early.
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Read the situation before choosing the tone

Continuing state Ironic evaluation

iR FERETE e, RERE , EXNMEAE,
He is still sleeping. An expert, supposedly ...
— Please be quiet. — Performance disappoints.

Similar-looking forms have different meanings in their stated contexts.

2.2.3 Recognise an ironic evaluation

e In a critical exchange, if & Z I, EXPHEA#E . means roughly “An expert,
supposedly — yet you do not even understand this.” It challenges the performance
expected of that role.

e Do not read this as “still an expert” in the same way as “still sleeping.” It can be
sharp criticism, not automatically friendly teasing.

2.2.4 Compare the two complete exchanges
o /NFE R, fHIATERETEE draws attention to an ongoing activity. iR LRI, EX
HIAE contrasts a claimed role with disappointing performance.

o AUENE is also a context-dependent spoken response, often like “Do not even men-
tion it.” Do not build a universal translation from that short phrase alone.

2.2.5 Keep word order and context separate

« For the ongoing-state pattern, place if before the predicate and g at the end: fh
INEHENCIE. Keep the activity or state that the listener needs to notice.

o A different ending can make a different sentence rather than a broken one. flifA7E
BEWNE? is a question about whether he is still sleeping; it is not the same reminder.

2.2.6 Interpret before imitating the tone

o Identify whether the speaker points to a continuing state or evaluates a claim. Use
the words around the pattern to justify your choice.

o When giving a considerate reminder, state the situation clearly. Do not use an
ironic role comment when your goal is simply to explain why someone should be
quiet.

Still sleeping: ongoing state. “An expert, supposedly”: ironic evaluation in the stated
context. g is not a tense marker, and the pattern does not guarantee a friendly tone.

Practise this pattern step by step.
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2.3 B & (always / keep on)

2.3.1 The same teammate keeps arriving late

o After several late arrivals, you say fh 1R %], — “He is always late.” You describe
a repeated pattern, possibly with frustration.

o Compare fBERIRE] T—IK — “He was late once yesterday.” One reported event
is different from a habit.

2.3.2 Describe a recurring pattern

o In this use, subject + & + predicate often works like 5l /&: b EIRF] / fib 5
iRE,
o Give a suitable time or situation boundary: J&A S HES|H 4. — “At weekends

he keeps sleeping until noon.” It is not a claim about every day of his life.
(NS
ta zong chidao

Word guide: il — he; & — always; iR F| — be late.

A habit is different from one event or an expectation

Repeated pattern One event Eventual expectation
ftn SIRZ, fthBfERIREIT — R, B,

He keeps arriving late. Late once yesterday. It will get better.

2. overlaps with 222 in the habit use; do not replace it mechanically.

2.3.3 Notice the speaker’s evaluation
. YRIE IL,\TJE?HL? can sound like a complaint: “Why are you always on your
phone?” B! helps present the behaviour as recurring.

o Recurrence is not always negative: 4255 B %] A . — “She is always helping others.”
Do not assign a complaining tone to every sentence containing &i.

2.3.4 Recognise an eventual expectation
o M AHFH), expresses reassurance that things will become better eventually. It is
not a report that things have repeatedly improved in the past.

o Do not replace every f._, with /& mechanically. B J&£ U tends toward a re-
curring generalization; 5 £:F) in this reassuring exchange focuses on an eventual
outcome.
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2.3.5 Match the evidence to the statement
o A diary entry saying “late once yesterday” supports one event. Several records over
a term may support a recurring pattern within that term.

o Everyday “always” can be an exaggeration. If exact counts matter, report them
rather than treating % as a mathematical claim about every possible occasion.

2.3.6 Choose the intended time meaning

o For a recurring habit: {583, For one event: fhFERIRF] T—IK . For reassur-
ance about the future: 2411,

o Read the situation and predicate before translating. A habit, a single event and
an eventual expectation are different meanings to practise.

M can describe recurrence, as in ELIR %], or an eventual expectation, as in L2 HH-1.

& and B 42 overlap in the habit use; they are not interchangeable in every sentence.

Practise this pattern step by step.

2.4 B F (after all)

2.4.1 A new teammate makes a mistake

o A teammate is still learning. You say fh5esm 25 F, Hfb— WA, — “Heis a
beginner, after all; give him some time.”

o 54%% reminds the listener of a reason that matters to your judgment. The speaker
treats it as relevant; the word does not prove the reason is true.

2.4.2 Put the reason inside a clause

« Use subject + ¥%& + predicate, or put §2% at the beginning of the clause: fili
TR T/ e T

o Keep 53 together. In the neutral written pattern practised here, put it before
the predicate rather than attaching it after a complete sentence.

R ERFTTF

ta bijing shi zinshou

Word guide: i — he; 5235 — after all; 22 — is; #F — beginner.
2.4.3 Connect the reason to the judgment

o BIKTZHG, MBEETE IR R T . — “Do not be too strict; he is still a child, after
all” The second clause supports the first.

o EB¥E does not always excuse a mistake. X525 BRI E, ATV IZE T, — “It
is his decision, after all; we should respect it.” Here the reason supports respect.
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Two different connections between ideas

EEE - reason R IE - independent point
HERRHTF, RERAERE , RIEHZE,

He is a beginner, after all. Others’ choices may vary.
— Give him time. — My decision stands.

The words show the speaker’s connection, not proof that a claim is true.

2.4.4 Contrast 5% with IE

o fhiEE T, Zifth— 5B E]. focuses on why giving time is reasonable. JZiF
A RARE, WKL . focuses on a point the speaker uses regardless of other
discussion.

e Some contexts allow both words, with a different emphasis. Choose from the

intended relationship between the clauses; do not translate every English “anyway”

as H&ix.

2.4.5 Check a reason without treating it as proof

o A speaker can be mistaken or exaggerate. fil5e3E A 45 does not independently
prove that the person has experience or will succeed.

o Read the surrounding exchange. Ask which judgment the reason supports and
whether the speaker is reminding, explaining or defending it.

2.4.6 Recall the meaning, then transfer it

o To explain patience with a beginner, connect the judgment to the relevant reason:
Zefth— ], AR R T

o To show the discussion will not change a point, consider [z I instead. Use the
whole context to decide; word order alone does not settle meaning.

B35 highlights a reason relevant to the speaker’s judgment. It is a reminder or

explanation, not a guarantee of truth and not an automatic synonym for Sz iF.

Practise this pattern step by step.

2.5 B 5% near misses and context
2.5.1 The bus doors close just after you board

e You rush onto the bus and say F 2z 5% F4, TRV 7K. — “I almost

missed the bus; luckily the driver waited for me.” The context establishes that you
caught it.

o =57 can be difficult to interpret without context. Do not decide every outcome
by counting negative words or applying one wanted /unwanted shortcut.
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2.5.2 Read a nearly failed success

o In this complete bus example, ZE B + #F L describes nearly failing to catch the
bus. SEIFFIHLEE T F makes the successful outcome clear.

o Compare F22 58 B4, W 2ZEIFET . — “I almost caught the bus, but it left.”
Here the next clause establishes failure to catch it.

RERBFEZE.

wo chadidan méi ganshang che

Word guide: 3¢ — I; 22 5% — almost failed to; i I — catch; ZE — bus.

The actual outcome belongs in the account

Close call, then success Explicit failure

RERGHEL HRHEEE
EFREELT. REFET I

Actual result: caught it. Actual result: missed it.

Read the outcome clause; isolated near-miss expressions can be ambiguous.

2.5.3 Recognise a near accident
o FoESFME, J|UFHAE THAT. means “I almost fell; luckily I held the rail.” In
this account, the fall did not happen.

e Speakers can also say &2 5% #£{#| in such a near-accident context. The ¥ does
not always work like an ordinary logical negation; uses and readings can vary.

2.5.4 Let the surrounding outcome settle the reading
o Ask what almost happened and what actually happened. Phrases such as 2
ET or 45 3BIA B | give direct outcome evidence.

o A bare # 5% sentence may be ambiguous or interpreted differently by speak-
ers. Do not mark every unfamiliar context “grammatically broken” just because it
conflicts with a simple shortcut.

2.5.5 Make your own account clear

« If the outcome matters, add an explicit clause: 2 % b, &G ET .
— “I nearly failed to catch it; luckily I caught it in the end.”

o For a clear failure account, state failure directly: FR¥#&#F F%E, B —¥E. —
“I missed the bus and had to wait for the next one.” Avoid making a listener infer
an important outcome from an isolated near-miss phrase.
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2.5.6 Separate the close call from the result

e In the worked account, nearly missing is the close call and boarding is the actual
result. In the rail account, nearly falling is the close call and staying upright is the
result.

o Use the whole account to answer an outcome question. If the outcome is not clear,
ask what happened rather than inventing certainty from 7% alone.

22 157% is context-sensitive. Read the near event and the actual outcome separately.
Wanted /unwanted tendencies can help, but they do not replace an explicit result in
an ambiguous account.

Practise this pattern step by step.

2.6 ® FIF (anyway / in any case)

2.6.1 Two ways to travel, one fixed appointment

» Your friend debates taking a bus or a taxi. You say A2 ZEARBEEN, IEFR/\
i F]. — “You decide how to travel; in any case, I will arrive at eight.”

o JZ1F presents a point the speaker treats as holding regardless of the alternatives
under discussion. The tone can be practical, reassuring or dismissive.

2.6.2 Put J1E before the point

o« In the neutral written patterns here, use JxIE + clause or subject + JIE +
predicate: JZiEF A% / TIEAE,

o Keep the two characters together. Colloquial afterthoughts can occur in speech;

do not turn the classroom pattern into a claim that every other placement is im-
possible.

FIEBRNAERH
fanzhéng wo ba dian dao
Word guide: JZ1F — in any case; 3 — I; /\& — eight o’clock; #I| — arrive.

2.6.3 Identify which alternatives are set aside

o AEIREANE, RIEFRIE. — “Whether you believe it or not, I believe it.” The
speaker’s belief is presented as independent of yours.

o JLIEWEIAR, FRATEMEE. — “There is still time anyway; let us walk slowly.”
The point can be a practical circumstance, not only a stubborn refusal.
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A travel choice can vary while one point stays fixed

Open alternatives Point held independently

Bus or taxi? RIEF/\SE,
You choose the transport. In any case, | arrive at eight.

Read the surrounding exchange to identify what varies and what is held fixed.

2.6.4 Contrast a reason with a fixed point
o fhEETE BT, Afth— S 0f[E]. uses 28 to support patience with a reason. A~
EINEAE, RIEFEZE . uses [ IE to set aside other people’s choices.

e Both words can introduce useful information. The distinction is the speaker’s
intended connection, not a rule that one word always states a fact and the other
never gives a reason.

2.6.5 Listen for the social effect
o JLIEFRAZ: can sound firm or dismissive in an argument. A calm explanation may
be more considerate when your decision affects someone else.

e The word does not make an uncertain future certain. You can set aside a debate
and still express uncertainty: S IEPIAFIRAHEE, ZE@EANE, — “We do not know
yet anyway; wait for the notice.”

2.6.6 Recall the point and its boundary
e In the travel example, the transport choice is open while the speaker commits to
arriving at eight. Identify those two parts before translating.

e In a new exchange, ask what the speaker sets aside and what remains relevant.
Read tone and context instead of treating “mind made up” as the only possible
meaning.

JZIE presents a point regardless of the alternatives being discussed. It can introduce
a decision, circumstance or admitted uncertainty; context controls the emphasis and
tone.

Practise this pattern step by step.

2.7 @ RE + Verb (as much as possible)
2.7.1 You hope to arrive early, but the bus may be late

o A friend asks for an early arrival. You say Fo R e Sk, — “I will try to come

as early as possible.” You express an effort within practical limits.
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o Compare F&—5E /\H5 3| — “I will definitely arrive at eight.” JX& by itself does not
guarantee the exact outcome.

2.7.2 Put the effort modifier before the action
o Use subject + R& + action or limit: {FREF LN /| SR EH VR, The
speaker tries to do what is feasible.

o R can also limit an unwanted action: & FIFZEM:_EMSIIME. — “Try not to drink
coffee at night.” It does not always mean doing more of an activity.

HRER K.

ni finliang zdao didn lai

Word guide: R — you; RE — as much as possible; F. — early; s — a bit; 3 — come.

2.7.3 Distinguish effort from a guarantee

o o R & KL 5K reports an intention to try. If the bus is late, the outcome may
still be late even when the speaker made a real effort.

o If a precise time is essential, state the deadline and discuss whether it is realistic.
A hopeful modifier is not a substitute for the actual scheduling information.

Effort differs from certainty

Effort within limits Definite claim

HERERRK, H—E/\RE,
I will try to arrive early. | will definitely arrive at eight.

The attempted action can be real even when the intended result is not reached.

2.7.4 Contrast RE with permission-giving RE
o R KL H 3K asks for an effort toward an earlier arrival. 75 ] @ R4S ] gives
permission or encouragement to ask freely.

e The similar first character does not make the expressions synonyms. Decide
whether the speaker asks for feasible effort or removes hesitation about an action.

2.7.5 Read what is being increased or reduced
o PIRBTRE HIGEAZ L asks learners to use Chinese as much as feasible. K& />
HF#HL asks them to reduce phone use as far as feasible.

o Identify the whole modified phrase, including K., /b or %l|. Translating only &
as “more” can reverse the intended advice.
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2.7.6 Make a realistic effort statement

o To offer help without guaranteeing success, say I REHAR. Give the listener
any important limits separately.

o In anew example, identify the attempted action and whether its outcome is certain.
R expresses feasible effort, not proof that the action succeeded.

R+ asks for or offers an effort within limits. It can increase a useful action or reduce

an unwanted one; read the whole phrase and distinguish effort from certainty.

Practise this pattern step by step.

2.8 ® HH# 4+ Verb (each other)

2.8.1 Two partners check each other’s drafts

e Mei checks Arun’s draft and Arun checks Mei’s. You can say {1 EAHHS B, —
“They help each other.” The relationship goes in both directions.

o If only Mei helps Arun, say ##5BIfi{& . That one-way account does not establish
mutual help.

2.8.2 Place HAH before the reciprocal action
« Use participants + HAH + verb phrase: I HAHFHL / A1 EAE TR,

State or recover the people involved from context.

o FRURMh B AHHS B includes both participants. The word ¥ does not make the
sentence wrong when FRAil supplies the other participant.

KAV ZEAIH B .

women yinggai huzriang bangzhu

Word guide: {7 — we; 1% — should; HAH — each other; #58jj — help.

2.8.3 Reciprocity does not mean equal amounts

o In a group, HFH*>] can mean people learn from one another. It need not describe
exactly two people or every possible pair doing the same amount.

o Mei may help with diagrams while Arun helps with language. The actions support
one another even though the contributions differ.

Mutual help needs a reciprocal relationship

Reciprocal One stated direction

Mei — Arun Mei — Arun
Arun — Mei No reverse help is stated.

Reciprocity describes the relationship; it does not specify equal quantities.
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2.8.4 Distinguish HAH from #
o FRATTARES BhZ W says every person in the relevant group helps the teacher. It does
not say they help one another.

o FRATEHAHHS B makes the participants both helpers and recipients within the rela-
tionship. Read who acts on whom.

2.8.5 Check the action and the participants

o A completed mutual glance is possible: fifi]HAHFE T —HR. Reciprocity does not
require a repeated habit or a long duration.

e Do not add H#H to an unrelated one-person activity without a reciprocal part-
ner. Describe the actual relationship rather than using it as a general word for
cooperation.

2.8.6 Trace the relationship before translating

o For two partners, draw A — B and B — A to test mutual help. A — teacher and
B — teacher instead represents both helping the same third person.

o For a larger group, use the stated interaction evidence. H.A signals reciprocity,
not a guaranteed equal contribution from every person.

HHH describes a reciprocal relationship. Participants can be expressed in several ways,

including F R fth; mutual actions need not be equal, repeated or limited to two people.

Practise this pattern step by step.

2.9 B R4¥ + Verb (feel free to)
2.9.1 A learner hesitates to ask a question

o A teacher says A R4 . — “If you have questions, feel free to ask” R4
encourages the learner not to hold back in this context.

o Compare RE NN, Al ZET . — “Although it rained, we still went.” The

same written word has a different use.

2.9.2 Give permission or reassurance

« Before an action, R4 + verb phrase can mean “go ahead” or “feel free”: 45 [
UG | AR A 2058 R

o PRRVETLL, XA TR . means “Rest assured; leave this to me.” Read it as
reassurance, not a statement that an action has already succeeded.

A HEEREH
you wenti jingudn wen
Word guide: F — have; [f)f5i — questions; R4 — feel free to; [i] — ask.

2.9.3 Read the concessive use separately

o RUETM, AL E T acknowledges rain while saying the expected obstacle
did not prevent the trip.
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o This concessive use can also pair with {HJ2& or a similar contrast. A sentence with
A& is not automatically an invitation just because a verb follows somewhere later.

P

B

Two uses of R

Permission Concession

BioERER], RETM , HNZERET,
Ask freely if you have questions. We went despite the rain.

The following action and surrounding clauses distinguish these meanings.

2.9.4 Use the clauses to identify the function
o In AR, the speaker encourages asking. In RUEA[HE, FA1iA 52 58 K
TA{E%, the speaker acknowledges problems but reports completion.

o Compare the relation between the clauses. Classifying the second example as bro-
ken would confuse a valid different use with a word-order error.

2.9.5 Respect the scope of the invitation

o “Feel free to ask” concerns the stated activity in that exchange. It does not grant
unlimited permission to unrelated actions.

o A speaker may later qualify or withdraw an invitation. That can be confusing or
inconsiderate, but it is a communication issue rather than proof that the original
construction is ungrammatical.

2.9.6 Choose invitation or contrast from context

o To encourage a hesitant learner, use A [FUR 4 H] . To acknowledge an obstacle,
use a complete contrast such as RE TN, HITEE2ET .

o Identify the intended function before choosing the English wording. R & expresses
feasible effort; permission-giving RU4¥ encourages an action without hesitation.

R4 can encourage an action or introduce a concession. Complete clauses show which
use is intended; a different valid use is not a broken invitation.

Practise this pattern step by step.

2.10 ® Fhf (just / simply / might as well)
2.10.1 The group stops debating and changes the plan

o Three attempts to repair a bag have failed. Someone says |- ffiffe—ME. — “Let
us just replace it, then.” The speaker proposes a direct way forward.
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o TJifi presents a decision as straightforward. It does not prove the choice is cheapest,
best or impossible to reverse.

2.10.2 Put FJfg before the proposed action

o Use subject + T} + verb phrase, or lead a suggestion with F-Jifi: i+ g 3¢
TFHL ) THERZET .

o Keep T Jifi together. In the neutral written pattern here, it comes before the action
or decision it modifies.

FHANET .

gancui bié qu le

Word guide: T Jifi — just; %I — do not; % — go.

2.10.3 Distinguish the decision from its quality

o BT =IIEER, THEHh—NE presents replacement as a direct response to failed
repairs. The sentence does not contain enough information to calculate the best
financial choice.

o A reader can understand the proposed decision while disagreeing with it. A deci-
siveness word is not independent evidence that the action is sensible.

A direct choice and a decisive manner

Choice of action Manner of response

WFREAEET, Yt B Z 1SR T e,
She decided not to answer. She answered decisively.

A direct decision does not itself mean the decision is permanent or optimal.

2.10.4 A later reversal is still possible
o fMTRERTFH, JEKNFTIF T . can describe a direct initial action followed by
a later change.

o The reversal does not automatically make the sentence ungrammatical. Explain
the change in context rather than treating 1-Jifi as a promise that the decision lasts
forever.

2.10.5 Recognise the descriptive adjective

o b 2545 AR T i, describes a clear, decisive manner of answering. Here -Jifi is
part of a description, not simply “might as well answer.”

o Compare i i AN[H2Z T . — “She simply stopped answering.” Word position and
the rest of the sentence distinguish the uses.
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2.10.6 Interpret a choice without adding a guarantee

o For a direct suggestion, Tifi B O means “Let us just do it ourselves, then.”
State what decision is proposed.

o Keep separate questions separate: is it a direct choice, is it a good choice, and does
the person later change it? The modifier answers only part of that account.

F i can modify a direct action or describe a decisive manner. It does not guarantee

that the choice is objectively best or permanent.

Practise this pattern step by step.
211 " B/ + A/ ¥ + ... T (never again)

2.11.1 Two friends have not met since graduation

o N EEMNBHRE L. — “After graduation, we have not met again.” This
reports the absence of another meeting during the stated period.

o Compare FHHWMAEILZEE T . — “I will never go to that shop again.” That is a

strong decision about future visits, not the same kind of past report.

2.11.2 Express a strong intention with R

« B + & + verb phrase 4+ T can express “never again”: FKEHMALT / K
PR KA T

e The wording presents a firm stance. It does not make it logically impossible for a
person to change their mind later.

REHEAET .

wo zai yeé bu qu le

Word guide: 3¢ — I; Fil — ever again; /A~ — not; % — go.

2.11.3 Report no repetition with ¥

o« B + ¥ + verb phrase can report that something did not happen again: 5
WS FRAT AR L T

o This example has i and no final 7. Do not require every J4§ sentence to end
in J or turn a report so far into proof about every future day.

Keep the time boundary

Future intention Past interval

BEHBAET, Bl i FA 1B 58 T,
| will not go again. No meeting since graduation.

A strong stance or past report does not prove every future event.
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2.11.4 Compare absence, refusal and inability

o Y% ULiZ 1A reports no further meeting. Bt AEIFZE)E T presents an intention
not to visit. F-HIRAZFHLAF T reports inability to find the book now.

e All concern no recurrence or continuation in context, but their time and reason
differ. Read the negative predicate and the stated boundary.

2.11.5 State the relevant time boundary
o “After graduation” supplies a starting point for the no-meeting account. It does
not by itself state that meeting again is impossible.

o For an outcome question, distinguish what is reported from what is predicted. A
sentence about past absence needs additional evidence before a permanent-future
claim.

2.11.6 Translate the whole negative pattern

o To state a firm decision, use a suitable AN pattern. To report no further experience,
use a suitable 7% pattern with the context.

o Keep Pt with its negative expression in the patterns taught here. Explain the
actual meaning rather than treating all examples as an angry refusal.

WA .. T can state a strong “never again” intention. Pt 7% .. can report no
repetition in a stated period. Read the negative predicate and the time boundary;
final | is not compulsory everywhere.

Practise this pattern step by step.

2.12 W g% 4 Verb + i (once / formerly)

2.12.1 A classmate used to live in Shanghai
o FRHOLAEAE ¥E. — “I once lived in Shanghai” The classmate points to an earlier
part of their life.

o Compare FXHH4E % . — “I will go to Shanghai next year” A future plan is
different from an earlier experience or state.

2.12.2 Place %% before the past predicate
o Use subject + ¥ £ + predicate: I LA Ll / WY 2R FE %, The
predicate can describe a past activity or state.

o BAZ: does not require i after every predicate. I 4R 25 is a complete past-
state example without it.

fth R 22 245 2 0«

ta céngjing dang guo laoshi
Word guide: 1 — he; B4 — once; 24 — work as; 1 — (experience); i — teacher.
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2.12.3 Use 3 to mark an experience when appropriate

o (hRFZM432 I, means “He once worked as a teacher.” Here 15 follows 4 and
marks experience.

o FRBG T B, reports having been to Shanghai. “Once” in this translation
need not mean exactly one visit; state 13—k if that exact count matters.

An earlier state or experience

Past state Earlier experience

WEBRIEREE, hEE LT EN,
She used to be very shy. She has been a teacher before.

422 does not require 3T or specify exactly one occurrence.

2.12.4 Distinguish an earlier state from an exact count
o FoROLAE i TAEL says the work belongs to an earlier experience. ¥ H 25t —
YK says the number of visits was one.

o B4t alone supplies neither an exact date nor a count. Add those details when they
are relevant instead of inferring them from the English word “once.”

2.12.5 Read later clauses for the present situation
o WML EZE PAEGE HIEHE E. explicitly contrasts earlier shyness with the
present ability to speak confidently.

o Without a present clause, do not invent every detail of the person’s current life.
The earlier-state framing does not establish their current address, job or exact
feelings.

2.12.6 Choose a past example and keep its limits

o For a former role, {4 22413 is suitable. For an earlier state, il &R E%HE
is suitable without 1.

o In a new account, identify the past predicate, whether an experience marker fits,
and any explicit count or present contrast. Do not add those facts yourself.

B4 2% frames an earlier experience or state. It can combine with i after an appropriate
verb, but does not require 3 everywhere or mean exactly one occurrence.

Practise this pattern step by step.
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2.13 ® = + Verb (over and over)

2.13.1 A safety instruction is easy to miss

o The coach reminds the group several times to bring water: #{Z:H =3 EFRA( 1T
7K. The repeated reminders show that the point matters.

o = does not tell us an exact count. Do not translate its — as proof that there
were exactly three reminders.

2.13.2 Put J-= before the repeated action

o Use subject + FE= + verb phrase: fili =X — i / FFH=%E. The familiar
examples describe repeated emphasis or consideration.

o FJ=JFUl} presents repeated thanks. The surrounding account can show earnest-
ness; repetition alone does not prove the listener agreed.

=52 — K.

ta zai san qiang diao zheé yi dian

Word guide: fth — he; F-= — repeatedly; 511§ — stress; iX — this; — & — point.

2.13.3 Separate repetition from a counted record
o WP =4LEEF describes repeated reminders. fhHEEE T F =K explicitly counts
three reminders.

e Both can fit the same event, but they contribute different information. Use X
when the exact number matters.

Repetition is different from an exact count

Repeated emphasis Counted record

B=130E RET=X
Repeated reminders Three reminders
Exact number not stated. Exact number: 3.

A repeated action does not by itself guarantee its intended effect.

2.13.4 Compare an earnest action with a habit
o F-—#ZJE highlights repeated attention to a particular point. fii kiR % describes
a recurring lateness pattern.

o Choose the familiar expression for your intended meaning. A less typical pairing
is not proof that every possible context is ungrammatical.
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2.13.5 Repetition does not prove a result
o ZIMH=MFE, ] 22 NHH . The explanation was repeated, but the learner
still did not understand.

o Identify the repeated action and then read the outcome clause. Repeated thanks,
warnings or explanations do not guarantee their effect.

2.13.6 Report the evidence accurately

o If a log records three reminders, fi#EHE T =K states that count clearly. If the
point is repeated emphasis, fi - =#EHE is suitable.

o In a new example, separate the action, any exact count and the actual outcome.
Keep unknown details unknown.

In a new example, separate the action, any exact count and the actual outcome. Keep

unknown details unknown.

Practise this pattern step by step.

2.14 ® ' H: strong evaluation and comparison

2.14.1 A beautiful view looks like a painting

o A visitor says iX H [ X 5% &8 BL 8 ) —#F. The comparison expresses a strong
impression of the view.

o It does not mean the landscape is literally made of paint. Translate the evaluation
in context rather than automatically using literally.

2.14.2 Place f§ B before the strong description
o XA EH KHET ! expresses strong approval. o EABAHIE H O AR expresses
strong disbelief.

o A H supports the speaker’s emphatic evaluation. It is not a measurement unit or
an independent check of the claim.

X EARET !
zhe jian zhi tai bang le
Word guide: iX — this; & B — simply; K — too; # — great.

2.14.3 Distinguish comparison from identity

o X H A B % —IFH] uses 12 to compare the view to a painting. X J&—IH] identifies
an object as a painting.

e The similar English image does not make the two statements equivalent. Read the
comparison word as well as & .

HSK 5 iF3 o HIU @



A vivid comparison is different from identity

Comparison Identity

RFREE&—IEE, XE—IREL,
The view looks like a painting. This object is a painting.

Read f& as a comparison; strong evaluation is not a literal measurement.

2.14.4 Look for the speaker’s stance
o XTI H KT expresses approval; iX faj H A T expresses disapproval. The fol-
lowing description supplies the direction of the evaluation.

e Do not infer whether an event is good or bad from f#j B alone. Voice and irony
can also affect the intended stance.

2.14.5 Keep evaluation separate from evidence
o X[A]E TR B2 UK4E—FF presents an impression of cold. EiE -2+ [KJ¥F reports
a measured temperature.

o A comparison can communicate discomfort without stating an exact temperature.
A strong description does not prove a literal fact.

2.14.6 Translate the whole claim

o For a view compared to a painting, “The scenery looks just like a painting” keeps
the comparison. “The scenery is literally a painting” changes it.

o In anew example, identify the description and the speaker’s stance, then distinguish
figurative emphasis from any measured or literal claim.

In a new example, identify the description and the speaker’s stance, then distinguish

figurative emphasis from any measured or literal claim.

Practise this pattern step by step.

2.15 B Jfiff (while you’re at it / by the way)
2.15.1 A library trip can include a second errand

o BEEPIE, WX AH, The trip provides an opportunity to return the book
as an additional action.

o Jliiff presents an action as incidental to another purpose or opportunity. It does
not measure the number of minutes or prove the task is easy.
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2.15.2 Put Jiflf before the additional action

o MRHZ:, JIfE LS 3Z. The additional request is buying some groceries while the
person is going out.

e The main action can be supplied by earlier context. Jif#i[i]— | introduces a side
question without needing a new trip.

PR MK 3K

ni chu qu shun bian mdi didn cai

Word guide: i — you; 2 — go out; JIif# — while at it; 3% — buy; & — some; 3 —
food.

2.15.3 Name the main purpose and the extra
o FREFMA, NME AL M. Visiting the friend is the stated main activity;
returning the book is the extra.

o L[ 1ELP presents returning the book as the purpose of a special trip. The
difference is the role of the action, not a grammar verdict about the word %[ 7].

One main purpose can provide an extra opportunity

Main purpose Additional action
BENERTDLE, I{ESE T E &L,

Special trip: bank business. Extra: buy some bread.

%] and lliif# can describe different purposes in the same account.

2.15.4 A special trip can still have an extra
o LI TEMBATINE, MEX TH . A special bank trip can also provide an
opportunity to buy bread.

e % 17] and Jlif# can coexist when they describe different purposes. Identify what
each word modifies before claiming a contradiction.

2.15.5 Do not invent convenience details
o I8 3L T YA AL says buying bread was an additional action. It does not state that
the shop was next door, the queue was short or the bread was cheap.

e Those details need their own evidence. An incidental task can still take effort or
time.
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2.15.6 Use a side question naturally

o JfHEE—TF, VRJEAASNE? introduces an additional question in the exchange.
It need not describe physical travel.

o For a new example, identify the existing purpose or conversation and the added
action. Translate that relationship instead of adding an unproved easy-task claim.

For a new example, identify the existing purpose or conversation and the added action.

Translate that relationship instead of adding an unproved easy-task claim.

Practise this pattern step by step.

2.16 ® 'R ... B ... T: a conditional warning

2.16.1 The train departure is approaching

o HAGE, FATHLRR| T . The speaker warns that further delay in leaving leads to
being late.

o This conditional warning presses for timely action. It does not report that the
group has already left or already arrived late.

2.16.2 Connect continued non-action to a consequence

o Use A + action, subject + #t + consequence + T in the familiar warning: {8
A, BRAT .

o Read A~ as part of the condition: if the action still does not happen soon, the
consequence follows. Do not confuse it with A, a strong no-repeat stance.

BAERRT .

zat bu zou jiu wan le

Word guide: FjA — if ... not now; 5£ — leave; 3 — then; I — late.

2.16.3 Identify condition and result separately

o In FAE, FAMIHLEE| T, the condition is not leaving soon; the warned result is

lateness.

o The speaker connects the two, but the sentence alone does not give the departure
time or prove how many minutes remain.

Continued delay leads to a warned consequence

Condition Warned result

BAE #MBZRT
If we still do not leave soon Then we will be late

The warning does not by itself prove that lateness has already occurred.
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2.16.4 The condition can involve nature
e MATW, EHMMETIET . The warning concerns continued lack of rain and
damage to crops.

e Rain is not a voluntary action by the listener. The pattern can warn about a
developing situation as well as urge someone to act.

2.16.5 Contrast urgency with refusal
e MAZE, BiRA KT warns about delaying a visit. F A ZE T expresses a
strong intention not to go again.

o The forms differ in both structure and purpose. A single English “not go” shortcut
hides the distinction.

2.16.6 State a useful warning
o If a deadline is essential, state it separately: ‘kZE/\ 5, BAEMFEA LT . The

time makes the warning easier to assess.
e In a new example, identify the condition, predicted consequence and any actual
deadline. A warning is not proof that the consequence has occurred.
In a new example, identify the condition, predicted consequence and any actual dead-
line. A warning is not proof that the consequence has occurred.

Practise this pattern step by step.

2.17 B 7 (R) &% (with great difficulty)
2.17.1 A ticket took several attempts to obtain
o ARG A LENE, The speaker finally obtained a ticket after difficulty. &%

states the achieved result.

o The expression highlights a hard-won result; it does not specify an exact number
of attempts or hours.

2.17.2 Read the whole hard-won construction

o WAET A F reports finally finding something with difficulty. 4" adds the
only-then sense in this example.

o ARG FE] T —14 LAE is also possible without 7. Do not turn a useful model

sentence into a rule that every example must contain 7.
RFAEZ A KE .
wo hdo bu rong yi cdi mai dao
Word guide: F — I; IF A% 5 — with great difficulty; 74 — only then; 3£ — managed
to buy.

2.17.3 Recognise the matching idiomatic reading

o WAL A K FNEL can also use #2455 in the hard-won sense. The construction
and context support that reading.
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o %5 is not interchangeable with #f/~N%5%5) in every possible sentence. In an
easy-task context, X455 can mean that the question is very easy.

A hard-won result can be followed by a loss

Achieved result Later change

FABHRXER ERIERFET
Obtained the ticket with difficulty. Lost the ticket afterwards.

The later loss does not undo the earlier purchase.

2.17.4 Separate difficulty from the count

o T IJLK, A$kF supplies a search duration. ¥ A2 5 #% 2| emphasises the
difficulty without giving that duration.

o Translate finally or with difficulty when it fits, but do not invent three days, ten
tries or another precise number.

2.17.5 A hard-won result can be lost later

o FRIFART LR, JRAFESEZE T . The ticket was obtained, then lost. The
later loss does not undo the earlier achieved result.

o Identify the result at each stage. A difficult process can also achieve avoiding an
unwanted event, so a negative word alone is not proof of contradiction.

2.17.6 Choose an unambiguous expression

o To say an exercise is very easy, Xig R 255 is clear. To say a ticket was hard to
obtain, FRIFAK T A FF| 2 is clear.

e In a new account, identify the context, the achieved result and any later change
before deciding how to translate IF-25 5.

In a new account, identify the context, the achieved result and any later change before
deciding how to translate {f255;.

Practise this pattern step by step.

2.18 ® 4+ Verb (in vain / for nothing)
2.18.1 The office was closed after a long trip

o AEXRITT, FHHEM T —#8. The trip failed to achieve the intended office errand.

o i presents the effort as wasted for that purpose. It does not prove that no other
useful or pleasant event happened on the trip.
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2.18.2 Put H before the evaluated action
o ¥, HATHE T/}, The expected person did not arrive, so the waiting
failed in its intended purpose.

e 4. B[ and [ describe fruitless effort in these contexts. Read what the
person hoped to achieve.

REFETF XK.

wo bdi déng le ban tian

Word guide: & — I; |4 — in vain; 2§ — wait; 24K — ages.
2.18.3 Contrast | with ¥&H

o XK, 23| THRZ . The trip was worthwhile because the speaker learned a
lot.

o 7% H rejects the in-vain evaluation: it was not in vain. It does not mean the person
did not come.

Evaluate the intended purpose separately

Intended errand failed A separate benefit

B THE |, RFMIE. NIERE ENET A,
Mailing the letter failed. Met a friend on the way.

Fruitless for one purpose does not prove the whole trip had no benefit.

2.18.4 Other uses of H need their own context

o XY HNZAY in a stated free-meal context can mean no payment was needed.
4% uses 9 as the colour white.

e Do not force the wasted-effort reading onto every [. In ambiguous accounts,
clarify the intended meaning rather than counting characters.

2.18.5 An intended failure can coexist with another gain
o FREHL TR R, BAFUE , AT EE EWLE] T IAC. The mailing errand failed,
while the trip had a separate benefit.

o The extra benefit does not automatically make the first clause broken. Identify
which purpose the speaker is evaluating.

2.18.6 State the result you mean
o For worthwhile learning, iX##7% %, 2%%| T2 £ supplies the reason. For a failed
errand, FEEKL T —#E, IMAZEE]] T supplies the failure.
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e In a new example, identify the effort, intended purpose and actual result. Distin-
guish wasted effort, no payment and colour.

In a new example, identify the effort, intended purpose and actual result. Distinguish
wasted effort, no payment and colour.

Practise this pattern step by step.

2.19 ® Verb + T + X + Verb (again and again)

2.19.1 A message needs a second careful look

o XEMEFE T LFE. The same action is repeated: the speaker looked at the letter
again.

o The expression highlights repetition. It does not state an exact count or prove that
the speaker understood the letter.

2.19.2 Repeat the same verb around T X
o Use F/ T NFE.ET XM or |7 T XA for the repeated-action pattern. ¥ introduces
another occurrence of the action.

e The T here is not a universal past-tense ending. The full sentence and time
expression place the account in time.

fbE T XE .
ta kan le you kan

Word guide: fth — he; & — look; ¥ — again; & — look.

2.19.3 Contrast repetition with different actions
o FKFE T XN FE repeats looking. F&FE T WF, XWr T 51 sequences reading text and
listening to audio.

e The second account can be grammatical; it simply does not use the same-verb
repetition pattern. A different construction is not automatically broken.

Repeated action differs from a sequence

Same action repeated Different actions
BTXE BYXF , XRE

Look — look again Read text — listen to audio

Both accounts can be grammatical; only the first repeats the same verb.
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2.19.4 Repetition does not give an exact count
o i) T X JA] reports repeated asking. fthi[] T =K explicitly counts three questions
or asking occasions in the context.

o Use the stated count when accuracy matters. Do not infer exactly two or exactly
three from the repeated-verb pattern.

2.19.5 Read the following outcome
o fhAE T WAH, A2 HELE T . Repeated consideration ends in refusal in this account.

o Repeated thought can lead to different decisions. The final clause supplies the
decision rather than the repeated-action form itself.

2.19.6 Keep action, time and outcome separate

WEMMIRE T NEH, LT K TR supplies a time, repeated action and eventual

discovery. Each part contributes its own information.
e In a new example, identify which verb repeats, what time is stated and what
outcome follows. Avoid adding a count or successful result that is absent.
In a new example, identify which verb repeats, what time is stated and what outcome
follows. Avoid adding a count or successful result that is absent.

Practise this pattern step by step.

2.20 ® ZRL (differ a lot)

2.20.1 Two fares can have very different prices

o A ticket costs 20 yuan and another costs 80 yuan. XK ZER Mg 2R £ presents
their price gap as large.

o State the dimension: price, quality or another measure. 22482 alone does not tell
the listener which item costs more.

2.20.2 Name the things and the comparison dimension
o XN THINIEZEMRZ compares the prices of two brands. FRATMHAYEILZER
% compares two people’s ideas.

o Z/RNZ can mean about the same in a comparison. Do not mechanically substitute
it for Zf8 £ or confuse either expression with 2=, nearly.

RPN ERS .

zhe liang ge cha hén duo

Word guide: X — these; P — two; /|~ — (measure word); 228 £ — differ a lot.

2.20.3 Distinguish a difference from poor quality

o XHATEMBY R EZER L says their qualities differ greatly. X472 i) i E R 22
evaluates one product as poor.

o A difference does not by itself identify the better product. 2 and ZZfE £ make
different claims.

HSK 5 iF3 o HIU



Name the dimension, values and direction

Fictional ticket prices - all values in yuan

(0 20 40 60 80

Gap: 80 — 20 = 60 yuan. Ticket B costs more; quality is not established.

2.20.4 Use numbers to make the gap checkable
o For 20 and 80 yuan, the absolute gap is 60 yuan. For 45 and 47 yuan, it is 2 yuan.

e Whether a gap counts as large depends on the task and scale. These examples
provide the numbers instead of treating &£ as an exact threshold.

2.20.5 Do not infer direction from the gap

o MIZEBIMNFEZEIRZ does not say which seller is cheaper. A clear account can add
$—FEENTIT.

o A price comparison also does not prove a quality difference. Keep the measured
dimension and direction explicit.

2.20.6 Make a useful comparison

o XPIKEE > HE e/t Tt, ME&ZE/S T It gives both prices and an exact
gap. MiEZR £ adds the speaker’s scale judgement.

e In a new example, name the pair, dimension, values and direction where relevant.
Separate the numerical evidence from a judgement about how large it feels.

In a new example, name the pair, dimension, values and direction where relevant.
Separate the numerical evidence from a judgement about how large it feels.

Practise this pattern step by step.

2.21 ® Practice without the models

2.21.1 Advanced # (already / even)

0201.1 {’en’: "Use the emphasis word taught here: ......... T 57, BIRFEMIE! '}
0201.2 {’en’: 'In iX A fa] BLHY RERAS 2, what does #B contribute?’}

o A. {"en’: "All questions have been solved’}

o B. {’en’: 'The speaker asks where the question is’}

o C. {’en’: ’Even this easy question cannot be solved’}

o D. {’en’: 'Tt is already twelve’}

0201.3 {’en’: ’ #f+ 5T can carry emphasis such as surprise or impatience in the
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stated context.’}
True or false? Explain or repair the statement.
0201.4 {’en’: 'Match each complete example to its use of #B.}

o L FATERRT .
LA+ R T

L /N T

o A. A point already reached

B. All of the relevant group
o C. An unexpected participant: even Xiao Li

0201.5 {’en’: 'Does JE/NEHIR T state that every person in a group arrived?’}

o A. {’en’: 'No; it singles out Xiao Li as an unexpected participant’}

o B. {’en’: "Yes; # means that all of them came, including Xiao Li’}

o C.{%en’: "Yes; i# .. & lists everyone, starting with Xiao Li’}

o D. {’en’: 'No; it says Xiao Li arrived before everyone else’}

0201.6 {’en’: ’ #F must be the first word in every sentence.’}

True or false? Explain or repair the statement.

0201.7 {’en” " #H+ 57T, MiEAE L/EWE. Which part reports the continuing
activity?’}

e A. {’en’: 'The punctuation alone’}

o B. {len: "E+ T}

o C. {’en’: ’Neither clause’}

o D. {’en” ’ fibifiAE TAENE}

0201.8 {’en’: ’A friend translates FX{TEFHK T as “We have even arrived.” Which
better fits the group reading taught here?’}

e A. {’en’: 'Only Xiao Li arrived’}

« B. {’en’: "We have all arrived’}

o C. {’en’: 'Nobody arrived’}

o D. {’en” 'It is already twelve’}

0201.9 Recall the situation: The group is still working at midnight. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.2 Advanced & ... lIg
0202.1 {’en’: 'Use the word taught here: Hf[] ........ B, HIFEZ. '}
0202.2 {’en’: 'In the critical exchange ¥& & 5N, #EXNERAE, which reading fits?}
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o A. {’en’: ’A neutral report that the person is still sleeping’}
« B. {’en’: A past-tense marker’}

o C. {’en’: ’A guarantee of friendly teasing’}

o D. {"en” ’An ironic challenge to the claimed expert role’}

0202.3 {’en’: 'In MIATEHEGNE, I reports that sleeping is still continuing.’}
True or false? Explain or repair the statement.

0202.4 {’en’: "Match each complete example to its function.'}

o 1. /N, MIRTERERIR
L BTN, HEXAHAE.
L. BRI EIE, BIES.

A. Reminder about an ongoing state

B. Reassurance about the current state

e (. Ironic role evaluation

0202.5 {’en’: ’ lIg is a past-tense marker in s} [E]iA. g7}
True or false? Explain or repair the statement.
0202.6 {’en’: 'How does MiATFHE NS ? differ from fBiATEHEIE . in the examples?’}

o A. {’en’: 'It asks whether he is still sleeping’}

o B. {’en’: ’It must be a broken sentence’}

o C. {’en’: ’It means he never slept’}

o D. {’en’: It proves that he woke up’}

0202.7 {’en’: 'The ironic A% ZKg comment is gentle and friendly.}

True or false? Explain or repair the statement.

0202.8 {’en’: "You want someone to be quiet because a person is sleeping. Which

gives the clear reminder?’}

o A {en’:’ %‘IH“:MT means everyone is asleep’}

o B.{en’: ’ /N &, MIATEMEW . '}

o C. {’en’: 'He is sleeping because lJg marks the past’}

o D. {en: iR L HKNE, HEXMEAME. '}

0202.9 Recall the situation: Someone is sleeping next door. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it
in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.3 B (always / keep on)
0203.1 {’en’: 'Use the recurring-pattern word taught here: f ......... IRF|, '}

0203.2 {’en’: 'In a reassuring exchange, FLZ ¥ most naturally means..’}
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o A. {’en’: 'Every past event was good’}

o B. {’en’: "Things will become better eventually’}

o C. {’en’: 'Things improved exactly twice yesterday’}

e D. {’en’: "Things never improve’}

0203.3 {’en’: ’ i and K J& overlap in the habit example fill EiRF| / b S2R 5]}
True or false? Explain or repair the statement.

0203.4 {’en’: "Match each example to its time meaning.'}

o 1. fBEIRE],

L AFERIRS TR,
L B,

A. One stated past event

B. Recurring pattern
o C. Eventual expectation in reassurance
0203.5 {’en’: 'Every sentence with i expresses a complaint.’}

True or false? Explain or repair the statement.

0203.6 {’en’: ’ JiARAM B HES] H 4 describes a pattern within which boundary?’}
e A. {’en’: 'Only the future’}

e B. {’en’: ’Every day of his life’}

o C. {’en’: "Weekends’}

o D. {"en” ’One specific minute yesterday’}

0203.7 {’en’: ’A record establishes only one late arrival yesterday. Which statement
directly matches that evidence?’}

o A {len’: "BHERIBE T —K. '}

o B. {"en’: ’Every possible arrival has been late’}

o C. {’en’: 'He will always be late in future’}

o D. {’en”: ’ & proves the exact count’}

0203.8 {’en’: 'Every & can be replaced with & without changing the meaning’}
True or false? Explain or repair the statement.

0203.9 Recall the situation: The same teammate keeps arriving late. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.4 ¥ (after all)

0204.1 {’en’: 'Complete this reminder using the word taught here: %5 th— &5 i [a],
e ST 7}
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0204.2 {’en’: 'In HIAZHE, MEEFEILE T, what does the second clause do?’}

o A.{’en’: "Proves the child never makes mistakes’}
o B. {’en’: "Asks what time it is’}

o C. {’en’: 'Marks a completed action’}

o D. {’en’: 'Gives a reason for the judgment’}

0204.3 {’en’: 'Using 5% means that the speaker’s reason is true.}

True or false? Explain or repair the statement.

0204.4 {’en’: "Which sentence explicitly links patience to the reminder that he is a
beginner?’}

o A {len’ ” Zfth— G R], MEETEEHT. T}

« B. {%en’: * fliRfEREENE. 7}

o C.{en "H+ 5T, "}

o D. {len” " AERINEAZL, IEFKE. '}

0204.5 {’en’: 'Match each part of the example to its role.}

o L RHIRHE

o 1 kRN ZT

e A. Reason being highlighted
o B. Judgment or advice

0204.6 {’en’: "Which uses the neutral written pattern taught here?’}

o A {len: T MHTERHT. T}

o B. {en’ T MlREH TR 7}

o C.{len:’ MR HTRE. '}

¢ D. {lewt * M THERHF. )

0204.7 {’en’: ’ H83% and JZ1E are interchangeable in context without changing em-
phasis.’}

True or false? Explain or repair the statement.

0204.8 {’en’: 'A speaker says M55 45, Which is the careful interpretation?’}

o A. {’en’: 'The speaker admits he lacks experience but trusts him anyway’}

o B. {’en’: 'The speaker highlights experience as relevant; the claim still needs evi-
dence if questioned’}

o C. {’en’: 'The speaker proves the plan will succeed because he has experience’}

o D. {’en’: "The speaker reports that others have checked his experience’}

0204.9 Recall the situation: A new teammate makes a mistake. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then

write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.
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Write or say your own response before reading the key.

2.21.5 ZH¥: near misses and context

0205.1 {’en’: "Use the near-failure phrase taught here: ¥ ........ # F4, TG
HET. )

0205.2 {’en’: * FKZE M F4, )58 T, What actually happened in this
complete account?’}

o A. {’en’: "The result is not stated’}

o B. {’en’: 'The speaker caught the bus’}

o C. {’en’: 'The bus never arrived’}

o D. {’en’: "The speaker definitely missed it}

0205.3 {’en’: 'A wanted/unwanted shortcut resolves every isolated 2= fij% sentence
unambiguously. }

True or false? Explain or repair the statement.

0205.4 {’en’: 'Match each complete account to the stated actual result.'}

o 1 FEAWHEL, BiFsEELET.
L3RG R4, HErsE T —3E.
Lo Jo2e s, SRR TR .
A. Missed it
B. Caught it
e C. Did not fall

0205.5 {’en’: 'In FKZSERAE, AT 7T, what nearly happened?’}
o A. {’en’: 'Catching a bus’}

o B. {’en’: 'Buying a ticket’}

o C. {’en’: ’Falling’}

e D. {’en’: ’Sleeping until noon’}

0205.6 {’en’: "You need to communicate that you missed the bus and waited. Which
states that result clearly?’}

o A {len’: T IR B4, HESET—HE '}

o B {ew: " fEKT. )

o C. {’en’: ’A sentence reporting only the current time’}

e D. {’en’: ’An isolated 2 5ii% phrase with no context’}

0205.7 {’en’: 'Counting negative words is enough to infer every 2% outcome.’}
True or false? Explain or repair the statement.

0205.8 {’en’: ’An isolated account leaves the outcome unclear. What is the careful

next step?’}

o A.{’en’: 'Invent a result’}
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« B. {’en’: ’Check or ask what actually happened’}

o C. {’en’: ’Assume every reader has the same interpretation’}

o D. {’en’: "Mark it broken solely because a shortcut disagrees’}

0205.9 Recall the situation: The bus doors close just after you board. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.6 RRIE (anyway / in any case)

0206.1 {’en’: 'Use the word taught here: AEHNEALE, . T 7}
0206.2 {’en’: 'In NEWRGEAE, IEFF, which point does the speaker hold inde-
pendently of yours?’}

o A. {’en’: 'The statement is a past-tense question’}

« B. {’en’: 'The speaker believes it’}

o C. {’en’: 'Everyone has proof’}

e D. {"en” "You must believe it}

0206.3 {’en’: ’ JZ1F means the speaker has made a firm personal decision.’}
True or false? Explain or repair the statement.

0206.4 {’en’: " AT A ZEARBEEIE, /R1EFR/\ S F]. What remains open?’}
o A. {’en’: 'The stated arrival time’}

o B. {’en’: "Whether JZIE is two words’}

o C. {’en’: 'The meaning of /\ &’}

o D. {"en” "The transport choice’}

0206.5 {’en’: 'Match each example to its main connection.’}

o 1 ABETRE T, At mimE .

o L AERAEAE, IEFKZE.

o A. A decision independent of others’ choices

o B. A reason supporting patience

0206.6 {’en’: "Which is a neutral written order practised in this lesson?’}

o A {len:  RIEAZE. '}

o B.{len: 'K TIEAZE. 7}

. C. L’ HAREE. '}

o D. {en”: " FAKIE, '}

0206.7 {’en’: ' JIEIAERARIIE, AT can present present uncertainty and
suggest waiting.’}

True or false? Explain or repair the statement.
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0206.8 {’en’: ’A friend hears R IEFEAZE as dismissive. What is a useful response?’}

o A. {’en’: "Explain the decision and consider its effect on the friend’}

o B. {’en’: ’Change it to x IEFkZ so the friend no longer feels dismissed’}

o C. {’en’: 'Tell the friend that JZIF is a neutral word with no tone at all’}

o D. {’en”: 'Repeat [Z1EF&AZ more slowly so the friend hears it is not rude’}
0206.9 Recall the situation: Two ways to travel, one fixed appointment. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.7 RE + Verb (as much as possible)
0207.1 {’en’: " AR e FLEK 7}

0207.2 {’en’: ' X FZ /L HTFHL asks the listener to..’}
o A. {’en’: 'Guarantee a successful call’}

« B. {’en’: 'Reduce phone use as far as feasible’}

o C. {’en’: "Use the phone more’}

o D. {’en’: "Ask freely’}

0207.3 {’en’: 'Using /{3 means the stated outcome will definitely happen.’}
True or false? Explain or repair the statement.
0207.4 {’en’: "Match each example to its meaning.'}
o L REMGER

LR AL

LA AU )

o A. Ask freely

e B. Reduce phone use as feasible

e C. Increase Chinese use as feasible

0207.5 {’en’: "The bus is late after the speaker tried to arrive early. Does that alone
disprove the effort?’}

o A. {’en’: "Yes; i means no effort’}

o B. {’en’: It establishes arrival at eight’}

o C.{’en’: "Yes; R guarantees success’}

o D. {’en’: 'No; effort and outcome are different’}

0207.6 {’en’: " R EHILEM_FMEMIME asks for drinking more coffee at night.}

True or false? Explain or repair the statement.

0207.7 {’en’: "Which asks for feasible effort rather than permission?’}

o« A {en" T AR E S '}
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o B. {len’: T A MBURE . 7}

o C. {en’ ” EATHAH D). °}

o D. {len:’ REF LK. '}

0207.8 {’en’: 'A precise meeting time should be stated separately if it is essential.’}
True or false? Explain or repair the statement.

0207.9 Recall the situation: You hope to arrive early, but the bus may be late.
Decide what the speaker wanted to communicate. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s pattern
adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.8 HAH + Verb (each other)

0208.1 {en’: * FEATVAL v F5H. 7}

0208.2 {’en’: "Which account establishes mutual help?’}

o A. {’en’: 'Mei helps Arun and Arun helps Mei’}

o B. {’en’: 'Both ask a teacher for help’}

o C. {’en’: 'Neither helps anyone’}

e D. {"en” 'Only Mei helps Arun’}

0208.3 {’en’: " FIRM HAHHEH) can name two reciprocal participants.}
True or false? Explain or repair the statement.

0208.4 {’en’: "Match each example to its meaning.'}

o 1. HAHAE)
L. HMHE TR
L. s Bhf o
A. One stated direction of help
B. Help each other
o C. Exchange one glance

0208.5 {’en’: 'Does mutual help require equal minutes of help from each person?’}

o A. {’en’: "Yes; H.#H means both help at the same moment’}

o B. {’en’: "Yes; HAH means each person gives the same amount’}

o C. {’en’: 'No; HAH means only one person helps the other’}

o D. {’en’: 'No; reciprocity does not specify an equal quantity’}

0208.6 {’en’: ' HAHH T —HR can describe one completed exchange of glances.’}
True or false? Explain or repair the statement.

0208.7 {’en’: 'Both learners ask their teacher for help. Which relation is directly
established?’}

o A. {"en’: "They necessarily help each other’}
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o B. {’en’: 'Both seek help from the teacher’}

o C. {’en’: 'They exchanged a glance’}

o D. {’en’: "Their help has equal duration’}

0208.8 {’en’: ’A reciprocal action can involve a group rather than exactly two people.’}
True or false? Explain or repair the statement.

0208.9 Recall the situation: Two partners check each other’s drafts. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.9 R4 + Verb (feel free to)

0209.1 {en’: " 4G I oo ], 7}

0209.2 {’en’: ' RE TN, ‘ML EET expresses..’}
o A. {’en’: 'Permission for rain’}

o B. {’en’: ’An effort to rain’}

o C. {’en’: 'Going despite rain’}

o D. {’en’: "A guarantee that it was dry’}

0209.3 {’en’: ' REH MG, AT T is a possible concession sentence. }
True or false? Explain or repair the statement.
0209.4 {’en’: "Match each example to its meaning.'}

. 1 BB

L TN, #iTeRET

L R Lk

A. Concession

B. Permission
e (. Feasible effort

0209.5 {’en’: "Which gives permission to ask questions?’}
o A {en’ " FATEHARK B, '}

o B. {len" » AREHR LK. '}

o C.{len” * FHHBEREM. "}

o D. {len’: " I AATAE FiF. '}

0209.6 {’en’: 'Permission-giving J{4& means that no practical problem can occur.}

True or false? Explain or repair the statement.
0209.7 {’en’: "Which clause reports the result despite rain?’}

e A {ens RUEFIT)
o B. {en”: " TR T}
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o C. {en: " AL L T}

« D. {Pen™ 7 FAIIL TG}

0209.8 {’en’: 'The same written /&4 can have different functions in complete exam-
ples’}

True or false? Explain or repair the statement.

0209.9 Recall the situation: A learner hesitates to ask a question. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then
write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.10 FJf (just / simply / might as well)
0210.1 {en’s BT ZIKIEIR, o B AN, )
0210.2 {’en’: ’ fih 0] Z SR T M describes..’}

o A.{’en’: ’A short answer that was rude’}

o B. {"en’: ’A slow and careful answer’}

o C. {’en’: 'The decisive manner of her answer’}
o D. {"en” "An answer that was correct’}

0210.3 {’en’: ’A decision introduced by +Jff can later change.}
True or false? Explain or repair the statement.

0210.4 {’en’: 'Match each example to its meaning.'}

o L Tles—

LT e w2 T
L.l [m] ZASAR T e
A. Direct proposal

B. Decisive manner of answering

e (. Decision not to answer
0210.5 {’en’: A person turns a phone off and later turns it on. What follows?’}

o A. {’en’: 'The later action shows the earlier F-fiff decision was a mistake’}

o B. {’en’: ’ FJiff, means the phone stays off, so turning it on is ungrammatical’}

o C. {’en’: 'The later action does not make the earlier 1 Jifi decision ungrammatical’}
o D. {’en’: "The later action must be written with F-Jiff again to be correct’}
0210.6 {’en’: " Ffifi#fe— N shows replacing the item is objectively the best choice.’}
True or false? Explain or repair the statement.

0210.7 {’en’: "Which states that she chose not to answer?’}

o A {len’ " WA EBARTHE. '}

o B. {en'  WCFREREET . '}
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o C.{en: FHIEREN. '}

e D. {ew: MbARER. '}

0210.8 {’en’: 'Repeated failed repairs can supply context for proposing a replacement
with g’}

True or false? Explain or repair the statement.

0210.9 Recall the situation: The group stops debating and changes the plan. Decide
what the speaker wanted to communicate. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s pattern
adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.11 Bl + K / ¥ + ... T (never again)

0211.1 {’en’: " K . T 7}

0211.2 {’en’: " B\l 5 AT TR LI states...”}

o A.{’en’: 'A guaranteed prediction about every future day’}

o B. {’en’: ’Exactly one meeting’}

o C. {’en’: 'No meeting since graduation in the reported interval’}
o D. {"en” ’A requirement to meet tomorrow’}

0211.3 {’en’: 'Every F-4l}, sentence must include final 1.}
True or false? Explain or repair the statement.

0211.4 {’en’: 'Match each example to its meaning.'}

o L HHEALRT
L Elb 5 P e it
L PR A RPIRAT T

A. Past non-recurrence

B. Current inability

C. Future intention

0211.5 {’en’: 'Does a strong refusal prove the speaker will never change their mind?’}
o A.{’en’: 't reports a past meeting’}

o B. {’en’: "Yes; future events are proved’}

o C. {’en’: It specifies an exact count’}

o D. {’en’: 'Noj; it states a strong present stance’}

0211.6 {’en’: * FHW AL AFFILAR A T can express present inability rather than volun-
tary refusal.’}

True or false? Explain or repair the statement.

0211.7 {’en’: "Which boundary belongs to S\l 5T AT H-H & W7}

o A. {’en’: 'Before graduation only’}
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o B. {’en’: ’Exactly one minute’}

o C. {’en’: ’Every possible future century’}

o D. {’en’: "The interval since graduation’}

0211.8 {’en’: ’A later meeting would make an earlier past report grammatically im-
possible.}

True or false? Explain or repair the statement.

0211.9 Recall the situation: Two friends have not met since graduation. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.12 ¥4 + Verb + i (once / formerly)
0212.1 {’en’: ' F§ ... [EFE WG, )

0212.2 {’en’: "Which explicitly states exactly one visit?’}
o A [en’s * ot LifE. 7}

o B. {len: " AL B, '}

o C. {en’s * MAHAE L. ')

o D. {’en " HHFERE L. '}

0212.3 {’en’: ' ¥ %t requires 1 in every sentence.’}
True or false? Explain or repair the statement.
0212.4 {’en’: "Match each example to its meaning.'}
o 1 WEAREE

o 1. HREZ M5 I

L. WS B

A. Past state

B. Future plan

o C. Past experience

0212.5 {’en’: ' I L{F1FE ¥ alone establishes which fact?’}
o A. {’en’: 'Residence there at an earlier time’}

o B. {’en’: ’A future move’}

o C. {’en’: 'The speaker’s current address with certainty’}

o D. {’en’: "Exactly one day of residence’}

0212.6 {’en’: ’ ¥ 2t means an event happened exactly once.'}
True or false? Explain or repair the statement.

0212.7 {’en’: "Which is a past state without 17’}

o A {len’ ' EHFELE L. )
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o B. {len’: T A MBURE . 7}

o C.{len” * F—E/\ . '}

o D. {en * MM ARER ., O}

0212.8 {’en’: ’A past teaching job shows the person’s current job.'}
True or false? Explain or repair the statement.

0212.9 Recall the situation: A classmate used to live in Shanghai. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then
write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.13 = + Verb (over and over)

0213.1 {"en’ " fth ... PRPEX—E . 7}

0213.2 {’en’: "Which statement explicitly gives a count of three?’}

o A {en’: 7 HREE T =K. )

o B. {len’: ’ fih P =HRME. O}

o C.{len’: * MWEZATAE Bifg. '}

« D. {len’: " HEEFBHIA. T}

0213.3 {’en’: ’ = means exactly three occurrences.’}

True or false? Explain or repair the statement.

0213.4 {’en’: "Match the complete example to the stated meaning.'}

o 1. P42

L $2R T =k

1. EiRE|
A. Exact count

B. Recurring habit

o C. Repeated emphasis
0213.5 {’en’: * EINIFH=MRE, ] 2FiA 2 A H reports successful understanding.’}
True or false? Explain or repair the statement.
0213.6 {’en’: "Which action is repeated in 5 =F2EEFHRATH K7}
o A. {’en’: 'Drinking three bottles’}

o B. {’en’: 'Buying water’}

o C. {’en’: 'Reminding’}

o D. {’en’: ’Arriving late’}

0213.7 {’en’: "An exact count should be stated separately when it matters.’}
True or false? Explain or repair the statement.

0213.8 {’en’: 'Only one reminder is recorded. Which account matches that evidence
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directly?’}

o A. {’en’: 'The record proves repeated reminders’}

o B. {len’: ’ 4R T —IK. '}

o C.{’en’: ’ H-= supplies the exact log entry’}

o D. {len: ’ JifEfE T =K. '}

0213.9 Recall the situation: A safety instruction is easy to miss. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then

write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.14 f§fH: strong evaluation and comparison

0214.1 {’en’: " iX . KEET! 7}

0214.2 {Pen’: 7 X HL ) X5 AR ] —FF most directly expresses...”}
o A. {’en’: 'A strong comparison with a painting’}

e B. {’en’: ’An exact temperature’}

o C. {’en’: 'The landscape is made of paint’}

e D. {’en’: "A counted number of paintings’}

0214.3 {’en’: ’ fij B makes a figurative comparison a literal fact.’}
True or false? Explain or repair the statement.
0214.4 {’en’: 'Match the complete example to the stated meaning.’}

o 1 HEKET

o 1 RIEXHE T

o 1. HRTHIKE

A. Strong disapproval

e B. Measured temperature

« (. Strong approval

0214.5 {’en’: ’ fij 5. determines whether the speaker approves.'}
True or false? Explain or repair the statement.

0214.6 {’en’: "Which directly states a measured temperature?’}
o A {len’ T IXREAET. '}

o B. {len: " EiRE THIKE. '}

¢ C. {en” b TARHMIAE. )

o D. {’en’: " X HETEHBIKME—FE. '}

0214.7 {’en’: ’ X H & H%2 —IEH and X & —IF# make identical claims.}
True or false? Explain or repair the statement.

0214.8 {’en’: "Which translation preserves the view comparison?’}
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o A. {’en’: 'The scenery looks just like a painting’}

o B. {’en’: "The scenery is literally made of paint’}

o C. {’en’: 'The temperature is ten degrees’}

o D. {’en’: "The visitor painted the scenery’}

0214.9 Recall the situation: A beautiful view looks like a painting. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key:.

2.21.15 Jif (while you’re at it / by the way)

0215.1 {Pen’: " fRIAZE, e EAZE, )

0215.2 {’en’: " FHEF AL, WIEH A identifies which extra action?’}
o A. {’en’: 'Visiting the friend’}

e B. {’en’: 'Measuring a queue’}

o C.{’en’: 'Buying a ticket’}

e D. {"en” 'Returning the book’}

0215.3 {’en’: "Every action introduced by Jliifi is shown to be effortless.’}
True or false? Explain or repair the statement.

0215.4 {’en’: 'Match the complete example to the stated meaning.’}

o L REMA, WELH
I NP ST
Lo W — K

A. Return book as main purpose

« B. Additional question

e C. Return book as extra

0215.5 {’en’: * &L TEARFTIpER, {HEE T 1E 4 can describe a special trip with an
extra errand.’}

True or false? Explain or repair the statement.
0215.6 {’en’: ’ JIif# 3 T 4 alone establishes which fact?’}

o A. {’en’: 'Buying bread was the main reason for going out’}
o B. {’en’: 'Buying bread was presented as an extra action’}

o C. {’en’: 'The bread was bought on the way to somewhere’}
o D. {’en’: 'Buying bread took no extra time or money’}
0215.7 {’en’: ’ JifiE [a]—} must involve physical travel’}
True or false? Explain or repair the statement.

0215.8 {’en”: "You made a trip solely to return a book. Which makes that purpose
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explicit?’}

o A {len: T EEITRIEH. T}

o B. {’en’: ’I must claim it was a free task’}

o C. {’en’: ’ JIiif# supplies the exact duration’}

e D. {"en” 'I must claim it took no effort’}

0215.9 Recall the situation: A library trip can include a second errand. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.16 HA ... ¥ ... T: a conditional warning

0216.1 {'en’: e 3, BATHBH T, )

0216.2 {’en’: "Which consequence is warned about in FAE, FKATHRE 77}
o A. {’en’: "Meeting a friend’}

o B. {’en’: 'Having already arrived early’}

o C. {’en’: ’A past ticket purchase’}

e D. {’en’: 'Being late’}

0216.3 {’en’: 'The warning shows that the group is already late.}
True or false? Explain or repair the statement.

0216.4 {’en’: 'Match the complete example to the stated meaning.’}
o L JEAGE, #RE T

L EFWALT

NP &NV

A. Strong no-repeat stance

« B. Conditional warning

o C. Departure time

0216.5 {’en’: " FA TN, HEBBETILT can warn about a non-voluntary natural
condition.’}

True or false? Explain or repair the statement.

0216.6 {’en’: "Which part is the condition in FAE, FEATHIEE] 77}
o A.{’en’: 'Not leaving soon’}

« B. {’en’: 'Buying a ticket’}

o C. {’en’: ’Already being late’}

o D. {’en’: ’Arriving yesterday’}

0216.7 {’en’: ' FHAERRA M T states an exact departure time.'}

True or false? Explain or repair the statement.
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0216.8 {’en’: "Which adds a checkable schedule to the warning?’}

o A. {’en’: 'The warning proves the train left yesterday’}

o B. {’en’: * A supplies the exact minute’}

o C.{en’: " FHHMAZLET means eight o’clock’}

o D. {len” " KHENFIF, FHAEWRART . 7}

0216.9 Recall the situation: The train departure is approaching. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then

write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.17 ¥ (F) &5 (with great difficulty)

0217.1 {’en’: 'Use the only-then word taught here: FHFAREKS) oo LFNEE, 7}
0217.2 {’en’: 'In R4 5 4 L F| 2L which reading fits the taught hard-won con-
struction?’}

o A. {’en’: 'Every ¥f4%%) sentence means easy’}

o B. {’en’: ’Exactly three attempts are stated’}

o C. {’en’: ’No ticket was obtained’}

e D. {’en” ’Obtained the ticket after difficulty’}

0217.3 {’en’: 'Every If-A~ %%} sentence must contain 74’}

True or false? Explain or repair the statement.

0217.4 {’en’: "Match the complete example to the stated meaning.'}

o L ARG A KB

L EER A )

L KEENFET

A. Hard-won achievement

o B. Achievement followed by loss

« C. Easy task

0217.5 {’en’: ' I 5 and A% 5 are interchangeable in context.}

True or false? Explain or repair the statement.

0217.6 {’en’: "What achieved result does 3KF|2E state?’}

o A. {’en’: 'No purchase occurred’}

o B. {’en’: ’Exactly ten attempts’}

o C. {’en’: 'Obtaining a ticket’}

o D. {’en” 'Losing the ticket’}

0217.7 {’en’: 'Losing the ticket later makes an earlier difficult purchase impossible.’}

True or false? Explain or repair the statement.
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0217.8 {’en’: "You want a clear statement that an exercise is easy. Which fits?’}

o A {len’ " HEMMRES. '}

e B. {’en’: ’I must add a negative and an exact count’}

o C.{en: ' ¥ £ guarantees an easy result’}

o D. {en’s ARG AL, )

0217.9 Recall the situation: A ticket took several attempts to obtain. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.18 H + Verb (in vain / for nothing)

0218.1 {"en’: ’ MK, FAT v FT /D, 7}

0218.2 {’en’: ' XHE K, #F| THHZL means..’}

o A. {’en’: "The visit was worthwhile because much was learned’}
e B. {’en’: 'The person came in vain and learned nothing’}

o C. {’en’: 'The visit was free because much was learned’}

e D. {’en’: "The visit was wasted although much was learned’}

0218.3 {’en’: ’A failed errand shows that no separate benefit occurred on the trip.}
True or false? Explain or repair the statement.

0218.4 {’en’: 'Match the complete example to the stated meaning.’}

o L HAEXRI], HH—#E

Lo &E%k, FRRE

IS IS

o A. White colour

o B. Worthwhile visit

o (. Fruitless errand

0218.5 {’en’: 'Every H before an action must mean wasted effort.’}

True or false? Explain or repair the statement.

0218.6 {’en”: " FL L THE R, WA MLE, A ULE T A. Which intended task
failed?’}

o A.{’en’: "Meeting the friend’}

« B. {’en’: 'Mailing the letter’}

o C. {’en’: 'Buying white paper’}

e D. {’en’: "All possible purposes in life’}

0218.7 {’en’: ’ >k means 3K the person did not come.’}

True or false? Explain or repair the statement.
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0218.8 {’en’: "Which gives a reason why a visit was worthwhile?’}

o A {en T HUFET, Mk, '}

o B. {’en’: ’An isolated [ supplies every outcome’}

o C.{len” * KR, ¥ TMRZ. '}

o D. {’en’: * B4R is white’}

0218.9 Recall the situation: The office was closed after a long trip. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.19 Verb + T + X + Verb (again and again)
0219.1 {’en”: "HET . Ho '}

0219.2 {’en’: "Which expression repeats the same action?’}

o A. {len’: 7 0] T =K states the exact pattern only’}

o B. {len’: ’ BIK % L)

o C.{en: " FTNE}

o D, {en’s " F T, LT R

0219.3 {’en’: 'The repetition pattern states an exact number of occurrences.’}
True or false? Explain or repair the statement.

0219.4 {’en’: 'Match the complete example to the stated meaning.’}

- 1. HEITXNE

1. BHIFENWEE
1. | T=K

« A. Exact count

« B. Same action repeated
o C. Different actions sequenced

0219.5 {’en’: ' FF T LF, XWr T k% must be broken because the verbs differ.’}
True or false? Explain or repair the statement.

0219.6 {’en’: ' fAE T NAH, 2 FELL T reports which decision?’}

o A. {’en’: A future visit’}

o B. {’en’: 'Refusal’}

o C.{’en’: ’An exact count of thoughts’}

e D. {’en’: 'Guaranteed acceptance’}

0219.7 {’en’: ’ T is a universal past-tense suffix in every Chinese sentence.’}

True or false? Explain or repair the statement.
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0219.8 {’en’: "Which explicitly places repeated looking last night and gives its re-
sult?’}

o A {len’: " WEMIIE TE, AT REM TR, T}

o B.{’en’: ’ /T XA alone proves a count of three’}

o C.{en’: '/ T XF proves understanding’}

e D.{’en’: ’ X always means tomorrow’}

0219.9 Recall the situation: A message needs a second careful look. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

2.21.20 EfB£L (differ a lot)
0220.1 {’en’: ’Use the large-difference expression taught here: X W 5K 2 (1 1 #%

o'}

0220.2 {’en’: ’A ticket costs 20 yuan and another 80 yuan. What is their absolute
price gap?’}

e A. {’en’: '60 yuan’}

o B. {’en’: 4 yuan'}

e C.{’en’: ’100 yuan'}

e D. {"en” "2 yuan’}

0220.3 {’en’: ' Z{£ means the compared values are nearly identical.'}

True or false? Explain or repair the statement.

0220.4 {’en’: "Match the complete example to the stated meaning.'}

- L MIEERZ
L s EAZ
L AR %

A. Prices about the same

B. One product has poor quality

« C. Large price difference

0220.5 {’en’: " Wi E 1822 £ tells us which seller is cheaper.}
True or false? Explain or repair the statement.

0220.6 {’en’: " XL FHIMAEZEIR L compares which dimension?’}
e A. {’en’: "Colour’}

« B. {’en’: ’Customer age’}

o C. {’en’: 'The exact number of shops’}

e D. {’en’: "Price’}

HSK 5 iF3 o HIU



0220.7 {’en’: A price difference shows a quality difference.'}

True or false? Explain or repair the statement.

0220.8 {’en’: "Which supplies both prices and an exact numerical gap?’}

o A {len Rl ICHUNATT, &SNt )

o B. {’en’: 7’ 255 means a large price gap’}

o C.{en’: ' Z{H £ proves which product is best’}

e D. {"en” 7 fR %= means the prices differ by 60’}

0220.9 Recall the situation: Two fares can have very different prices. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.
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2.22 B Answers and explanations

2.22.1 Advanced #} (already / even)

0201.1 %

{’en’: * #B emphasises the point already reached: it is already twelve.}
0201.2 C. {’en’: "Even this easy question cannot be solved’}

{’en’: 'The easy question is presented as a low-threshold task that the person unex-
pectedly cannot manage.}

0201.3 True.
{’en’: It highlights the reached point; the precise tone still depends on the exchange.'}

0201.4 1-B: F{1HRE 7. = All of the relevant group; 2-A: &+ 57! = A point
already reached; 3—C: E/NZHF2E T . = An unexpected participant: even Xiao Li

{’en’: "Scope and context distinguish the three uses.}

0201.5 A. {’en’: ’No; it singles out Xiao Li as an unexpected participant’}

{’en’: "Even Xiao Li does not by itself report every other group member’s arrival.}
0201.6 False.

{en’: " FATERHK T and IRAEREL T put a subject or topic before #f5.}

0201.7 D. {’en’: ’ fh iR 7E TAENR}

{’en’: * {&FE T AE reports still working; the other clause highlights the late time.}
0201.8 B. {’en’: "We have all arrived’}

{’en’: "Here #f quantifies the relevant we group.’}

0201.9 One possible response: &1+ /i 71!

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o FRATHERFR T refers to every member of the relevant “we” group. E/NZEHE T
singles out Xiao Li as an unexpected participant: “Even Xiao Li came.”

o #B does not always begin the sentence. &P T and FA ALK T put the topic or

subject before it; do not copy one time expression into every sentence pattern.
e [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.2 Advanced 3B ... g

0202.1 it

{’en’: " A ELIE points to the time still being early in this reassuring exchange.’}
0202.2 D. {’en’: ’An ironic challenge to the claimed expert role’}
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{’en’: 'The second clause supplies the disappointing performance that motivates the
role evaluation.'}

0202.3 True.
{’en’: "The state—reminder example retains the continuing-state reading.'}

0202.4 1-A: /NS, MBRTEREDEE. = Reminder about an ongoing state;

2-C:
LK, Lﬁ/]\%KTEo = Ironic role evaluation; 3-B: i [f] b B, jjljﬁ’%l
Reassurance about the current state

||f34

{’en’: "The role evaluation is not simply the same as still sleeping.’}

0202.5 False.

{’en’: 'It draws attention to the point in the exchange; it does not mark past tense.'}
0202.6 A. {’en’: "It asks whether he is still sleeping’}

{’en’: 'Changing the ending can make a question with a different function.'}
0202.7 False.

{’en’: 't can express sharp criticism. Context and voice shape its effect.’}
0202.8 B. {’en’: " /NS, MIRAERECIRE. 7}

{’en’: 'State the ongoing situation relevant to the requested action.'}
0202.9 One possible response: H[a]iAHIE,

Check meaning and form:

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o /NEEAS, MIATERECIE draws attention to an ongoing activity. & K, XA
HRANE contrasts a claimed role with disappointing performance.

o IAPLIR is also a context-dependent spoken response, often like “Do not even men-
tion it.” Do not build a universal translation from that short phrase alone.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.3 & (always / keep on)

0203.1 ;2

{’en’: 7 & works like /2 in this habit use.’}

0203.2 B. {’en’: "Things will become better eventually’}

{’en’: "The focus here is an eventual positive outcome, not a past count.'}
0203.3 True.

{’en’: "The overlap is stated for this use; it is not universal interchangeability.’}

0203.4 1-B: ﬂﬂ,uxjﬂﬁ = Recurring pattern; 2-A: fFERIRF] T—¥K ., = One stated
past event; 3-C: W21, = Eventual expectation in reassurance
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{’en’: A habit, a single event and reassurance about an outcome differ.}

0203.5 False.

{en’: 7 b FF B SN can present a positive recurring pattern.’}

0203.6 C. {’en’: "Weekends’}

{’en’: 7 J&ZK limits the situation; do not erase it when translating.’}

0203.7 A. {"en’: " fHIERIBH] T—K. '}

{’en’: 'The record supports the stated single event; a broader pattern needs broader
evidence. }

0203.8 False.

{’en’: 'The habit overlap does not make the reassuring eventual-outcome pattern
mechanically interchangeable.’}

0203.9 One possible response: fifiEiR%,

Check meaning and form:

o My response conveys a message that fits the opening situation.
e I can explain the meaning of the pattern, rather than only naming it.

o M AUFH), expresses reassurance that things will become better eventually. It is
not a report that things have repeatedly improved in the past.

o Do not replace every i with 21/ mechanically. 222 H) tends toward a re-
curring generalization; i £ ¥f) in this reassuring exchange focuses on an eventual
outcome.

e [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.4 HE (after all)

0204.1 35

{’en’: * BEFE highlights the relevant reason: he is a beginner.}

0204.2 D. {’en’: 'Gives a reason for the judgment’}

{’en’: 'Being a child is presented as a reason for being less strict.'}

0204.3 False.

{’en’: "The word conveys the speaker’s view; it does not verify the claim.}

0204.4 A. {"en’ " yfth— fH], ABEETE T, )

{’en’: ’Identify the reason and the judgment it supports, rather than matching an
English word alone.’}

0204.5 1-B: HI K ™4 = Judgment or advice; 2-A: fiif &1~ % F = Reason being
highlighted

{’en’: "The reason explains why the speaker gives this advice.’}
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0204.6 A. {’en”: * fiEEEEHTF. O}
{’en’: 'Keep ¥ together and place it before the predicate in this pattern.}
0204.7 False.

Y )

{’en’: ” H23% highlights a relevant reason; [ IE sets aside alternatives when presenting
a point.'}

0204.8 B. {’en’: 'The speaker highlights experience as relevant; the claim still needs
evidence if questioned’}

{’en’: 'The sentence communicates the speaker’s reason, not an independent fact
check.’}

0204.9 One possible response: {552 HF.

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o fhEE =R T, Zifth— S5 BE]. focuses on why giving time is reasonable. JZ 1F
A RAR, KRR . focuses on a point the speaker uses regardless of other
discussion.

e Some contexts allow both words, with a different emphasis. Choose from the
intended relationship between the clauses; do not translate every English “anyway”

as Y.
o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.5 Z)H¥: near misses and context
0205.1 Z=5%

{Pen’: 7 2% & describes nearly failing to catch the bus; the following clause makes
success explicit.’}

0205.2 B. {’en’: "The speaker caught the bus’}
{en’: ’ U JEE I T explicitly establishes catching it.'}
0205.3 False.

{’en’: "Uses can be ambiguous or vary by context and speaker. Read the explicit
outcome.}

0205.4 1-B: $e22 St b, EifFfat B 7. = Caught it; 2-A: JRIEH 42, HEF
SFN—HE. = Missed it; 3-C: 2R H], F47HE TA4F. = Did not fall

{’en’: "The following result clause supplies direct evidence.’}

0205.5 C. {’en’: 'Falling’}

{’en’: 'The near event is falling; holding the rail is the described fortunate response.'}
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0205.6 A. {"en’: " FIHE B4, HIF%ET—HE. 7}
{’en’: 'Directly stating %t I and 28 F —3f removes the outcome uncertainty. }
0205.7 False.

{’en’: "This construction is context-sensitive; % does not always behave as an ordinary
logical negation here.'}

0205.8 B. {’en’: "Check or ask what actually happened’}

{’en’: 'Clarify the outcome instead of treating an ambiguous form as certain.’}
0205.9 One possible response: 2= 5% F4 .

Check meaning and form:

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o Ask what almost happened and what actually happened. Phrases such as 241
BT or 4R IA R | give direct outcome evidence.

o A bare # % sentence may be ambiguous or interpreted differently by speak-
ers. Do not mark every unfamiliar context “grammatically broken” just because it
conflicts with a simple shortcut.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.6 RIE (anyway / in any case)

0206.1 J21F

{’en’: ’ JZIE sets other people’s choices aside when presenting the speaker’s decision.'}
0206.2 B. {’en’: "The speaker believes it’}

{’en’: "The speaker’s belief is presented as holding whether you believe or not.’}
0206.3 False.

{’en’: It can also present a circumstance or admitted uncertainty as relevant regardless

of the debate.}

0206.4 D. {’en’: 'The transport choice’}

{’en’: "The transport can vary while the speaker commits to eight o’clock.’}

0206.5 1-B: filhem 283 F, Zhfth— 5 BtE]. = A reason supporting patience; 2-A:
ANERNFEAZE, IEFZE. = A decision independent of others’ choices

{’en’: 'Read how the clauses relate, not just their English translation.’}

0206.6 A. {"en’: * FIEAZE. '}

{’en’: " X IE stays together before the predicate in this pattern.'}

0206.7 True.
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{’en’: 'The point being used is that the answer is not yet known; Z1E does not make
the future certain.'}

0206.8 A. {’en’: ’Explain the decision and consider its effect on the friend’}
{’en’: "Tone and the surrounding exchange affect the social meaning.'}
0206.9 One possible response: JZ I3 /\ 5%,

Check meaning and form:

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o fEETE T, afh— A, uses BETE to support patience with a reason. A~
EINEAE, RIEFRZE. uses S IE to set aside other people’s choices.

e Both words can introduce useful information. The distinction is the speaker’s
intended connection, not a rule that one word always states a fact and the other
never gives a reason.

e [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.7 RE + Verb (as much as possible)

0207.1 5

{’en’: * & expresses an effort toward early arrival’}

0207.2 B. {’en’: 'Reduce phone use as far as feasible’}

{’en’: ’ /b» defines the reduction being attempted.'}

0207.3 False.

{’en’: 'Practical limits may prevent the intended outcome.’}

0207.4 1-C: REHAVGEASH = Increase Chinese use as feasible; 2-B: K&/ T4l
= Reduce phone use as feasible; 3—A: A4 1] = Ask freely

{’en’: 'Read the full phrase and context.’}

0207.5 D. {’en’: 'No; effort and outcome are different’}

{’en’: "The outcome alone does not establish whether an effort was made.’}
0207.6 False.

{’en’: ’ %I supplies the intended avoidance.}

0207.7 D. {’en”: " RERE¥K. '}

{’en’: ’ & modifies the effort toward earlier arrival.}

0207.8 True.

{’en’: "An effort modifier does not supply a deadline or guarantee.’}
0207.9 One possible response: /R &H 5k,

Check meaning and form:
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My response conveys a message that fits the opening situation.

I can explain the meaning of the pattern, rather than only naming it.

R F H 3k asks for an effort toward an earlier arrival. 7 ] #i K45 ] gives
permission or encouragement to ask freely.

The similar first character does not make the expressions synonyms. Decide
whether the speaker asks for feasible effort or removes hesitation about an action.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.8 HAH + Verb (each other)

0208.1 H A

{’en’: * HF{ expresses helping each other.}

0208.2 A. {’en’: 'Mei helps Arun and Arun helps Mei’}

{’en’: "Two people acting toward a third person is different from helping each other.}
0208.3 True.

{’en’: 7 FRIRM supplies the participants even though F is singular.}

0208.4 1-B: HAH#E B = Help each other; 2-C: HA#H T —HE = Exchange one glance;
3-A: M B8 = One stated direction of help

{’en’: 'Read the full phrase and context.’}

0208.5 D. {’en’: 'No; reciprocity does not specify an equal quantity’}

{’en’: 'The expression states the relationship, not a measured equality.}
0208.6 True.

{’en’: ’A reciprocal action need not be a long-standing habit.’}

0208.7 B. {’en’: "'Both seek help from the teacher’}

{’en’: "Two actions directed to a third person do not establish reciprocal help.’}
0208.8 True.

{’en’: ’The participants can be a group; do not infer every possible pair or equal
amounts. }

0208.9 One possible response: AW iz EAHTS B .
Check meaning and form:

« My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o FRATTERES BhZ I says every person in the relevant group helps the teacher. It does
not say they help one another.

o FRATHAHHS B makes the participants both helpers and recipients within the rela-
tionship. Read who acts on whom.
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o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.9 R4& + Verb (feel free to)

0209.1 R4

{’en’: "Here R4 encourages asking freely.’}

0209.2 C. {’en’: 'Going despite rain’}

{’en’: "The rain is a difficulty that did not prevent going.'}

0209.3 True.

{’en’: A difficulty can coexist with a completed result.’}

0209.4 1-B: a4 1 = Permission; 2-A: RE W, FM1i8E2ZET = Conces-

sion; 3-C: R .5 % = Feasible effort

{’en’: 'Read the full phrase and context.’}

0209.5 C. {’en’: ' A RGN . )

{’en’: "The invitation removes hesitation about asking.'}

0209.6 False.

{’en’: "Encouragement to ask is not proof about every consequence.’}

0209.7 C. {’en: " FATiLEE T}

{’en’: 7 RS2 T states the action that occurred despite the difficulty.’}

0209.8 True.

{’en’: "The permission and concession constructions differ.}

0209.9 One possible response: 4 i8R 44 1] .

Check meaning and form:

» My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o In A IR4E A, the speaker encourages asking. In RAFA A, F1iA 258K
TAfE4%, the speaker acknowledges problems but reports completion.

o Compare the relation between the clauses. Classifying the second example as bro-
ken would confuse a valid different use with a word-order error.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

HSK 5 {57 o 4308 @



2.22.10 FJE (just / simply / might as well)

0210.1 )i

{’en’: * F-Jifi proposes a direct alternative after repeated failed repairs.}

0210.2 C. {’en’: 'The decisive manner of her answer’}

{’en’: "The 15 phrase describes how she answered.’}

0210.3 True.

{’en’: "The word does not make the decision permanent.’}

0210.4 1-A: T Jfg#e— I = Direct proposal; 2-C: i+ Jifi A~ 1] T = Decision not
to answer; 3-B: fii[n| &5 T-ifi = Decisive manner of answering

{’en’: 'Read the full phrase and context.’}

0210.5 C. {’en’: 'The later action does not make the earlier + Jiff decision ungram-
matical’}

{’en’: A direct choice can apply to the present situation without lasting forever.}
0210.6 False.

{’en’: ’It presents a direct proposal, not evidence of optimality.'}

0210.7 B. {’en’: " T ARIE T, '}

{’en’: 7 AN [n] £ states the chosen action; the 45 construction instead describes an
answer. }

0210.8 True.

{’en’: 'The situation motivates a direct alternative without proving it is always best.'}
0210.9 One possible response: T Jifi %71 .

Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o MTHEXTFHL, JERXFTH T . can describe a direct initial action followed by

a later change.

e The reversal does not automatically make the sentence ungrammatical. Explain
the change in context rather than treating 1-Jifi as a promise that the decision lasts
forever.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.11 B + A / & + ... T (never again)
0211.1 Fh R
{’en’: ” P A expresses a strong intention not to go again here.’}

0211.2 C. {’en”: 'No meeting since graduation in the reported interval’}
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{’en’: 7 & L1 reports the past interval; it does not prove all future outcomes.}
0211.3 False.

{en’: ” BNV G FRAT I Wi is a complete past report without final T}
0211.4 1-C: FLHW A X T = Future intention; 2-A: F\l 5 % ILid = Past
non-recurrence; 3-B: I AENALAF T = Current inability

{’en’: "Read the full phrase and context.’}

0211.5 D. {’en’: 'No; it states a strong present stance’}

{’en’: "Meaning and future proof are different.’}

0211.6 True.

{’en’: * $k A% states inability to find it.’}

0211.7 D. {’en’: 'The interval since graduation’}

{’en’: 7 BB\ J5 supplies the start of the reported interval.}

0211.8 False.

{’en’: "An accurate past report need not predict all later events.'}

0211.9 One possible response: FHMBAET .

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o TV WLIZ 1 reports no further meeting. Bt AZEIFZ)E T presents an intention
not to visit. FAZ|IBEARF T reports inability to find the book now.

e All concern no recurrence or continuation in context, but their time and reason
differ. Read the negative predicate and the stated boundary.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.12 ¥% + Verb + I (once / formerly)

0212.1 ¥4

{en’: ’ BAZ; places the residence in the past without requiring 12}

0212.2 A. {’en’: > FZFid—k Fifg. '}

{’en’: * —IK supplies the exact count; % alone does not.'}

0212.3 False.

{Pen: ” W AR EZ and Y LAAE LIF do not require 117}

0212.4 1-A: b £ R FE 25 = Past state; 2-C: i}y 42413 2§ = Past experience;
3-B: FkEHHESFE I = Future plan

{’en’: 'Read the full phrase and context.’}
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0212.5 A. {’en’: 'Residence there at an earlier time’}

{’en’: "The past statement alone does not determine the current address.’}
0212.6 False.

{’en’: "Use an explicit count such as —{K to state that quantity.’}

0212.7 D. {’en’: " WM EMRELE. '}

{Pen’: 7 B2 places fRE 5 in an earlier period.}

0212.8 False.

{’en’: 'Current work needs current information.’}

0212.9 One possible response: i} 2 433 % i,

Check meaning and form:

My response conveys a message that fits the opening situation.
I can explain the meaning of the pattern, rather than only naming it.

Fe vt 2 AF i TAE says the work belongs to an earlier experience. 3 H 2t —
K says the number of visits was one.

B 2% alone supplies neither an exact date nor a count. Add those details when they
are relevant instead of inferring them from the English word “once.”

I tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.13 = + Verb (over and over)
0213.1 =

{’en’: ’ 5= highlights repeated emphasis.'}
0213.2 A. {’en”: * WHIREE T =K. '}

{’en”:

)

=K states the count; = does not give an exact number.’}

0213.3 False.

{’en’: 'It describes repeated action, not an exact count.’}

0213.4 1-C: FfF=3#¢[# = Repeated emphasis; 2-A: $£fif T =¥k = Exact count; 3-B:
2R3 = Recurring habit

{’en’: 'Read the action, context and the stated evidence.'}

0213.5 False.

{’en’: "The final clause explicitly says the learner still did not understand.’}

0213.6 C. {’en’: 'Reminding’}

{’en’: 7 $Z[EE is the repeated action; if77K is the content of the reminder.’}

0213.7 True.

{’en’: "Use a stated count such as =K.}

HSK 5 ik o 30



0213.8 B. {’en’: ’ iR T —¥K. '}
{’en’: * —IK states the recorded one occasion.’}

0213.9 One possible response: = 5f X — i,

Check meaning and form:

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o FJ=#LME highlights repeated attention to a particular point. fth iR % describes
a recurring lateness pattern.

o Choose the familiar expression for your intended meaning. A less typical pairing
is not proof that every possible context is ungrammatical.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.14 f§jH: strong evaluation and comparison

0214.1 i H

{’en’: ’ faj H supports the strong approval.’}

0214.2 A. {’en’: ’A strong comparison with a painting’}

{’en’: ’ 1% marks a comparison, not literal identity.'}

0214.3 False.

{’en’: "'Read the full comparison and context.’}

0214.4 1-C: BRI T = Strong approval; 2-A: fij B KA T = Strong disapproval;
3-B: BT K = Measured temperature

{’en’: "'Read the action, context and the stated evidence.'}

0214.5 False.

{’en’: "The description and context supply the stance.’}

0214.6 B. {’en’: * 2 TR E. 7}

{’en’: ’A numerical reading differs from a coldness comparison.’}
0214.7 False.

{’en’: "The first compares a place; the second identifies an object.'}
0214.8 A. {’en’: 'The scenery looks just like a painting’}

{’en’: "Keep 1% as a comparison instead of inventing literal identity.}
0214.9 One possible response: iXfaj B A !

Check meaning and form:

o My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.
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o XA E. KT expresses approval; iX i BL K T expresses disapproval. The fol-
lowing description supplies the direction of the evaluation.

e Do not infer whether an event is good or bad from f# B alone. Voice and irony
can also affect the intended stance.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.15 Jif# (while you’re at it / by the way)

0215.1 Jijifg

{’en’: ” JIif# presents buying groceries as an additional action.}
0215.2 D. {’en’: 'Returning the book’}

{’en’: "The visit supplies the stated main purpose.’}

0215.3 False.

{’en’: ’Its incidental role does not measure its difficulty.’}

0215.4 1-C: =FM K, iffilA 4 = Return book as extra; 2-A: |14 4 = Return
book as main purpose; 3-B: Jlif§i[i]—F = Additional question

{’en’: "'Read the action, context and the stated evidence.'}

0215.5 True.

{’en’: 7 %7 and iif# modify different purposes.’}

0215.6 B. {’en’: 'Buying bread was presented as an extra action’}

{’en’: "The location, price and queue time are not stated.’}

0215.7 False.

{’en’: It can introduce a side question in conversation.'}

0215.8 A. {’en’: " L TEIA . '}

{’en’: 7 %] presents the special purpose clearly.}

0215.9 One possible response: 5 H 2 #5552,

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o WELITEMBATHE, MMEXL TH ., A special bank trip can also provide an
opportunity to buy bread.

o L7 and Jliif# can coexist when they describe different purposes. Identify what
each word modifies before claiming a contradiction.

e [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
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comment on pronunciation.

2.22.16 A ... i ... T: a conditional warning

0216.1 Fi R

{’en’: * F/NE supplies the condition of not leaving soon.’}
0216.2 D. {’en’: 'Being late’}

{’en’: 7 #iRF| T is the predicted result of continued delay.’}
0216.3 False.

{’en’: It presents a conditional consequence. }

0216.4 1-B: FAE, #iR %] T = Conditional warning; 2-A: WA X T = Strong
no-repeat stance; 3-C: K% /\;5IT = Departure time

{’en’: 'Read the action, context and the stated evidence.'}

0216.5 True.

{’en’: "Rain need not be a listener-controlled action.’}

0216.6 A. {’en’: 'Not leaving soon’}

{’en’: ’Continued non-action is the condition.’}

0216.7 False.

{’en’: "The deadline needs separate information.’}

0216.8 D. {’en’: * KZE/)\EIF, FAEHAELRNLT . '}

{’en’: 7 J\ & states the departure time.}

0216.9 One possible response: FAEGME T .

Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

e MATMN, HEHIE TP T . The warning concerns continued lack of rain and
damage to crops.

e Rain is not a voluntary action by the listener. The pattern can warn about a
developing situation as well as urge someone to act.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.17 F (R) &5 (with great difficulty)
0217.1 #

{’en’: ’ " adds the only-then sense; it is not compulsory in every I A%5 5 example.}
0217.2 D. {’en’: ’Obtained the ticket after difficulty’}

{’en’: "The construction supports the idiomatic hard-won reading.'}
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0217.3 False.

{len’: * WA ZE T —1y TAE is possible without it.’}

0217.4 1-A: ARG A K32 = Hard-won achievement; 2-C: X & iR
Easy task; 3-B: L% 5 X 3% T = Achievement followed by loss

{’en’: 'Read the action, context and the stated evidence.'}

0217.5 False.

{’en’: * {455} can also have a literal easy reading in another context.’}
0217.6 C. {’en’: 'Obtaining a ticket’}

{’en’: 7 3L%| supplies the obtained result.’}

0217.7 False.

{’en’: "The account contains two successive events.}

0217.8 A. {’en”: ’ XEHRE S . '}

{’en’: * fRZ 5} expresses the easy-task meaning clearly.}

0217.9 One possible response: FIF- AT A 3LF|,

Check meaning and form:

5 =

o

» My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o FTIJLK, A4kF| supplies a search duration. ¥ A2 5 #% 2| emphasises the
difficulty without giving that duration.

o Translate finally or with difficulty when it fits, but do not invent three days, ten
tries or another precise number.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.18 H + Verb (in vain / for nothing)

0218.1 4

{’en’: ' [ evaluates the waiting as fruitless for meeting the expected person.'}
0218.2 A. {’en’: 'The visit was worthwhile because much was learned’}

{’en’: ’ %1 denies the in-vain evaluation, not the coming.’}

0218.3 False.

{’en’: "The intended errand may fail while another benefit occurs.’}

0218.4 1-C: IpA=E#]], HES—iii = Fruitless errand; 2-B: % H¥, FFREL =
Worthwhile visit; 3-A: (4% = White colour

{’en’: 'Read the action, context and the stated evidence.'}

0218.5 False.
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{’en’: A stated no-payment context can support the free-of-charge reading.’'}
0218.6 B. {’en’: 'Mailing the letter’}

{Pen’: 7 ZF R identifies the unsuccessful mailing purpose.’}

0218.7 False.

{’en’: "It means coming was not in vain.'}

0218.8 C. {’en’: " Xl 12k, 3 THRZ. '}

{’en’: "The learning gain supports the positive evaluation.'}

0218.9 One possible response: 745 T ¢ K.

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o XHYE N2 in a stated free-meal context can mean no payment was needed.
4t uses |9 as the colour white.

e Do not force the wasted-effort reading onto every . In ambiguous accounts,
clarify the intended meaning rather than counting characters.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.19 Verb + T + X + Verb (again and again)
0219.1 X

{’en’: * X introduces another occurrence of &'}

0219.2 C. {’en: " FH T XE’}

{’en’: ’ 7 appears on both sides of T X}

0219.3 False.

{’en’: "Use an explicit count when the exact number matters.}

0219.4 1-B: F T X & = Same action repeated; 2-C: FH L F N Wr# % = Different
actions sequenced; 3-A: 7] T =k = Exact count

{’en’: "'Read the action, context and the stated evidence.'}

0219.5 False.

{’en’: 'Tt can be a valid sequence, though it is not the same-verb repetition pattern.'}
0219.6 B. {’en’: "'Refusal’}

{’en’: * 4 T supplies the decision.’}

0219.7 False.

{’en’: "The construction and time context matter; it is not an English tense ending.'}

0219.8 A. {"en” " Wi E T 3CH, AT R TR '}
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{’en’: * WEME supplies the time and % P T 4% the eventual discovery.’}
0219.9 One possible response: {hE | XFE.

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o ] T X JA] reports repeated asking. fth[f] T =K explicitly counts three questions
or asking occasions in the context.

o Use the stated count when accuracy matters. Do not infer exactly two or exactly
three from the repeated-verb pattern.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

2.22.20 ZfB% (differ a lot)

0220.1 ZR£

{’en’: ’ ZIR L evaluates the price difference as large in the stated context.’}
0220.2 A. {’en’: ’60 yuan’}

{’en’: ’Subtract 20 from 80 to obtain 60.’}

0220.3 False.

{’en’: 'It presents a large difference.’}

0220.4 1-C: Hr# 1R % = Large price difference; 2-A: #2244 = Prices about
the same; 3-B: fig{RZ£ = One product has poor quality

{’en’: 'Read the action, context and the stated evidence.'}

0220.5 False.

{’en’: "The direction needs more information.’}

0220.6 D. {’en’: 'Price’}

{en’: ’ {fi#% specifies the measure.'}

0220.7 False.

{’en’: 'Different dimensions need separate evidence.'}

0220.8 A. {"en’: ’ 33l —F+IoHN+IT, HirigZEss+tot. T}

{’en’: 'The values and subtraction are stated explicitly.’}

0220.9 One possible response: X MNZERL.

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o For 20 and 80 yuan, the absolute gap is 60 yuan. For 45 and 47 yuan, it is 2 yuan.
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o Whether a gap counts as large depends on the task and scale. These examples
provide the numbers instead of treating fR £ as an exact threshold.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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3 Auxiliary Words

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

3.1 8 IR, ... B (casual listing)
3.1.1 Everything in the bag

o Your father always packs at the last minute and stuffs everything in.

o TR, FEELARNT, 250, AR RIGEA FHLE ., — “Passport, charger, medicine

— he always packs them right before he leaves.”

3.1.2 A Wi, B, (C W)..

o Noun + B after each item lists examples in a lively, casual way.
o The list is usually followed by #F / 4 /) and a comment.

SERWT, FHREW, fbERERK.
ping guo a xiang jiao a ta dou xi huan
Word guide: SEH: — apples; 7% — bananas; fth — he; & — all; B — likes.

..., ...00: listing things in speech

thing

t7alill] FEEEERI 255

htzhao a chongdiangi a yao a

passport, charger, medicine...

verb

thE R ImEA =

ta dou shi lin zéu cai zhuang

he packs at the last minute

3.1.3 Ending the list
« With fF-21): SLEM, SFEBW, MIERFLIH, BEHBHER. — “Toys,

storybooks, toy cars, all piled up on the floor.”
o With #F: &5, AFEW, foERRAEEET.
DLRW, BEHRHLH.

wdn ju a gu shi shu a shén me de
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Word guide: IrH. — toys; #itdF4 — storybooks; fI*AHJ — and so on.

3.1.4 Casual speech only
o Ifif here lists examples; in a formal text use . and £¢: KZE. &[6|%E.

o In fast speech ] blends with the word before it and may be written W or H: (7K
HLF): B is always correct.

3.1.5 Wi-list versus . and F

o SEH. FHEMET - a plain list.
o SERIN, FHEEM — a lively list of examples, as if you were pointing at them.
¥R, FEAERT.
ping guo xiang jiao hé chéng zi
Word guide: S5 — apples; 7% — bananas; fll — and; & — oranges.
3.1.6 Recap
« A, B ... (Ff4H) = a lively spoken list of examples, often followed by #E.

o Formal lists use . and 4.

Practise this pattern step by step.

3.2 B Practice without the models

3.2.1 ... B, .. W (casual listing)

0301.1 Complete the list: “Fruit, drinks, paper cups and so on are all on the table.”
IR, OB, AR ..., EERCAESRE BT

0301.2 Which suits a formal report?

o A KRN, AR, FRAEIX L.

o B. KIE. BF&ECARAEE L.

o C. K ZEM £ ] S5 S50

o D.WEEE, WiAmE.

0301.3 Build: “Toys, storybooks and so on are all over the floor.”
Arrange all chunks: JrHW / fHAR) / , HESWEHAE. / , SR
0301.4 The Mi-list sounds more lively than a list with . .

True or false? Explain or repair the statement.

0301.5 Your father always packs at the last minute and stuffs everything in. Close
the examples. Say a Mandarin response, then write it in Chinese. Explain briefly in
English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.
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3.3 B Answers and explanations
3.3.1 ... B, .. B (casual listing)

0301.1 f] 241

The Wi-list often ends with 4 1).

0301.2 B. &5, A% SRR L.

Formal lists use . and £§.

0301.3 HrELM], WA, WA .

AW, B WA H) + comment.

0301.4 True.

It sounds as if the speaker is pointing at each item.

0301.5 One possible response: PRI, FEA AT, 25000, fhEL 25 E A B
H,

Check meaning and form:

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o I here lists examples; in a formal text use . and £¢: KZE . &l64E.

o In fast speech Iif blends with the word before it and may be written B or H: (7K
HRIF); W is always correct.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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4

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

4.1 ® ER .. B (how about ...)
4.1.1 Too crowded here

e You and a friend walk into a café, and every table is taken.

e XJLAKZT, EABMBZNMEIBFIE. — “It’s too crowded here; how about we

go to the one across the road?”

4.1.2 B R + suggestion + I

o ZER at the start of a clause offers an alternative: “how about ..., or else ..”.
o I at the end keeps it a soft suggestion: ZLANHBH K F-JLNE.

BEARRMBARFERE.

yao bu wo men ming tian zai shuo ba

Word guide: A — how about; F A1 — we; B K — tomorrow; F — then; i — talk
about it.

ZR: how about (a suggestion)

verb

XJLAKXZT 22X HANNENEARRE

zhér rén tai dud le yaobu woémen qu duimian na jia ba

too crowded here how about we go across the road

4.1.3 After a problem
o THYEETMN, EARIMEHERIIZAM., — “It might rain this afternoon; how

about moving the picnic indoors?”
o HAN often follows a reason why the original plan doesn’t work.
BEARMIEHRELIZAE.
yao bu wo men ba yé can gai dao shi néi ba
Word guide: A — how about; F4] — we; 74 — the picnic; (| — move to; BN —

indoors.

4.1.4 ER versus BEAR

o EARR = “if it weren't for”: TN BARIEEEFR, Fs T — “If you hadn’t reminded
me, ['d have forgotten.”

o BEARMR = “otherwise”: P, TAMRHIRE| T . Different from the suggestion 2
A.
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4.1.5 BER versus v ... IE
o A2 ... % recommends after weighing options: 3442 AR HIAKNE.

o TN .. IE tentatively offers a new idea: FEANFRATARHIAKNT?
BT R HERIE .

wo men hai shi zuo di tié ba

Word guide: AT — we; 842 — had better; Ak — take; #i4k — the subway.
4.1.6 Recap

o BER + suggestion + M = how about ..7 (a soft new idea).

o TN = if it weren't for; TR = otherwise.

Practise this pattern step by step.

4.2 B Practice without the models

4.2.1 ER .. Ig (how about ...)

0401.1 Suggest: “How about we take a taxi?” ........ F{TFT 4,
0401.2 What does ZEAZA/RFEEFR, FPL5E T mean?

e A.Ididn’t need your help.

o B. If you hadn’t helped me, I'd have been done for.

o C. Help me, or else.

o D. How about you help me?

0401.3 Build: “It might rain; how about moving the picnic indoors?”
Arrange all chunks: FATEEAE / MBI EAE. / ATRETN / , ZA
0401.4 ZAHK means “otherwise”.

True or false? Explain or repair the statement.

0401.5 You and a friend walk into a café, and every table is taken. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

Write or say your own response before reading the key.
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4.3 ® Answers and explanations

4.3.1 ER .. If (how about ...)

0401.1 ZEA

FRN + suggestion + M.

0401.2 B. If you hadn’t helped me, I’d have been done for.

FANE means “if it weren’t for”: it introduces a condition contrary to fact. ZEAZAR
I, Fpise 7 “If you hadn’t helped me, I'd have been done for.”

0401.3 FIRETNY, EEAFRATHEEFE S = AT,

Reason, then ZA + suggestion.

0401.4 True.

True. AR (also ZA) means “otherwise”: P, TARIEE T “Hurry up,
otherwise we’ll be late.”

0401.5 One possible response: X JLAKZEZ T, BAFATENFHABEIE

Check meaning and form:

o My response conveys a message that fits the opening situation.
o I can explain the meaning of the pattern, rather than only naming it.
o BEARR = “ifit weren't for”: TR RARFEEEFR, FS T — “If you hadn’t reminded

me, I'd have forgotten.”

o BEARMR = “otherwise”: P, TAMRPIRE] T. Different from the suggestion %L
A,

e [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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5 £

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

5.1 ® M (among / in the middle of)
5.1.1 The tallest classmate is not automatically the tallest pupil

« In a class comparison, A& ¥, {BEE . says he is tallest among the classmates
being discussed. A pupil in another class could still be taller: the sentence supplies
a comparison group, not a school-wide survey.

o If you mean all the pupils in the school, name that wider group. Keeping the same
adjective while changing the group changes the claim; the tallest classmate has not
quietly grown taller during the sentence.

A comparison group limits the ranking

Group: [E]Z

{th &= — tallest within these classmates

Wider group: the whole school

A taller pupil elsewhere is still possible

Physical middle: 58] = F

Location in a room, rather than a group ranking

Read the noun phrase before choosing the meaning of = F.

5.1.2 Put the group before 245 in this pattern

e Group + %49 4+ comment gives a frame for the statement. You can also use

FE + group + X4 FEixsbepA g Wi A 4K . - Among these students,
she has the most experience.

o The pattern describes position within a group. It does not say that every member
shares the stated quality, or that the group is physically standing in the middle of
a room.

B, 5.
tong xué dang zhong ta zui gao
Word guide: [f]2% — classmates; 247 — among; fth — he; £ — most; & — tall.
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5.1.3 A physical middle is another reading
o HETHEEFBIEHF ., places a table in the middle of the room. Here 24 concerns
location; there is no comparison between pupils.

e Choose the reading from the surrounding noun phrase and statement. A room
can supply a physical space, while classmates supply a group. The English word
“among” will not fit every occurrence.

HTBAEF RIS .
zhuo zi fang zai fang jian dang zhong

Word guide: -1 — table; i — placed; 7£ — in; J3[E] — room; 24+ — the middle.

5.1.4 Distinguish one member from all members

o Xip2EA MG H=A A&#FHK. reports that three people in this group can

swim. It does not say that all students can swim or identify which three without
more information.

o B makes a maximum claim within the named group. fbfR7 describes him
as tall without the same ranking. 4% supplies the group frame; fx supplies the
superlative comparison in the opening example.

5.1.5 Transfer the frame without widening the evidence

e Original situation: four submitted designs are compared, and design B is cheapest.

XG2S, B BfEH. keeps the claim within those four designs; it does

not prove B is cheapest among every design available.

e When a new design enters the comparison, check its cost before repeating the
ranking. Changing the group can change which member is cheapest, even when
B’s own price stays the same.

5.1.6 Recall the frame, then check the scope

o Ask what group or space the noun phrase names, then what the comment actually
claims. A group reading, a physical-middle reading and a statement about three
members require different interpretations.

o Meaning reference: Ministry of Education dictionary: & H'. The class and design
cases here are original practice. Read the full grammar reference for the unit map.

o Name the comparison group; do not turn a within-group claim into a wider ranking
or a claim about every member.

Practise this pattern step by step.

5.2 B fiflf (each other / one another)
5.2.1 Mutual trust runs in both directions

o Two teammates each trust the other: BAJHILIEFE. fits that relationship. “I
trust her, but she does not trust me” describes one-way trust and does not support
the same mutual claim.
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o Identify the participants before describing reciprocity. Knowing that both people
joined a team does not prove that they trust each other; the membership list has
not read their minds.

Reciprocal does not mean equal in amount

Mutual trust: {ELHAS{E
Mei trusts Arun AND Arun trusts Mei

Only Mei’s trust is stated

One direction does not establish mutual trust

Mutual helping: 1§ Itt &S Bf

Neither exact minutes nor equal quantities are specified

&I can also be an object: Fifi1T 1KLL,

5.2.2 Use fJ}t before the action or as its object
o BRAMBIASIE. and BATHAMEIE. can both describe mutual trust. Before this
verb, the two expressions overlap in meaning.

o BATTHEMEM. uses fif I as the object: we understand each other. Do not replace
that object mechanically with HAH; the usual action-modifying pattern is FRATJH

T &
RATBILARAE

wo men bi ¢t xin rén

Word guide: 8] — we; fiItt. — each other; {§{T — trust.

5.2.3 Read the same relationship in a different arrangement

o BABULT M. and BATTTHEBIL. both express understanding of one another. A

changed position can change the construction without changing this basic reciprocal
meaning.

o BAIBERTMEEIH. has a different object: each of us understands the teacher. It
does not itself state that we understand one another. Identify who is related to
whom rather than selecting a familiar word alone.

RATT MEBLLL
wo men lido jié bi ct

Word guide: A1 — we; Tf# — understand; f{ It — each other.
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5.2.4 Mutual does not mean identical in amount

o (B IEHEB. describes helping one another. It does not establish that each
person spent the same number of minutes, gave equal money or performed the
same task.

e In a larger group, context identifies the reciprocal relationship. Do not infer from
fif It alone that every possible pair performed every action equally often; that
stronger description needs more detail.

5.2.5 I can acknowledge a shared situation

e In a friendly exchange, one learner says “My handwriting is messy”; the other
replies R IE. In that context, the reply means roughly “same here”, acknowl-
edging a similar situation.

o The repeated expression does not require an object after it in this reply. This
conversational use differs from T M. Interpret the exchange before translating
every occurrence as a verb phrase with “each other”.

5.2.6 Transfer reciprocity to a new situation

o Two colleagues give each other reminders: {45 3R, can describe reciprocal
reminders. If only one sends reminders, state that direction instead; a reciprocal
word cannot supply missing participation.

e Meaning reference: Ministry of Education dictionary: fiflt. The teammate and
reminder cases are original. Compare the unit reference with the earlier 5 #H lesson.

o Check participants, direction and construction; mutual action does not establish
equal quantities.

Practise this pattern step by step.

5.3 ® . PIE (ever since)
5.3.1 A period from graduation is not a list of nonstop work

o At the present point in an original conversation, $MEPA¥, B—BE MBI, describes
being busy over the period since graduation. The graduation event sets the start;
the current conversation supplies the endpoint.

e This ordinary description does not claim that every second contained work or that
the speaker never slept. DA frames the period; the rest of the sentence says what
happened within it.
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A since-period and its events have separate jobs

Start: Ml — reference point: this conversation
EEAl BASK frames the period

Count: B]ZR =K

Three returns, not continuous returning

Report written in 2024

A reader in 2026 still needs later evidence to update it

PASR frames time; the predicate supplies a count or state.

5.3.2 Place PAE after the time or event expression

o EBPPASE means since graduation in the modern use taught here. =Z4EPAR refers
to the period over the past three years, reaching the current reference point.

e The preceding expression can name an event, a date or a duration. PA3 is not an
English-style preposition placed before 5)\l.. Read the whole time phrase before
deciding where its period begins.

BPAK, B—EHRIT.

bi ye yi lai wo yi zhi hén madng

Word guide: 52\ — graduation; DA — since; ¢ — I, —H — all along; R — very; {T° —
busy.

5.3.3 The predicate supplies frequency, not PA3E alone
o HNPPASKE, BEIZEKL =K T . describes three returns during the period since

graduation. It does not turn those returns into a continuous action.

o Compare MDA, B—EMWI. The ongoing description comes from —F 1R
IT2, while the counted events come from =K. The same period marker can frame
different kinds of events or states.

BAEPAR, REFER=ZKT .

bi ye yi lai wo hui xué riao san ci le

Word guide: ¥\l — graduation; PAZ — since; 3, — I; [#] — return; 2#4% — school; =ik
— three times.

5.3.4 Separate since, after and before

e BB VPNE, BRWBI T L¥E. locates a move after graduation; it does not itself
describe a period continuing to now. ¥NLPAR, REZERA=K T . counts returns

across the since-period.
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o BBV PAHEI concerns time before graduation. These forms can describe events in the
same life story but give different time relationships. Do not substitute them merely
because the nearby nouns match.

5.3.5 A dated report supplies its own present
« A report written in 2024 says 2020 4EPAE, 2T T =115, Its count reaches
the report’s reference point, not automatically the day you read it in 2026.

o When updating that report, check later course openings before repeating the count.
PAE does not silently update the evidence, just as a printed timetable cannot notice
that you missed the bus.

5.3.6 Transfer the period while preserving the count

o Original statement: 3X4~H AR, REE T PiAF5. frames two books read during the
period since this month began. It does not claim two books every day or identify
the titles without further information.

e Meaning reference: Ministry of Education concise dictionary: PAZK. Our dates,
counts and examples are original teaching cases. See the unit reference.

o Read start, reference endpoint and predicate separately; the period marker does
not supply a frequency or a new current count.

Practise this pattern step by step.

5.4 B 24 KEHE (when ...)

5.4.1 A phone call during cooking is not a call after dinner

o Original account: YS4FRMRMAIBFEE, HBIEW T . places the ringing phone within
the time when I was cooking. It does not say that cooking had finished before the
phone rang.

. BMMEERPAIG, BIEW T . instead places the call after I finished cooking. The
phone is the same, but the time relation has changed; grammar cannot rescue the
dinner from an interruption.

During cooking differs from after cooking finished

HIABIRAVES R |, EBIEM T,

The phone rings within the cooking time frame

FMFEIRAE |, BIEMT,

The phone rings after cooking is completed

What remains unstated

The caller’s identity and reason need more information

A time relationship does not itself establish a cause.
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5.4.2 Frame a time with ¥4 ... MR

o ¥ + clause + HJEE, main clause provides a when/while frame. In 243 [m]
EHIBHE, KRBT, , the homecoming is the time frame for the statement about

darkness.

 This taught full pattern ends its time clause with [{JHf{%. Chinese also has shorter
time expressions such as IR B FHIBHME and 24B}; this is not a rule that every use
of 24 must contain the same closing words.

LR E KA, KRBT .
dang wo hui jia de shi hou tian hei le

Word guide: 4 — when; & — I; [B] % — get home; B — when; K — sky; 2 — dark.

5.4.3 Let the actions determine moment or interval
o In MBASARBIRE, HIEMM T, cooking supplies an interval and ringing happens
within that frame. 4RI FRIBHE can frame the point of arrival instead.

o 4 . HYHHME does not impose one fixed action duration. Read whether the event
is a process, an arrival or a repeated situation; do not translate every example as
either “after” or a long continuous action.

LTRAMRAIRER, RIERT .

dang wo zuo fan de shi hou dian hud xidng le

Word guide: 24 — while; & — I; {1t — cook; BB — when; Hi{% — phone; i — ring.
5.4.4 A time frame does not establish a cause

o YURBEAWBHME, TR T . puts rain and arrival in a time relationship. It does

not prove that my arrival caused the rain.

o Likewise, the phone ringing during cooking does not say who called or why. Timing,
cause and identity are separate claims; additional words are needed to establish the
latter two.

5.4.5 Keep the relationship in a new scene

« You were reading when a friend arrived: Y43 EF BRI, AR T . fits that

frame. If the friend came only after you finished the book, use a completion-plus-
after expression instead.

e For a future or recurring situation, the surrounding sentence supplies its time: 24

KRREFHHE, ARITHIE. — Call me when you need help. 4 ... f{HHEE

alone is not a past-tense marker.

5.4.6 Ask when, then check what remains unknown

o Identify the time-frame clause and the main event. Choose when/while versus after
from their stated relationship, without inventing causation or an exact duration.

e The cooking, rain and reading scenes are original examples. Compare the full unit
reference and the PA3E lesson: a during-event frame and a since-period do different
jobs.
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o A time clause locates the event; it does not itself identify a cause, a caller or a
tense.

Practise this pattern step by step.

5.5 ® Noun + XA~ + Category (sizing up)
5.5.1 A person frame can introduce praise as well as criticism

 In an original team discussion, XA ABHIF. presents a comment about him
as a person: he is warm and welcoming. XA~ A helps frame the person being
discussed; it does not make the comment negative.

o Compare fXPMAF SJUH L. — He is a little careless. The evaluation changes
with the predicate. The same frame can introduce praise or a reservation; it has
not decided the verdict before hearing the evidence.

The frame does not decide the evaluation

XA + RINE

A warm, positive comment in the team discussion

XA + BRJLHED

A reservation about carelessness

Hod & RE

A possible hesitation use in another exchange

Read topic, category, comment and conversational context together.

5.5.2 Read the topic and its category together
e fib + XA + comment frames “him as a person” for the following statement.

In JEEZXAIRTEK, the city category frames a comment about Beijing.

o Choose a category that fits what you are discussing. This is not an instruction
to insert X~ before every noun. Pronouns and names can take such a frame, so
“noun” in a lesson label is a useful shorthand rather than a complete grammar rule.

ftX A AR RIF
ta zhé ge rén hén ré qing
Word guide: fth — he; 3%~ — this; A — person; 8 — very; #F — warm.

5.5.3 The following words supply the actual comment

o MXMABBUF describes his manner, while 4#3XA A B JLKHL describes care-

lessness. Neither sentence by itself tells you his age, job or the number of people
who agree.
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o In this discussion the longer person frame can emphasise the person as the topic.
BHUF is also grammatical. Tone depends on the predicate, delivery and context;
the frame alone does not guarantee a hostile or intimate attitude.

XA AFE R .
ta zhé ge rén you dianr cu xin
Word guide: ftfi — he; X~ — this; A\ — person; A & JL — a little; }H.0» — careless.

5.5.4 Distinguish a frame from an ordinary demonstrative
e XMARBHEI. can simply identify this person as my teacher. There is no
earlier i topic followed by a personal assessment in that sentence.

o XN ABHYE. frames him for a comment. Both contain X/~ A, but the wider
sentence tells you what it is doing; the string alone is not a reliable tone detector.

5.5.5 A hesitation use needs the spoken exchange

o XA ... BRBHE. can use X1~ as a hesitation before “I have not decided
yet”. It is not the person-frame pattern and supplies no named category such as

N or 3T here.

A pause alone does not make every X a filler: someone could pause while pointing
to a real object. Check the exchange and referent. Written examples illustrate
possible uses; actual delivery may clarify the meaning.

5.5.6 Transfer the frame without assuming a verdict

o JLEXAIRTTAZBMBH . frames Beijing for a comment about transport conve-

nience. It does not claim that every aspect of life there is convenient; the following
words identify what is assessed.

e QOur team and city examples are original practice. See the unit reference; identify
the topic, category and comment before choosing an interpretation.

e Read what is framed and what is said about it; X~ alone does not establish
criticism or hesitation.

Practise this pattern step by step.

5.6 B Practice without the models
5.6.1 %4 (among / in the middle of)

0501.1 Using the lesson pattern in this demonstrated example: Among the classmates,
he’s tallest: [A]2F ..., fBEE

0501.2 Where does 24 occur in the group-frame pattern taught here?

o A. {’en’: ’after the group it points into’, 'zh’: * B RigHAZ J5'}

o B. {’en’: ’before the group, like English “among”’, 'zh’: > FEKZ HI, 4 %15

among’}

0501.3 {’en’: ’ 241 means “among / in the middle of”), 'zh’: * Y{HhFRIR « L / Z
IZ'ZI 770 7}
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True or false? Explain or repair the statement.

0501.4 You compare height within your own class. What does [F]2#24H, 5.
communicate?

o A. He is tallest within the classmates being discussed.

o B. The sentence proves he is tallest in the entire school.

0501.5 [a]2#24 1, fihf 5 shows that he is tallest in the whole school.
True or false? Explain or repair the statement.

0501.6 What does 4 refer to in 31 CHE a4 H1?

o A. All classmates

e B. The table’s price

e C. The middle of the room

0501.7 Match each part of [F]2#24+, filify 5 to its job.

oL
C oLl
LR

A. Person being compared

B. Comparison group
o (. Maximum-height claim

0501.8 Four submitted designs are compared, and B is cheapest. Which sentence
keeps that scope?

o A. All four designs have the same price
« B XPUA IS, B .
e C. B is the cheapest design anywhere

0501.9 Recall the situation: The tallest classmate is not automatically the tallest
pupil. Decide what the speaker wanted to communicate. Close the examples. Say
a Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

5.6.2 {{ i, (each other / one another)

0502.1 Using the lesson pattern in this demonstrated example: We trust each other:
AT o [

0502.2 {’en’: "How does fif It differ from HAH?’, 'zh’: * i A1 HAHA A E 7}

o A. f{Ilt can be an object, as in T f#{IY; HAH normally modifies an action
e B. The two cannot ever express mutual action

0502.3 In the two-teammate case, X H{5{F describes trust in both directions.

True or false? Explain or repair the statement.
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0502.4 Two teammates both trust the other. What does FA 11k I {5/F. communi-
cate?

o A. The trust runs in both directions within the group.

o B. #ItfE{T describes only one person’s trust.

0502.5 fi I{5 T describes only one person’s trust.
True or false? Explain or repair the statement.
0502.6 Which sentence uses i lt. as the object of [ f#?

o A FRATER TR

o B. JATHAM T

o C.IRATT MR

0502.7 {7 4% 5 B shows that each person spent exactly the same number of
minutes helping.

True or false? Explain or repair the statement.

0502.8 After a friend says “My handwriting is messy”, fif It It is used as a friendly
reply. What does it acknowledge here?

o A. A polite denial that the handwriting is messy

o B. That the speaker’s own handwriting is neater

o C. A similar situation for the speaker

0502.9 Recall the situation: Mutual trust runs in both directions. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then

write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

5.6.3 ... LK (ever since)

0503.1 Using the lesson pattern in this demonstrated example: Since graduating, I've
been busy: . ..., FT—EHEIT.

0503.2 In a conversation taking place now, S\l DA% frames which period?

o A. The period just before graduation

o B. From graduation to the present reference point

« C. A single moment at graduation

0503.3 {’en’: * PA3E attaches after the time / event., ’zh’: * DAREEAERSE] /| Fh2
JGo '}

True or false? Explain or repair the statement.

0503.4 You describe your workload from graduation to the present. What does 5.
AR, F—EARIT . communicate?

o A. The relevant period starts at graduation and extends to now.
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o B. PAZ places the whole period in the future.

0503.5 PA3E means that an action occurred continuously at every moment.

True or false? Explain or repair the statement.

0503.6 In 2N PAKE, FRI2#RK =K T, how many returns to school are stated?
0503.7 A report written in 2024 counts courses opened since 2020. You read it in
2026. What needs checking before updating its count?

o A. PA¥ means every day

o B. The count automatically updated itself

o (. Course openings after the report’s reference date

0503.8 Match each time phrase to its taught relation.
o 1. Elbpk
1 AL DAR
L Hlr A

A. Period since graduation

B. Before graduation

o C. After graduation

0503.9 Recall the situation: A period from graduation is not a list of nonstop work.
Decide what the speaker wanted to communicate. Close the examples. Say a Mandarin

response, then write it in Chinese. Explain briefly in English what the lesson’s pattern
adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

5.6.4 Y4 ... FJEHE (when ...)

0504.1 Using the lesson pattern in this demonstrated example: When I got home, it
was dark: ........ FREIFWEHE, KRBT,

0504.2 Which expression closes the full 24 .. {5 pattern taught here?

° A {7en7: ) W\E?, 7Zh7: 7 %}E?}

o B. {len’: " BUHHEE, zh’: 7 HURHE }

0504.3 {’en’: ’ 24 .. AU means “after it happened™’ 'zh’: 7 24 ... FA e 25 7
e ZJE T}

True or false? Explain or repair the statement.

0504.4 You describe darkness at the time of homecoming. What does 43 [0] 5Z [ i}
g, RET communicate?

e A. The homecoming provides the time frame for the darkness.
o B. By always means after the event has finished.

0504.5 [JHHE means after the event has finished.

True or false? Explain or repair the statement.
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0504.6 4F 2| FZHInHE, TR T shows that arriving home caused the rain.
True or false? Explain or repair the statement.

0504.7 In 4VRFEEF IR BHEE, 4536FTHL 35, what is the instruction?

o A. Wait until help is no longer needed

« B. Call when you need help

o (. The sentence must describe a completed past call

0504.8 Match the accounts to their time relations.
o 1 MIRMAIAE, AR T .

L FMSERLAIS, R T .

LSl DA, FemlA A=k 1.
A. Phone rang after cooking finished

e B. Three returns during the since-period

o C. Phone rang during cooking

0504.9 Recall the situation: A phone call during cooking is not a call after dinner.
Decide what the speaker wanted to communicate. Close the examples. Say a Mandarin

response, then write it in Chinese. Explain briefly in English what the lesson’s pattern
adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

5.6.5 Noun + X4 + Category (sizing up)

0505.1 Using the lesson pattern in this demonstrated example: He’s a warm-hearted
person: il .......... ARHV .

0505.2 In the team’s assessment fiX~ AR #v, what does X4~ A help do?

o A. Point to him among other people

o B. Show that he is new to the team

o C. Frame him as a person for the following comment

0505.3 {’en’: ’ iX~ can also work as a spoken filler (“um, this..”)., 'zh’: * X4~ fE
YE i e (¢ W, XA L) )

True or false? Explain or repair the statement.

0505.4 You are describing someone’s usual warm manner. What does x> AR #4
1&. communicate?

o A fhiX~ A must introduce criticism.

e B. X/~ A frames him as the person being evaluated.

0505.5 Because fiiX~ A\ appears, the following comment must be negative.

True or false? Explain or repair the statement.

0505.6 Match the phrases to the comment actually supplied.
o 1 XA AARB .
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L XA~ A s UG
L ARt AR K
A. Some carelessness

B. City size

e C. Warm manner

0505.7 What does X4 N2 HZ I directly identify?

o A. Everyone’s negative opinion

o B. This person as my teacher
o (. The teacher’s exact age

0505.8 JLEX kT A2 AR 58 comments on which aspect?
o A. Proof that every aspect of life there is convenient

o B. The exact number of residents

o (. Transport convenience

0505.9 Recall the situation: A person frame can introduce praise as well as criticism.
Decide what the speaker wanted to communicate. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s pattern
adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.
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5.7 B Answers and explanations

5.7.1 Y4¥ (among / in the middle of)

0501.1 {’en’: ’ Y’ zh’: 7 )

{’en’: ’(Group) + X4/ = among: [f2F24 fifxE ., zh: () + Y9 = ... 2l
e [mlEe e Ml . )

0501.2 A. {’en’: ’after the group it points into’, 'zh’: * ‘B rig#EIA 2 J5'}

The demonstrated pattern names the group first, then 4. This is a construction
pattern, not a claim that the word has only one position in all Chinese sentences.
0501.3 True.

{’en’: "Yes — x4t A\ 24 (among these people)., 'zh’: * X — iX# A 241, '}
0501.4 A. He is tallest within the classmates being discussed.

He is tallest within the classmates being discussed. *4H follows the group expression.
Being tallest in this group does not mean being tallest in the school.

0501.5 False.

The classmates are the stated comparison group. A school-wide ranking needs infor-
mation about the wider group.

0501.6 C. The middle of the room

The room supplies a physical space; this is not a group ranking.

0501.7 1-B: [A]2#24 1 = Comparison group; 2-A: i = Person being compared; 3-C:
I = Maximum-height claim

The group and superlative do different jobs. The claim stays inside the stated group.
0501.8 B. X U4, B HHEH.

The first retains the four-design comparison. The others widen or change the claim.
0501.9 One possible response: [F]274 71, {5

Check meaning and form:

o My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o XA ME H=A ALk, reports that three people in this group can
swim. It does not say that all students can swim or identify which three without
more information.

o B makes a maximum claim within the named group. #bfR7 describes him
as tall without the same ranking. 4% supplies the group frame; £ supplies the
superlative comparison in the opening example.

e [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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5.7.2 I, (each other / one another)

0502.1 {’en’: * f I, zh’: * L'}
{'en’: * 4k + Verb = each other: fI(F(E, "z’ 4k + BhiF = b BkfE
£. )

0502.2 A. fif it can be an object, as in T iK% It; HAH normally modifies an action
i 11 is a reciprocal pronoun; H#H is normally an adverb. Both can occur before {§
1T

0502.3 True.

In this case each teammate trusts the other; the reciprocal description does not mea-
sure equal amounts of trust or prove every possible group relationship.

0502.4 A. The trust runs in both directions within the group.

The trust runs in both directions within the group. fZ it can also occur as an object,
as in TR . HAH usually modifies an action; the two often overlap in meaning.
0502.5 False.

It can also occur as an object, as in T % It. HAH usually modifies an action; the
two often overlap in meaning. The trust runs in both directions within the group.

0502.6 C. AT T %I

i I follows T fi# as its object. The second expresses reciprocity with an action
modifier; the third names a teacher as the object.

0502.7 False.

Reciprocity does not specify equal quantities.

0502.8 C. A similar situation for the speaker

In this exchange the repeated phrase acknowledges similarity, roughly same here.
0502.9 One possible response: [ H(E(E-

Check meaning and form:

o My response conveys a message that fits the opening situation.
e I can explain the meaning of the pattern, rather than only naming it.

o BT IEHEEBY. describes helping one another. It does not establish that each
person spent the same number of minutes, gave equal money or performed the
same task.

o In a larger group, context identifies the reciprocal relationship. Do not infer from
i It alone that every possible pair performed every action equally often; that
stronger description needs more detail.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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5.7.3 ... DAk (ever since)

0503.1 {’en’: " PAK, 'zh’: 7 DK’}

{’en”: "Time / Event + PAJE = ever since: §6\VDASKE, F—HARN:, zh’: * B}E /
B+ AR = . DK ROk, F—EAR. )

0503.2 B. From graduation to the present reference point

The event graduation is the start, and the current conversation supplies the reference
endpoint. A dated report can have its own reference point.

0503.3 True.
{’en’: "Yes — ¥R\NVPAK, KIHDUKR., 'zh’: 7 XF — Bk . KEARACR. '}

0503.4 A. The relevant period starts at graduation and extends to now.

The relevant period starts at graduation and extends to now. The reference endpoint
may be the narrative present in a report. PA does not itself claim that every moment
contained work.

0503.5 False.

PASE frames the period. =K can count separate events within it; — B {R{T. supplies
an ongoing description in the opening example.

0503.6 3

=K supplies the count; PA3 supplies the period.

0503.7 C. Course openings after the report’s reference date

The dated report’s evidence ends at its reference point. Later changes need new
information.

0503.8 1-A: ¥2\l PA3E = Period since graduation; 2-C: 5\l PAJ5 = After graduation;
3-B: Fa\PAH] = Before graduation

The event word is shared, but the time relation differs.

0503.9 One possible response: S\ PAK, F—EHARIT .

Check meaning and form:

o My response conveys a message that fits the opening situation.
e [ can explain the meaning of the pattern, rather than only naming it.

e VPN, BB T LM, locates a move after graduation; it does not itself
describe a period continuing to now. ¥N/PAR, REIZFERA =K T . counts returns
across the since-period.

o EBPPAHE concerns time before graduation. These forms can describe events in the
same life story but give different time relationships. Do not substitute them merely
because the nearby nouns match.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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5.7.4 Y4 ... FEME (when ...)

0504.1 {"en’: * 34, 'zh’: 347}

{’en’: * ¥4 + Clause + ByBME = when ... 4F [ RAEHE, KRBT zh’: " 4 +
)+ R = 2 [P MR K ae, RE T, 7}

0504.2 B. {’en’: > BB, 'zh’: 7 BEHE}

AIIHEE closes this full taught time clause. Shorter constructions also exist, so it is not
a rule for every occurrence of 4.

0504.3 False.

{‘en’: “It means “when / while”, not “after” (that’s PAJ5F)”, zh’: ¢ BEFmR “ 4 .. i)
R R )

0504.4 A. The homecoming provides the time frame for the darkness.

Homecoming supplies the time frame. The sentence does not say that BJH{E always
places one action after another has finished.

0504.5 False.

Y . BYBHE means when or while. Use PAJ5 to foreground what happens after an
event instead. The homecoming provides the time frame for the darkness.

0504.6 False.

A time frame does not itself establish a cause.

0504.7 B. Call when you need help

The surrounding request supplies the intended situation; 24 .. FJHH{E is not itself a
past-tense marker.

0504.8 1-C: Y IR A, H 5N T . = Phone rang during cooking; 2-A: Fefi
SEWPANG, Hi%N T . = Phone rang after cooking finished; 3-B: 5\ PAS, Flu]=#
=¥ T . = Three returns during the since-period

During, after and since describe different relationships.

0504.9 One possible response: 4F AU, B3GR T .

Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o YURBEAPBME, TR T . puts rain and arrival in a time relationship. It does

not prove that my arrival caused the rain.

o Likewise, the phone ringing during cooking does not say who called or why. Timing,
cause and identity are separate claims; additional words are needed to establish the
latter two.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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5.7.5 Noun + XA~ + Category (sizing up)

0505.1 {en’: 7 XA, 'z’ 7 %AV}

{’en’: '"Noun + XA + Category sizes someone up: x4~ AfR#F., 'zh’: * Z1H
+ XA + AP A A ARG . )

0505.2 C. Frame him as a person for the following comment

The frame identifies what is being discussed; fR #[F supplies the warm evaluation.
Context and delivery also affect tone.

0505.3 True.

{’en’: "Yes — iX“|* .. is a common hesitation filler in speech., 'zh’: * X
LR KA . )

0505.4 B. iX/~ A\ frames him as the person being evaluated.

/> N frames him as the person being evaluated. The evaluation can be positive or
negative. X~ as a hesitation filler is a different conversational use.

0505.5 False.

R##E is positive in this example; A & JLKL.L> gives a reservation. The following
comment and context determine the evaluation.

0505.6 1-C: fthixX ™ AR #E . = Warm manner; 2-A: /x4~ A &Ly = Some
carelessness; 3-B: LXK R K. = City size

The category frame does not decide whether the predicate is praise or a reservation.
0505.7 B. This person as my teacher

The sentence identifies a teacher; the demonstrative is not automatically a personal
criticism.

0505.8 C. Transport convenience

A2 1# identifies transport. The statement does not supply a universal assessment of
every aspect or a population count.

0505.9 One possible response: x> AR # .

Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

e XMARBRHEIM. can simply identify this person as my teacher. There is no
earlier fifi topic followed by a personal assessment in that sentence.

o XA ABHEE. frames him for a comment. Both contain X/~ A, but the wider
sentence tells you what it is doing; the string alone is not a reliable tone detector.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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6 Bhi

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

6.1 ® Final T: change and completion in context
6.1.1 The same ending can change the lunch conversation

o A friend offers lunch after you return from the canteen. IIZAR T . tells them you
have eaten in this situation. It changes whether another meal is needed; it does
not specify how many bowls you ate.

o At home, a parent calls B5#R T ! while putting food on the table. Here the call
announces mealtime. Treating every final | as “already finished” would reverse
the intended action.

6.1.2 Locate final T before deciding its job

o In RGN T . , T follows the verb and its object at the end of the sentence. The
original example below keeps that position. Final | can present a changed or
newly relevant situation.

« Compare RIZT=BiMR. : | directly follows IZ, before the counted object. This
presents the eating as carried out. Position and context both matter; an object
alone does not ban final T .

RIZRT .

wo chi fan le

Word guide: & — I; #Z — eat; it — meal.

6.1.3 A changed state need not be a finished action

o A visitor removes a coat: BIFEA¥ T . means it is no longer cold in this situation.
The sentence describes a changed state rather than a completed act of being cold.

e« B TFMT . warns that rain is approaching; it does not report that the rain has
already ended. Read the words around T instead of adding one English past-tense
ending everywhere.
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Final S needs its situation

After lunch: FEZiR T,

An eating report in this conversation

A call to the table: FZiR T !

Mealtime is announced; eating need not be finished

A visitor removes a coat: IRTEARL T,

A changed state, rather than a completed act

Position, surrounding words and context work together.

6.1.4 Negation can preserve a change

o RWMZMRM. denies that the eating happened in the stated period. In this ordinary
completed-action negative, % replaces the positive action report; do not mechani-
cally append verb- 1.

o A diner says they used to eat at this shop but have changed their habit: FAR

EXHERT . means they no longer eat here. A and final T fit this changed
situation; the sentence does not report a finished meal here today.

6.1.5 Two positions can appear together

e RIET=BIRT . can report three bowls eaten as a now-relevant total. The first
T follows the verb; the second ends the sentence. The presence of a counted object
does not force one position to disappear.

o The total still does not tell you whether a fourth bowl will follow. Ask for the
relevant context instead of turning a count or particle into a guarantee that the
speaker will never eat more.

6.1.6 Transfer the meaning before choosing a translation

o Change the lunch offer to a call to the table, or change eating to a weather state.
Identify what is newly relevant, then check whether an action has been carried out,
is approaching or is not the point.

o Compare this lesson with verb- | and duration. The forms can work together; the
practical question is what this speaker communicates here.

e Final T is not a universal “finished” or past-tense label. Keep its position, the
surrounding words and the conversational situation together.

o A changed habit, an approaching event and a completed-action report need different
English paraphrases.

HSK 5 57 o i @



Practise this pattern step by step.

6.2 ® Verb + T + Complement (le after the verb)

6.2.1 Two hours of reading is not two hours ago

At a break, a reader reports TF T BW4~/Nif. The two hours measure the read-
ing they carried out. They do not locate its starting time two hours before this
conversation.

The reader can later resume. Reporting this stretch of reading does not mean the
whole book is finished or that all future reading has stopped.

6.2.2 Put verb-7 before the duration

In the original example, | directly follows F&; Bi4~/MBf supplies the duration.
With a counted object, FEE T =A<, presents a purchase of three books as
carried out.

The particle describes how the action is presented, rather than serving as a general
English past tense. Time phrases and the larger sentence locate the event.

BE TR/
wo kan le liang ge zido shi
Word guide: ¥ — I; & — read; P — two; 4~ — (measure word); /N — hours.

6.2.3 Change the time without changing the particle into a tense

HERIRE T W4/, locates the reported reading yesterday. BIA~/NIBIFRIFIR

FF. instead locates the start two hours ago; Hj makes that relationship explicit.

In a plan, BREF TXAH, BHRHRITIE. means to discuss it after the reading is

done. The reading is a future condition here; | does not force it into the past.

Duration differs from event time

FE TR,

Two hours measures the reading carried out

AN RIHEFIEE B,

Two hours ago locates the start

SFRETEAH , BARTE,

Reading is a future condition for discussion

A duration alone does not establish whole-book completion.
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6.2.4 A current stretch can use both positions

A friend asks how long you have been reading while you are still at the book. F
THANRT , BIFEERAER . reports a two-hour stretch up to now and explicitly

says the reading continues.

o Compare the break report without that continuing context. Do not infer “stopped
forever” from one | or “still doing it” from a duration alone; the surrounding
statement supplies evidence.

6.2.5 Change a positive report into a negative carefully

e RET=AFH. reports buying three books. FEFEIF5, denies buying books in
the stated period; this ordinary negative does not keep verb-7J after K.

o BEEWA/MY, RET—4/NB}f. denies a two-hour duration and reports one

hour instead. It does not deny all reading: the correction explicitly supplies some.

6.2.6 Identify what the quantity actually measures

o A duration answers “how long”; a counted object answers “how many”; a phrase
with Hj can answer “how long ago”. Find which question the sentence answers
before calculating or translating it.

o Change the report to tomorrow’s plan or change two hours to one. Keep the action,
quantity and time relation separate; none of these examples alone proves that an
entire book was finished.

e Verb-T presents the action as carried out within its context. It can occur in a
future condition as well as a report about yesterday.

e Duration, event time and whether activity continues are separate claims that need
their own evidence.

Practise this pattern step by step.

6.3 ® Statement + P (obviously / you know)
6.3.1 A beginner’s mistake receives an explanation

o A new team member misses a step. A colleague says fi@EFW. to present
being a beginner as an understood explanation. It can support giving help, without
deciding that every mistake is acceptable.

o Another colleague may still disagree about the explanation. W shows how the
speaker presents the claim; it does not prove that the listener shares it or that the
claim is objectively settled.

6.3.2 Attach B to the statement being presented

o The original XTRfRj B, presents this task as easy in the speaker’s view. W is at
the end of the statement; it is not the yes/no-question particle 1% in this example.
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o Translate the conversational effect where helpful: “it’s simple, you know” may fit.
A fixed “obviously” can sound too strong in some English contexts; there is no one
translation for every delivery.

X AR R BRI .
zhe hén jian dan ma
Word guide: X — this; R — very; fij B — simple.

6.3.3 Keep the speaker’s assumption separate from evidence

o If the listener replies YIRBVEA B, , they say it is not easy for them. That
response can challenge the original assumption without making the first utterance
ungrammatical.

o Evidence might show that beginners need instructions; the particle itself supplies
no measurements of skill or task difficulty. Discuss the reason, rather than treating

f as proof.

Presenting an assumption does not prove agreement

X 1R &) £
The speaker presents this task as easy and understood

Listener: 3 RIZAE R,

The listener says it is not easy for them

BREE 2
A different job: ask whether the task is easy

Check the claim and response as well as the particle.

6.3.4 Compare B, & and g in an actual exchange
o XTBRRBANS? asks whether this is easy. XRfRjBHE. presents that judgement as

understood. Changing the character changes the conversational job, even though
both can be transcribed ma without tone marks.

o After giving your view, #R¥EFEME? invites the other person’s opinion. It is a
follow-up on the shared topic, rather than a substitute spelling for the statement

particle Tf.

6.3.5 A reason can reassure or sound impatient

o A patient colleague may use /iR B F M. to explain why help is needed. An
impatient response with the same particle may sound dismissive; surrounding words
and delivery matter.
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The written check can identify the stated reason. It cannot certify a kind tone
from W alone or assess the actual sound of a recording that was not supplied.

6.3.6 Test the explanation in a changed situation

If the teammate is experienced, “he is a beginner” no longer fits the stated facts.
Choose a reason supported by the new situation instead of keeping the particle and
repeating the old claim.

If you do not know whether the task is easy, XfBHjEM? can ask about it.
Decide whether you are making an understood claim or requesting information
before selecting the particle.

In these statements, W presents an explanation or judgement as understood. A
listener can question the assumption.

Keep statement W, yes/no M and follow-up W distinct; written particles do not
prove agreement, evidence or tone.

Practise this pattern step by step.

6.4 ® JJg: follow-up questions and shared context

6.4.1 Your view makes room for another person’s view

You say that the morning session suits you, then ask #R¥E5WE? The friend is
invited to give their view about that shared plan. The question does not supply
their opinion in advance.

After BPRIZHKAR . , #RWB? asks about the other person’s lunch in this exchange.
After FfE ¥, , the same short question asks where the other person lives. The
topic supplies what is left unstated.

6.4.2 Use g within the question’s structure

The original #RWEFRMB? keeps the verb 5f5 and ends with Ig. A short follow-up
can use #RIB? when the shared topic makes the intended question clear.
XMBRBAN?  directly asks whether this is easy. Do not mechanically replace 15
with g in every yes/no question; question words, structure and context have their
own jobs.

PRIEFFIE?
ni jué de ne
Word guide: fi — you; 545 — think.

6.4.3 A missing object can prompt a different follow-up

While searching for a phone, REFJFHLIB? asks where it is or what has happened
to it. It asks about the missing phone, rather than requesting someone’s opinion.
In a shoe shop, you ask one pair’s price, point to another pair and ask XA-Ig?
The shared price question makes this “and this one?”; the isolated words do not
decide whether you mean price, size or colour.
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Shared context supplies the missing question

After B FIRIZARIR, — fRIE ?

Ask about the other person’s lunch

After F{E Ei8, —={RIE?

Ask where the other person lives

A missing phone: FHIFHLIE ?

Ask where it is or what happened to it

I also occurs in statements: FIEEE BIE,

6.4.4 Conversational does not guarantee gentle

In a friendly planning exchange, JRFEBIB? can sound open and conversational.
The same words with an impatient tone can challenge someone to respond.

If the topic is unclear, name it: RFEEXITRIB28EWE? asks about this plan.

Adding g does not replace the information needed to understand the question.

6.4.5 Not every sentence with g is a question

BRIEEF PR, is a statement about reading in progress here. It has no missing
opinion or location to answer; lIg also appears in statements beyond this lesson’s
main question pattern.

Compare JREFAWB? : fI-4 asks what is being read. Identify the sentence’s
structure and situation instead of using g alone as a question detector.

6.4.6 Restore the shared question before answering

For #RIB? or IXAMIE? , recover the previous topic and what changed: the person or
item. Answer that question, rather than always translating the particle as “what
about”.

Change the topic from lunch to residence, or from shoe price to colour. The ap-
propriate answer changes even though the short follow-up stays the same.

IR can help frame a question or follow-up, but shared context supplies its missing
content. It also occurs in statements.

The written form does not guarantee politeness or identify the intended question
without its surrounding exchange.

Practise this pattern step by step.
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6.5 B Practice without the models
6.5.1 Final T: change and completion in context

0601.1 Using the lesson pattern in this demonstrated example: T've eaten: FKIZ R

s 0

0601.2 Which sentence directly reports eating three bowls as a carried-out action?

o A FTRIZ=HiR

« B.IZT=Hitk

0601.3 A sentence can contain both verb-J and sentence-final | .

True or false? Explain or repair the statement.

0601.4 Someone asks whether you still need lunch; you say you have eaten. What
does FNZ1 T . communicate?

o A. Every sentence ending in | reports an already completed action.

o B. In this context, the speaker reports that eating has happened.

0601.5 In the coat-removal example, FIZEAS T . describes a changed state rather
than a completed act of being cold.

True or false? Explain or repair the statement.

0601.6 Match the stated situation to what final T~ communicates.

e 1. A parent puts the meal on the table: IZ1g 7!

1. After a meal, a friend offers lunch: FKIZMR T .

e 1. A visitor removes a coat: IHEAL T .

A. A changed state: no longer cold

B. A report that eating has happened

o C. An announcement to come and eat

0601.7 A diner used to eat at this shop but changed their habit. FATEXBIZU T .
reports that they finished a meal here today.

True or false? Explain or repair the statement.

0601.8 FhZ T =M T . reports a now-relevant total. What remains unstated?

o A. Whether a fourth bowl will follow

o B. Whether T follows Iz

o C. Whether the sentence includes three bowls

0601.9 Recall the situation: The same ending can change the lunch conversation.
Decide what the speaker wanted to communicate. Close the examples. Say a Mandarin

response, then write it in Chinese. Explain briefly in English what the lesson’s pattern
adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.
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6.5.2 Verb + T + Complement (le after the verb)

0602.1 Using the lesson pattern in this demonstrated example: I read for two hours:
BE o I/

0602.2 {’en’: 'In £ T =& 45, what does the verb-T mark?’, zh’: ' LT = AR5
e TARC A7)

o A. The purchase is merely a future intention

o B. The purchase is presented as carried out

0602.3 {’en’: 'Here T sits right after the verb, before the quantity.’, zh’: > X B 7%
Whighinlfg . . '}

True or false? Explain or repair the statement.

0602.4 You report two hours of reading before a break. What does & T 1~/
communicate?

o A. W/NE} says the reading happened two hours ago.

o B. Verb-7J presents the reading as an action carried out, with its duration.
0602.5 In the break report & T W ~/Ht . , the duration establishes that the whole
book was finished.

True or false? Explain or repair the statement.

0602.6 In the plan ZFKEH T XA, FHARIHE. , T shows the book was read
before this conversation.

True or false? Explain or repair the statement.

0602.7 The reader reports FFH T /M. Using 60 minutes per hour, how many
minutes of reading are reported?

0602.8 FKEFEW /M, HET—1/M. What does the correction support?

e A. The whole book was completed

e B. One hour of reading happened

o C. No reading happened

0602.9 Recall the situation: Two hours of reading is not two hours ago. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

6.5.3 Statement + B (obviously / you know)

0603.1 Use the statement particle taught here: JX{R & H ............. (The speaker presents
the task as easy.)

0603.2 In the statement XAR & BW. , how is the judgement presented?

e A. As understood or expected in the speaker’s view
« B. As a yes/no question
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0603.3 In XA EAMK. , Wk does the same job as N5 in X AR ] EANG?

True or false? Explain or repair the statement.

0603.4 A beginner apologises for a mistake; you explain why it is understandable.
What does fiJ2# F M. communicate?

o A. If presents being a beginner as an understood explanation.

« B. Iif turns this statement into a yes/no question.

0603.5 In the beginner example, W shows the colleague’s delivery was patient and
kind.

True or false? Explain or repair the statement.

0603.6 Match each turn to its job in the exchange.

o 1. XARTE BRI .

o 1 XARE AL ?

o 1. RuEIFNE?

A. Ask whether the task is easy

B. Invite the other person’s view

o (. Present the task as easy and understood

0603.7 After XA {4 B . , a listener replies XfFR AP AR B, . The listener agrees
the task is easy for them.

True or false? Explain or repair the statement.

0603.8 The new situation states that the teammate is experienced. Which claim needs
revision before reusing {28 F k. 7

e A. The claim that the teammate needs help

o B. The W that marks the reason as obvious

e C. The unsupported description of the teammate as a beginner

0603.9 Recall the situation: A beginner’s mistake receives an explanation. Decide
what the speaker wanted to communicate. Close the examples. Say a Mandarin

response, then write it in Chinese. Explain briefly in English what the lesson’s pattern
adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

6.5.4 lJg: follow-up questions and shared context

0604.1 Use the follow-up particle taught here: /R4S ........7

0604.2 In the friendly question /RI4Ef5ME? , what is the conversational effect?

o A. {’en’: ’harsher / more demanding’, zh’: * A / HIRAE’}

o B. {’en’: ’softer / more open’, zh’: " WEZHN / BEIHC}

0604.3 {’en’: ’ g can also mean “and ..7” (GXAMNE?)., 'zh’: " IR EEFR R ...
We?” (X 4e?). '}
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True or false? Explain or repair the statement.

0604.4 You have given your view and ask a friend for theirs. What does #Ruf5:0g?

communicate?

o A. The question invites the friend’s opinion using the shared topic.

o B. Adding g guarantees that any question sounds kind.

0604.5 After discussing shoe prices, iIX-Mg? asks about the shoe’s colour.
True or false? Explain or repair the statement.

0604.6 Match the short question to its stated context.

o 1. After FARIZAM . « FRIE?

1. After asking one pair’s price, point to another: X7
1. While searching for a missing phone: FH)FHLIE?

A. Ask about the other person’s lunch

B. Ask where the phone is or what happened to it

C. Ask the other pair’s price

0604.7 FXIFAEE HIE. must be a question because it ends in lg.

True or false? Explain or repair the statement.

0604.8 You say F /¥ . and then ask {RIJE? Which reply addresses the shared
topic?

o A RRIZTH S5

« B. EAAH

o C. XEE=TFTC,

0604.9 Recall the situation: Your view makes room for another person’s view. Decide
what the speaker wanted to communicate. Close the examples. Say a Mandarin

response, then write it in Chinese. Explain briefly in English what the lesson’s pattern
adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.
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6.6 ® Answers and explanations

6.6.1 Final T: change and completion in context

0601.1 {’en’: " [’ ’zh ’ T’}

In this lunch context, Wz 4 T reports having eaten. Final T is not restricted to
completion; context can make Izt " an announcement to start eating.

0601.2 B. IZ T =Bl

Verb-T presents the action as carried out. Wz =Hi7Rk T can be natural with a changed-
situation context; it is not banned by the quantified object.

0601.3 True.

W72 T =WiR T . can present eating three bowls as a now-relevant total. The two
positions have different jobs.

0601.4 B. In this context, the speaker reports that eating has happened.

In this context, the speaker reports that eating has happened. Sentence-final | often

marks a newly relevant situation. FZ4 T can also announce that it is time to eat;
context prevents a simple completion-only rule.

0601.5 True.

The state is no longer cold in this situation. Final | need not mark a finished action.
0601.6 1-C: A parent puts the meal on the table: Iz 7! = An announcement to
come and eat; 2-B: After a meal, a friend offers lunch: FIZ{t 7. = A report that

eating has happened; 3-A: A visitor removes a coat: FEARR T . = A changed state:
no longer cold

The situations supply different interpretations. The shared final particle does not
make them all completed meals.

0601.7 False.

In the stated context, the sentence says they no longer eat here. It reports a changed
habit, not today’s completed meal.

0601.8 A. Whether a fourth bowl will follow

The total is three so far in this report. The sentence does not guarantee that another
bowl will or will not follow.

0601.9 One possible response: FXIZM T .

Check meaning and form:

o My response conveys a message that fits the opening situation.
e I can explain the meaning of the pattern, rather than only naming it.

o BWIZAR. denies that the eating happened in the stated period. In this ordinary
completed-action negative, % replaces the positive action report; do not mechani-
cally append verb- | .
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o A diner says they used to eat at this shop but have changed their habit: A
TEXHBEIZART . means they no longer eat here. A and final T fit this changed
situation; the sentence does not report a finished meal here today.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

6.6.2 Verb + T + Complement (le after the verb)

0602.1 {’en’: " [’ ’zh: * T’}

F T ~/DNEt measures the duration of reading that was carried out. It does not state
that reading can never resume.

0602.2 B. The purchase is presented as carried out

In this example, 3£ T =7~4j reports the purchase. Verb-7 is an aspect marker rather
than a general past tense.

0602.3 True.

{’en’: "Yes — FH T WA/, KT =R 2h: " % — B TN, LT =495,
'}

0602.4 B. Verb- | presents the reading as an action carried out, with its duration.

Verb- | presents the reading as an action carried out, with its duration. The duration
measures the action, not how long ago it happened. This form alone does not rule out
doing more reading later.

0602.5 False.

Two hours measures reading time. The book’s length and how much was read remain
unstated.

0602.6 False.

The reading is a future condition for discussing the book. Verb-| does not impose
past time on this plan.

0602.7 120

Two hours x 60 minutes per hour = 120 minutes of reading. This duration does not
locate the event 120 minutes ago.

0602.8 B. One hour of reading happened

The speaker denies the two-hour duration and reports one hour. The denial does not
remove all reading or establish whole-book completion.

0602.9 One possible response: & T >/t

Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.
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« A friend asks how long you have been reading while you are still at the book. FH
THWANRT, BEERFEF . reports a two-hour stretch up to now and explicitly

says the reading continues.

o Compare the break report without that continuing context. Do not infer “stopped
forever” from one | or “still doing it” from a duration alone; the surrounding
statement supplies evidence.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

6.6.3 Statement + B (obviously / you know)

0603.1 {’en’: " WK’, 'zh’: WK’}

I presents the statement as understood in the speaker’s view. It does not prove that
the task is easy for every listener.

0603.2 A. As understood or expected in the speaker’s view

This statement presents the judgement as understood. Compare the question X 1R faj
EAND? - the listener can still disagree with the statement.

0603.3 False.

The first turn presents a judgement; the second asks whether it is true. These examples
have different conversational jobs.

0603.4 A. I presents being a beginner as an understood explanation.

I presents being a beginner as an understood explanation. The listener may not
actually share the assumption. W is different from I, which forms a yes/no question.

0603.5 False.

The stated explanation concerns being a beginner. Delivery and surrounding words
are needed to judge whether it reassures or sounds dismissive.

0603.6 1-C: i XfR & Bk, = Present the task as easy and understood; 2-A: X AR ]
AN ? = Ask whether the task is easy; 3-B: {R4Cf5E? = Invite the other person’s
view

These turns present a statement, ask a yes/no question and invite a follow-up view.
They do not establish identical effects.

0603.7 False.

The listener explicitly says it is not easy for them. W presents the first speaker’s
assumption; it does not guarantee shared agreement.

0603.8 C. The unsupported description of the teammate as a beginner

An experienced teammate does not fit the stated beginner explanation. A particle
cannot make that reason consistent with the new facts.

0603.9 One possible response: fifl-2 5 Tk
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Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o XTBMBANG? asks whether this is easy. XR R BHK. presents that judgement as

understood. Changing the character changes the conversational job, even though
both can be transcribed ma without tone marks.

o After giving your view, #R¥EFEME? invites the other person’s opinion. It is a
follow-up on the shared topic, rather than a substitute spelling for the statement

particle Wif.
o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

6.6.4 lJg: follow-up questions and shared context

0604.1 {’en’: " W}g’, 'zh™: * g’}

8 closes this invitation for the other person’s view. Its effect depends on the shared
topic and delivery; it does not guarantee a gentle tone.

0604.2 B. {’en’: ’softer / more open’, ’zh’: > HEZHI / EHH}

It invites the other view on the shared topic. Tone can still make a question challeng-
ing; g alone does not guarantee politeness.

0604.3 True.
{’en’: "Yes — iXMg? = and this one?’, 'zh’: ' X} — XAME? = XA}
0604.4 A. The question invites the friend’s opinion using the shared topic.

The question invites the friend’s opinion using the shared topic. g can make a question
more conversational. A harsh tone can still make it challenging; the particle is not a
politeness guarantee.

0604.5 False.

In the stated exchange, the prior price question supplies the topic. In a colour discus-
sion the same short form could ask about colour instead.

0604.6 1-A: After W2 KW, : FRIE? = Ask about the other person’s lunch;
2-C: After asking one pair’s price, point to another: XMg? = Ask the other pair’s
price; 3-B: While searching for a missing phone: FH)FHLIE? = Ask where the phone
is or what happened to it

The prior topic and situation supply the missing content. The particle alone does not
choose lunch, price or location.

0604.7 False.

In this example it is a statement about reading in progress. g also occurs in state-
ments; f14 in WREEFANE? supplies a question word.
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0604.8 B. F{EJL 5T,

The shared topic is residence, so FAFALHL. responds to it. The lunch and shoe-price
replies fit different exchanges.

0604.9 One possible response: JRuf5NE?

Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o In a friendly planning exchange, #RBEFENB? can sound open and conversational.
The same words with an impatient tone can challenge someone to respond.

o If the topic is unclear, name it: #RIEBXATTRIEAKENE? asks about this plan.
Adding 8 does not replace the information needed to understand the question.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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7 Prepositional Phrase

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

7.1 8 L E / PAF (and above / and below)

7.1.1 One more visitor, or two?

« A fictional room notice says =+ APATF, ®WIE="T+AN. - thirty people or fewer,
including thirty. There are twenty-nine people inside.

e One more person reaches the limit. Two more make thirty-one: beyond this notice’s
allowed range.

7.1.2 Put the unit before the range word
o Use number + unit + PAE / PATF: +/\% DA I — eighteen years old and above;
=+ APAF — thirty people and below.

o In the age example, /4 g makes the age a required condition. It does not tell us
whether every other entry condition is satisfied.

TASAEABRE

shi ba sui yi shang cdi néng kan

Word guide: +-/\ — eighteen; %' — years; PA I~ — and above; 4" — only then; §& — can;
& — watch.

7.1.3 Separate an included limit from a strict one
o Our notice explicitly includes thirty. AB|=-+ A — fewer than thirty people —
excludes thirty; #32=-+ A — more than thirty — also excludes thirty.

o For whole people, the largest count below thirty is twenty-nine. Read a notice’s
explicit definition before deciding whether its endpoint is included.

Headcounts at a boundary

Explicitly inclusive: =+ AT , BFE=1+A

29 allowed | 30 allowed | 31 beyond the limit

Strictly below: RE| =+ A
29 below thirty | 30 excluded | 31 excluded

Strictly above: #8813 =+ A
29 excluded | 30 excluded | 31 above thirty

The wording of the actual notice defines its endpoint.
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7.1.4 Keep the number and unit together

o FARZPLE, BIF+/\RF includes age eighteen in this fictional clip rule. It does
not mean eighteen people, or under eighteen.

e =+I3XPAT, EIFE="1IC sets a money limit. The same number with A sets a
headcount limit: units change what is counted.

7.1.5 Recalculate when the notice changes

o A new notice says —+HATF, BFFE_F+FA. With twenty-four people inside,

one more fits; two more do not.

o The old thirty-person answer cannot be reused. Identify the new limit, whether it
is included, and the current count.

7.1.6 Make a decision from the full notice

« For the original inclusive thirty-person notice, compare the final count with thirty:
twenty-nine plus one is allowed; twenty-nine plus two is not.

o PAE / PAF give a range. They do not establish whether a room is open, a ticket
is available, or another condition is met.

Practise this pattern step by step.

7.2 B Practice without the models

7.2.1 PAL / PAF (and above / and below)

0701.1 Using the lesson pattern in this demonstrated example: 18 and over may

watch: +/\% ... AHE
0701.2 A notice explicitly says =+ APAF, =1 A. Which range is allowed?

o A. More than thirty people

o B. Thirty people or fewer

0701.3 {’en”: ’ PA I~ / PA'F attach after the number or level!, zh’: > PA = / PAF 3%
R HEINZ 5. 7}

True or false? Explain or repair the statement.

0701.4 A sign gives a capacity limit of thirty, including thirty. What does =+ A DA
T, fFE=+AN. communicate?

o A. The explicitly stated allowed range includes thirty and smaller numbers.

e B. A%|=+ A includes exactly thirty people.

0701.5 The original notice includes thirty people. With twenty-nine inside, two more
people stay within the limit.

True or false? Explain or repair the statement.

0701.6 The notice includes a maximum of thirty people. Twenty-nine are inside.
What is the largest number of additional people allowed?

0701.7 A different sign says A #| =+ A. What is the largest whole-person count
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below thirty?

o A. Twenty-nine

o B. Thirty

e (. Thirty-one

0701.8 A new notice includes a maximum of twenty-five people. Twenty-four are
inside. Can two more enter under this limit?

o A. No: the final count would be twenty-six

e B. Yes: use the old thirty-person limit

0701.9 Recall the situation: One more visitor, or two?. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it

in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.
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7.3 B Answers and explanations

7.3.1 PA.L / PAF (and above / and below)

0701.1 {’en’: " PA_ I, 'zh’: 7 PA I’}

{’en’: 'Number + PA_E = and above: +/\%PL ), zh’: " 8H + PAE = ... PL
b AZRLE, 7}

0701.2 B. Thirty people or fewer

The notice includes thirty explicitly. A% =+ A instead excludes thirty.

0701.3 True.

{en’: "Yes — +/\F VA, =+ APAFR., zh: " XF — + A PAE. =FAPAT. 7}
0701.4 A. The explicitly stated allowed range includes thirty and smaller numbers.

The explicitly stated allowed range includes thirty and smaller numbers. PA_I* and PA
I commonly include the boundary, but a real notice may define it explicitly. Do not
confuse =+ APAF with A% =+ A\, which excludes thirty.

0701.5 False.

Twenty-nine plus two is thirty-one, beyond thirty.

0701.6 1

Thirty minus twenty-nine is one. Two additional people would make thirty-one.
0701.7 A. Twenty-nine

A% excludes thirty. With whole people, the next smaller count is twenty-nine.
0701.8 A. No: the final count would be twenty-six

Twenty-four plus two is twenty-six, beyond twenty-five. Only one more reaches the
included endpoint.

0701.9 One possible response: =+ APAF, ®IFE=+ A,
Check meaning and form:

« My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

. FAZPALE, BFT/A\RF includes age eighteen in this fictional clip rule. It does
not mean eighteen people, or under eighteen.

e =1ILPATF, EIFE="1TIC sets a money limit. The same number with A sets a
headcount limit: units change what is counted.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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8 i

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

8.1 ® HAM (ever since)

8.1.1 A report needs a starting event

o A student moved here in March. In an April conversation, they say HM¥EXJL,
BMBFF L. — Since coming here, I have been happy.

e The arrival is earlier than the report. The sentence connects a later state to that
starting event; it does not describe a route from a place.

8.1.2 Introduce the earlier starting point
o Use HM + earlier time / event, later situation. H M ixX JL supplies the
starting event; FAR I gives the later state.

- BM=H#E, BETEPIE=,. — Since moving here in March, I have visited
the library three times. Repeated events also fit.

HMARXIL, BRI L.

2t cong ldi zhér wo hén kai zin

Word guide: H M — ever since; 3 — come; iX JL, — here; F& — I; & — very; .0 —

happy.

8.1.3 Keep the report’s endpoint
o The April report counts three visits between the March move and that conversation.
It does not mean three visits every day.

e A copy of that April report read in June is still an April report. Do not silently
add two more months or claim three is the June total.

Keep the report’s endpoint

March: moved here

Starting event

April: reported three library visits

Count belongs to the March—April interval

June: someone reads the old report

Reading date does not update the original total

Read the whole sentence and the stated context.
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8.1.4 Compare time, place and a future plan
o MR, BREFRER L&, starts a future plan. NEEBGEB|FEYL. starts a
route at the school. Use plain M in these examples.

o HA highlights an earlier time or event leading into a later situation. It cannot
replace M in every route or future-start expression.

8.1.5 A sequence is not proof of cause
o EMNBTEANL, BEBMIERL T . reports clearer vision after changing seats. It
connects the observations in time.

e To claim the seat was the only cause, we would need more evidence. H M alone
does not rule out a new pair of glasses or another change.

8.1.6 Read the start, report and later situation

o Find the earlier starting point, then the situation or events reported after it. Re-
peated visits need their own count and endpoint.

o Keep HAM distinct from a place route and a future plan. A time connection does
not automatically prove an exclusive cause.

Practise this pattern step by step.

8.2 ® 35 4 Person (for someone’s sake)

8.2.1 Work for the people using the service
o A community team helps residents. BATHKERKSE. — We serve everyone. FA]
names the workers; &% names the people served.

o The sentence states whom the service is for. It does not prove every resident used
it or was satisfied.

8.2.2 Place the person before the action

o In this pattern, use subject + J§ + person + action. “} is read wei: K H
%55, MAR R HES MR — prepare dinner for a friend.

e The friend receives the intended benefit. The cook and the friend are different
roles; do not swap them when translating.

BATIKRFRS -

wo men wéi da jia fu wi

Word guide: {7 — we; & — for; KF — everyone; R4 — serve.
8.2.3 For someone can have different jobs

o BMMREX,. I am happy for you. Your situation is the reason for my happiness;
this is not a service delivered to you.

o BAPARMERMAR . names the friend for whom dinner is prepared. Read 2} with
its surrounding action rather than assigning one role everywhere.
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For someone can have different jobs

HATAKRKRS
FA]: workers | KZR: people served

?‘ij{/.]‘l_.l/\o

{iR: person whose situation prompts happiness

ATERE, BB THK,

B REl: goal | 243t ¥X: action toward it

Read the whole sentence and the stated context.

8.2.4 Compare a person with an explicit goal

o ATHERH, TATHIE. — To arrive earlier, I took the metro. 24T introduces

the goal of arriving earlier.

(13

e & and /T can overlap in purpose meanings. “ “A always means a person; A |
always means a non-person goal” is too rigid; learn each complete construction.

8.2.5 Purpose does not guarantee success

e The cook says BNIIA ML TR, HBAER. Dinner was prepared for the

friend, but the friend did not come.

o The stated purpose remains even when the intended recipient does not eat. “Aff
& does not prove a successful delivery or a return favour.

8.2.6 Identify who acts and why

o In N RFEM S, locate the workers, the people served and the action. In JHARE 2%,
locate whose situation prompts the happiness.

o For an explicit goal, read the whole “A/ T phrase. Do not turn a purpose or intended
benefit into a guaranteed outcome.

Practise this pattern step by step.

8.3 B X} ... i F (as far as ... is concerned)
8.3.1 The same task can feel different

« Beginners find an assignment hard; experienced users find it easy. 3P ME, X
BME, - For beginners, this is difficult.

o The sentence takes the beginners’ perspective. It does not say experts must share
that experience.
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8.3.2 Name whose perspective comes first

o Use X} + person / group + Mg, comment. X35 makes the following
importance judgement personal.

o XKV, XMEE, is a common alternative. Keep the named viewpoint when
paraphrasing instead of turning it into “important for everyone”.

WNRME, XWEE.
dui wo ér yan zhé hén zhong yao
Word guide: X — for; 3 — me; 15 — as for; iX — this; f§ — very; F 3 — important.

8.3.3 Different viewpoints can coexist
« XWFFME, XBME; NBERATE, XBABH. The two comments concern
the same task and different groups.

o The difference need not be a contradiction. Skill and experience can change a
judgement of difficulty.

Different viewpoints can coexist

WHTFmMS , XRIE,

Beginners’ viewpoint: difficult

WRAZHAMES , XRES.

Experienced users’ viewpoint: easy

WHRMES , IREZE,

My judgement; not a universal agreement report

Read the whole sentence and the stated context.

8.3.4 Perspective is not a quoted speech report

o XMEEAEME, XMEHMH M. evaluates the arrangement for students. It does

not say every student has personally spoken or agreed.

o AN EHMB 8. explicitly reports what students said. A viewpoint phrase

and a speech report provide different information.

8.3.5 Keep a changed group in the answer

A school starts lessons earlier. ¥HEEHERIFEMN S, XA FE. refers to students

living far away.
e Do not infer that nearby students find it equally inconvenient. The new group
limits this comment even if both groups attend the same school.
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8.3.6 Keep the viewpoint with the judgement

o Identify the person or group after %f, then the comment. Preserve both in your
English paraphrase.

o A viewpoint is not evidence of universal agreement or a direct quotation. Check a
second group separately.

Practise this pattern step by step.

8.4 B _ ¥ (including)

8.4.1 Reserve five seats, not six

« A group organiser says IEREN, —HFA A AN. - Including me, there are five
people in all. The organiser is already one of the five.

» Reserve five seats if each person needs one. Adding the organiser again would count
the same person twice.

8.4.2 Put the included member before £
« Use &% + member / items + JEP, whole set: fUFEFRALEN. 7EH places the

named member inside the stated set.

e The original sentence’s total is five. The remaining people number four, because
five includes the speaker.

ﬂ%ﬁﬁm9 _‘;tﬁjl\ko

bao kuo wo zai néi yi gong wi ge rén

Word guide: 35 — including; F — me; ¥£ N — included; —3t — in total; fi. — five; 4~
A — people.

8.4.3 Compare included and additional members

o AIEREN, —IAAAN. gives five total. TR, BEH A A, in this stated

counting contrast gives five others plus me: six total.

e Do not carry the second total into the first sentence. Look at whether the five
already includes the speaker.
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Count the speaker once

® O 0 © O

me other other other other

5 total

BRTH , 2BENA 6 total

ERR O ORRORRORNE)

me other other other other other

Inside five: 1 + 4. Five others plus me: 1 + 5.

8.4.4 Inclusion also works without a count

. AERREN, BREFB. — Open every day, including weekends. The claim

includes weekend days.

o It does not state the opening hours or the ticket price. Membership in the open-day
set is different from those details.

8.4.5 Change the included group
o BIEBIZIPERN, —H/A\AP A, — Including two teachers, there are eight people

in all. The teachers occupy two of the eight places.

o There are six other people in this situation, not eight others plus two teachers.
Recalculate from the new total and included number.

8.4.6 Count each included person once

« For five including me, subtract one to find four others. For eight including two
teachers, subtract two to find six others.

o For a non-numerical set, identify what is included without inventing a count, sched-
ule or price.

Practise this pattern step by step.

8.5 ® %% (on the basis of / by)
8.5.1 A ticket is an entry credential

« A fictional venue notice says FEEE A, — Admission by ticket. Visitors are asked
to show a ticket as the basis for entry.

o The phrase does not name the price, performance time or whether the ticket must
be for today. Read any additional rules too.

HSK 5 iHik « H3UR



8.5.2 Name the basis before the action

« Use £ + credential / resource / basis + action. £2Z A 37 names a ticket;
LG HI W names experience used to make a judgement.

o In the original FE%% /7, T T, the speaker credits effort in an actual success.
This is not a promise that every attempt succeeds.

REh, T .

ping nu [ ta chéng gong le
Word guide: £ — by; %17 — effort; fii — he; 5{Ff) — succeed.

8.5.3 Keep extra conditions visible

o The full notice says B4 RXEAREAIG. — Enter with a ticket valid for that day.
An expired ticket does not meet this stated rule.

o 1% introduces the basis, while 24 KA %L narrows which ticket counts. “I have a
ticket” alone is not enough to evaluate this full notice.

Keep extra conditions visible

FEEANT,

Ticket: stated basis for admission

FIXRBUEA.

Today-valid ticket: a narrower stated requirement

T4 IR,

Experience: a basis, not proof of a measured check

Read the whole sentence and the stated context.

8.5.4 Asking for grounds can be a challenge

e In an argument, FREAFAHE? — On what grounds do you decide? — challenges
someone’s basis or authority.

o It is not a thank-you. A phrase about grounds can be neutral or challenging in
context; this argument supplies the challenging reading.

8.5.5 A basis can still be weak
e BAL, A XEVAEEB. reports a judgement based on experience. It

does not establish that the machine passed a measured safety check.

o Ask what evidence was actually used. The presence of £ names a basis without
proving that basis is sufficient or the conclusion is correct.
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8.5.6 Read the basis and its limits

o Locate the ticket, experience or effort introduced by £, then the action or judge-
ment it supports.

o Additional requirements and evidence quality still matter. A named basis does not
guarantee access, universal success or a correct conclusion.

Practise this pattern step by step.

8.6 @ £F (as for / when it comes to)
8.6.1 Price is raised but left unresolved
« A buyer and seller finish discussing quality. Z2F#r#, PABEBE M. — As for the

price, we will discuss it later.

o & T raises price as a separate issue. DAJ5 UL postpones it; no price is agreed in
this sentence.

8.6.2 Add a comment to the named topic

e Use 2F + topic, comment. £ T 4% names the issue, and PAJ5 -1 tells
what the speaker proposes to do about it.

o BTEMBHE, BHR#IA. — As for delivery time, confirm it tomorrow. This

postpones confirmation, not necessarily delivery itself.

ETHH, EED.

zhi yi jia gé yi hou zai shuo

Word guide: £F — as for; 41 #% — price; PAJ5 — later; - — again; $i — discuss.
8.6.3 Different issues can have different states

e Quality may be accepted while price remains unresolved. Delivery time may still
need tomorrow’s confirmation.

« Changing to a topic is not the same as settling it. Read the comment after that
topic before deciding what is known.

Different issues can have different states

Quality: already discussed

A comment on one issue

ETME , UaBii,

Price: discussion postponed

ETEGEE , BBXMAIA

Delivery time: confirmation tomorrow; date unstated

Read the whole sentence and the stated context.
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8.6.4 Keep other uses separate

o BTG, BRITIBEILE . leaves the price undecided. FRFXARM, suggests

it should not be so expensive.

e The second construction does not introduce price as a fresh discussion topic. Learn
ANETF as its own expression instead of translating every 2T as “as for”.

8.6.5 Transfer to who will do the work

e T HERMTT, BRMNBEHE. — As for who will be responsible, we have not
decided yet.

o The responsibility question is now on the agenda, but no person is named as the
chosen organiser. Topic selection is not person selection.

8.6.6 Separate the issue from the decision

o Name the issue after £ T, then read its actual comment: postponed, undecided
or confirmed.

e Do not infer a price, delivery date or responsible person from a topic phrase alone.
Keep A~ £F separate from the topic-changing use.

Practise this pattern step by step.

8.7 W % (colloquial passive)
8.7.1 The cup is affected, not the doer

e You find a broken cup and report BFFHBFTH T . — The cup got broken. The
sentence uses colloquial passive Z5.

o HF-F is what was broken. The sentence names no doer; it does not identify who
broke it or whether it was intentional.

8.7.2 Read the affected thing before %

o In this passive pattern, use affected thing + #§ + (doer) + action / result.
PTZ54THE T leaves the doer out.

o MRTFH/NEFTMET . names Xiao Li as the doer. The cup still receives the effect
of FT1.

WTHRITET .

bei zi gei da po le

Word guide: #£F — cup; 45 — (passive); FTH{ — break.

8.7.3 Follow the action across three forms

o INEFTHE T HFF. names Xiao Li as the doer first. BRFZ/PEFTHET . names

the affected cup first.

o FFAFTHET . preserves the broken-cup report without naming Xiao Li. Remov-
ing a name removes information, not the breaking event.
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Follow the action across three forms

INEFTHR T M F

Doer /\Z — breaking — affected cup

MFLNFITHR T,

Affected cup = £3 — named doer /J\Z — breaking

MFLITE T,

Affected cup = £ — breaking; doer unnamed

Read the whole sentence and the stated context.

8.7.4 #4 can give rather than mark a passive
o WEM—APETF. — I give him a cup. F& gives, il receives, and —PHRT is the
item transferred.

o Compare this with #AF254T8; 7. Giving a cup and reporting a broken cup are
different actions; 25 alone does not identify the sentence’s role.

8.7.5 Do not invent the unnamed doer
e [183% ET. — The door got closed. No doer is named in this report.

o It does not prove the speaker closed it, or that someone closed it deliberately. Add
those details only when the context supplies them.

8.7.6 Locate the affected object and the doer

o In this passive use, find what was affected and whether a doer is explicitly named.
A missing doer remains unknown from the sentence.

o Compare complete constructions: #; can also transfer an item or introduce a re-
cipient. Keep the action and result in the interpretation.

Practise this pattern step by step.

8.8 M @} ... i (as far as ... goes)
8.8.1 An affordable price is one aspect

« A buyer has checked the price but not tested the item. FAHHEEDE, AR. — As
far as the price goes, it is not expensive.

e The evaluation concerns price. Quality, durability and whether the item meets the
buyer’s need remain separate questions.
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8.8.2 Frame an aspect before its comment
o Use Bt + aspect + R, comment. G #&HDE selects price as the angle for

e

e MMEERV, RFERAE. — As far as quality goes, it still needs checking. A
different aspect needs its own evidence.

BTHERGE, A5t.

jiu gia gé ldv shuo bu gue

Word guide: #t — as for; {fi#% — price; it — speaking of; A — not; 5t — expensive.

8.8.3 Split an overall choice into aspects

e Price: not expensive. Quality: not yet tested. Delivery: takes a week. These three
comments can all be true of the same item.

o A favourable price does not cancel the unknown quality or the wait. Combine the
relevant facts before deciding whether to buy.

Split an overall choice into aspects

FNTERI , Aot

Price: not expensive

Quality: needs checking

WEMS , TEKNER,.

Personal budget: may still be too expensive

Read the whole sentence and the stated context.

8.8.4 Contrast an aspect with a person

o MR, A, frames the price aspect. XBRMEF, BRKXHK. frames my

judgement given my situation.

e Those comments need not conflict: a price can compare well with similar goods
and still exceed a person’s budget. The reference for the judgement matters.

8.8.5 The other B needs its own context

o BRIZFEMBLE. — 1 will leave after finishing the meal. Here ¥ connects events; it
does not frame the meal’s price or quality.

o In FUMA& VL, read Ft with 47 #5%#% 1. Do not assign “immediately” to this scope
phrase just because another use of ¥ can concern timing.
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8.8.6 Keep the comment within its angle

o Identify the aspect after 4, then its particular evaluation. Check price, quality
and delivery separately.

o A favourable comment on one angle does not prove an overall recommendation,
everyone’s agreement or a rapid sequence of events.

Practise this pattern step by step.

8.9 B & (while / taking advantage of)
8.9.1 Eat during the useful window

e A meal is ready and still pleasantly hot. #WEIE, - Eat it while it is hot. The
speaker recommends using that favourable state.

o This is a suggestion, not a report that eating already happened. The state may
not last, which makes the timing useful.

8.9.2 Put the opportunity before the action

o Use # + available time / situation + action. ##Z uses the hot state; #
AR ZFEEEAT uses the lunch break for a bank visit.

e The phrase names an opportunity for the action. It is more specific than merely
saying two events happened at the same time.

R,

chén ré chi ba
Word guide: # — while; # — hot; I, — eat.
8.9.3 Follow the available window

o A student has a lunch break from 12:00 to 12:30 and plans a twenty-minute task.
B ... connects the task with that available break.

o Starting at 12:20 would finish at 12:40: outside the stated break. # does not make
the task shorter or guarantee that it fits.

Follow the available window

EIRIZIE,

Use the hot state: a suggestion to eat

Break: 12:00-12:30; task starts 12:20

Twenty-minute task finishes at 12:40

MISHIBHR |, BATEZTA,

Neutral timing: location when rain stopped

Read the whole sentence and the stated context.
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8.9.4 Compare opportunity with neutral timing

o BMET, #FEIZFK. uses a pause in the rain as an opportunity to go home. The
action is recommended during that window.

o TERRE, RAIFEZFEYE. only locates us at the station when the rain stopped.

It does not itself say we used that moment for an action.

8.9.5 A lost opportunity changes the advice

o The food has already cooled. Do not describe that present state as #t just to reuse
EHNZIE . The original hot window has ended.

o Omne might reheat the food and make a new suggestion. The original sentence alone
does not report reheating or show that it will happen.

8.9.6 Check the window before using the advice

o Identify the available situation and the proposed action. Check the actual state,
timing and practical duration.

e & recommends or describes using an opportunity. It does not prove that the action
happened, succeeded or fits an invented deadline.

Practise this pattern step by step.

8.10 ® Practice without the models

8.10.1 HM (ever since)

0801.1 Use this lesson’s target form H M in the demonstrated sentence: Ever since I
came here, I've been happy: ........ X JL, R0

0801.2 In the March-arrival example, what does [ M introduce?

o A. An earlier starting point for the later situation

o B. A future deadline

0801.3 In the April conversation, H M #iX JI, introduces the earlier arrival as the
starting event.

True or false? Explain or repair the statement.

0801.4 Moving here changed how happy someone feels. What does H M ¥ixX JL, F
BRI Lrs communicate?

o A. HM can replace M in every place or time expression.

o B. The arrival is the starting point for the subsequent state.

0801.5 An April report of three visits since March must be updated to June simply
because someone reads it in June.

True or false? Explain or repair the statement.

0801.6 An April report says EM = H WK, FELEBIE=. What does three

count?

o A. Three visits every day
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e B. Three visits in that stated interval
0801.7 Choose the starting word for this route: 2 E R Z vk,

« A M
« B. HM
0801.8 H M TN, FRFBEEMIFHE L T shows the new seat was the only cause of

clearer vision.
True or false? Explain or repair the statement.

0801.9 Recall the situation: A report needs a starting event. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it
in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.

8.10.2 34 + Person (for someone’s sake)

0802.1 Use this lesson’s target form A in the demonstrated sentence: Serve everyone:

AT o RFEMRS

0802.2 Which contrast fits these complete examples: "N KFMK S and kT H 52,
AR T HAK?

o A. The two phrases name exactly the same people

e B. KZ names people served; F. 5 %] names the arrival goal

0802.3 In FH AT M KFIRS, K% names the people served, while /] names the
workers.

True or false? Explain or repair the statement.

0802.4 A team is working to help its community. What does A1 M K KR % .
communicate?

o A. >k and AT never overlap in meaning.

e B. K& names the people served by the action.

0802.5 >}y and 25T never overlap in meaning.

True or false? Explain or repair the statement.

0802.6 Match the whole phrase to the role of the person named after .

o 1. HRFMRSS

L AR %

L R IR HE 2 R TR

A. Intended beneficiary of preparing dinner

e B. Person whose situation prompts happiness
o C. People served

0802.7 KT H 55, FoAETHIZ: . What is the stated goal?
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o A. Arriving earlier
« B. Taking the metro is the final goal

0802.8 T MAR A HESS TR, {HAH A %K shows the friend ate the prepared dinner.

True or false? Explain or repair the statement.

0802.9 Recall the situation: Work for the people using the service. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

8.10.3 Xt ... MJ (as far as ... is concerned)

0803.1 Use this lesson’s target form [ 5F in the demonstrated sentence: For me, this

is important: XJF ........, XREIL,

0803.2 {’en’: " Xt .. M & is the formal twin of..”, 'zh’: " X} ..... M= WA 1IE 1
BT}

o A {len’: " AN .. FrRA, Zh T A . ArPA’}

o B.{len’: "X} .. Ky, zh’ T X Kevid}

0803.3 {’en’: ’ X .. ] & sets whose perspective the statement takes.”, zh’: 7 X ...
15 e MUHERT A . 7}

True or false? Explain or repair the statement.

0803.4 An assignment is difficult for beginners but easy for experts. What does X} #r
FIME, XM, communicate?

o A. The sentence says experts must find it equally difficult.

o B. The difficulty is evaluated from beginners’ perspective.

0803.5 X FIM s, XM shows experts must find the task equally difficult.

True or false? Explain or repair the statement.

0803.6 Match each stated group to its judgement of this task.

o L OXPFTME, XMRXE.

o1 R, RS

o A. Easy for experienced users

« B. Difficult for beginners

0803.7 XA, X ZHHRE 718 shows every student personally said they agree.
True or false? Explain or repair the statement.

0803.8 XFIF M4 5, XA N . Which group supplies this viewpoint?

o A. Students living far away

o B. All students and all teachers
0803.9 Recall the situation: The same task can feel different. Decide what the speaker
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wanted to communicate. Close the examples. Say a Mandarin response, then write it
in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.

8.10.4 ... ¥ (including)
0804.1 Use this lesson’s target form FF P4 in the demonstrated sentence: Including

me, five people in all: FEFK ..., —ILFA A,
0804.2 {’en’: "Where does the included item () sit?’, zh’: * gE A FEHI (Fr) HAE
67"}

o A. {len’: ’after FEN’, zh’: " FENZJF'}

o B. {’en’: 'between fFF and FEWN’, 'zh’: " WIERIAENZ 8]}

0804.3 {’en’: * 7F N means the item is left OUT of the count., 'zh’: * ¥£ N FK/Ri% I
AFA. T}

True or false? Explain or repair the statement.

0804.4 There are five people total, and you are one of them. What does ®3EHAE N,
—3EFH A N, communicate?

o A. The total of five already includes the speaker.

o B. The group contains five other people plus the speaker.

0804.5 GFEPALZINLEN, —3L/\~ A describes eight others plus two teachers.
True or false? Explain or repair the statement.

0804.6 B EFKAEN, —IFH A . How many people other than the speaker are in
the group?

0804.7 GFEEARLEN, B REANTTHL tells us that the venue opens at 9:00 every day.
True or false? Explain or repair the statement.

0804.8 GIEW A ZIHAEN, —3E /A4 N. How many of the eight are people other
than those two teachers?

0804.9 Recall the situation: Reserve five seats, not six. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it
in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.

8.10.5 5% (on the basis of / by)

0805.1 Use this lesson’s target form 4% in the demonstrated sentence: On the strength
of effort, he succeeded: ......... 77, MR T .

0805.2 In the stated argument, /R4 BPLE? challenges someone’s grounds. Which
paraphrase fits?

o A. {’en’: "“thank you very much”’, ’zh’: " JEg5 G 7'}

HSK 5 154 « H3CUR



o B. {"en’: "“on what grounds? / why should ..?” (a challenge)’, zh’: " 147" (i
1)}

0805.3 {’en’: ’ f£2E A3 means “admission by ticket” ’zh’: " FFEE A RN ¢ FEE

3% 7. 7}

True or false? Explain or repair the statement.

0805.4 A venue asks visitors to show a ticket. What does f£EE A %, communicate?

o A. A ticket is the stated basis for admission.

o B. F£Z AYf means entry is allowed without a ticket.

0805.5 54 KA RME A permits an expired ticket just because it is a ticket.

True or false? Explain or repair the statement.

0805.6 The notice says 7524 KGR A Y. Which ticket satisfies the stated validity

requirement?

o A. A ticket valid for today

o B. A ticket that expired yesterday

0805.7 4L, Mhirf5iX EHL#1% F/81 shows the machine passed a measured safety
check.

True or false? Explain or repair the statement.
0805.8 %% }7, fbAliTh T means every person who makes an effort will succeed.
True or false? Explain or repair the statement.

0805.9 Recall the situation: A ticket is an entry credential. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it
in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.

8.10.6 £F (as for / when it comes to)

0806.1 Use this lesson’s target form % F in the demonstrated sentence: As for the
price, later: ........ i#%, PAGEUL.

0806.2 In & T 4%, PAJGFH, what does Z T4 do?
o A. Raises price as a separate issue
o B. Concludes that every issue has been resolved

0806.3 In & T #%, PAJG UL, £ T introduces the price issue even though its
discussion is postponed.

True or false? Explain or repair the statement.

0806.4 You finish discussing quality and postpone the price discussion. What does
ZTMAE, PUSGFUL. communicate?

o A. ZT#% is a final conclusion about every issue.
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o B. £ introduces price as the next separate topic.

0806.5 & T/} #% is a final conclusion about every issue.
True or false? Explain or repair the statement.

0806.6 Match the topic and comment to what is still unresolved.

o L =T, .

o L BTUBRNTT, HATEEIE.

o A. Responsible person not yet chosen

e B. Price discussion postponed

0806.7 & TiE I} A], FHRHfIA means that delivery itself happens tomorrow.
True or false? Explain or repair the statement.

0806.8 Which sentence uses £7F to introduce the responsibility topic?

. A RETXAHI

« B. ZFERMAT, aﬂzﬂ] ABE

0806.9 Recall the situation: Price is raised but left unresolved. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then
write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

8.10.7 £ (colloquial passive)

0807.1 Use this lesson’s target form %3 in the demonstrated sentence: The cup got

broken: M1 e T T
0807.2 In SR TZ5¥THE T, 45 has a passive role similar to which word?

o A {’en’: ’ {8 (disposal marker)’, ’z h: "8 (AbEARIC)}

o B. {’en’: ’ # (passive marker)’ ’ T W (BEshARIL) }
0807.3 {’en’: 'Here the doer after Z5 can be left out., 'z X A IS EE AT DAY
o '}

True or false? Explain or repair the statement.

0807.4 You find a cup broken, without naming who broke it. What does #125FT %
T ., communicate?

o A. The cup is the affected object in a colloquial passive.

e B. The cup is the person who broke something else.

0807.5 PAT-45FT1 T shows the breaking was deliberate.
True or false? Explain or repair the statement.

0807.6 A 45 /NE4THE T . Who is named as doing the breaking?

e A. The cup
« B. Xiao Li
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0807.7 Match these complete sentences to their roles.

o L HMF&ITIET .

o 1. FAEM—DIT

e A. I transfer a cup to him

e B. The cup got broken; doer unnamed

0807.8 |']25 % I T identifies the speaker as the person who closed the door.
True or false? Explain or repair the statement.

0807.9 Recall the situation: The cup is affected, not the doer. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it
in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.

8.10.8 Bh ... K (as far as ... goes)

0808.1 Use this lesson’s target form #f in the demonstrated sentence: As far as price
goes, it’s not expensive: ........ kKL, A5,

0808.2 In LM A KL, A5, what role does Hf have?

o A.{’en’: 'then / right away (sequencing)’, 'zh’: ’ #t / T I (i)'}

o B. {’en’: ’as far as / speaking of (limiting scope)’, zh’: ’ 4 ..... KUk (FRETER)}
0808.3 {’en’: ’ &l .. k1) narrows the comment to a single angle., 'zh’: ’ 3l ..... Fit
JiFRAE . )

True or false? Explain or repair the statement.

0808.4 The price is low, although quality is still untested. What does L5 K10,
AN, communicate?

o A. The sentence proves the product has good quality.

e B. The comment applies to price specifically.

0808.5 The sentence shows the product has good quality.

True or false? Explain or repair the statement.

0808.6 Match each stated aspect to its evidence in this purchase case.

e 1. Price

1. Quality

1. Delivery

A. Not yet tested

e B. Not expensive
e (. Takes a week

0808.7 A comparatively low price must fit every buyer’s budget.

True or false? Explain or repair the statement.
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0808.8 In F 752, what is the relevant role of g7

o A. It connects the events of finishing and leaving

o B. It selects the meal’s price aspect

0808.9 Recall the situation: An affordable price is one aspect. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then

write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

8.10.9 # (while / taking advantage of)

0809.1 Use this lesson’s target form # in the demonstrated sentence: Eat it while
it’s hot: ... PUIZIE

0809.2 {’en’: ’ EIFE means..”, zh’: * LML B A FEY}

o A. {’en’: ’long ago’, 'zh’: * R A A’}

o B. {’en’: ’while you can / right now (seize the moment)’, 'zh’: " £MIE / X%
L}

0809.3 {’en’: ’ & opens with the window of opportunity., 'zh’: * #£5| H °] F| F i) i}

Blo '}

True or false? Explain or repair the statement.

0809.4 Food is still hot and should be eaten now. What does #£ #UZIE . communicate?

o A. 2# says the food was eaten only after it cooled.

e B. The hot state is a favourable window for eating.

0809.5 EZINZIM reports that the speaker has already finished the meal.

True or false? Explain or repair the statement.

0809.6 A break ends at 12:30. A twenty-minute task starts at 12:20. How many
minutes after the break ends will the task finish?

0809.7 Which sentence explicitly uses the pause in rain as an opportunity for action?
o AL RSB, FRATEG 0.

« BOENET, HEREIZK.

0809.8 If the food has already cooled, the original # #WZM shows it has been re-
heated.

True or false? Explain or repair the statement.

0809.9 Recall the situation: Eat during the useful window. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it
in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.
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8.11 ® Answers and explanations

8.11.1 HM (ever since)

0801.1 {’en’: * HAM’, zh’: * HM’}

{’en’: > HM + Past Event = ever since: M FixJL, ABTFL, zh’: > BN + &
FEME = A AICEXIL, BAETFO. )

0801.2 A. An earlier starting point for the later situation

It marks the earlier arrival, not a deadline. Later situations can be states or repeated
events.

0801.3 True.

The March arrival is earlier than this April report; the statement is bounded to that
example.

0801.4 B. The arrival is the starting point for the subsequent state.

The arrival is the starting point for the subsequent state. H M introduces an earlier
starting event. M is broader and also works with places or future starting times.
0801.5 False.

The report’s reference endpoint remains April; the reading date does not supply later
visits.

0801.6 B. Three visits in that stated interval

It counts visits since the March move up to that April report, not a daily rate.
0801.7 A. M

Plain M introduces a place starting point in this route.

0801.8 False.

It connects a later observation to an earlier event in time; an exclusive cause needs
more evidence.

0801.9 One possible response: M KX JL, FHEITL.
Check meaning and form:

o My response conveys a message that fits the opening situation.
e I can explain the meaning of the pattern, rather than only naming it.

o MBARFFUE, BEFRER L2, starts a future plan. NEBSGEB|FEYL., starts a

route at the school. Use plain M in these examples.

o HAM highlights an earlier time or event leading into a later situation. It cannot
replace M in every route or future-start expression.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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8.11.2 i + Person (for someone’s sake)

0802.1 {’en’: ' Ay, 'zh’: ’ K’}

{’en’: * 2§ 4+ Person + VP = for someone: R KFEMRS, zh’: " H + N + hiF
B = J : WRFIRS. )

0802.2 B. KZ names people served; K. 5%l names the arrival goal

These complete examples have different roles. This is not an absolute ban on overlap-
ping purpose meanings.

0802.3 True.

The role is bounded to this service example; “F/RE 2% describes whose situation
prompts happiness.

0802.4 B. K& names the people served by the action.

K FK names the people served by the action. >} marks a beneficiary or motive in

established combinations. A7 can introduce a purpose, and their meanings may
overlap rather than forming an absolute divide.

0802.5 False.
& marks a beneficiary or motive in established combinations. 257 can introduce a

purpose, and their meanings may overlap rather than forming an absolute divide. K
% names the people served by the action.

0802.6 1-C: "N KZE k% = People served; 2-B: “H{RE 2% = Person whose situation
prompts happiness; 3-A: “HAI A HES M = Intended beneficiary of preparing dinner
The surrounding action determines whether the person is served or prompts the feeling.
0802.7 A. Arriving earlier

FL 53 is arriving earlier; taking the metro is the action chosen toward that goal.
0802.8 False.

The purpose is preparation for the friend; the friend did not come, and eating is not
reported.

0802.9 One possible response: {1 N KFIRS -
Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o NTERH, RATHIE. — To arrive earlier, I took the metro. 4T introduces

the goal of arriving earlier.

e & and /T can overlap in purpose meanings. “ “A always means a person; A |

always means a non-person goal” is too rigid; learn each complete construction.
o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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8.11.3 X} ... TI® (as far as ... is concerned)

0803.1 {en’ " ", zh’: i ="}

{ren’: " X + X + MH = as far as X is concerned: XM 5, XMBWEZE, zh: X
+ X 4+ WE = * ... ME: WRNF, XREZ. )}

0803.2 B. {’en”: ’ X .. Ui, 'zh’ 7 Rt .. KU}

{len’: * X} .. & = formal X} ... kUi (as for ..).), 'zh’: 7 X} ... m=E = PEt ...
Feifio '}

0803.3 True.

{fen’: “Yes — X241 5 (from a student’s perspective).”, ‘zh’: © X
(2= E ). ')

0803.4 B. The difficulty is evaluated from beginners’ perspective.

puEsaii=]

The difficulty is evaluated from beginners’ perspective. % .. 31} is a common alter-
native. The sentence does not assert that the task is difficult for everyone.

0803.5 False.

The judgement is framed for beginners, not extended to experts.
0803.6 1-B: X #HFiMi=, X/EME. = Difficult for beginners; 2-A: X EZ 1 AT =,
XARA S . = Easy for experienced users

The judgments have different viewpoints, so they can coexist.
0803.7 False.

A viewpoint evaluation is not a universal speech or agreement report.
0803.8 A. Students living far away

{F4597E limits the named students to those living far away.

0803.9 One possible response: X FiMis, XMEME.

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o XEEME, INRHMHE. evaluates the arrangement for students. It does

not say every student has personally spoken or agreed.

o SEPXNEHMB A, explicitly reports what students said. A viewpoint phrase

and a speech report provide different information.
o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

8.11.4 ... W (including)
0804.1 {en’: " ZEPY’, zh’: * ZEN')
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{en’: "(B3F) + X + FEWN = including X: WIEKRIEN, zh': "(BIF)+ X + ERH
= 5 .. EN: BIERIEN. )

0804.2 B. {’en’: 'between fHE and YEWN’, 'zh’: * WIEFIAENZ 0]’}

{len’ * @FE + X + FEN: WFEIRAEN, zh’ " AFE + X + FEN: FEFRIEN . '}
0804.3 False.

{’en’: 'Opposite — FEPN = included IN the count., 'zh’: * IEM . — FEN = THATE
M. '}

0804.4 A. The total of five already includes the speaker.

The total of five already includes the speaker. Do not add the speaker again to make
six. FEN can also refer to inclusion within a wider set rather than a numerical count.

0804.5 False.

The two teachers are inside the eight total; there are six others.

0804.6 4

The five already includes the speaker. Five minus one is four.

0804.7 False.

It includes weekends among open days but does not supply opening hours.
0804.8 6

Eight includes the two teachers. Eight minus two is six.

0804.9 One possible response: WEFKRIEN, —ILHA N,

Check meaning and form:

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

. ARERARERN, BREHAFWB.. — Open every day, including weekends. The claim

includes weekend days.

o It does not state the opening hours or the ticket price. Membership in the open-day
set is different from those details.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

8.11.5 £ (on the basis of / by)

0805.1 {’en’: ' %', 'zh’: * £’}

{’en’: * £ + (basis) = on the basis of: FE%%Jy, LTI T, zh’: " BB + (fKIE) =
o B M T 7}

0805.2 B. {’en’: "“on what grounds? / why should ..?” (a challenge)’, zh’: ** 4}
A7)’}

In this argument it challenges the basis or authority to decide; it is not a thank-you.
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0805.3 True.

{’en’: "Yes — #£ + ticket = enter on the basis of a ticket., 'zh’: > %} — & + Z& = #§
Fikg. )

0805.4 A. A ticket is the stated basis for admission.

A ticket is the stated basis for admission. £ introduces a credential, resource or
basis. #f}4 may challenge someone’s grounds; it need not be a neutral request for
information.

0805.5 False.

The full rule requires validity for that day.

0805.6 A. A ticket valid for today

Y KA R means valid for that day; an expired ticket fails that requirement.
0805.7 False.

It states a judgement based on experience; no measured check is reported.
0805.8 False.

It credits effort in this stated success, not universal success for every attempt.
0805.9 One possible response: £ A1,

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.
o In an argument, FRFEAARE? — On what grounds do you decide? — challenges

someone’s basis or authority.

o It is not a thank-you. A phrase about grounds can be neutral or challenging in
context; this argument supplies the challenging reading.

e [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

8.11.6 ZF (as for / when it comes to)

0806.1 {’en’: * £F’ 'zh’: * £F’}

{’en’: * F + Topic, Comment = as for: £, VLU, 'zh: W BF +
W, e = 2T 2T, DUSHUL. 7}

0806.2 A. Raises price as a separate issue

The topic is price. The following comment postpones discussing it.

0806.3 True.

Introducing an issue and deciding it are different; DA 5 - leaves it for later.
0806.4 B. £F introduces price as the next separate topic.
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%2 T introduces price as the next separate topic. The speaker changes topic rather
than concluding the whole discussion. Z£F also has other uses, as in /N 2T, which
should be learned separately.

0806.5 False.

The speaker changes topic rather than concluding the whole discussion. £F also has
other uses, as in /~ £ F, which should be learned separately. £F introduces price as
the next separate topic.

0806.6 1-B: ZTFM#&, PASGHIE. = Price discussion postponed; 2-A: £ TN
iR, B EYE . = Responsible person not yet chosen

Read the actual comment after each issue: postponement or an undecided choice.
0806.7 False.

Tomorrow is the time for confirmation; the actual delivery time is not stated.
0806.8 B. =T HEHR T, KATILEIE .

The first sentence raises who will be responsible. /2 F in the other sentence has a
different construction.

0806.9 One possible response: £ T W%, PAGHFUL.
Check meaning and form:

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o BT, BITBEHE . leaves the price undecided. AEFIX AR, suggests

it should not be so expensive.

o The second construction does not introduce price as a fresh discussion topic. Learn
ANETF as its own expression instead of translating every £F as “as for”.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

8.11.7 #4 (colloquial passive)

0807.1 {’en’: " 45, zh’: 7 457}

{’en’: 'Receiver + %4 + Verb Phrase = a colloquial passive: }fFZ5F]1% T/, 'zh
PRI 4 8+ RS = FEE: AR T . )

0807.2 B. {’en’: ’ # (passive marker)’ Zh: g (WEshbRig)’}

{’en’ 74 ~ ¥ here; often #f .. .. appear together’ Zh's T XY ~ 8 EE
...... ER. '}

0807.3 True.

{'en’: "Yes — R FAAFTHE T (no doer named)., "zh™ " X — MF4ATHC T (OF S

). 7}

0807.4 A. The cup is the affected object in a colloquial passive.
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The cup is the affected object in a colloquial passive. This %5 is not the recipient
marker in Z51th4L4). The agent can be omitted when unknown or unimportant.

0807.5 False.

The sentence names neither a doer nor their intention.
0807.6 B. Xiao Li

/N2 follows passive %5 as the named doer; #f-1- is affected.

0807.7 1-B: M T45+T1% T - = The cup got broken; doer unnamed; 2-A: L4 h—>
P, = I transfer a cup to him

Read the whole construction; the same character does not give both sentences the
same function.

0807.8 False.
The sentence reports a closed door without naming who did it.
0807.9 One possible response: ¥ 25115 T -

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o BRABM—APRT. —1give him a cup. F& gives, fil receives, and —/ MR is the
item transferred.

o Compare this with #A-F25FT71% 7. Giving a cup and reporting a broken cup are
different actions; 45 alone does not identify the sentence’s role.

e [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

8.11.8 Hk ... Kk (as far as ... goes)

0808.1 {’en’: " #i’, 'zh’: ’* ¥’}

{en’: " BE + X + FP = as far as X goes: 5MIEEUE, A5, zh: "B + X + 3k
Vo= o . SRUL ATARRUL, RS 7}

0808.2 B. {’en’: ’as far as / speaking of (limiting scope)’, zh’: ’ il ..... K (FRAETE
)"}

{’en’: ” il .. K Ud limits the comment to one aspect., 'zh’: 7 Hf ..... FIRIETEE IR E
E—DI7M. '}

0808.3 True.

{en’: "Yes — jtJiisE K (as far as quality goes)., 'zh’: 7 X} — gt ERUL. '}
0808.4 B. The comment applies to price specifically.

The comment applies to price specifically. A good price does not prove good quality.
This #f limits scope rather than meaning then or immediately.
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0808.5 False.

A good price does not prove good quality. This #f limits scope rather than meaning
then or immediately. The comment applies to price specifically.

0808.6 1-B: Price = Not expensive; 2-A: Quality = Not yet tested; 3—C: Delivery =
Takes a week

The three comments address separate aspects of the same item.

0808.7 False.

A price evaluation and a personal budget are separate; a buyer may still find it too
expensive.

0808.8 A. It connects the events of finishing and leaving

This sentence connects finishing the meal with leaving, rather than framing a price or
quality aspect.

0808.9 One possible response: &K, A5t

Check meaning and form:

« My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o BRMHESRVE, A, frames the price aspect. XM E, BEKR. frames my

judgement given my situation.

e Those comments need not conflict: a price can compare well with similar goods
and still exceed a person’s budget. The reference for the judgement matters.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

8.11.9 # (while / taking advantage of)

0809.1 {’en’: ' &, 'zh’: ’ &’}

{’en’: * #& + Situation = while / taking advantage of: ##HNZIE. zh’: * #& + B
Pl =& ... gPuzlm, O}

0809.2 B. {’en’: ’while you can / right now (seize the moment)’, zh’: > & FHE / &
X&'}

{’en’: ' # seizes a window: B, BIFE, B4, zh: T BIVERAL &, E
. BFER. '}

0809.3 True.

{’en’: "Yes — & + situation, then the action to take., 'zh’: ’ X}
. '}

0809.4 B. The hot state is a favourable window for eating.

The hot state is a favourable window for eating. # connects the action to an available
opportunity. It is not simply a substitute for every when-clause.
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0809.5 False.

It recommends eating during the hot window; it does not report completed eating.
0809.6 10

12:20 plus twenty minutes is 12:40, ten minutes after 12:30.

0809.7 B. =T, #EREIZK,

EMIE T connects going home with using the rain pause; the other sentence only
reports location at that time.

0809.8 False.

The original recommendation does not report reheating; a new hot window needs new
context.

0809.9 One possible response: #Z#ZIE,
Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

BNET, #HREZ. uses a pause in the rain as an opportunity to go home. The

action is recommended during that window.

MERIBHME, RAIEZEYS,. only locates us at the station when the rain stopped.

It does not itself say we used that moment for an action.

I tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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9 A

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

9.1 ®m FERR (if it weren’t for)
9.1.1 A friend gets you to the right place

o A friend guides you through unfamiliar streets, and you arrive without getting lost.

You say BARMR, BB T . — If it had not been for you, I would have got
lost.

o Keep two versions apart: the help actually happened; getting lost is the imagined
alternative without that help.

9.1.2 Remove the helpful condition in imagination

o Use AR + person / situation, result. In this example, {f stands for the
friend’s help; %t introduces the imagined result.

o BARKRIICHITE, BRELEEE T . makes the help explicit. % is optional here;

it is not a separate actual event.
BEARKR, BRRRBET .
yao bu shi ni wo jiu mi lu le
Word guide: ZEAJE — if not for; /R — you; F& — I; 5t — then; 2K — get lost.
9.1.3 Read the two versions side by side

o Actual version: a friend guides you and you arrive safely. Imagined version: remove
that help and picture getting lost.

o REBET . directly reports getting lost. The same words inside the ZEA & ... 5l
.. alternative do not become an actual report.

Actual help and an imagined alternative

What happened: your friend guided you

You arrived without getting lost

BEREMR , BT,

Imagine removing the help: getting lost

BERRIrIEEE , FFTEERIRER T,

B] BE makes the imagined lateness uncertain

An imagined result is not an actual event report.
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9.1.4 Leave room for uncertainty

o BEARKIERE, RWEHIER T. — Without your reminder, I might have been

late. F]HE makes the imagined result less certain.

o The speaker credits the reminder. The sentence is not an experiment proving that
it was the only possible way to arrive on time.

9.1.5 Compare an alternative with a thank-you

o ZSHRIREE, RABGRB|. credits the reminder for avoiding lateness. BRI
HEE, REBA|T . imagines lateness without it.

o Both can express gratitude in this situation. Their result clauses look in different
directions: the actual good result, or an unreal bad alternative.

9.1.6 Change the event before choosing the pattern

o If you actually got lost and the friend never helped, FK R T reports that event.
Do not reuse the opening thank-you as its description.

o For a new situation, identify what happened first, then what is only imagined
without the named condition.

Practise this pattern step by step.

9.2 B £= (thanks to / luckily)
9.2.1 A deliberate search finds the bag

o A friend helps search the station, finds your missing bag, and brings it back. 2%
THR, BA®F. — Thanks to you, I found it.

e The speaker credits useful help. £ 7% can describe deliberate effort; it does not
require a random lucky accident.

9.2.2 Name the contribution and the result

e Use £5 (T) + helpful person / event, result. | is optional in this pattern;
7 often highlights how the help enabled the result.

o In Z5 TR, FA$Z, the understood object of $%%| is the missing bag from the
conversation. Do not invent a different object.

25T, BARI.

duo kui le n? wo cai zhdo dao

Word guide: 27 — thanks to; /R — you; & — I; 4" — only then; 3£ — found.

9.2.3 A negative event can be avoided successfully

o ZTRIEE, RAERH|. — Thanks to your reminder, I was not late. J¥iR%| is

the beneficial result here.

o ZTREM, RW T4, credits a reminder for bringing an umbrella. It works
without 74", and does not claim that rain actually fell.
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Credit the help and check the outcome

2S5 TR, HABEE,

Helpful search = bag found

ZoiriREE , HAIRIRE,

Helpful reminder —> lateness avoided

ZoIRREE , FF TR,

Helpful reminder = umbrella brought; no " required

A useful contribution need not be the only contribution.

9.2.4 Keep credit separate from ordinary blame

 In the bag example, £ 7 T4} credits the friend for finding it. It does not blame
them for losing it.

e An ironic tone could change a speaker’s intention. With ordinary sincere thanks
as our stated context, choose the beneficial contribution.

9.2.5 A contribution is not the whole story

e The friend searched and a station worker returned the bag. You may thank the
friend without claiming that nobody else helped.

o If the bag is still missing, F A4 k% does not describe the stated outcome. The
useful effort and a successful search are different claims.

9.2.6 Thank someone for what the evidence supports

o Name the help and its actual benefit: reminding someone to bring an umbrella,
finding a bag, or preventing lateness.

o Choose £ 7% for the helpful contribution, then check the result clause. Do not add
an outcome or an exclusive cause that the context never supplies.

Practise this pattern step by step.

9.3 B __ JE. (that’s all / nothing more)
9.3.1 A joke still has a listener
« After a comment, the speaker says T REFFBEME ., — I was only joking, that’s

all. This presents the comment as nothing more than a joke.

o The listener may still feel hurt. [, gives the speaker’s limited account; it does
not prove the effect on someone else.

HSK 5 ik « HCii



9.3.2 Close the claim with &

« Put & after the limited statement. R4 ... TE and A3F ... TE are common
ways to stress “only this”.

o FWHEITIEIME limits the claimed intention to joking. The sentence does not
establish agreement or forgiveness.

RARFLEME .

wo zhi shi kai wdn xiao ér yi

Word guide: 3¢ — I; HJ2& — only; JFILEE — joke; MEL — that’s all.
9.3.3 Identify exactly what is limited

e REHEBETHWHEIME. - Iread only two pages. The limit concerns how much was
read, not whether the reader understood them.

o RAREMBIUNE. — [ only offered advice. The speaker limits their role; this

does not say who made the final decision.

A limited claim leaves other questions open

BRRABTHITME,

Two pages read; understanding remains unstated

BRARAImEME.

Speaker’s claimed intention; listener’s feelings unstated

mTTmE,

Speaker downplays the price; your budget is separate

ME does not change a number or prove harmlessness.

9.3.4 Small to the speaker may be large to you
e WITJCME . - Only two thousand yuan. The speaker downplays the amount; it
may still be expensive for the listener.

e The amount is not made smaller by the particle. Check a price against your budget
instead of treating “only” as evidence of affordability.

9.3.5 Test a changed amount
o A report says REETHUA4ME. — [ waited only four minutes. A friend’s

deadline was three minutes.

o Four minutes is longer than that deadline even if the speaker downplays it. The
stated number and the speaker’s attitude are different information.
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9.3.6 Limit the claim, then check the facts

o Find the limited action, amount or role before paraphrasing [fiit,. Two pages, four
minutes and giving advice limit different things.

o A speaker can minimise an event. The listener’s feelings, the importance of the
event and the accuracy of the account still need their own evidence.

Practise this pattern step by step.

9.4 ® 3% (a formal #8)

9.4.1 A notice requests a closed door

o A written notice says R IR _E. — Please close the door. 4 introduces [ ], the
thing acted on, before 7 I, the action and result.

o This is a request to change the door’s state. Reading it does not establish that
anyone has already closed the door.

9.4.2 Name the object, then what happens to it
o This pattern is subject + ¥ + object + verb phrase. In a request beginning
1, the person asked to act may be understood rather than named.

o ¥ ] % _F has the same object-and-action structure as 3548 ] % _F. ¥ is common
in formal written instructions.

BHRITX L.
qing jiang mén guan shang
Word guide: i — please; K — (#); '] — door; & |1 — close.

9.4.3 Read the requested result
o BRHHAERE. — Please put the document on the table. 3C{4: is the object;
HULE S I tells where it should end up.

o Changing 5 I to 3 B changes the requested destination. Naming the object alone
does not give a complete instruction.

Read 4% in its sentence

BHEINX L.

4& — 7] (object) = K Lk (requested action / result)

SUHEEIT,

£ (subject) = ¥4 Z1T (future event)

X LET,
["] (subject) = # X £ T (passive event report)

An instruction is different from evidence of completion.
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9.4.4 The same character has another job

o &PEST. — The meeting will be held. Here ¥ signals a future event, with no
introduced object between f and 2547.

o [T8i2 ET . reports that the door was closed. #f gives a passive report; it is not
the instruction’s $f object marker.

9.4.5 Follow the object in a new instruction

o EBRIECHME. — Please delete the old file. |H {4 is the target; the instruction
does not request deleting every file.

o WHAEXRIHCAMIER. — Please do not delete the old file. A% changes the request

while ¥ still introduces its object.

9.4.6 Read the sentence around %

o In iHFF 1% I, locate the object |] and the requested result & . In &0 %%
47, read ¥ with the event that follows.

e Decide the word’s role from its sentence. A future time mentioned elsewhere does
not automatically turn every ¥ into a future marker.

Practise this pattern step by step.

9.5 B Practice without the models

9.5.1 BARR (if it weren’t for)

0901.1 Using the lesson pattern in this demonstrated example: If it weren’t for you,
I'd have got lost: ........ IR, FRIEE T .

0901.2 In the opening guidance example, ZAZ imagines which version?

o A. A likely future plan to seek guidance

e B. No guidance, with getting lost as the imagined result

0901.3 {’en’: ' A often pairs with 4f in the result clause’, zh’: * BN ZHFEL,
HRorm) B AERL. '}

True or false? Explain or repair the statement.

0901.4 A friend guided you correctly, preventing you from getting lost. What does
BN, LK T . communicate?

o A. The speaker imagines getting lost without the friend’s help.

o B. The sentence says the speaker definitely got lost.

0901.5 In the opening situation, F LK HE T inside TR, LA T reports
that getting lost actually occurred.

True or false? Explain or repair the statement.

0901.6 Match each stated version to its event.

e 1. Actual: the friend guided you
e 1. Imagined: remove that guidance
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« A. You would get lost

e B. You arrived without getting lost

0901.7 FRZ/RIEEE, FrIREFLIRE| T . presents lateness without the reminder as
certain.

True or false? Explain or repair the statement.

0901.8 You actually got lost, and no friend helped. Which directly reports the event?
o AFERT

o B BARAR, Ok 1.

0901.9 Recall the situation: A friend gets you to the right place. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then

write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key:.

9.5.2 £% (thanks to / luckily)

0902.1 Using the lesson pattern in this demonstrated example: Thanks to you, I
found it: ... THR, FoAFRR].
0902.2 In the sincere bag-search example, £ 7 credits...

o A. The person to blame for losing the bag

o B. Useful help leading to a good result

0902.3 {’en’: * £ often pairs with 4" in the result., 'zh’: * Z5HELELE R 544
fid. '}

True or false? Explain or repair the statement.

0902.4 A friend helped you find a lost bag. What does 275 TR, FA$kF|. com-
municate?

o A. Z£75 here blames the friend for losing the bag.

e B. The speaker credits the friend for the successful search.

0902.5 In the sincere bag-search example, 27 blames the friend for losing the bag.
True or false? Explain or repair the statement.

0902.6 Z 5 {R$ERE, FkaF T 4. can credit the reminder even without 4.

True or false? Explain or repair the statement.

0902.7 Z 5 VRIREE, Fe A IR F| . sincerely credits a reminder. Which is the beneficial
result?

o A. Arriving late
e B. No reminder occurred
o C. Not arriving late

0902.8 A friend and a station worker both helped find the bag. Thanking the friend
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with £ shows the worker did nothing.
True or false? Explain or repair the statement.

0902.9 Recall the situation: A deliberate search finds the bag. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then
write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

9.5.3 ... M (that’s all / nothing more)

0903.1 Using the lesson pattern in this demonstrated example: I was only joking,
that’s all: & H 2FFBLEE s

0903.2 In F H It m e, what does Jii & do?

o A. Limits the speaker’s account to joking

e B. Proves that nobody was hurt

0903.3 {’en’: ’ MM often teams up with HJ& or A, 'zh’: " g5 R 2t
. '}

True or false? Explain or repair the statement.

0903.4 A comment was intended as a joke, and the speaker downplays it. What does
FHEFFIEME . communicate?

o A.JME proves the listener could not be hurt by the joke.

o B. The speaker says it was nothing more than joking.

0903.5 In the joke example, [fil . shows that the listener was not hurt.

True or false? Explain or repair the statement.

0903.6 Match each sentence to what the speaker limits.

o L EKHAFTWIME .
L A RRAEWINE .
L FHEIFBRME .«

A. Claimed intention of the comment

« B. Role in the decision

o C. Amount read

0903.7 WiTJCi . shows that two thousand yuan fits every listener’s budget.

True or false? Explain or repair the statement.

0903.8 Fk HZ T PU4r4hM 2. The deadline was three minutes. Which conclusion

follows from the numbers?

o A. The listener must consider four minutes unimportant
o B. M reduces the wait to under three minutes

e (. The four-minute wait exceeds the deadline
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0903.9 Recall the situation: A joke still has a listener. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it
in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.

9.5.4 ¥ (a formal #B8)

0904.1 Use this lesson’s formal object marker : i ......... []%_F.
0904.2 In iHERF1] 5% I, FF has a similar object-marking role to which word?
o A. {Pen’: ’ i (passive marker)’, 'zh’: * # (HEshbric)’}

o B. {’en’: " {1 (disposal marker)’, 'zh’: * 1 (ZbEFrIC)’}

0904.3 In iHE¥] % I, £ introduces the object [] before the action % _I*.
True or false? Explain or repair the statement.

0904.4 A written instruction asks someone to close the door. What does k| ] 5%
o communicate?

o A XBFI]15% I uses f solely as a future-tense marker.

o B. ¥ places the door before the action performed on it.

0904.5 In iE¥F1] % I, £ serves solely as a future-event marker.

True or false? Explain or repair the statement.

0904.6 Match each sentence to the role highlighted in this lesson.

o LoaERFIR L

L. 2VCR2EAT.

LTIk LT,

A. Introduces the object to be acted on

B. Reports the door’s closing passively

o (. Signals a future event

0904.7 The notice R CFiE . shows the document is already on the table.
True or false? Explain or repair the statement.

0904.8 JHEANZLREIH LM% . What does the instruction request?

o A. Delete every file

o B. The old file was already deleted

e C. Do not delete the old file

0904.9 Recall the situation: A notice requests a closed door. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it

in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.
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9.6 ® Answers and explanations

9.6.1 EALRE (if it weren’t for)

0901.1 {’en’: " AR, 'zh’: * TWARE'}

{en’: » BAR + X, B ... = if not for X: TR, Falkig 177, zh: * BAR +
Xy B oo = ZORGE ot BORGRAR, BEES T . 7}

0901.2 B. No guidance, with getting lost as the imagined result

The guidance actually occurred in this context. The result is imagined without it.
0901.3 True.

{’en’: "Yes — BAJE ..., L (1)), 'zh’ " X} — ARG o, B (7)o 7}

0901.4 A. The speaker imagines getting lost without the friend’s help.

The speaker imagines getting lost without the friend’s help. The context credits actual
help using a counterfactual alternative. It does not report that the speaker actually
got lost.

0901.5 False.

The friend helped and the speaker arrived safely. Getting lost belongs to the imagined
alternative.

0901.6 1-B: Actual: the friend guided you = You arrived without getting lost; 2—A:
Imagined: remove that guidance = You would get lost

Only the first version actually occurred in the opening situation.
0901.7 False.
7] f€ means might. It weakens the certainty of the imagined result.

0901.8 A. FKIE T .

FE % T directly reports getting lost. The other sentence imagines getting lost with-
out helpful guidance.

0901.9 One possible response: ZEAZIR, FHLEKE T .
Check meaning and form:

o My response conveys a message that fits the opening situation.
e I can explain the meaning of the pattern, rather than only naming it.

o BARARKRIEE, RWEHER T. — Without your reminder, I might have been

late. P]HE makes the imagined result less certain.

o The speaker credits the reminder. The sentence is not an experiment proving that
it was the only possible way to arrive on time.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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9.6.2 £75 (thanks to / luckily)

0902.1 {’en’: ' £7%5’, 'zh’: ' L5’}

%75 (7)) introduces the helpful contribution: the friend’s help. It can be deliberate
rather than accidental.

0902.2 B. Useful help leading to a good result

The friend helped find the bag. Deliberate help can be credited with £7.

0902.3 True.

fen’s "Yes - Z5TH, BARI, v 3 — 25T, RARF. '}

0902.4 B. The speaker credits the friend for the successful search.

The speaker credits the friend for the successful search. £ 75 normally presents a
beneficial contribution. 7" highlights how the help enabled the result here; it is a
common partner rather than compulsory in every sentence.

0902.5 False.
It credits the friend’s help in finding the bag.
0902.6 True.

7" is common, not compulsory. The stated benefit is bringing the umbrella, not proof
of rain.

0902.7 C. Not arriving late

%R #| means not being late; avoiding the bad event is the benefit.
0902.8 False.

Crediting the friend does not deny another person’s contribution.

0902.9 One possible response: £ R, FA T,
Check meaning and form:

o My response conveys a message that fits the opening situation.
e [ can explain the meaning of the pattern, rather than only naming it.

o In the bag example, 275 T {8 credits the friend for finding it. It does not blame
them for losing it.

e An ironic tone could change a speaker’s intention. With ordinary sincere thanks
as our stated context, choose the beneficial contribution.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

9.6.3 ... B (that’s all / nothing more)

0903.1 {"en’: * fiiE’, zh’: * fiiEL)

{fen”: “(R&) ... + MB = that’s all: HEFFIEME.”, ‘zh”: "(R&)... .. + me =
...... me: HEtRme. '}
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0903.2 A. Limits the speaker’s account to joking

It presents the comment as only a joke. The listener’s feelings remain a separate
question.

0903.3 True.

{len’: "Yes — H& .. M / Ax .. WE., zh’: " X — Hg ... me / Ak ... i}
2.}

0903.4 B. The speaker says it was nothing more than joking.

The speaker says it was nothing more than joking. This describes the speaker’s fram-
ing. It does not prove that the listener found the comment harmless.

0903.5 False.

It limits the speaker’s claimed intention; it does not prove the listener’s reaction.
0903.6 1-C: I LB TH ML . = Amount read; 2-B: 3% H 2L E . = Role
in the decision; 3-A: F H 2 IFIEIME . = Claimed intention of the comment

The limited amount, action or role differs; [fij &, does not establish understanding or
harmlessness.

0903.7 False.

The speaker downplays the price. Affordability depends on the listener’s budget.
0903.8 C. The four-minute wait exceeds the deadline

Four is greater than three. &, does not alter the stated duration.

0903.9 One possible response: I H EIFIEME .

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

e W TIGME. — Only two thousand yuan. The speaker downplays the amount; it
may still be expensive for the listener.

e The amount is not made smaller by the particle. Check a price against your budget
instead of treating “only” as evidence of affordability.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

9.6.4 ¥ (a formal #B)

0904.1 {’en’: * ¥§’, zh’: 7 R}

{’en’: * ¥ + Object + Verb Phrase = formal !: ¥ ]x F), zh’: " 3§ + Big
+ BWEGEE = Briie: Ik . )

0904.2 B. {’en’: ’ {8 (disposal marker)’, 'zh’: " &8 (&b &Hric)’}

{en’s " 4§ = written #1: BT E = BT E), zh's 0 % = B K1 E =
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ik k. '}

0904.3 True.

This instruction has the (f + object + verb phrase structure. The future use in £
Y4647 differs.

0904.4 B. ¥f places the door before the action performed on it.

¥ places the door before the action performed on it. This is the disposal use, similar
to 8. In & 1VURF254T, B instead marks a future event.

0904.5 False.

Here }f introduces |] as the object to be acted on. Compare the future use in 2%
FEAT

0904.6 1-A: {fff 1% . = Introduces the object to be acted on; 2-C: &1VURF25F7 .
= Signals a future event; 3-B: | J#{ % I 7. = Reports the door’s closing passively
Object marker, future event and passive report have different sentence structures.
0904.7 False.

It requests placement on the table; it does not report that placement has happened.
0904.8 C. Do not delete the old file

ANEL makes this a request not to delete the named old file. It does not ask to delete
all other files.

0904.9 One possible response: iR ]x .

Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o &PREST. — The meeting will be held. Here ¥ signals a future event, with no
introduced object between } and 2547

o [THER ET . reports that the door was closed. #f gives a passive report; it is not
the instruction’s *ff object marker.

e [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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10 3fiFE
Original teaching practice. Read one pattern, cover its model and try the questions be-

fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

10.1 ® Verb + {14 (a rebuke)
10.1.1 A challenge is different from choosing a film

« Someone is staring angrily; the other person snaps B4 F! — What are you
staring at?! The repeated phrase challenges the staring.

o A friend at the cinema asks #RAEF 4?7 — What would you like to watch? That
question asks for a viewing choice.

10.1.2 Read the action with 4

e Verb 4+ 4 can challenge an action in context: R ft4! — What’s the rush?!

The repeated verb + 2 + verb also appears: Hf4FE!

« Do not treat every f{+4 as a rebuke. Read the surrounding exchange and delivery,
not just the question word or punctuation.

a4l
ni ji shén me
Word guide: #R — you; & — rush; f+4 — what for.

10.1.3 The same action can have two conversational jobs

o BHA%! said sharply after unwanted laughter rebukes it. REZEFA? asked
with genuine curiosity requests the reason for laughter.

e The action is laughing in both exchanges. The intended response differs: stop or
justify the action, versus provide information.

The same action can have two conversational jobs

BIt4%E | — sharp delivery after staring

Challenge the unwanted action

{R*EF 2 ? — choosing a film

Ask for a viewing choice

fRRft4 ? BH[EE R, — reassuring delivery

Calm the rushing person in this exchange

Keep the named property, context and evidence in the answer.
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10.1.4 A written phrase does not fix one tone

o BRABFMAAT BHEERE., can reassure someone who is rushing: there is still time.
The opening staring exchange is confrontational.

o A speaker’s tone and relationship matter. Do not label every fR&ff 4 as an angry
insult or every question mark as sincere curiosity.

10.1.5 Choose a question that fits your purpose

o A teacher wants to know a student’s reading choice: #REEFHAFH? makes the
information request explicit.

o BfF4F! would challenge looking instead. Reusing the same f{2 without
checking the complete phrase can change the interaction.

10.1.6 Use the exchange to interpret the phrase

o Identify the action, repetition, surrounding words and intended response. A sharp
challenge and a genuine question can contain the same f}-A.

e Preserve context when translating. The phrase alone does not prove universal
anger, politeness or a particular speaker relationship.

Practise this pattern step by step.

10.2 ® R ... FBA ... (not as ... as)

10.2.1 Height is one property
o Two classmates measure 170 cm and 180 cm. The shorter one says ﬁZ:@ﬂﬁ%K/A
B . —1am not as tall as him.

o The height comparison fits these measurements. It makes no claim about their
speed, kindness or grades.

10.2.2 Keep the reference and property together
o Use A + A + B + IA / X4 + adjective. In FHAGAAR 4 5, Al supplies

the reference and & supplies the property.

o XMEANGIRMIRA#, — This tea is not as hot as that tea. Now the property
is heat, not height.

BABRMBIRLH .

wo b xiang ta na me gao

Word guide: 3¢ — I; A& — not as; B — him; LA — so; & — tall.
10.2.3 The sentence does not supply the gap

o In the opening measurements, 180 minus 170 is 10 cm. That number comes from
the measurements, not from A% ... L4 5 alone.

o Without measured values, the sentence gives the comparison but no exact centime-
tre difference.
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Given measurements: height in cm

BARMBB LS, — the stated property is height.

180 — 170 = 10 cm. The numbers supply the exact gap.

10.2.4 A different adjective reverses the physical reading
 In a stated two-person height comparison, ABRMWIBLAE. means I am not as
short as him. The speaker is taller in that context.

o The pattern compares the adjective’s degree. Do not keep a “speaker shorter”
answer after 5 changes to %%.

10.2.5 Similarity without a degree is broader

o BABM., says I am unlike him, with the relevant similarity left to context. It
does not name height.

o BABMIRAR . specifically compares height. Do not invent an adjective when
the shorter sentence never supplies one.

10.2.6 Follow the property before drawing a conclusion

o Locate A, the reference B, and the adjective. Check whether the sentence compares
tallness, shortness, heat or something else.

o Keep other qualities and exact numerical gaps separate unless the situation explic-
itly gives them.

Practise this pattern step by step.

10.3 ® e ... & (compared with)

10.3.1 An improvement needs a baseline

e A club compares its results with last year and says WWHE4E, S4EHFLT .

Compared with last year, this year is much better.

o F:4F is the baseline; 4-4F is evaluated against it. The sentence gives no score,
percentage or exact size of improvement.
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10.3.2 Name the baseline before the new comment

o Use ki + B (+ 3K), A + comment. 24 introduces last year; A4FE 47

£ T gives the new comparison.

« In these examples, R F4E and R FAEFR both work. Adding K does not swap
the years or add a numerical amount.

HRESE, SFFET.

bi qi qu nian jin nian hao duo le

Word guide: [ — compared with; Z4F — last year; 4-4F — this year; #f — good; £
T — much more.

10.3.3 Numbers come from the stated data

o A fictional score table gives last year 60 and this year 75. HiBX4E, S4ERET
+F 4y, states a fifteen-point increase.

e 75 minus 60 is 15. This measured claim differs from the original {22 T, which
supplies no number.

Numbers come from the stated data

tElEEE  SFEFZ T,

Last year: baseline | This year: judged better

Given scores: last year 60 = this year 75

Increase: 15 points, not an invented percentage

tEEESE , ZERTER,

This year: baseline | Last year: 15 points lower

Keep the named property, context and evidence in the answer.

10.3.4 Swap the baseline, then check direction
o With the same scores, b4, FHEMLT 4. compares last year with this
year and reports it fifteen points lower.

o 2 introduces the reference; the following comment determines higher, lower,
better or worse. i alone does not mean improvement.

10.3.5 A preference is not every possible comparison

. WEFE, BREE kM.  Compared with driving, I prefer taking the metro.

This is a personal preference.

o It does not prove the metro is cheaper or faster on every route. A new comparison
needs the particular property and relevant evidence.
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10.3.6 Preserve the baseline and the kind of claim

o Find the item after H,c, then what is compared with it. Read the actual comment
rather than automatically adding “better”.

o Distinguish qualitative improvement, a measured gap and a preference. Do not
invent a number or universal advantage.

Practise this pattern step by step.

10.4 ® A R B (not as good as)

10.4.1 Suggest an alternative to a slow bus

« The bus wait is long, and walking is an available option. AMNFERFME., — We might
as well walk. The speaker proposes the alternative.

o The suggestion does not report that anyone has started walking or that everyone
agrees.

10.4.2 Compare a property or propose an action

« In A + Al + B (+ property), A falls short of B in the stated comparison: %
AR — this is not as good as that.

« For a suggestion, the other option can be understood: AWIFEREME., The proposed
action follows A1

AR«
zheé ge bu ri na ge hao
Word guide: X~ — this; AN — not as good as; HF~ — that; ¥ — good.

10.4.3 A favourable comparison has a named angle
o XFIEANFBRJEMHE . — This shop is not as cheap as that shop. The other shop
has the price advantage in this comparison.

o The sentence does not rate service, freshness or distance. Cheaper on this compar-
ison does not mean better in every respect.

A favourable comparison has a named angle

XANMFBIF

A comparison: this falls short of that on goodness

EREFNPRIEEE.

A price comparison; service remains unstated

ANINEBIE, -~ ERFEIE,

A walking proposal followed by a preference to wait

Keep the named property, context and evidence in the answer.

HSK 5 i3k « F3UR @




10.4.4 A suggestion can be declined
o A AINFERE, B: KRBT, BRREEIM, The second speaker is tired and
prefers waiting for the bus.

o The original proposal remains a suggestion. The reply supplies disagreement rather
than evidence that walking already happened.

10.4.5 Keep the alternative when the plan changes

« The group is choosing between eating out and cooking. ANUIFEZHARIE . proposes
cooking at home instead.

o It does not ban restaurants or prove cooking always costs less. Evaluate the pro-
posal against this particular situation.

10.4.6 Read comparison and suggestion separately

o For A A7 B, preserve the named property. For A + action, recover the
alternative from the discussion.

o A comparison is limited to its angle; a proposal is not an order, a completed action
or universal agreement.

Practise this pattern step by step.

10.5 ® Noun / Adj + 4k (-ize / -ify)

10.5.1 A process becomes simpler

« An office reduces a process from six steps to four. WREM4L T » — The process has
been simplified. {4k is an established change word.

o The new process has two fewer steps in this situation. f&j{t alone does not state
its time saving or whether every user prefers it.

10.5.2 Learn established words ending in 4k
« {k appears in established change words: f&j4k — simplify; 34k — beautify; B4k

— modernise.

o Use complete words in real sentence frames. Do not attach {k freely to every
adjective or assume the English ending always translates directly.

BHRARLT .

chéng shi xian dai hua le

Word guide: #%ii — city; #it 4L — modernize.

10.5.3 Compare changes rather than equating them

o AL A makes the process simpler. EALIFIE makes the surroundings more
attractive. IRIIAA4LT » describes modernisation.

o These are different changes. Making a form prettier does not necessarily reduce its
steps; reducing steps does not establish prettier design.
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Compare changes rather than equating them

BRI

Make the process simpler

ECIME

Make the surroundings more attractive

WAL T,

Modernisation; not a measured time saving

Keep the named property, context and evidence in the answer.

10.5.4 The sentence determines the word’s job

o RAIHALT HAR. uses itk as an action. EHBAA4L treats modernisation as the

process being advanced.

o Recognising 1k helps recognise change vocabulary. It does not make every resulting
word only a verb in every sentence.

10.5.5 A simpler process still needs its checks

o The four-step process keeps an identity check. “Simplified” does not mean that
every check was removed or that no mistakes can occur.

o If the user now completes it in eight minutes instead of ten, that separate mea-
surement gives the time saving. The suffix itself supplies no minutes.

10.5.6 Check the complete word and its use

o Learn the established change word, its sentence frame and the particular change
being described.

o Keep simplification, beautification and modernisation distinct. Count, time and
successful outcomes need their own information.

Practise this pattern step by step.

10.6 ® & + Adj + B (counts as / considered)
10.6.1 Tall within a class is a judgement
o A student is fairly tall compared with classmates. fBFEBEEBEFMK . — He counts

as tall in the class.

o The speaker places him in a tall category for that group. The sentence does not
make him the tallest or compare him with every adult.
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10.6.2 State the category being assigned
o Use & + adjective (+ HYJ) in this judgement: B E ). The class phrase gives
the reference group.

o XB{EH. - This counts as cheap. [{¥ is not required in that example; do not add
it to every J4. expression as a fixed rule.

fEFESE IR .

ta zai ban It suan gao de

Word guide: fth — he; & — in; FFH — the class; 5 — counts as; 5 — tall.

10.6.3 A category differs from first place

o A fictional class has heights 168, 175 and 182 cm. In this example the teacher calls
both 175 and 182 “tall”.

e The 175 cm student can count as tall without being tallest. Category membership
and the maximum height are different claims.

A category differs from first place

Class heights: 168, 175, 182 cm

Teacher’s stated tall group: 175 and 182

HIEMEESHI, — student at 175 cm

Counts as tall; 182 cm student is still taller

XEFEEH, /E—TFT=mMN=

Price judgement / numerical calculation

Keep the named property, context and evidence in the answer.

10.6.4 The reference can change the judgement

e The same person joins a group of much taller players. A speaker’s judgement of
whether he counts as tall may change with that group.

e The person need not have become shorter. The comparison standard changed; 5
E1H does not set a universal height threshold.

10.6.5 % also appears in other constructions

o XBEMHE ., isa judgement about price. BE—F=H1". asks for a calculation.

e The shared character does not give both sentences a category judgement. Read
the surrounding words to identify the job.
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10.6.6 Keep the category and reference group

 Find the property judged with & and the relevant group or comparison standard.
Preserve that limit in the paraphrase.

o Counting as tall is not being tallest. A category judgement is also different from
calculating a numerical answer.

Practise this pattern step by step.

10.7 ® 3% (no wonder)
10.7.1 A reason makes an absence understandable

e A friend did not attend. You learn that he was ill: ¥ERABEER, BERWHWT . — No
wonder he did not come; it turns out he was ill.

o MEPX expresses the speaker’s understanding of the absence. It does not itself rule
out every other reason for staying away.

10.7.2 React to an observation with Y%
o Use #F& + observation. The reason may appear nearby: JRFEMITFT , MR
. reverses the order of the two ideas.

o The original 3§ example can describe not coming in its context. For this com-
pleted absence, %3 makes the event’s non-occurrence explicit.

MEREABAK .
nan guai ta bu lai

Word guide: #E$& — no wonder; ffi — he; AN — not; 3¢ — come.

10.7.3 Name the observation and its explanation

e FRMETE 4, BIEXAEX. — He came first; no wonder he is so happy.

Coming first explains the happiness to the speaker.

o This is a reaction of understanding, not an instruction to be happy or proof that
winning is his only source of happiness.

Name the observation and its explanation

Observation: a friend missed the meeting

Something needing an explanation

New information: he was ill

A reason that makes the absence understandable

ERAIRR,

Speaker’s reaction; not proof of a sole cause

Keep the named property, context and evidence in the answer.

HSK 5 iHik « H3UR




10.7.4 A reaction does not establish the evidence

e Someone guesses the absent friend is ill and says YEPeA % 3. The phrase does not
turn that guess into a confirmed medical fact.

e Check whether the reason was known or only proposed. A confident reaction and
reliable evidence are different things.

10.7.5 Choose a real question for missing information
o If you still do not know why he missed the meeting, ftb A ERK? asks for a

reasoin.

o WMEPRAYER. presents the absence as understandable given a reason. It does not
simply ask the same question.

10.7.6 Separate the reaction from proof

o Locate the observation, the proposed or known reason, and the speaker’s reaction
of understanding. The reason can precede or follow it.

e Do not infer an order, exclusive causation or verified evidence from Y% alone.
Ask a reason question when the information is missing.

Practise this pattern step by step.

10.8 ® Practice without the models
10.8.1 Verb + 4 (a rebuke)

1001.1 Use the lesson target -4 in this demonstrated example: What’s the rush?!

1001.2 In the stated sharp exchange after unwanted staring, Hf*A % means...

o A. {’en’: 'what are you looking at?! (a rebuke)’, 'zh’: > HAF? (T M)}

o B. {’en’: 'what would you like to watch?’, 'zh’: * fRAEF A7}

1001.3 In the sharp staring exchange, FHf}*4 % is a genuine request to choose a film.

True or false? Explain or repair the statement.

1001.4 A person tells someone to stop staring angrily. What does Hf4AF! com-

municate?

o A. Every f+4 sentence is a rebuke.

e B. The repeated phrase challenges the staring rather than requesting a viewing
choice.

1001.5 Every f[-4 sentence must be an angry rebuke.

True or false? Explain or repair the statement.

1001.6 Match each stated exchange to its conversational job.

o 1. Sharp Hf4FE! after unwanted staring

o 1. Curious YRIEZEAA? seeking a reason

o A. Request information about laughter
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« B. Rebuke the staring
1001.7 fr2aft4? Bfais . must be an angry insult.

True or false? Explain or repair the statement.

1001.8 A teacher genuinely asks which book a student wants to read. Which wording
fits?

- A B2 E!
« B. fREEMHABR?

1001.9 Recall the situation: A challenge is different from choosing a film. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

10.8.2 AR ... IBA ... (not as ... as)
1002.1 Use the lesson target A% in this demonstrated example: I'm not as tall as
him: 3 ... BIFAH .

1002.2 {’en’: "What do iX4 / B4 mark here?’, 'zh’: * X4 / IRAFEX BARCAT

N

o A. {’en’: ’the time of the comparison’, 'zh’: ’ l:[jf&‘E’JEle[‘ETJ’}

o B. {’en’: ’the standard / degree being compared to’, 'zh’: * >R WK RIFEE / 5
e}

1002.3 In FABAhIL 4 5, the stated property being compared is tallness.

True or false? Explain or repair the statement.

1002.4 You describe yourself as shorter than a classmate. What does Fk AN ABAL 4,

1. communicate?

e A. The classmate’s height provides the degree you do not reach.

o B. The sentence says the two people differ in every quality.

1002.5 The height sentence shows the classmates differ in every quality.

True or false? Explain or repair the statement.

1002.6 In the given measurements, one classmate is 170 cm and the other 180 cm.
What is the height difference in cm?

1002.7 In this two-person height comparison, A2 AL 4 % means the speaker is..
e A. Taller than the other person

o B. Shorter than the other person

1002.8 Fe At explicitly names height as the property being compared.

True or false? Explain or repair the statement.

1002.9 Recall the situation: Height is one property. Decide what the speaker wanted
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to communicate. Close the examples. Say a Mandarin response, then write it in
Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with the
model, then change one detail and try again.

Write or say your own response before reading the key.

10.8.3 e ... 3k (compared with)

1003.1 Use the lesson target Lt in this demonstrated example: Compared with last
year, this year’s much better: ........ Z4F, SMEFL T,

1003.2 {’en’: 'In P E4EHK, 44F ..., which is the benchmark?’, 'zh’: 7 Hig Z4F %,
SAF B RN}

o A. {len’: ' A4 (this year)’, 'zh’: W 44}

o B. {’en’: 7 F4E (last year)’, 'zh’: > FZ47}

1003.3 In the demonstrated year comparison, i Z:4F and i Z4F 3 both intro-
duce last year as the baseline.

True or false? Explain or repair the statement.

1003.4 You compare this year’s results with last year’s. What does it H4E, 44F
14T ., communicate?

o A. %&4F is the baseline introduced directly after Fhic.

o B. Last year is the baseline for saying this year is better.

1003.5 L 24, S4EUFL T supplies an exact fifteen-point increase without any
numerical data.

True or false? Explain or repair the statement.

1003.6 Last year’s fictional score was 60 and this year’s is 75. How many points did
it increase?

1003.7 In LR AH4F, FARAG 11040, which is the baseline after Hid?

o A. Last year
o B. This year

1003.8 L F2E, FRE = WALHIEL shows the metro is faster on every route.
True or false? Explain or repair the statement.

1003.9 Recall the situation: An improvement needs a baseline. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then
write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

10.8.4 A Al B (not as good as)

1004.1 Use the lesson target A0 in this demonstrated example: This isn’t as good
as that: . B

1004.2 {en: ’ Kﬁﬂiﬂlﬂ means...”, 'zh’: ’ AUGEE A EE?}
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o A. {’en’: 'might as well just go’, 'zh’: > AYIEME / B2 EM}

o B. {‘en’: “definitely don’t go”, ‘zh’. ‘ ?ﬁﬁ iE}

1004.3 In XA UIBR N, AR is judged better on the stated ¥ comparison.

True or false? Explain or repair the statement.

1004.4 Two travel options are available; walking seems preferable. What does A
EMFIE . communicate?

o A. The speaker suggests walking as the better alternative.

o B. AUIFEME means walking is forbidden.

1004.5 A UNFE PEIE shows the listener has already agreed to walk.

True or false? Explain or repair the statement.

1004.6 X F)EANUHABFEEEH compares which property?

o A. Every aspect of both shops

o B. Price / cheapness

1004.7 A suggests AUEFSIE. B replies I KE T, 62N, B agrees to walk.
True or false? Explain or repair the statement.

1004.8 In a discussion of eating out versus cooking, A UNTEZMIRNE proposes...
e A. Forbidding every restaurant

« B. Cooking at home

1004.9 Recall the situation: Suggest an alternative to a slow bus. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then
write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

10.8.5 Noun / Adj + 4k (-ize / -ify)

1005.1 Use the lesson target {k in this demonstrated example: The city has modern-
ized: WA s T

1005.2 {’en’: * 24k means..”, 'zh’: * Ef R AZ A}

o A.{’en’: 'to make ugly’, zh’: ﬂﬂg}

o B. {’en’: ’to beautify (make beautiful)’, zh’: > Z&fk ({fiAr3E)"}

1005.3 In FA 14 T AR, faifk is the action of making the process simpler.
True or false? Explain or repair the statement.

1005.4 A process has been made simpler. What does JifE {7 . communicate?
o A. fijfb means simplifying the process.

o B. Adding fk to any adjective always creates a natural word.

1005.5 7ifEfaifk T shows the new process is exactly two minutes faster without any
timing data.
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True or false? Explain or repair the statement.

1005.6 The process changes from six steps to four. How many steps have been re-
moved?

1005.7 Match the established change word to its meaning.
o 1. faifkhiAe

L EACERE

Loy A T

A. Make the surroundings more attractive

B. The city has modernised

o (. Make the process simpler

1005.8 The four-step process still has an identity check. f&jfk shows that check has
been removed.

True or false? Explain or repair the statement.

1005.9 Recall the situation: A process becomes simpler. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it
in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.

10.8.6 & + Adj + A (counts as / considered)

1006.1 Use the lesson target 4 in this demonstrated example: He counts as tall in
the class: WFEHEHE ... B,

1006.2 {’en”: * XBEHF means..”, 'zh’: * XEHEH (A=A}

o A. {’en’: ’this is definitely expensive’, 'zh’: ' X H E 5’}

o B. {"en’: ’this counts as cheap (is considered cheap)’, 'zh’: " XHE'H (B LMHEH) }
1006.3 {’en’: ’ % makes a judgement that the subject fits a category., 'zh’: > S ¥
FiBEETH L. '}

True or false? Explain or repair the statement.

1006.4 A student is fairly tall compared with classmates. What does fh7E 3T B2 5
], communicate?

o A. The speaker places him in the tall group within this class.

o B. A EH) proves he is tall compared with every adult.

1006.5 fEHE LA 5 1) shows he is the tallest student.
True or false? Explain or repair the statement.

1006.6 A teacher calls 175 cm and 182 cm tall in a class whose heights are 168, 175
and 182. Can 175 count as tall without being tallest?

o A. Yes: category membership differs from first place
o B. No: HEH always means tallest
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1006.7 If a person counts as tall in one group but not another, their own measured
height must have decreased.

True or false? Explain or repair the statement.
1006.8 Match the two & constructions to their jobs.
o 1. BXEHEE.

o 1B -T=I",

o A. Calculate three plus two

o B. Judge the price as cheap

1006.9 Recall the situation: Tall within a class is a judgement. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then
write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

10.8.7 ¥##% (no wonder)

1007.1 Use the lesson target Y% in this demonstrated example: No wonder he didn’t
COME: .. K, JFERIF T -

1007.2 In the stated absence example, Y% expresses...

e A. A new order to attend

» B. Understanding of the absence given a reason

1007.3 {’en’: * MEPX often appears with JF2R (turns out)., 'zh’:  XEEEH A FE K —i
B '}

True or false? Explain or repair the statement.

1007.4 You learn that an absent friend is ill. What does MEFEAhPER, JFEEH T -

communicate?

o A. MERX is evidence that rules out every other explanation.

e B. The new information explains the absence to the speaker.

1007.5 XERAMYE K shows that illness was the only possible reason for the absence.
True or false? Explain or repair the statement.

1007.6 Match each part of JFEAMH% T5—44, MEPEX A E Y to its role.

o 1 METEH 4

o LOXAFN¥

o A. Observation made understandable

e B. Reason supplied

1007.7 A speaker guesses a friend is ill. Saying M % confirms the illness as a
fact.

True or false? Explain or repair the statement.
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1007.8 You still do not know why someone missed the meeting. Which directly asks
for the reason?

o A MR ATR?

o B ERABIK .

1007.9 Recall the situation: A reason makes an absence understandable. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.
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10.9 ® Answers and explanations

10.9.1 Verb + 4 (a rebuke)

1001.1 {’en’: * f14’, zh’: > 147}

{’en’: "Verb + 44 challenges the action: fftAV, zh’: > #hid + A% /| BE
itk A}

1001.2 A. {’en’: 'what are you looking at?! (a rebuke)’, zh’: * HAAF(TiM]) '}
{’en’: 'Here f}-4 dismisses, not asks: FfTAF, zh’: * XHATARFTE, AEHE:
B2/}

1001.3 False.

It challenges the staring in this context; f}+4 can form information questions elsewhere.

1001.4 B. The repeated phrase challenges the staring rather than requesting a viewing
choice.

The repeated phrase challenges the staring rather than requesting a viewing choice.
f4, can also form genuine information questions. Context, repetition and tone dis-
tinguish this rebuke from {RAEHFATA7

1001.5 False.

A genuine film-choice question also uses f{*4; the complete exchange determines its
job.

1001.6 1-B: Sharp Hf[4AF! after unwanted staring = Rebuke the staring; 2-A:
Curious {RIEE A7 seeking a reason = Request information about laughter

Use repetition and the supplied delivery and purpose, rather than treating every f{-~4
alike.

1001.7 False.

In the stated reassuring exchange it can calm someone; delivery and context matter.
1001.8 B. frfHE A A7

VRIEE AT 445 asks for the book choice. HAAF challenges the looking action.
1001.9 One possible response: Hf4F!

Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o REMAT BFEERE. can reassure someone who is rushing: there is still time.
The opening staring exchange is confrontational.

o A speaker’s tone and relationship matter. Do not label every /R & -4 as an angry
insult or every question mark as sincere curiosity.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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10.9.2 A& ... IBA ... (not as ... as)

1002.1 {’en’: " A, zh: " AMg'}

{’en’: 'N1 4+ A& + N2 + I4 + Adj = not as .. as: FAGMASATE ., zh’: 'N1
+ MR + N2 + B2 + BHFA = AR A .t RABMIBAR . 7}

1002.2 B. {’en’: ’the standard / degree being compared to’, ’zh’: 7 F 3 HL 8 i #42 iE
/ FRIE}

{len’: " NI A E — HF4 points at his level of tallness”, 'zh’: * ANEAIALAE —
M2 A8 R . 7}

1002.3 True.

1 names tallness. A different adjective such as %% changes the property and interpre-
tation.

1002.4 A. The classmate’s height provides the degree you do not reach.

The classmate’s height provides the degree you do not reach. The comparison is about

height, not every quality. A& 1ill can also mean being unlike him more generally when
no degree phrase follows.

1002.5 False.
Only height is named; grades and other traits remain separate.
1002.6 10

The explicit measurements give 180 minus 170 = 10 cm; the grammar alone supplies
no exact gap.
1002.7 A. Taller than the other person

The speaker does not reach the other person’s degree of shortness: the speaker is taller
in this context.

1002.8 False.
No height adjective occurs; the relevant similarity must come from context.
1002.9 One possible response: FAZMHIL AR -

Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o« In a stated two-person height comparison, ABMIB A, means I am not as
short as him. The speaker is taller in that context.

o The pattern compares the adjective’s degree. Do not keep a “speaker shorter”
answer after /5 changes to %&.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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10.9.3 Kie ... B (compared with)

1003.1 {en’: * P, zh’: 7 LG’}

{’en’: > K8 + B (+ ), A ... = compared with B: Wi &4E, S4FEHL T, zh’:
K + B (+ XR),A.e. = W .0 WRESE, SHEHFET. )

1003.2 B. {’en’: * £4F (last year)’, 'zh’: ~ K4}

{’en’: 7 i + B names the benchmark; A is then compared to it., 'zh’: ’ Fiif + B
ke HE A 52, 7}

1003.3 True.

3 is optional in these two forms; it does not change the baseline.

1003.4 B. Last year is the baseline for saying this year is better.

Last year is the baseline for saying this year is better. 3 is often optional in /i ...
. £ expresses a substantial improvement here without supplying a numerical
amount.

1003.5 False.

£ T is qualitative. The separate 60/75 score case supplies fifteen points.
1003.6 15

75 minus 60 gives 15 points. This is a measured gap, not a percentage.
1003.7 B. This year

A4F follows Hid and supplies the reference; Z+4F is compared with it.
1003.8 False.

The sentence states a preference, not a universal travel-time comparison.

1003.9 One possible response: i E4d, SHEHL T,
Check meaning and form:

o My response conveys a message that fits the opening situation.
e [ can explain the meaning of the pattern, rather than only naming it.

o With the same scores, K E4E, HEMT A4S . compares last year with this

year and reports it fifteen points lower.

o i introduces the reference; the following comment determines higher, lower,
better or worse. it alone does not mean improvement.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

10.9.4 A Al B (not as good as)

1004.1 {en’: * R4, 2k’ 7 KA}

{’en’: "A + AN + B + Adj = A is not as good as B: iXAAAHANEF, zh: CA
+ A + B + B = A A B XA )
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1004.2 A. {’en’: 'might as well just go’, 'zh’ * AUGENE / & EE}

{en’: * RN + suggestion = “might as well”: AL, "zh': " A0 + L = “ K~
LT N IEE, )

1004.3 True.

This judgement is bounded to the stated property, not every attribute.

1004.4 A. The speaker suggests walking as the better alternative.

The speaker suggests walking as the better alternative. A A%l B compares A un-
favourably with B. The suggestion use can omit an explicit A when the alternative is
recoverable.

1004.5 False.

It is a proposal, and agreement must come from the reply.

1004.6 B. Price / cheapness

{§i’H specifies cheapness; the sentence supplies no judgement about service or freshness.
1004.7 False.

B prefers waiting because they are tired, so the reply declines the proposal.
1004.8 B. Cooking at home

It proposes cooking at home as the alternative; it does not ban all restaurants.
1004.9 One possible response: AY5EHIE.

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o A: AUNERIE., B BKET, BRESEI, The second speaker is tired and

prefers waiting for the bus.

o The original proposal remains a suggestion. The reply supplies disagreement rather
than evidence that walking already happened.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

10.9.5 Noun / Adj + 4k (-ize / -ify)

1005.1 {’en’: * fk’, 'zh’: " 1B’}

{’en’: 'Noun / Adj + & = -ize / -ify: AL, zh’: * ZiH / TBEH + & = ...
fb: Bk, 7}

1005.2 B. {’en’: 'to beautify (make beautiful)’, 'zh’: * &4k, (ffi4E35)’}

{’en’: ’ £ + fk = beautify; f& + 1k = simplify’, 'zh’: > 3 + b = FEAk; & + b =
faifb. '}

1005.3 True.
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This established word is used as an action here. {¢ does not create a natural word
from every base or force only a verb use everywhere.

1005.4 A. f&jfk means simplifying the process.

faiifk. means simplifying the process. fk appears in established change words such as
WAL and fijfk. It cannot be attached freely to every noun or adjective to create
natural Chinese.

1005.5 False.

Time saving requires an actual measurement; fijff, alone supplies no minutes.
1005.6 2

Six minus four is two; the count does not supply a time saving.

1005.7 1-C: fijfb i fE = Make the process simpler; 2-A: FEA LI L = Make the
surroundings more attractive; 3-B: YT P4k T = The city has modernised

The words describe distinct changes, not a single universal benefit.

1005.8 False.

The stated check remains. Simplification does not imply that all checks disappear.
1005.9 One possible response: ifERAL T -

Check meaning and form:

» My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o RAIHALT HAR. uses fijfk as an action. EHBA4L treats modernisation as the

process being advanced.

o Recognising 1k helps recognise change vocabulary. It does not make every resulting
word only a verb in every sentence.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

10.9.6 B + Adj + B (counts as / considered)

1006.1 {’en”: > B 'zh’: &}

{en’: "B + Adj + B = counts as: HEM.), zh: "B + BRE + W =582 ...
AEn.

1006.2 B. {’en’: ’this counts as cheap (is considered cheap)’, zh’: * XBEFH (B &
TEE)

{’en’: > 5 = is considered / counts as: XHEMFH., zh: "B = B2 / BiE XEME
. '}

1006.3 True.

{’en’: "Yes — & E Y (he falls into the “tall” group)., zh’: > X} — B E (HA
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« '% ’” jz—‘%’é)o 7}
1006.4 A. The speaker places him in the tall group within this class.

The speaker places him in the tall group within this class. 5 expresses an evaluation
against a reference group. [ is not required in every & expression: X fHE is
natural too.

1006.5 False.

Counting as tall does not mean having the maximum height.

1006.6 A. Yes: category membership differs from first place

It belongs to the teacher’s stated tall category while 182 is taller.

1006.7 False.

A changed reference group can change the judgement without changing the person’s
height.

1006.8 1-B: X5 f#HH . = Judge the price as cheap; 2-A: H—F =1l —., = Calculate
three plus two

The complete sentence separates category judgement from calculation.

1006.9 One possible response: fyrEHE H 8 511,

Check meaning and form:

» My response conveys a message that fits the opening situation.
e [ can explain the meaning of the pattern, rather than only naming it.

e The same person joins a group of much taller players. A speaker’s judgement of
whether he counts as tall may change with that group.

e The person need not have become shorter. The comparison standard changed; 54
E1HJ does not set a universal height threshold.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

10.9.7 4% (no wonder)

1007.1 {’en’: * XERE’, 'zh’: 7 MERE'}

{’en’: ’ ¥#$%& + Observation = no wonder: MEPRMAE, IR T, zh’:  MEE +
WREE = MEPRE: MERAAE, JFRIE T . )

1007.2 B. Understanding of the absence given a reason

It makes the observation unsurprising to the speaker. The reason can be known already
or newly supplied.

1007.3 True.
{Pen’: "Yes — JFRIE T, MEREAR, 'zh’s O X — JEORE T, MEEEAE. U}

1007.4 B. The new information explains the absence to the speaker.
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The new information explains the absence to the speaker. YEP¢ expresses a reaction
of understanding. It does not independently prove that the proposed cause is the only
possible cause.

1007.5 False.

MEPE expresses understanding, not evidence excluding all other reasons.

1007.6 1-B: fih# T2 —44 = Reason supplied; 2-A: X4 5% = Observation made
understandable

The first-place result is the reason offered for the observed happiness.

1007.7 False.

The reaction does not verify the proposed reason; a guess still needs evidence.
1007.8 A. ft A fH2Rk?

MAt 4, asks for missing information. Y% expresses understanding rather than re-
questing that reason.

1007.9 One possible response: MEPEMEE, JEEIHK T -

Check meaning and form:

e My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o Someone guesses the absent friend is ill and says YEPEA 2. The phrase does not
turn that guess into a confirmed medical fact.

o Check whether the reason was known or only proposed. A confident reaction and
reliable evidence are different things.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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11 BhghiA

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

11.1 = 3% / B / ¥& (formal future)

11.1.1 Read tomorrow’s notice
« A school notice says U RFE KZ4T. — the meeting will be held tomorrow.
The notice places the event after today.

o It reports the announced plan. Reading it today does not show that tomorrow’s
meeting has already happened.

11.1.2 Keep the subject and future action

o Put ¥ / FFE / ¥4 before the future action phrase: ZERFSAHLER. — the

school will announce the results.

e In the meeting example, FEBIR supplies the time and Z4T supplies the event. ¥
does not mark £:1¥ as an object to move.

SUVCHFEHREEAT
hut yi jiang zai ming tian ju xing
Word guide: 21 — meeting; ¥f — will; £ — at; BjK — tomorrow; 2547 — be held.

11.1.3 Separate future and object uses

o &UUBFEBRZA T, announces a future event. HRFII# B,
qing jiang mén guan shang
Word guide: i — please; $f — object marker; [ ] — door; 3 _I* — close. asks someone
to close the door; [ ] is the affected object.

o The same written ¥ does different jobs. Read the whole action phrase, rather than
translating every $f as will.

Separate future and object uses

Notice read today
SWBERRXET,

Revised tomorrow start: 15:00
Old start: 14:00 = one hour later

Future announcement # completed event

KINBLZZ1TT, reports completion

Keep the stated situation and evidence together.
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11.1.4 Re-read a changed time

o A revised fictional notice changes tomorrow’s start from 14:00 to 15:00. The an-
nounced start is now one hour later.

e Use the revised time when planning your arrival. Neither the future form nor a
time on the notice proves the meeting actually began then.

11.1.5 Choose a register, not a certainty level

e % is common in formal written announcements. In a chat about tomorrow, F&’]

B REFF &, is an ordinary alternative.
« A formal style does not make a plan impossible to cancel. £WNBEBFFT T . instead
reports a meeting already held.

11.1.6 Check event, time and evidence

 Identify the subject, the action and its stated future time. Keep a future announce-
ment separate from a completed-event report.

o When $f puts an object before an action, read that object use separately. Register
alone does not tell you which job ¥ performs.

Practise this pattern step by step.

11.2 ® Practice without the models

11.2.1 ¥ / FE / ¥& (formal future)

1101.1 Use one of the future forms taught here: The meeting will be held tomorrow:

1101.2 {’en’: * } here is used mostly in.., 'zh’: " X BHEHFLZ HTF ...}

o A. {’en’: ’casual chat among friends’, 'zh’: " B AC[6] R}

o B. {’en’: 'news / formal announcements’, zh’: ’ #[H / IEXEE}

1101.3 {’en’: 'This future f is the same as the f{8-style ¢ ($f 5% )., 'zh’: > X4~
FRERAREFIFERRF CRTT R L) 2 —Mk. '}

True or false? Explain or repair the statement.

1101.4 An announcement gives tomorrow’s meeting time. What does >3 RfAF A K
24T, communicate?

o A. ¥ presents the meeting as a future event in formal style.

e B. ¥ always introduces an object before a disposal action.

1101.5 An announcement says & UCRAERH K2Z547 . Does it establish that the meeting
has already been held?

True or false? Explain or repair the statement.

1101.6 A revised notice changes tomorrow’s start from 14:00 to 15:00. How many
minutes later is the announced start?

1101.7 Match the complete sentence to its job.
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oL RO
e
oL AWEERTT .

e A. Ask for an action on the door

o B. Announce a future action

o C. Report a meeting already held

1101.8 Using formal 3} in a meeting notice shows the plan can never be cancelled.
True or false? Explain or repair the statement.

1101.9 Recall the situation: Read tomorrow’s notice. Decide what the speaker wanted
to communicate. Close the examples. Say a Mandarin response, then write it in
Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with the
model, then change one detail and try again.

Write or say your own response before reading the key.
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11.3 ® Answers and explanations

11.3.1 ¥ / BE / ¥& (formal future)

1101.1 {Pen’: * ¥, 'zh’: " FF'}

{en: " X / BE / K& + VP = formal future: SUCRHERZEAT), zh’: " ¥ /
RE / B& + ShAEE = Pikok: SUCRERRET. '}

1101.2 B. {’en”: 'news / formal announcements’, 'zh’: " #H / Ex0iE45}

{’en’: ’ $f = a formal “will”; everyday speech prefers 2 / B 'zh’: * ¥ = 51 « ¥F
nHIEZNS ) )

1101.3 False.

{’en’: 'No — same character, two senses: future f vs disposal K., 'zh’: * & — [A]
TS RERIRF vs AEERRF. )}

1101.4 A. ¥ presents the meeting as a future event in formal style.

}f presents the meeting as a future event in formal style. Compare [ ] 5% I, where
}f introduces an object to be acted on. Word order and meaning determine which use
applies.

1101.5 False.

The notice announces a future meeting; completion would need a later report or other
evidence.

1101.6 60

15:00 minus 14:00 is one hour, or 60 minutes. This compares announced times; it does
not prove actual completion.

1101.7 1 B: 2SN 45 R . = Announce a future action; 2-A: iR X . =
Ask for an action on the door; 3-C: & E 4417 T . = Report a meeting already
held

The future, object-before-action and completed-event constructions make different
claims.

1101.8 False.

Formal register does not guarantee that the future plan will be fulfilled.

1101.9 One possible response: &VUFAEH] K247,

Check meaning and form:

o My response conveys a message that fits the opening situation.
e I can explain the meaning of the pattern, rather than only naming it.

o A revised fictional notice changes tomorrow’s start from 14:00 to 15:00. The an-
nounced start is now one hour later.

o Use the revised time when planning your arrival. Neither the future form nor a
time on the notice proves the meeting actually began then.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
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need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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12 FiEEE
Original teaching practice. Read one pattern, cover its model and try the questions be-

fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

12.1 ® 34 (hard to avoid / bound to)

12.1.1 Reassure a beginner, then help

o A teacher says FrPEMERH4EE. — mistakes are hard for beginners to avoid. The
teacher is recognising a common difficulty.

o The next step can still be to check and correct the work. Recognising the difficulty
does not mean every error should stay.

12.1.2 Name the difficult-to-avoid result
o Use Y + result or action phrase: 85— L&, ¥HEIK. — feeling nervous
on a first stage appearance is hard to avoid.

o Keep the situation in view: first-time performing supplies a reason for the expec-
tation. YEf itself supplies no number or percentage.

HFEERHE.

xin shou ndn midn chi cuo

Word guide: #1F — beginners; ¥4 — bound to; H 45 — make mistakes.

12.1.3 Keep expectation separate from a count

o In a fictional practice record, twelve beginners try a task and three make an error;
nine do not. Those numbers come from the record.

e The teacher can acknowledge mistakes as hard to avoid without claiming that all
twelve must fail. A learner who succeeds does not turn the phrase into a numerical
rule.

Keep expectation separate from a count

Fictional practice record: 12 beginners

3 made an error; 9 did not

FFIER L,

A difficulty expectation, not a count

BREHFNIERER.

Check and correct; difficulty remains acknowledged

Keep the stated situation and evidence together.
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12.1.4 Use the named situation
e BEFEBL, WHASM—. presents heavy traffic as a reason to expect some
lateness. It does not specify ten minutes.

e A different route with little traffic needs its own assessment. Do not transfer the
first route’s reason to every journey.

12.1.5 Difficulty does not remove responsibility
o MR H4EE describes an expectation. JHRBEHMIEFE IR, asks for checking and
correction; the two ideas can fit together.

o A speaker may reassure someone or acknowledge a problem. The phrase alone does
not prove the mistake was harmless or that correction is forbidden.

12.1.6 Read a bounded expectation

o Name the circumstances and the result treated as difficult to avoid. Keep actual
counts and waiting times tied to explicit evidence.

e Do not turn ¥4 into every person, every time, a fixed probability or permission
to ignore the result.

Practise this pattern step by step.

12.2 ® 32 (receive / be affected)

12.2.1 Identify who receives the welcome

o Students like a teacher: XNFEIFMRIZIKM . — this teacher is popular. The teacher
is the person receiving a favourable response.

o The sentence does not say the teacher welcomes someone else. It also does not
prove that every student likes the teacher.

12.2.2 Learn established combinations
o WM describes being welcomed or popular; 328 describes being affected; 5%
45 describes getting hurt.

o Learn these combinations as words or phrases. 3% is not a slot that can replace #
before every verb.

fs A 2GR «
ta hén shou huan ying
Word guide: ft — he; f& — very; 52 — be; ¥ — welcomed.

12.2.3 Reverse the viewpoint carefully

o ZEAEWKMEIF., makes students the people giving the welcome. FEIF3Z2E4 WM,

keeps the teacher as its recipient.

o Both describe a favourable response in this example. 3% does not mean every
affected person suffers something bad.
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Reverse the viewpoint carefully

FEXLER, — ZBIWZZEIRL,

Students give the welcome; teacher receives it

EETER KSR,

Weather affects match; cancellation not stated

f=1h7,

Injury reported; cause and intention not named

Keep the stated situation and evidence together.

12.2.4 Follow the named effect

o WESZREE M. says the match is affected by the weather. The weather is the
source of the effect; the match is affected.

o The sentence alone does not report cancellation. A delay, changed conditions or
cancellation needs further information.

12.2.5 Separate a condition from its cause

o fZAFT . reports that he got hurt. It does not name an attacker, a cause or an
intention.

o A fictional report says three of eight players were injured. That leaves five not
reported injured; the numbers come from the report, not from 5%.

12.2.6 Track the recipient and the claim

o Find who receives the response or effect. Check the established phrase and any
explicitly named source, such as z#4: or KX

e Do not infer universal popularity, deliberate harm or cancellation. Use a separate
complete sentence when you need to give that extra information.

Practise this pattern step by step.

12.3 ® Practice without the models
12.3.1 Y% (hard to avoid / bound to)

1201.1 Use the lesson target #Ef: Mistakes are hard for beginners to avoid: #
e S
1201.2 {’en’: * k4 treats the outcome as..”, zh’: " MEGIBLEREE .0}

e A. Hard to avoid under the circumstances
o B. Easily prevented without effort
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1201.3 FHrF-HEfe H 4L means a teacher is forbidden to ask beginners to correct mis-
takes.

True or false? Explain or repair the statement.

1201.4 A teacher reassures beginners that mistakes are normal. What does #F¥
tp 4 . communicate?

o A. The speaker treats mistakes as difficult to avoid.

o B. ¥4 proves every beginner makes every possible mistake.
1201.5 FrFHES 45 specifies that exactly half of the beginners will make an error.
True or false? Explain or repair the statement.

1201.6 A fictional record has twelve beginners; three made an error. How many did
not make an error in that task?

1201.7 Match each statement to what it does.
o 1. BrFMEGRHIEL.

IO 5 L o B

L+ AHHE =N

A. Report an explicit count

B. Ask for checking and correction
o C. Acknowledge a difficult-to-avoid outcome

1201.8 Heavy traffic on route A supports ¥Efg£Mfi— . Route B has little traffic.
What follows about B?

o A. It must have exactly the same delay as A

o B. It needs its own assessment; A’s traffic does not establish B’s delay

1201.9 Recall the situation: Reassure a beginner, then help. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it

in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.

12.3.2 3% (receive / be affected)

1202.1 Using the lesson pattern in this demonstrated example: He’s very popular: il
1202.2 {len’: * {5 means..’, o BT AT

« A. {’en’: get injured / be hurt’, 'zh’: * Z{5 / ZH|GE}

o B. {’en’: cause an injury to others’, 'zh’: * {ii §i| A\ 5215’}

1202.3 {’en’: ’ 3% gives the sentence a passive flavour (the subject undergoes it).,
Zh T AR e (LERZ). )

True or false? Explain or repair the statement.

HSK 5 154 « H3CUR



1202.4 Many people like a particular teacher. What does iX {7 & IR 3Z W0 . com-
municate?

o« A. The teacher receives a favourable response from others.

o B. 5% can replace #{ before every verb without changing the grammar.

1202.5 3% can replace # before every verb without changing the grammar.

True or false? Explain or repair the statement.

1202.6 Match the complete sentence to its recipient or affected subject.

o 1 BIsEE R .

I ’:u%ﬂfﬁl

L 32455 1

A. Match is affected by the weather
B. He is the person injured

o (. Teacher receives the welcome

1202.7 HFEZ2 KRS 50 shows that the match was cancelled.

True or false? Explain or repair the statement.

1202.8 A fictional report lists eight players and says three were injured. How many
players are not reported injured?

1202.9 Recall the situation: Identify who receives the welcome. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then
write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.
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12.4 ® Answers and explanations

12.4.1 Y% (hard to avoid / bound to)

1201.1 {’en’: * YEfR’, 'zh’:  XEG}

{’en’: " ¥4 + VP = bound to / hard to avoid: FrFMEG 4., zh: * Y + 3h
WRE = M s hss. )

1201.2 A. Hard to avoid under the circumstances

YEH presents an expectation of difficulty, not a guarantee that every possible instance
must occur.

1201.3 False.
Acknowledging that mistakes are hard to avoid is compatible with asking for correction.
1201.4 A. The speaker treats mistakes as difficult to avoid.

The speaker treats mistakes as difficult to avoid. ¥E# is an ordinary expectation, not
a mathematical guarantee that every beginner must make a mistake in every task. A
careful person can still avoid a particular error.

1201.5 False.

The expression supplies no numerical rate. Actual records are needed for a count.
1201.6 9

Twelve minus three is nine. The record supplies this count, not ¥E4f.

1201.7 1-C: FHrFEHRH 4. = Acknowledge a difficult-to-avoid outcome; 2-B: 1§46
BHIEES R, = Ask for checking and correction; 3—-A: + /™ AHH = AN HES.

= Report an explicit count
Expectation, an instruction and a measured count serve different purposes.
1201.8 B. It needs its own assessment; A’s traffic does not establish B’s delay

Keep the stated reason with its route. No exact number of minutes was supplied for
either route.

1201.9 One possible response: #HFWE5 H 4.

Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

. %L$1‘E§, YoM — . presents heavy traffic as a reason to expect some

lateness. It does not specify ten minutes.

o A different route with little traffic needs its own assessment. Do not transfer the
first route’s reason to every journey.

e [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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12.4.2 3 (receive / be affected)

1202.1 {en’: ' 7, zh: * %'}

{’en”: * B + Verb / Noun = be subjected to / receive: Z¥ill., 'zh’: * 3% + Zfid
1202.2 A. {’en’: "get injured / be hurt’, 'zh’: > 2455 / ZF5E}

{’en’: 7 % marks the subject as the one affected: 4%, Z5M., zh’: * ZFR Eife
ZHW T Z . % . )

1202.3 True.

{Pen”: "Yes — ZWGl | 2455 | %50, zh’s 0 N — 2k ) 245 ) 2. )

1202.4 A. The teacher receives a favourable response from others.

The teacher receives a favourable response from others. Learn established combina-
tions such as 52X and 5752, 5% is not a universal replacement for #§ before any
verb.

1202.5 False.

W, 5745 and 525210 are established combinations. Do not replace #f with 5%
before every verb.

1202.6 1-C: ZIfisZz=#4 Wi, = Teacher receives the welcome; 2-A: FLFEZ KA 5
M, = Match is affected by the weather; 3-B: {52157 . = He is the person injured

Track the person or thing receiving the response or effect, rather than reversing the
source and recipient.

1202.7 False.

An effect is reported; cancellation is one possible extra fact, not part of the phrase
itself.

1202.8 5

Eight minus three is five. 5245 reports injury without naming its cause or intention.
1202.9 One possible response: X/ ZIH{RZ W0,

Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o WEZRKEEMW. says the match is affected by the weather. The weather is the
source of the effect; the match is affected.

o The sentence alone does not report cancellation. A delay, changed conditions or
cancellation needs further information.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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13 ”But” Statements

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

13.1 ® ZJfj (on the contrary / instead)
13.1.1 It backfired
e You tried to help your little brother with maths, but he got more confused.

e RMBETER, MM EMET . — “I explained for ages, and he only got more

confused.”

13.1.2 Subject + i + predicate

e JIM = “instead, on the contrary”: the result goes the opposite way to what was
expected.

o It sits after the subject, before the verb: iz [f ..., not Sl ....
ZTE, WRMEET .

chi le yao bing fan ér geng zhong le
Word guide: 7 — take; 24 — medicine; Jj§ — the illness; JZ[fil — instead; ¥ — more; B

— serious.

K ifi: instead (the opposite of the aim)

verb who link

BAERET X ftt i BHRT

| explained for ages he instead got more confused

13.1.3 MER / ¥ ..., R ...
o MAHEEER, RM%ET. - “Far from getting angry, he actually laughed.”
o The first half says what didn’t happen; the second, the opposite that did.

AEEES, ROET .

ta bu dan méi sheng qi fan ér xiao le

Word guide: i — he; AMH — not only; % — didn’t; 4, — get angry; [ZIfil — instead;
% — laughed.

13.1.4 After the subject

o J2I is an adverb: Wy KT, not UMM E KT .

It needs an expectation to go against; for a plain contrast use {Hg& / %[

HSK 5 iF3 o HIU



13.1.5 W versus f
e JXIMi is an adverb inside the clause: fBJz M ANE LT .
o FHJ2 is “the opposite” or “on the contrary” starting a sentence: fHz, AR =2%.

MR, MR,

xiang fan ta hén gao xing

Word guide: #{)Z — on the contrary; ftfi — he; 48 — very; 2% — happy.
13.1.6 Recap

e Subject + [Jii + predicate = instead, on the contrary (the opposite of what
was expected).

o Often after AMEA/¥% ...; M/ opens a sentence.
Practise this pattern step by step.

13.2 ® Practice without the models

13.2.1 R (on the contrary / instead)

1301.1 Complete: “After the rain, it got hotter instead.” N TR, K cweweeen HIA
I

1301.2 Which sentence is correct?

o AR, KT,

o B ABRIMAEESR, KT .

o CEIAHEIE, RIMET .

o D. RMifthZE T .

1301.3 Build: “Far from getting angry, he actually laughed.”
Arrange all chunks: , / Jifil / WAEEAESR / ET
1301.4 fHJz can open a sentence followed by a comma.

True or false? Explain or repair the statement.

1301.5 You tried to help your little brother with maths, but he got more confused.
Close the examples. Say a Mandarin response, then write it in Chinese. Explain briefly
in English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.
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13.3 ® Answers and explanations
13.3.1 ] (on the contrary / instead)
1301.1 5 ifi
J2 1 marks the opposite of what you’d expect.
1301.2 C. fAEIRIR, MK T .
AMEE ..., [ .. with [Tl after the (omitted) subject.
1301.3 ﬁi%Tﬁ(xéE‘L, RMET .
AMEE .., I ...
1301.4 True.

True. fHJ% can open a sentence, followed by a comma, to mean “on the contrary”: fili

WA, MR, AR %
1301.5 One possible response: FfEFE T F K, b/ mEE T

Check meaning and form:

o My response conveys a message that fits the opening situation.
I can explain the meaning of the pattern, rather than only naming it.

ST is an adverb: Ny MK T, not JRIMM KT .

It needs an expectation to go against; for a plain contrast use {H,& / %[

I tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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14 ”"Even If” Statements

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

14.1 ® R ... , ¥ ... (even if)

14.1.1 Keep a plan despite possible rain

o A friend has decided to attend an indoor club meeting. FE TN, BtEZE. — even
if it rains, I will still go.

e The possible rain does not reverse that stated decision. The sentence is not a
weather report or proof that the friend has already arrived.

14.1.2 Join the conceded case to the decision

o In this pattern, gt/ + case, subject + #, + decision links the obstacle to the
decision that survives it.

« In MR TM, ’BZE. , NN is the conceded case and Fth 7 is the maintained

decision. Read both clauses before choosing the meaning of % &.
METH, Ribx.
jiu shi xia yu wo yé qu

Word guide: #fif& — even if; N[y — rain; ¢ — I; 4 — still; & — go.

14.1.3 Compare a condition that changes the plan

o RIITFM, WELAZE, — if it rains, I will not go — makes rain a reason to change
the plan.

« MBRTM, RWFE. keeps going despite that same possible obstacle. Changing
the connective and the conclusion changes the relationship.

Compare a condition that changes the plan

MR, Ak,

Rain is conceded; going remains the stated plan

BRIITR , A E,

Rain would change the decision to not going

RSP E37: DR

Identifies the book; no even-if relationship

A conceded case is not, by itself, evidence that it occurred.
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14.1.4 Separate identification from concession
e XMERKIF. — this is exactly my book — identifies the book. It contains no
even-if obstacle followed by a surviving conclusion.

o The characters 32 alone cannot settle the meaning. A complete sentence and its
context separate identification from this concessive pattern.

14.1.5 Check what was actually observed
o A later message says VB FRY J . — it has started raining. That separate report
supplies the actual weather information.

o A statement of intention still is not an arrival record. The friend can later revise
the plan; an earlier concessive sentence does not make future events certain.

14.1.6 Keep the two jobs apart

o For concessive 52 .. tH .., identify the conceded case and the conclusion that
survives it. Do not treat the case as proven by the pattern alone.

o For identifying #f/2, ask what is being identified. Use separate reports for actual
rain, actual arrival or a later changed decision.

Practise this pattern step by step.

14.2 m B ., 4 ... (even if)

14.2.1 Value an attempt despite possible failure
o« A team says JRE R, WEMS. — even if the attempt fails, it is still worthwhile.
They value what they can learn from trying.

o The evaluation survives the conceded failure. This does not say failure is certain
or that the attempt has already succeeded.

14.2.2 Keep the two clauses connected
« BBE + conceded case, .. # + conclusion asks the listener to grant a case
without abandoning the conclusion.

o In the original example, 22 is the conceded case and tH{Hf5 is the evaluation.
The people and attempt can be understood from the surrounding conversation.

RERM, BER.
jiu suan shi bai yé zhi dé
Word guide: & — even if; 2R — fail; th — still; {Hf5 — worth it.

14.2.3 Do not require a worst case

e MEBXNHEER, WA—EFEER,NT. — even if this method is cheap, it may

not suit us — grants a favourable price point.

o Cheapness is not the worst possible outcome. #L%. can concede a point in an
argument while refusing the conclusion that the point alone is enough.
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Do not require a worst case

MEXMW , ES,

Failure conceded; worthwhile evaluation remains

MEXNMDEEE , BA—EESHA]

Cheapness conceded; suitability remains uncertain

Conceded case can be imagined or already known

Use the surrounding evidence, not the connective alone

A conceded case is not, by itself, evidence that it occurred.

14.2.4 Use context for what is known

 Before a result is announced, BRE LM, HEMAE. can discuss an imagined failure.
It does not establish that the team failed.

o In a different conversation, a receipt already shows a low price. The speaker can
grant that known price with FLE XL H while still questioning suitability.

14.2.5 Keep evaluation separate from permission

o The team’s worthwhile judgement belongs to that stated attempt and those speak-
ers. Another person can disagree about its value.

o The sentence supplies no permission to ignore a budget, an agreed rule or a safety
requirement. Those need their own facts and decisions.

14.2.6 Concede a case without overclaiming

o Find what the speaker is willing to grant and which conclusion remains. Check the
wider context before calling the granted case imagined or known.

e Do not turn #{% into certainty, always the worst case, everyone agrees, or a
calculation: its job here is an even-if relationship.

Practise this pattern step by step.

14.3 ® BRI ... , ¥ ... (even if)
14.3.1 Maintain an intention despite difficulty

o A learner says BF M, RIS, — however difficult it is, I still intend to learn
it. The difficulty is being conceded.

o The learner states determination. The sentence does not report mastery or give a
measured probability of success.
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14.3.2 Find the case and the intention

o In BB + case, .. #, + conclusion, the first clause gives a case the speaker is
prepared to allow; the second keeps the conclusion.

o In BREEME, RBWESE, |, M extends the conceded difficulty. It does not mean
I will study only after the task becomes harder.

R EE, RUEE.
na pa zai nan wo yé yao rué
Word guide: B[ — even if; F} — even; ¥ — hard; F — I; th — still; 3% — will; 2% —

learn.

14.3.3 Allow a very small amount too
o B RER A8, BBELS . — even if I have only five minutes, I still intend to
practise — concedes a small amount of time.

e The learner keeps the practice intention with that small allowance. The sentence
does not promise that a whole course will be completed in five minutes.

Allow a very small amount too

WIRAEME  RBEZF,

Severe difficulty allowed; learning intention stays

WMERERDH , HBELS],

Small time allowance; practice intention stays

WeEZE , HLAE

Free time allowed; refusal to go stays

A conceded case is not, by itself, evidence that it occurred.

14.3.4 Keep the conclusion’s direction
o BPaEME, BRIBE2¥. keeps the intention to learn. BB S, BtBAE. keeps
a refusal to go, even with free time.

o 1t does not make a negative decision positive. Read A~ in the maintained conclusion
before reporting what the speaker intends.

14.3.5 Separate a small chance from no chance

s MMHRBE—BFYE, BIMNBER—RK. allows even a little hope and keeps an

intention to try. — & gives no exact percentage.

« This sentence alone does not state what the speakers would decide if there were no
hope at all. A minimal amount and zero are different cases.
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14.3.6 Read the actual allowance

o Name the conceded case: severe difficulty, little time or a little hope. Then state
the actual conclusion, including any negative word.

o Keep intention separate from completed action and measured success. Do not
replace a small amount with zero or invent a numerical probability.

Practise this pattern step by step.

14.4 ® Practice without the models

14.4.1 B®RE ... , # ... (even if)

1401.1 Use the lesson target #4& in this example: Even if it rains, I'll still go: ............
T, A

1401.2 {’en’: 'Here jfi/& means..’, zh’: * X B EFRR .0}

o A. {’en’: ’even if (a concession)’, 'zh’: ’ Fixe / B (LEA)}

o B. {’en’: ’exactly / precisely’, 'zh’: * IEJ& / iz (5RIH)’}

1401.3 {’en’: ’ jiiz& here pairs with #% in the main clause’, 'zh’: ’ X B gt & ¥E $24)
BEWEN. )

True or false? Explain or repair the statement.

1401.4 You plan to go even if rain occurs. What does 2 N, FthZ. communi-
cate?

o A. The possible rain does not change the speaker’s decision.

o B. The sentence proves it is raining now.

1401.5 Hi/& W, FthZ. shows that the friend is already at the meeting.

True or false? Explain or repair the statement.

1401.6 Match each complete sentence to its relationship.

o L gie N, &kihxk.

L ARG, FOolA 2.

L X4,

A. Do not go if rain occurs

B. Identify the book

o C. Keep going despite possible rain

1401.7 The friend first says 5t F W, FethZ:. Which later message actually reports
rain?

« ABETWT.

o B2, Fethk.

1401.8 AN, FFLAZ:. maintains going in the rainy case, just like /2 N,
F k.

True or false? Explain or repair the statement.
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1401.9 Recall the situation: Keep a plan despite possible rain. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then
write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

14.4.2 §¥E ... , W .. (even if)

1402.1 Use the lesson target 544 in this example: Even if we fail, it’s worth it: ...........
KW, WAEAR

1402.2 {’en’: * B is closest to..”, 'zh’: * A HFIENT ... }

o A. {en’: " A4 (because)’, 'zh’: > [Hky (KH)'}

o B. {len’: 7 B / #ii2 (even if)’, 'zh’: 7 B# / w2 (BIfE)’}

1402.3 5 must concede the worst possible case, so a favourable price cannot be
conceded.

True or false? Explain or repair the statement.

1402.4 A team values the attempt even if it fails. What does & 2R, H{HS.
communicate?

o AL BN says failure is certain.

o B. The speaker keeps the evaluation despite the imagined failure.

1402.5 AR says failure is certain.

True or false? Explain or repair the statement.

1402.6 Match each part of FLEXNIMEME, HA—EEAIAT. to its job.

o 1 XANINEEE

o 1L A—EHEATA]

o A. Suitability remains uncertain

e B. Price point being granted

1402.7 A receipt already confirms the method is cheap. A speaker says HLE X7
VR, WA—EEHFN]. Must cheapness be an unknown imagined fact?

o A. No: the speaker can grant the known cheapness and still question suitability

o B. Yes: % forbids granting a known fact

1402.8 A team’s FE I, WH{HF. gives permission to break a separately agreed
spending limit.

True or false? Explain or repair the statement.

1402.9 Recall the situation: Value an attempt despite possible failure. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.
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14.4.3 ¥W¥H ... , # ... (even if)

1403.1 Use the lesson target B[ in this example: Even if it’s hard, I'll still learn it:
ﬁ:xﬁ7 ﬁmg%o

1403.2 {’en’: * B} leans on..”, 'zh’: * WAFET .7}

o A.{’en’: ’an extreme / minimal supposition’, 'zh’: > i / B/}

o B. {’en’: the most likely everyday case’, 'zh’: ’ f ] BEIY H #1500}

1403.3 {’en’: * W[ pairs with #4 in the main clause’, 'zh’: > Bpg1E 30 B 5%
fic. '}

True or false? Explain or repair the statement.

1403.4 A learner is determined to continue despite difficulty. What does B/ F-¥E
FRt 2% communicate?

o A. The speaker accepts an extreme obstacle without abandoning the intention.

o B. B} always means the condition is certain to happen.

1403.5 B X , Fe 32 reports that the learner has already mastered the subject.
True or false? Explain or repair the statement.

1403.6 Match each conceded case to what it allows.

o L IR FEAE
L Bife A o)
LW A — A
A. Even a little hope
B. Even severe difficulty

e C. Even a small amount of time
1403.7 A friend says WA %S, FAZE . What decision survives having free time?

« A. Not going; the negative word remains in the conclusion

o B. Going, because 1 cancels A

1403.8 MR WA —SA 8, FRATHEZ 3 —1{. establishes the same decision when
there is no hope at all.

True or false? Explain or repair the statement.

1403.9 Recall the situation: Maintain an intention despite difficulty. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.
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14.5 ® Answers and explanations

14.5.1 @2 ... , ¥ .. (even if)

1401.1 {’en’: ’EJLE” zh’: 7 e}
{en’: " BRE .. , W ... = even if: FEETFW, T, zh: " BRE oy W oeees =3t

2 ... .. ?jﬁ%?ﬁﬁ, e, 7}

1401.2 A. {’en’: ’even if (a concession)’, 'zh’: * yt2 / BIfE (Gk25)}

{’en’: 7 Jis2 .. L .. = even if; it sets up a hypothetical., 'zh’: ’ Fi 2 ... o = [
filr; gl e, '}

1401.3 True.

{’en’: "Yes — & .., W ..., 'zh"
1401.4 A. The possible rain does not Change the speaker’s decision.

The possible rain does not change the speaker’s decision. The sentence does not assert
that it is raining. #f+2 also has an identifying or emphatic use outside this concessive
frame.

1401.5 False.

The speaker states a maintained decision, not an arrival report.

1401.6 1-C: 2 T, FthF. = Keep going despite possible rain; 2-A: {RUTTF Y,
FWAZE . = Do not go if rain occurs; 3-B: XTI f5. = Identify the book
The even-if, ordinary if-condition and identifying uses make different claims.

1401.7 A. & FW T .

V4N T reports a changed actual weather state. The even-if sentence by itself
does not report rain.

1401.8 False.

The if-sentence says not go if it rains; the even-if sentence keeps going despite rain.

1401.9 One possible response: Fi2 NN, Fthd.
Check meaning and form:

o My response conveys a message that fits the opening situation.
e I can explain the meaning of the pattern, rather than only naming it.
e XMERKIF. — this is exactly my book — identifies the book. It contains no

even-if obstacle followed by a surviving conclusion.

o The characters # /& alone cannot settle the meaning. A complete sentence and its
context separate identification from this concessive pattern.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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14.5.2 3% ... , ¥ ... (even if)

1402.1 {en’: " ED, 20 7 D)

{en”: " BRE ... , W ... = even if: FRBE LI, HIEAE, zh: @HE ... , = 5
B AR, tﬁ{ﬁﬁro '}

1402.2 B. {en’: * B / 2 (even if)’, 'zh’: * BIf# / sfti2 (HPf#)}

{’en’: ’ HHE = even if / even supposing; pairs with 1’ 'zh’: 7 38 = Rl / w5
g, )

1402.3 False.

AN IEEE, tBA—EEEGFA] concedes a favourable price point while keeping
suitability uncertain. A conceded case need not be the worst case.

1402.4 B. The speaker keeps the evaluation despite the imagined failure.

The speaker keeps the evaluation despite the imagined failure. #f% introduces a
conceded case. It need not mean the speaker predicts that this case will actually
occur.

1402.5 False.

LFA introduces a conceded case. It need not mean the speaker predicts that this case
will actually occur. The speaker keeps the evaluation despite the imagined failure.

1402.6 1-B: X4~ IpyE{#'H = Price point being granted; 2-A: A—E@E KA =
Suitability remains uncertain

Granting cheapness does not establish that the method suits the group.

1402.7 A. No: the speaker can grant the known cheapness and still question suitability
The receipt supplies the price evidence. The concessive statement grants that point
without accepting suitability.

1402.8 False.

A worthwhile evaluation is not permission to ignore another rule; the spending limit
has its own authority.

1402.9 One possible response: FE KM, WHHE .
Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

 Before a result is announced, gRE KM, H(EMA. can discuss an imagined failure.
It does not establish that the team failed.

e In a different conversation, a receipt already shows a low price. The speaker can
grant that known price with L IXNIE#E while still questioning suitability.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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14.5.3 ¥¥H ... , W ... (even if)

1403.1 {’en’: > WpIA’, 'zh’: * WRA’}

{en’: " BFE ... , # ... = even if: B EME, FB T4, zh: B ... , e =
WA - WARhFEME, Feth e, )

1403.2 A. {’en’: ’an extreme / minimal supposition’, zh’: ’* i / f/DERIK}

{Pen’: ” WP R — A5 = even just a sliver of hope., zh’: ” B G —imE =
W S — 223, )

1403.3 True.
{’en’: "Yes — Hf4H .., 8 ..., 'zh™ W ey s 7}

1403.4 A. The speaker accepts an extreme obstacle without abandoning the intention.

The speaker accepts an extreme obstacle without abandoning the intention. B
can also introduce a minimal case, as in Bl R — S A 2. It does not specify a
probability for the condition.

1403.5 False.

The speaker maintains an intention to learn; mastery is a different claim requiring
evidence.

1403.6 1-B: W% = Even severe difficulty; 2-C: Bi4g 2 F.434%0 = Even a small
amount of time; 3-A: Wi A — 5742 = Even a little hope

WEH can allow both a severe obstacle and a minimal amount; none of these phrases
states an exact success probability.

1403.7 A. Not going; the negative word remains in the conclusion

The free-time case is conceded, but F A% keeps the refusal to go.

1403.8 False.

A little hope and no hope are different cases. The sentence alone does not give the
zero-hope decision.

1403.9 One possible response: WpHFME, Feth2isf

Check meaning and form:

o My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

o BPATME, FRIWESE, keeps the intention to learn. BfHAE S, BB AZE, keeps

a refusal to go, even with free time.

o 1t does not make a negative decision positive. Read A~ in the maintained conclusion
before reporting what the speaker intends.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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15 fR¥tH)

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

15.1 ® {840 ... , ¥t ... (if / supposing)

15.1.1 Try when an opportunity arises

« A friend wants to join a workshop but does not yet have a place. {BIIHEY.L, B
ER R - if there is an opportunity, give it a try.

e The advice sets a possible condition. It does not announce that a place has already
been offered or that trying guarantees success.

15.1.2 Put the condition before the response

« fRI + condition, ... gt + response links a supposed situation with a result,
plan or suggestion.

e In the original example, G #.<r is the condition and iR is the suggested
response. Read the response as advice, not as an action already completed.

BaAEHS, MERR.

jid i you ji hui jiu qu shi shi

Word guide: {1 — supposing; /5 — have; <> — chance; ¥ — then; & — go; i -

try.

15.1.3 Update the actual condition
o BUBHRAZ, BIMTAESM. — if we are free tomorrow, we will go and visit —
uses tomorrow’s availability.

o A later message says everyone is free today but busy tomorrow. Today’s free time
does not establish the tomorrow condition.

Update the actual condition

RINBBRBZ , BAITAES,

Condition: free tomorrow; response: go and visit

Free today; busy tomorrow

Today’s availability does not meet tomorrow’s condition

RIRE=E , Bl—EEE,

Conditional invitation; no compulsory w

Keep the named condition separate from an observed result.
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15.1.4 Do not require }f everywhere
o BIMRES, BRI —EEM., - if you have free time, let us go together — is an

invitation without ¥f.

e 4l is a common partner, not a compulsory word in every conditional. The complete
second clause still supplies a meaningful response.

15.1.5 Separate if from even if

« BTN, WA ZE. changes the plan if it rains. FERTW, TBE. keeps

going despite possible rain.
o A plain if-condition does not report that rain is certain. It also does not list every
possible reason a person might choose not to go.

15.1.6 Read condition, response and evidence

o Identify the supposed case and the proposed result or action. Check that any later
evidence concerns the same people, time and condition.

o Keep advice separate from guaranteed success. Do not require ¥ everywhere or
turn an if-condition into a weather report or a complete list of causes.

Practise this pattern step by step.

15.2 8 F— . BAI? (what if)
15.2.1 Ask for a backup before the picnic

o A picnic group asks F— FRYBAFI? — what should we do if it rains? They raise
rain as a possible problem to prepare for.

o The question asks for a response. It supplies neither a rain forecast nor a ready-
made backup location.

15.2.2 Give the question a response

e Jj— + possible problem + B47p? asks what to do if the problem occurs. A
response can give a separate conditional plan.

o For this fictional group, T—TFW , BAIEEZENFESN. means they plan an indoor

activity in that case. It does not say the activity has happened.
T—TWEAI?
wan Y xia yu zén me ban
Word guide: Jj— — what if; N[y — rain; /E-4Jp — what to do.
15.2.3 Check whether a backup is usable

o The group suggests a school room, but its booking has not been confirmed. Jj—
THEAIN? does not itself grant permission to use that room.

o A complete plan needs the room’s availability and the group’s agreed action. Asking
the contingency question is only the start.
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Check whether a backup is usable

A—TFRELD?

Ask for a response to possible rain

A—TF8W , BIREZZERIED,

State a backup plan; not completed action

Room booking still unconfirmed

The question does not establish room availability

Keep the named condition separate from an observed result.

15.2.4 Prepare without pretending to measure

e F—RMI T, WAEJHEM, - in case I arrive late, go in first — prepares for

lateness without making it certain.

e Jj— commonly raises a possibility the speaker treats as unlikely or troublesome.
It gives no measured rate and need not mean the worst event imaginable.

15.2.5 A question and a report do different jobs

o F—TFM/EAIN raises a contingency. BB FM T » reports that rain has started.

o If a later report confirms rain, use the agreed response and check current facts.
The earlier question alone was not evidence of rain.

15.2.6 Separate possibility from preparation

o Name the possible problem, then distinguish asking what to do from specifying an
action and confirming it can be carried out.

e Do not turn Jj— into exactly one chance in ten thousand, a forecast, permission
to use a room or proof that the backup has already happened.

Practise this pattern step by step.

15.3 ® Clause + B35 (if / conditional frame)
15.3.1 Ask to be told if a friend goes
A friend has not decided whether to join a visit. #REKITE, YFP—E. — if you

go, let me know.

o The speaker asks for a message in the going case. The sentence does not confirm
the friend’s decision or require a telephone call.
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15.3.2 Place BJ3F after the condition

o Condition clause + HJiF, response puts [ after the case being supposed:
WEBE, MER—FH.

o WRMKRERE, MFE—F. can add U before the same condition. The two
markers can work together.

HEREWE, MER—7E.

ni qu de hua jiao wo yi sheng

Word guide: 1R — you; & — go; #i& — if; 1Y — call; I — me; —7F — (a shout).

15.3.3 Read a changed condition

o MAEHITE, HIFE. — if you do not go, tell me — attaches the request to not
going.

e Keep A inside the condition. It does not mean do not tell me; the requested
response remains £5FF.

Read a changed condition

RERE , WH—F,

Going condition; request to be told

RAENNE , HiFkF.

Not-going condition; telling remains requested

BOTE T YA,

His words: noun phrase, not an if-condition

Keep the named condition separate from an observed result.

15.3.4 Do not mistake someone’s words for if

- RUTHE T HTE.
wo ting dong le ta de hua
Word guide: F — I; Wi{# — understood what was said; |" — completed action; fth
— his (here); ] — possessive marker; { — words. — I understood his words — uses
a possessive phrase meaning his words. There is no conditional response here.

o A phrase such as #MH&HIE, BEB KB T can frame price as the topic. Its

context differs from a complete going condition followed by a request.

15.3.5 Keep tone and timing in context

e The conditional marker {3 alone does not make every request polite. Tone, the
request itself and the relationship still matter.
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o NYFk—75 asks to be told in this conversation. It does not specify an exact minute,
promise that a message was sent or prove that the friend already went.

15.3.6 Locate the whole condition

» Read the clause before (i, including any negative word, and the response after
it. A may appear before that clause too.

o Use the complete sentence to separate a condition, a topic frame and a noun phrase
meaning someone’s words. None alone proves completed action.

Practise this pattern step by step.

15.4 ® Practice without the models

15.4.1 & ... , Bt ... (if / supposing)

1501.1 Use the lesson target fiZ%l in this example: If there’s a chance, give it a try:
B < RIS g7 R

1501.2 {’en’: * UM is closest to..”, 'zh’: * {RUNHEFER ... 7}

o A {len’: " NI (if)’, 'zh’: T AR (ASR)’}

o B. {’en’: * B4R (although)’, 'zh’: > B#R (HER)'}

1501.3 Every sentence beginning {41 must include Hf in the result clause.

True or false? Explain or repair the statement.

1501.4 You advise a friend to try if an opportunity arises. What does R UG <>,
2. communicate?

o A RUTA ML guarantees an opportunity is already available.

o B. The opportunity is a hypothetical condition for trying.

1501.5 A HlE, w2k, means that trying will succeed.

True or false? Explain or repair the statement.

1501.6 The plan is fRAIHKA S, FATEES W . A later message says free today,
busy tomorrow. Is today’s availability evidence for the named condition?

o A. Yes: free today establishes free tomorrow

e B. No: the condition concerns tomorrow, which the new message says is busy

1501.7 Match the complete sentence to its relationship.

o 1L RATEN, EEAE

L e MW, .

L Barfa =, JAT—EXIE.
A. Go despite possible rain

B. If rain occurs, do not go

o C. Invite going together if there is free time

1501.8 {RUNFHY, FeWiAZ:. establishes that rain is the only possible reason for not
going.
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True or false? Explain or repair the statement.

1501.9 Recall the situation: Try when an opportunity arises. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it
in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.

15.4.2 f— ... lB47Ip? (what if)

1502.1 Use the lesson target Jj— in this example: What if it rains? ......... FW/EA
Ipn?

1502.2 In the picnic question JT— FW/E-4Jp? |, rain is presented as...

o A. A confirmed current weather observation

e B. A possible problem to prepare for

1502.3 In F—3Me 3 1T, RIe#EENE., | the second clause gives a response rather
than asking /&4 7).

True or false? Explain or repair the statement.

1502.4 A picnic group considers a backup plan for rain. What does J7— F [ /E A7
communicate?

o A. Jj— gives an exact measured probability of rain.

o B. The speaker raises a possible problem and asks what to do.

1502.5 Jj— gives an exact measured probability of rain.

True or false? Explain or repair the statement.

1502.6 A group asks J1— FW/EAJp? and suggests a school room. Its booking is
unconfirmed. What still needs checking?

o A. Nothing: Jj— automatically reserves the room

e B. Whether the room is available and its use is agreed

1502.7 Match the sentence to its job.
o L H—TWEAI?

L —TFW, FADREENTES.
L E&TFW T,

A. State a conditional backup plan

B. Report actual rain

o C. Ask for a contingency response

1502.8 T— WY, AT EZNIES) . establishes that the indoor activity has already
happened.

True or false? Explain or repair the statement.

1502.9 Recall the situation: Ask for a backup before the picnic. Decide what the
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speaker wanted to communicate. Close the examples. Say a Mandarin response, then
write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

15.4.3 Clause + WJiE (if / conditional frame)

1503.1 Use the lesson target i in this example: If you go, give me a shout: /%
o, MFR—7E,

1503.2 In fRZEAY3E, MYFK—75. , the clause before Bif gives..

o A. The condition for the requested message

o B. Proof that the requested message was already sent

1503.3 {’en’: ’ )3 can team up with Q05 (AR .. A&, )/, zh’: 7 TR R 505

B (IR . 9EE ). )

True or false? Explain or repair the statement.

1503.4 You ask a friend to call if they decide to go. What does /RE/TE, YFHK—

7, communicate?

o A. The requested call depends on the friend’s going.

o B. Wi guarantees that the friend has already gone.

1503.5 fRER)TE, F—75 . requires the friend to use a telephone rather than tell

the speaker in person.

True or false? Explain or repair the statement.

1503.6 A friend says RAEHITE, £51fFk. Which part is negative?

o A. The response: the listener is told not to send a message

e B. The going condition; telling the speaker is still requested

1503.7 Match each complete sentence to the job of its phrase.
o L RERTE, MI—FHE.

L BrsEis, FAERARRE T .

L FRWTEE T ih .

A. Condition followed by a request

« B. His words as a noun phrase

o C. Price used as a topic frame

1503.8 {RFEHITE, MYF—75 . establishes that the friend has already gone and sent
the requested message.

True or false? Explain or repair the statement.

1503.9 Recall the situation: Ask to be told if a friend goes. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it
in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.
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Write or say your own response before reading the key.
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15.5 ® Answers and explanations

15.5.1 &4 ... , ¥ ... (if / supposing)

1501.1 {’en’: > 4N’ 'zh’: &40’}

{en’: " fBAN ... , Bk ... = if / supposing: UG NS, whFilil, zh: 0 R ...... ,
B e = B RArE LS, A 7}

1501.2 A. {Pen’: " fndf (if)’, 'zh’: 7 A0SR (AniR)’}

{’en’: * {iUN ~ WK, a touch more formal / hypothetical, 'zh’: ’ 40 ~ GO, B
T/ . )}

1501.3 False.

3l is a common partner, not obligatory in every conditional: fRAIFE S, Fll—ik
FIE is natural.

1501.4 B. The opportunity is a hypothetical condition for trying.

The opportunity is a hypothetical condition for trying. #f is common in the result
clause, but not mandatory in every Rl sentence. The condition is not a statement
that the opportunity already exists.

1501.5 False.

The advice names a condition for trying; it does not guarantee the outcome of the
attempt.

1501.6 B. No: the condition concerns tomorrow, which the new message says is busy
Keep the time in the condition. Today’s availability does not establish tomorrow’s
availability.

1501.7 1-B: fRU1 MW, FgtAZ:. = If rain occurs, do not go; 2-A: st2 Fiy,
2. = Go despite possible rain; 3-C: fRUMRA =, FHA1—EEIE. = Invite going
together if there is free time

The if-condition, even-if concession and conditional invitation state different responses.
1501.8 False.

This statement gives one conditional response. It does not rule out every other possible
reason for not going.

1501.9 One possible response: RGNS, AR,
Check meaning and form:

o My response conveys a message that fits the opening situation.
e I can explain the meaning of the pattern, rather than only naming it.

o BIMRES, W1 —EREM., - if you have free time, let us go together — is an

invitation without ¥f.
o 4l is a common partner, not a compulsory word in every conditional. The complete
second clause still supplies a meaningful response.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
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need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

15.5.2 f— ... lB4Ip? (what if)

1502.1 {Pen’s * ), zh’s * '}

{en’: " F— ... BAI? = what if .70 F—FWEAN?Y, zh’: " F— ... BAIN?
= Ji e EAIN T F/E AN

1502.2 B. A possible problem to prepare for

The question prepares for a possible problem, not an observed fact. Jj— does not
give an exact probability.

1502.3 True.

The first clause raises possible lateness; {R4g#EENE suggests what the listener should
do. Jj— is not restricted to questions ending [E-A 7).

1502.4 B. The speaker raises a possible problem and asks what to do.

The speaker raises a possible problem and asks what to do. Jj— often frames a
contingency worth preparing for. It does not mean exactly one chance in ten thousand
or provide any numerical probability.

1502.5 False.

J7— often frames a contingency worth preparing for. It does not mean exactly one
chance in ten thousand or provide any numerical probability. The speaker raises a
possible problem and asks what to do.

1502.6 B. Whether the room is available and its use is agreed

Raising a contingency does not reserve a room or establish permission to use it.
1502.7 1-C: T—FW/E 47?7 = Ask for a contingency response; 2-A: Jj— NN, F&
st EZEWNTEDh. = State a conditional backup plan; 3-B: &4 FW T . = Report

actual rain

A question, a proposed response and an actual-weather report supply different infor-
mation.

1502.8 False.

The sentence supplies a conditional plan, not a completed-action report.
1502.9 One possible response: Jj— F[/E A7

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

T—RBRB T, #RFpHEXIE, - in case I arrive late, go in first — prepares for

lateness without making it certain.

e J7— commonly raises a possibility the speaker treats as unlikely or troublesome.
It gives no measured rate and need not mean the worst event imaginable.

I tried a second response with a name, time, place, or description changed.
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This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

15.5.3 Clause + WJiE (if / conditional frame)

1503.1 {en’: ’ {1, 'zh’: 1’}

{’en’: ’A condition clause followed by HJi% can introduce an if-case: YREITE, IR
—pH. 7 b S IVAJERE TR T g BRI RATE, I, T}
1503.2 A. The condition for the requested message

k2 is the case being supposed. HJif does not mark a completed message.

1503.3 True.

Pen’s Yes - WIRAREGHE, MR, 7h% % — SRR, 1F. )

1503.4 A. The requested call depends on the friend’s going.

The requested call depends on the friend’s going. FJi% follows the condition; 15 can
also be used before it. Tone and relationship determine politeness, not fJif alone.
1503.5 False.

NYFE—7F means let me know in this context. The sentence does not specify a tele-
phone.

1503.6 B. The going condition; telling the speaker is still requested

N belongs to #pAZ. 4FF remains the requested response in that not-going case.
1503.7 1-A: fRERE, I —7. = Condition followed by a request; 2-C: ##%
BI3E, A KRS T . = Price used as a topic frame; 3-B: FkUp{#E LAY TE. = His
words as a noun phrase

Read the entire sentence: the same characters H)if do not make every phrase an
if-condition.

1503.8 False.

The statement requests a message in the going case; it reports neither decision nor
completion.
1503.9 One possible response: {REHTE, HF—7=.

Check meaning and form:

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

- RUTHE T AATE.
wo ting dong le ta de hua
Word guide: F — I; Wi{# — understood what was said; T — completed action; fth
— his (here); ] — possessive marker; { — words. — I understood his words — uses
a possessive phrase meaning his words. There is no conditional response here.

o A phrase such as #MH&HE, BIEB KB T . can frame price as the topic. Its

context differs from a complete going condition followed by a request.
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o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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16 BIE-5EEH
Original teaching practice. Read one pattern, cover its model and try the questions be-

fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

16.1 ® #&H} (especially / exceptionally)
16.1.1 An especially bright moon

o At the Mid-Autumn Festival you look up and the moon is brighter than you’ve
ever seen.

o SMHHZEIMNE , #HME . — “Tonight the moon is especially round and especially
bright.”

16.1.2 #4h + Adj / feeling verb

o ¥&HP = “especially, exceptionally”: more than usual, compared with other times
or things.

o It goes before the adjective, like 4551: A& Mm%, #54h L.

WEHZSHBINE -
yu hou de kong qi gé wai qing xin
Word guide: [y — rain; J5 — after; 255, — the air; #%4p — especially; J&#1 — fresh.

#&h: especially

thing link verb

A —_
SHRAR S
jinwan de yueliang géwai yuan
tonight's moon especially round

16.1.3 Compared with usual
o B—RBHR, M#IMELSIEIE. — “Away from home for the first time, he missed

his mum especially.”

e FBT, FEEMIMML. — “It’s snowing; drive extra carefully.”
TET, AEERIMDL.

xid xué le kai che yao gé wai rido xin
Word guide: 25 — snow; JF%4= — driving; 3% — must; 44 — extra; /N[> — careful.
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16.1.4 No fi, a standard to compare with

« Do not add 1R or ¥ ##5ME%, not Fg /MR %
o F&AP implies “more than usual”; it sounds odd when nothing is being compared.

16.1.5 ¥&4p versus $¢%| and JEHE
o JE# = very (no comparison needed): JEH -

o H5I and %4 both stress “more than usual”; #%4p is a little more literary.
b4 KBRS -
ta jin tian te bié gao xing
Word guide: ft — he; 4K — today; %55l — especially; 2% — happy.
16.1.6 Recap
o ¥4b + Adj / feeling verb = especially, exceptionally (more than usual).
e No {R; close to 45!, more literary.

Practise this pattern step by step.

16.2 ® Practice without the models

16.2.1 ¥4 (especially / exceptionally)

1601.1 Complete: “After the rain the air is especially fresh.” WIGHIZES v 1
e

1601.2 Which sentence is correct?

o A SRS,

o B. HRIEINE .

o GRS RARL

o D. 5 RIEHIMRYS .

1601.3 Build: “It’s snowing; drive extra carefully.”
Arrange all chunks: , JFZ42 / BAgHN / /D /| TEHET
1601.4 %4} is close in meaning to 55

True or false? Explain or repair the statement.

1601.5 At the Mid-Autumn Festival you look up and the moon is brighter than you’ve
ever seen. Close the examples. Say a Mandarin response, then write it in Chinese.
Explain briefly in English what the lesson’s pattern adds. Compare with the model,
then change one detail and try again.

Write or say your own response before reading the key.
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16.3 ® Answers and explanations
16.3.1 ¥4 (especially / exceptionally)
1601.1 %4}

#%4h + Adj = more than usual.

1601.2 B. 4 RKIgINE .

A RIEHNE s right: #4h (“especially”) is a degree adverb, so it replaces & and goes
before a bare adjective.

1601.3 FE T, F4EBHI M.
2L+ KA + Adj.

1601.4 True.

Both stress “more than usual”.

1601.5 One possible response: AW H =4GR, #oh=,

Check meaning and form:

o My response conveys a message that fits the opening situation.

I can explain the meaning of the pattern, rather than only naming it.

Do not add {2 or JEH: #/ME2%, not #EAME E 2%

#&4h implies “more than usual”; it sounds odd when nothing is being compared.

I tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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17 B4

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

17.1 ® Z DA ... RN ... (effect before cause)
17.1.1 The real reason

o A journalist asks a famous chef why her restaurant has stayed popular for thirty
years.

o RMNZHIFAZRL, BEA—EARFERMB. — “The reason we're popular is

that we’ve always used the freshest ingredients.”

17.1.2 ZFrPA + result, BFEFN + cause
o ZFIPA A, BEN B = “the reason (why) A is that B”: the known result comes
first, the cause second.

o ZJIPA follows the subject: fihZ FrPAIRE], ZHHK ...
foz FrRR 3], RENEE.

ta zhi suo yi chi dao shi yin wei diu che
Word guide: fii — he; 22 BT PA — the reason why; iR %] — was late; & — is; Ak —
because; 3% — traffic jam.

ZFRL ..., =EA ...: the reason ... is that ...

who link
-
24l Z P LASZSRIM =XN
women zhisudyi shou huanying shi yinwei
we are popular because
-
verb
-
—HRASRMEME
yizhi yong zui xinxian de cailiao
we use the freshest food

17.1.3 Explaining in essays and speeches

o BZITREBXANE, REABRITEFZMBREIHEE. — “I chose this major because

I'm very interested in medicine.”
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e The pattern sounds considered and formal; it suits explanations and written argu-
ments.

R FrAEFEXA T, BEBENER.

wo zhi suo yi xudn zé zhé ge zhuan yé shi yin wei gan wing qu

Word guide: 3¢ — I; 2 flfPA — the reason; %&£t — chose; X4~ — this; Ll — major; &

— is; [AI°h — because; JE%#k — interested.

17.1.4 Result first, cause second

e Do not reverse it: Z fffPA introduces the result, &2 [F 4 the cause. Not Z ffPAF
M, 2RA a1

o Keep J& before [H°} in the second clause: & [X A, not just [K4 in careful writing.

17.1.5 Versus FH ... frPA ...

o KB A, FrPA B: cause first, then result — the everyday order.

o Z A B, 2k A: result first, as something already known, then the explanation.
B, BroAisRE T .

yin wei du che suo yi ta chi dao le

Word guide: [} — because; ¥4 — traffic jam; fTPA — so; fth — he; R 2] — was late.
17.1.6 Recap

o (Subject) ZJfPA + result, BFHRF + cause = the reason ... is that ..
o Result first; keep J2[A#; formal and explanatory.

Practise this pattern step by step.

17.2 ® Practice without the models

17.2.1 ZBFPA ... BEZA ... (effect before cause)

1701.1 Complete: “The reason I'm tired is that I slept badly.” F&Z FrPARER, ...
PR Ay R 15 R -«

1701.2 Which sentence is logically correct?

o ALZIRDAT, s EEFRIBOH T -

o B. ZFrPAHCEEIGHE, FrPA T .

o C.WIRZFLATN, 2FNBGH T .

« D. HBEZ FrPABUH, 2E N FW T .

1701.3 Build: “I chose this major because I'm interested in medicine.”

Arrange all chunks: &2 Fr DLEFEX DLl / FXTEZARESGER. [/ 2FR /
1701.4 K4 ... FrPA ... puts the cause first; Z FfPA ... 2K~ .. puts the result first.
True or false? Explain or repair the statement.

1701.5 A journalist asks a famous chef why her restaurant has stayed popular for
thirty years. Close the examples. Say a Mandarin response, then write it in Chinese.
Explain briefly in English what the lesson’s pattern adds. Compare with the model,
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then change one detail and try again.

Write or say your own response before reading the key.
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17.3 ® Answers and explanations

17.3.1 ZBRA ... BRE ... (effect before cause)

1701.1 2

ZHPA ., BHRH ...

1701.2 D. WEEZ FrPABUH, ZF N TFW T .

ZHrPA + result (cancelled), /2[4 + cause (rain).

1701.3 Fo2 FFAMERA %ll, 2P hn B2 A

Result, then /Z&[K~ + cause.

1701.4 True.

That is the key difference.

1701.5 One possible response: FA1Z FrPASZHGE, & A— B H SRR Ak

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

e Do not reverse it: 2 fffPA introduces the result, ‘2K~ the cause. Not Z FrPAF
R, 2P FEBOH T

o Keep /2 before K4 in the second clause: &[KA, not just [A°4 in careful writing.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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18 #ME

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

18.1 ® Advanced degree complements (1§ + & / Efy ...)
18.1.1 After a twenty-kilometre hike

e You finally reach the hostel after walking all day in the mountains.

« REBES, HAEHAET . — “I'm dead tired; I don’t feel like doing anything.”

18.1.2 Adj + & + R / Eay / M7 /| ABT

o These degree complements push an adjective to a high degree: #1548, 5%
fir, BAFAAT, LG T

o They all follow the pattern Adj + 15 + complement and end the clause.

RBR/ATT .
wo e de bu xing le
Word guide: 3¢ — I; % — hungry; 47 — unbearably.

Adjective + 13E75: terribly

who verb link

S A= A
E24 R B
wo lei de yaoming

| am tired to death

18.1.3 Different flavours

o fB8M8: emphatic but mild — X HZEFSHK. BEAM / F5AFT: very colloquial, often
a complaint — K5 EiAY.

o BABT: very strong, good or bad — EXMEANE T .

fb T PATE S o

ta yd téng de yao ming
Word guide: fth — he; I — tooth; ¥& — aching; ZLAy — terribly.

18.1.4 Not literal, and no extra f§

o Fify does not mean real danger: 31524y just means “freezing”.
e No 1R before the adjective: Z15-3i4y, not 8 21534y,
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18.1.5 Versus the plain degree adverb
o B R / 4FHIE are neutral and fine in writing.
o The 15 complements sound spoken and expressive; keep them out of formal essays.

REREHER.

wo jin tian fei chdang lei

Word guide: & — I; 4K — today; FEH — very; & — tired.

18.1.6 Recap

e Adj+ 18 + 1B / By / M7 / ABT = very, extremely (spoken, expressive).

o Not literal; no 42 before; use JE# in writing.

Practise this pattern step by step.

18.2 ® Verb + 87 / A7 (can / can’t manage)
18.2.1 Too much food

e Your host keeps adding dishes to the table, far more than two people can eat.
o ALK, BIMEART . — “This much food — we can’t possibly eat it all.”

18.2.2 Verb + 87 / AT (lido)

o Verb + 87 = can manage it; Verb + R7T = can’t manage it: £5 7 / ZA4A
T, 02T ) AT

e | here is read lido (“finish, manage”).

HRBHEE, AT,

ming tian wo you shi qu bu lido

Word guide: K — tomorrow; F& — I; H 2 — am busy; & — go; AT — can’t.

Verb + AR7: can't (manage) to

thing who not
X2 S =
XAZR 22l ZAT
zheme duo cai women cht bu lido
so much food we can't finish

18.2.3 Ability, quantity, endurance
o Quantity: =P AIZATXALZE. — “One person can’t eat this much.”
o Endurance: AR, BZAT . — “I can’t stand this heat.”

RARKIR, BEAT .

zhé me ré de tian wo shou bu lido
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Word guide: X4 — so; # — hot; K — weather; & — I; %24 — can’t stand.

18.2.4 Read it lido

e InWZAT / X457, T = lido, not the particle le.
o Ask with both forms: #REETEANT? or ARELG THE?

18.2.5 AT versus A5 and AfB

o Z/N5E = can’t finish (the food is left over); iZA T = can’t manage (too much, or
unable).

T “fiE = not allowed or not able in general: #fRAFEZL — “You can’t (aren’t allowed
to) go.”

A%, EA5E.

cai tai duo chi bu wdn

Word guide: 3¢ — food; X — too; £ — much; 7 — eat; /A — (can’t); 5¢ — finish.
18.2.6 Recap

« Verb + /7 / AT (lido) = can / can’t manage: AT, IZAT, ZAT.
o AN5% means unable to finish; /NEE can express inability or prohibition, depending
on context.

Practise this pattern step by step.

18.3 ® Result complements £ / FF / Hk
18.3.1 Hold on tight

e You are helping your little sister learn to ride a bike.

o PEIEF, BIHRAFF! — “Hold on to the handlebars, don’t let go!”

18.3.2 Verb + ff = fix, hold firmly

o 4E makes the result stable: #[{ (grab hold), itf¥ (memorise), #ifF (stop), 44
(block).

o IEARWHEIFSHE. — “Remember my phone number.”
HCERNEESH.

qing ji zht wo de dian hua hao ma
Word guide: i — please; it — remember; 3 — my; H{% — phone; 5% — number.
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Verb + {*: hold it fast

verb thing not
1NES BF AllFRFF
zhua zhu bashou bié songkai
grab hold of the handle don't let go

18.3.3 Verb + JF / H3k

o FF = open or separate: T (open), FiFF (pull open), ETT (go away), BT (leave).
o M3 = come out, emerge, or be recognised: FHH F (come up with), & H ¥ (tell,
make out), 5 H ¥ (write out).

REF HRMARN.

wo kan chu lat ta bu gao xing

Word guide: ¥ — I; & — see; H ¥ — (make out); i — he; A — not; &% — happy.
18.3.4 Potential forms

e iC/AF = can’t remember; T AT = can’t open; ZHANH 3¢ = can’t think of it.
o 13k can split around an object: FHH—IpyEk [ AHHR—ANIpE.

18.3.5 FHE versus FN,

o FHI = see (with the eyes): FFH WA T .

o FHH¥ = work out, notice from clues: FFH H RAMAEVLFE — “I could tell he was
lying.”

RENMT

wo kan jian ta le

Word guide: F — I; FH UL — saw; fifi — him.

18.3.6 Recap

o B = fix firmly (24, SUE): FF = open / apart / away (FTFF. BFF); Hi3 = come
out / be recognised (FHH ¥, FHH k).
o Potential: {04/, FTATF, AHAH k.

Practise this pattern step by step.
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18.4 ® Verb / Adj + IR T (broken / to an extreme)
18.4.1 Worn out
e Your mum comes home after a twelve-hour shift and collapses on the sofa.

o SKUBEREIRT! - “Today absolutely wore me out!”

18.4.2 Verb + 3 = broken (a result)

o Verb + If (T) = the action broke something: #8If (broke by dropping), F¥f
(wore out by using), Ff (damaged).

o BEFVEEILT . — “I dropped my phone and broke it.”
RIFUEIRT .

wo de shou ji shuai huai le
Word guide: & — my; F#L — phone; #8 — drop; £k — broken.

Verb / adj + ¥f T: worn out, broken

when link verb

SK CIEiaEs BT
jintian ké ba wo lei huai le
today really made me exhausted

18.4.3 Adj / feeling + IR = extremely

o With feelings and states, 38 T means “terribly”: BIRT, 57T, ST, BXF
T.

o IFBIXAMER, WEXIRT. — “When she heard the news, she was thrilled.”

FBXAMER, HEMET .

ting dao zhe ge xiao xi ta gao xing huat le

Word guide: Wr#| — hearing; X4~ — this; {4 H — news; ith — she; B2% — happy; 38 T

— extremely.

18.4.4 Which meaning?

o Action verb + ¥ = something is physically broken: HixHIA T .

« Feeling / state + ¥f T = an extreme degree, nothing broken: HkIR 7. T is usually
needed.

18.4.5 With
o IF results often appear in 3 sentences: BRFEBBIIBEFIRT . — “My brother

broke my glasses.”
o H[HE .. JKT is a common spoken frame: A[FEFk IR T — “I was worried sick.”
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BRERMBEFRT

di di ba wo de ydan jing nong hudi le

Word guide: 5555 — my brother; 3 — my; AR%% — glasses; F£IR — broke.
18.4.6 Recap

o Action verb + 3R (T) = broken by that action (#8If, F£IR).

o Feeling / state + LT = extremely (ZEIL T, B T); Al

spoken.

Practise this pattern step by step.

18.5 ® Verb + ¥ (zhdo) (managed to / succeeded)
18.5.1 Finally asleep

e You tossed and turned for hours before you managed to sleep.

e BHEAEE. — “Ididn’t get to sleep until two.”
18.5.2 Verb + ¥ (zhdo) = succeed in

-~ KT s

o & zhdo after a verb marks success in reaching the goal: [EZ# (fall asleep), $8#&H

(find), 3£% (manage to buy).
o It is read zhao, not zhe.

PIRGRE THG?

yao shi zhdo zhdo le ma

Word guide: £ — the keys; 3£ — found.

Verb + & (zhdo): succeed in

who when link verb

E53 I 7 S

wo lidng dian cai shui zhdo

| at two only then fell asleep

18.5.3 Potential and negative forms

o FEARE = can’t get to sleep: FREHK T, HEAHE.

o BIWE = didn’t manage to find: FIk TR BEIRE.
BREKT, EAE.

wo tdai jin zhang le shui bu zhdo
Word guide: 3¢ — I; K — too; 5K — nervous; fEANEH — can’t sleep.
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18.5.4 zhdo versus zhe

o MEZE (shul zhdo) = fall asleep (the goal reached); HEZ (shul zhe) = in a sleeping
state — context and reading tell them apart.

o For finding, #% % is more common in the north and standard; %3 is spoken.

18.5.5 & (zh#o) versus 3|

o Both mark success: k% = &3], LFH = L.

o [EZ has no %] version: [EZ] means “sleep until”: HEZ] | 5.
BRI T .

wo zhdo dao le
Word guide: & — I; # — look for; #| — (found).
18.5.6 Recap

e Verb + ¥ (zhdo) = succeed in (lEZ, $£35); negatives fEAE / KIKE.
e Read zh4o; often interchangeable with %], except HEZ .

Practise this pattern step by step.

18.6 ® Verb + #| (succeed in reaching)
18.6.1 Got the tickets!

e Concert tickets sold out in two minutes, but you clicked fast enough.
o BEFET! — “I managed to get tickets!”

18.6.2 Verb + 3] = reach the goal

e Verb + 3| marks that an action reached its goal: £, k3, FH|, W5, Y3
o RKBIRAMFEETL? — “Did you get my email?”

PR BB B R TG 7

ni shou dao wo de you jian le ma

Word guide: R — you; g — receive; F& — my; ME4: — email.

Verb + Z: got it (the result)

who verb thing

> NS =:5]
E57 EE| =T
wo mai dao piao le

| managed to buy the tickets
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18.6.3 Reaching a place, time or degree
o Place: D] TH. — “He walked to the door.”
o Degree: ATUIBIMBME. — “We chatted until very late.”

RATWBI R -
wo men lido dao hén wan
Word guide: {7 — we; Il — chat; ] — until; 8 — very; I — late.

18.6.4 Searching versus finding

o & = look for; FF| = find. I T, A E¥FKF] - “I looked but didn’t find it.”
o Negate with ¥&: %E3; potential: SKAZ| / L1553

18.6.5 F / HE / AR
o F = look at (the action); HF| / FH I = see (the result).

o Wy = listen; Wr#| / Wy, = hear: FWTEIH AR

RIUTBIH ABT T

wo ting dao you rén qiao mén

Word guide: I, — I; Wr#| — heard; H A — someone; #i| ] — knock.
18.6.6 Recap

o Verb + 3] = the action reached its goal (3|, #£3|, §i%]) or a place / time (£
), IENARAG).
o & = search, %] = find; negative 7% .. F|, potential .. AN%I.

Practise this pattern step by step.

18.7 ® Verb + 3 + Verb + 2% (back and forth)
18.7.1 A restless dog before the storm

e Your dog can’t settle before the storm and keeps pacing around the living room.

s BEETHENRESE., — “It keeps pacing back and forth in the living room.”

18.7.2 Verb + 3k + Verb + &*

e V 3B V &£ = do something repeatedly, back and forth: & EZ, KkKEE, &
KA.

o The same verb repeats; % and Z show movement in different directions.

B IEA T BEREE.

hdi zi men zai gong yudn li pdo ldi pdao qu

Word guide: #ZF-{/1 — the children; £ — in; /4 — the park; H — (in); #g — run; 2 -

(here); i — run; & — (there).
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V3RVZ: back and forth

who where verb

—_ =

= TEETE EREE

ta zai keting li zOu 1ai zdu qu
it (the dog) in the living room paces up and down

18.7.3 Repeating with no result

o With thinking and talking, it often means “over and over, without getting any-

where”: FRAEKME, BRIEAET . — “I thought it over and over and decided

not to go after all.”

o MATIRSREERRIBILA)HE . — “They kept going round in circles saying the same
things.”

REREE, BRRIERET .

wo widng ldi xidng qu hdi shi jué ding bi qu le

Word guide: F, — I; 48 — think; 3k — (over); A8 — think; & — (and over); if& — after
all; g5 — decided; A — not; % — go.

18.7.4 Same verb, one syllable

o Use the same verb in both places: 3£ ¥EZ, not ERHL .
o It describes a repeated activity, so it rarely takes a result complement: 73 E 2=,
not 3R ERTE.

18.7.5 Versus }H]|

o k[H] + verb also means back and forth: fyE ] 13 0] &.
e ¥[A] can be a noun: —/~3 ] — “a round trip”.

e T O SR E 3 .
ta zai mén kou lai hui zou

Word guide: fth — he; £ — at; ]I — the door; 38| — back and forth; £ — walk.

18.7.6 Recap
o V 3k V % = do repeatedly, back and forth (;E3fEZ); with 48 / i}, = over and
over.

e Same verb twice; 3] + verb is a near equivalent.

Practise this pattern step by step.
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18.8 ® Practice without the models
18.8.1 Advanced degree complements (5 + 8 / By ...)
1801.1 Complete: “I'm starving.” FH ...cc.. ST T S
1801.2 Which suits a formal essay?
o A TEATEHESE T .
o B. XA EXEGALT
o C. XA EAEFNE .
o D. XA FBMER 2 A
1801.3 Match each phrase to its meaning.
I St S
L ZERR
L @A T
e A. hurts terribly
B. over the moon

o C. really quiet
1801.4 X153y means it is literally dangerously cold.

True or false? Explain or repair the statement.

1801.5 You finally reach the hostel after walking all day in the mountains. Close
the examples. Say a Mandarin response, then write it in Chinese. Explain briefly in
English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.

18.8.2 Verb + 87 / AT (can / can’t manage)

1802.1 Complete: “I'm ill tomorrow, so I can’t come.” FIHFRIF T, H e T
1802.2 How is | read in 2 A7

e A.lai

« B.le

o C.la

e D. lido

1802.3 Build: “I can’t stand this heat.”

Arrange all chunks: X2AMKK / ZAT. /, | &

1802.4 YRANEEZ: is about permission; {RZFEA T is about being able.
True or false? Explain or repair the statement.

1802.5 Your host keeps adding dishes to the table, far more than two people can eat.
Close the examples. Say a Mandarin response, then write it in Chinese. Explain briefly
in English what the lesson’s pattern adds. Compare with the model, then change one
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detail and try again.

Write or say your own response before reading the key.

18.8.3 Result complements £ / FF / H¥k
1803.1 Complete: “Remember: the meeting is at nine.” iQ ........: W ILETIFER.
1803.2 “I can’t open this bottle.” Which is correct?
o A BN TRATAIT.
B. AT HRATTIT
o C.XMHTFAREIAT
o D EMTEITHA.
1803.3 Match each verb to its meaning.

o 1 9ME

BT

- AR

- HHK

A. tell, make out
B. come up with
C. grab hold of
e D. leave

1803.4 FH 43k and FH I, mean the same.

True or false? Explain or repair the statement.

—_ = =

1803.5 You are helping your little sister learn to ride a bike. Close the examples. Say
a Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

18.8.4 Verb / Adj + 3T (broken / to an extreme)
1804.1 Complete: “The kids are starving” & 1% oovee. T
1804.2 In H i IR T, what does IR express?

o A. someone was angry

e B. the computer broke from use

o C. the computer is bad quality

e D. extremely

1804.3 Build: “My brother broke my glasses.”

Arrange all chunks: 5555 / 3538 / 8RS / T

1804.4 In 524K T, something is broken.

True or false? Explain or repair the statement.
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1804.5 Your mum comes home after a twelve-hour shift and collapses on the sofa.
Close the examples. Say a Mandarin response, then write it in Chinese. Explain
briefly in English what the lesson’s pattern adds. Compare with the model, then
change one detail and try again.

Write or say your own response before reading the key.

18.8.5 Verb + ¥ (zh4o) (managed to / succeeded)

1805.1 Complete: “I'm too nervous; I can’t get to sleep.” FRK'EK T, BEA s
1805.2 How is 3 read in P S A HEE "

e A. zhué

e B. zhdo

o C. zhe

e D. zhao

1805.3 Build: “Did you find the keys?”
Arrange all chunks: T / 435 / k& / 97
1805.4 2]+ A means “fell asleep at ten”.
True or false? Explain or repair the statement.

1805.5 You tossed and turned for hours before you managed to sleep. Close the
examples. Say a Mandarin response, then write it in Chinese. Explain briefly in
English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.

18.8.6 Verb + 3] (succeed in reaching)
1806.1 Complete: “I looked for it for ages but didn’t find it FFE T R K IE

e 0

1806.2 Which says “I can’t get hold of this book anywhere”?

o A EAAIEILELEIA

o B XA JLERA K

o C.XABMEILARE L.

o D EAAIEILELAF] .

1806.3 Build: “We chatted until very late.”
Arrange all chunks: 3| / 341 / RHE .

1806.4 " means “listen” and Wf#| means “hear”.
True or false? Explain or repair the statement.

1806.5 Concert tickets sold out in two minutes, but you clicked fast enough. Close
the examples. Say a Mandarin response, then write it in Chinese. Explain briefly in
English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.
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Write or say your own response before reading the key.

18.8.7 Verb + 3k + Verb + % (back and forth)
1807.1 Complete: “Birds are flying back and forth.” & JL K K e eeeo
1807.2 Which is correct?

o A MBERES.

o B. BRI

o CAlELRERT .

o D.fbskERE.

1807.3 Build: “I thought it over and over and decided not to go.”
Arrange all chunks: ifgHsE / , / AET .. /| FEREL
1807.4 —/~3k 1] means “a round trip”.

True or false? Explain or repair the statement.

1807.5 Your dog can’t settle before the storm and keeps pacing around the living room.
Close the examples. Say a Mandarin response, then write it in Chinese. Explain briefly
in English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.
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18.9 ® Answers and explanations

18.9.1 Advanced degree complements (5 + 8 / By ...)
1801.1 5

Adj + 15 + A7

1801.2 C. XA AR H

The 15 complements are colloquial; essays use JE#.

1801.3 1-A: &3 Ay = hurts terribly; 2-C: Z#53E = really quiet; 3-B: /52445
ANET = over the moon

All are degree complements with different flavours.

1801.4 False.

B4y is just an intensifier here.

1801.5 One possible response: 21534y, T AHAEM T .
Check meaning and form:

o My response conveys a message that fits the opening situation.

I can explain the meaning of the pattern, rather than only naming it.

FAy does not mean real danger: {21524y just means “freezing”.
No R before the adjective: 253y, not R 2153y,
I tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

18.9.2 Verb + 87 / A7 (can / can’t manage)
1802.1 A

Verb + N7 = can’t manage.

1802.2 D. liao

In potential complements 5 7 / AT (“can / can’t manage”), T is read lido: 24
T shou bu lidao “can’t stand it”. The particle le is a different use.

1802.3 X24MHIKR, AT .

Topic, then subject + Z A T .

1802.4 True.

/NEE can be a rule; AT says it is impossible.

1802.5 One possible response: X4 %3, HAIZAT .
Check meaning and form:

» My response conveys a message that fits the opening situation.
o [ can explain the meaning of the pattern, rather than only naming it.

e InWZ AT / FI5T, T = lido, not the particle le.
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o Ask with both forms: #REfSTEANT? or ARELG THE?
o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

18.9.3 Result complements £ / JF / B3k
1803.1 {3

104F = remember (fix in memory).

1803.2 A. XML IRITAHS

Potential complement: FJATFF.

1803.3 1-C: #[fF = grab hold of; 2-D: BJ} = leave; 3-B: fHH ¥ = come up with;
4-A: FHHFE = tell, make out

{F: fixes, JT separates, Hif brings out.

1803.4 False.

E I = see; HHi3E = work out from clues.

1803.5 One possible response: JF{EF, HIFRIT!

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

e ICAF = can’t remember; ] A = can’t open; ZHANH 3 = can’t think of it.
o 12k can split around an object: FHH—IpyER /[ AHHR—ANINE.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

18.9.4 Verb / Adj + #fT (broken / to an extreme)
1804.1 £

Feeling / state + IR = extremely.

1804.2 B. the computer broke from use

Action verb + £ = broken by that action.

1804.3 sp B ERAIRE AT .

@ + object + verb + I + T

1804.4 False.

With feelings, TR T just means “extremely”.

1804.5 One possible response: 4K nJ{EFk EZEL 1!
Check meaning and form:
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My response conveys a message that fits the opening situation.

I can explain the meaning of the pattern, rather than only naming it.
Action verb + If = something is physically broken: HifxHIR T .

Feeling / state + R T = an extreme degree, nothing broken: kIR 7. T is usually
needed.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

18.9.5 Verb + 3 (zhdo) (managed to / succeeded)

1805.1 %

HEANZE = can’t fall asleep.

1805.2 B. zhao

Success in reaching the goal = zhdo.

1805.3 £@HkE g

Verb + # (zhdo) + T .

1805.4 False.

False. | after a verb shows the end point in time: HEZ]+ & means “slept until ten”.
“Fell asleep at ten” is )5 EE T .

1805.5 One possible response: FX W 5 A HEH .

Check meaning and form:

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o [EZE (shul zhdo) = fall asleep (the goal reached); fEZ (shul zhe) = in a sleeping
state — context and reading tell them apart.

o For finding, #% % is more common in the north and standard; %% is spoken.
o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

18.9.6 Verb + 3] (succeed in reaching)
1806.1 %I

3| = find (the goal reached).

1806.2 D. XA A5HF JLEREAH] o

Potential complement: 3K AF].

1806.3 FLATHI AR -
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Verb + %] + degree / time.

1806.4 True.

True. Wy is the action of listening; adding the result complement %] shows the sound
was actually perceived: F¢Wr T, RIS

1806.5 One possible response: %2 !

Check meaning and form:

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o & = look for; 3| = find. FIK T, W2 ILF] - “I looked but didn’t find it.”

o Negate with #&: ¥%E3; potential: SKAZ| / L1535

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

18.9.7 Verb + 3k + Verb + % (back and forth)

1807.1 &

VgV &

1807.2 A. fhiEHELE.

In verb + 3 + verb + # the same verb repeats to show movement back and forth:

i K % “He paces up and down.” Mixing two verbs or adding T 5¢ breaks the
pattern.

1807.3 MK AL, BEIEAET .

RURAE L + decision.

1807.4 True.

True. 3k [H] can be a noun meaning “a round trip”: — 4~ B ZEH /M. As an
adverb it means “back and forth”.

1807.5 One possible response: ‘P{E% /T HiEHRKEE,
Check meaning and form:

» My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o Use the same verb in both places: 7£3¥EZ, not EEHIE.

o It describes a repeated activity, so it rarely takes a result complement: 732,
not £ RELKE.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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19 &4

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

19.1 ® —H ... |, B ... (once ..., then ...)
19.1.1 Once it starts

o A forest ranger warns visitors about fires in the dry season.

« —HEF XA, MBMEREEH . — “Once a fire starts, it’s very hard to control.”
19.1.2 —H A, 3t B = once A happens, B

o —H introduces a possible event (often serious or decisive); B gives what follows
from it.

o It can follow the subject: {R—HE T, #5)5H.
HR—HRET , BRI

ni yi dan jué ding le jiu bié hou hur
Word guide: K — you; — H — once; #5E — decide; Hft — then; %] — don’t; 5 — regret
it.

—B..... #......: once it happens, the result follows

=1
BN

5
RIEE S

Meaning

Once a fire starts, it's very hard to control.

19.1.3 Warnings and decisive moments

o JHB—BEF, MEEHRE. — “Once a habit is formed, it’s hard to change.”
. —HAME, BB, — “As soon as there’s news, I'll let you know.”

JBR—EIRE, PARMEREE.

xi guan yi dan yang chéng jiu hén nan gdi bian

Word guide: 21§ — a habit; —H — once; J£i{ — formed; ¥ — then; f§ — very; ¥ —
hard; 4% — to change.
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19.1.4 A possible, important event

o« —H is for an event that may happen and matters; for everyday “as soon as”, —

. I .. is more natural: F&—F| Z LG VRFT HLIE.
o Pair it with B after the subject of the result: —H Iy, FCFELEY.

19.1.5 —H versus IR and — ... § ...

o UM = if (neutral possibility).

o —H = once (the moment it happens, consequences follow) — stronger and often a
warning.

WRTHW, RITRAE.
ri quo xid yu wo men jiu b qu
Word guide: #I5E — if; Ny — it rains; FAT — we; 5L — then; &~ — not; % — go.

19.1.6 Recap
« —H A, (Subject) Bt B = once A happens, B (often serious).
o Everyday sequences use — ... 3 ...; neutral conditions use 3.

Practise this pattern step by step.

19.2 B Practice without the models
19.2.1 —H ... , Bt ... (once ..., then ...)

1901.1 Complete: “Once you've decided, don’t regret it.” R .. TRE T, WHG
Wi,

1901.2 Everyday routine: “As soon as I get home, I take a shower.” Which fits best?
o A FK—HINF AW

« B EIF—HPL#.

o C. E—BNZVEER.

o D. F—HBNFHBEE.

1901.3 Build: “Once a habit is formed, it’s hard to change.”

Arrange all chunks: /748, / g RME / TR —HFER /

1901.4 — H. often carries a warning tone.

True or false? Explain or repair the statement.

1901.5 A forest ranger warns visitors about fires in the dry season. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

Write or say your own response before reading the key.
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19.3 ® Answers and explanations
19.3.1 —H ... , ¥ ... (once ..., then ...)
1901.1 —H.

—H_ 4+ decisive event, [ + result.

1901.2 C. FK—FN Hvtse.

An ordinary routine takes — .. #f ..; —H. is for weighty events.
1901.3 J—HFRM, SRR .
—H A, 3 B.

1901.4 True.

It stresses consequences once something happens.

1901.5 One possible response: —HZE 'k, FRMERSH],
Check meaning and form:

My response conveys a message that fits the opening situation.

I can explain the meaning of the pattern, rather than only naming it.

— H is for an event that may happen and matters; for everyday “as soon as”, —
. §l .. is more natural: Fx—2|F LG VRFT HLIE.

Pair it with 3 after the subject of the result: —H NN, FEEWMEBUY.

I tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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20 IR

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

20.1 ® Advanced 3£ (3 + Obj + Verb + result)
20.1.1 Editing a report

e Your manager hands back your draft with instructions.

- BHRE=BHAE—FIL, BFEEBEERIIR)G. — “Please make the third paragraph

a bit shorter, then move the chart to the end.”

20.1.2 & 4+ Object + Verb + complex result

o At HSK 5, the part after the verb can be a 4 complement, a Ji%, / & change, a
place or a direction: PRf54E—mUJL, FIPEMSC, ARG, KEXK.

o The object must be specific and the verb must not stand alone.

THHEX A B P 3.

qing ba zhé ju hua fan yi chéng Zhong wén

Word guide: i — please; iX — this; fJ{ii — sentence; Fli¥ — translate; i — into; H13C

— Chinese.

8 + thing + verb + 18 + result

thing verb how
BEE=K EES Fa—=) L
ging ba di san duan gai de duan yidianr

please take paragraph 3 and edit it shorter

20.1.3 Change, place, manner

o Change: IBZTZR T H)E. — “He turned the living room into a study.”
o Manner with 15: #BERFTIEST T4, — “She cleaned the room spotless.”

W B EETIRT T

ta ba fang jian da sdo de gan gan jing jing

Word guide: fifi — she; JF[E] — the room; ]9 — clean; |14 — spotless.
20.1.4 Negatives and modals before

o &/ A/ B/ fE/ E ) W% go before 8 ARIIZIE G, not ARAE A8
L.
 Perception and feeling verbs (B I, HliE, =K) don’t take 1.
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20.1.5 Why use 7

o I puts the focus on what happens to a specific object: FIEERAET — “I've lost
my wallet.”

o Without £, the same idea can sound unfinished or neutral: 2 T 4.
REBEZET.

wo ba qian bao diu le

Word guide: 3¢ — I; 484 — my wallet; & — lose.

20.1.6 Recap

« I8 + specific object + Verb + result (5 complement, i{, | + place, direc-
tion).

o Negatives / modals before $£; no £ with perception or feeling verbs.

Practise this pattern step by step.

20.2 ® N1 + AHK + N2 + Adj (no more ... than)
20.2.1 Not so different

e Your friend thinks the expensive brand is much better. You think it’s no better
than the cheap one.

o XNMEFAWIRAF. — “This brand is no better than that one.”

20.2.2 A A B + Adj = A is no more ... than B

« A RAK B + Adj rejects the claim that A is more Adj than B: they are about the
same, or A may be less.

o It usually answers or corrects someone: A = — “He isn’t taller than me
(we're about the same).”

AR R -
ta bu b7 wo gao
Word guide: fth — he; AN — not; [, — than; & — me; & — tall.

A KLt B + adjective: no better than

thing not verb

X hEF EE A gF

zhége paizi bu bi nage hao
this brand is no that one better
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20.2.3 Correcting an assumption

o HSRAHMERY, WMBIFIFAL%L. — “Today is no colder than yesterday; don’t

wear so much.”

o WP LAHMRZE. — “My Chinese is no worse than yours.”
R XA R .

wo de Zhong wén bu bi ni cha
Word guide: F, — my; #13¢ — Chinese; A — not; Ft — than; K — yours; 2= — worse.
20.2.4 Not the same as ®&H&

o« AVH B = Ais less tall than B (clearly shorter).

o« A ANH B & denies that A is taller. A may be equally tall or shorter; the phrase
does not establish equality.

20.2.5 Side by side
o ARV HEFEl & — the younger brother is shorter.
o BEB A HLEFEFE — the younger brother isn’t taller (perhaps the same height).

BRBAERHER.

di di mér you ge ge gao

Word guide: 755 — younger brother; %4 — not as; Ef&] — older brother; & — tall.
20.2.6 Recap

« A RAH B + Adj denies that A exceeds B on that scale. A can be equal or lower;
exact equality needs additional information.

« A WA B + Adj = A is less Adj than B.
Practise this pattern step by step.

20.3 ® B + Verb + ¥ + Verb (if you’re going to, do it right)
20.3.1 Five minutes of guitar a week

e Your friend wants to learn the guitar but only practises five minutes a week.

o FEEEFIFEE, H=KITEP R . — “If you're going to learn, learn properly

— don’t do it in fits and starts.”

20.3.2 E + Verb + Bt + Verb (4 properly)

« BV BV = “if you're going to do it, do it (properly / now)”: BEEuhds, B
SKAFHY.

o The same verb repeats; the second often has a modifier: #f-#f2#, Bk JL2.

BEERESILE.

yao qu jivu zdo didnr qu

Word guide: B — if going to; % — go; #t — then; F. — early; 5 JL — a bit; & — go.
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= 3t ...: if you're going to, then ...

link verb not

B2F RAFIFE A=RIT BRI
yao xué jitt hdohdo xué bié san tian da yu liang tian shai wang

if you'll learn learn properly don't do it in fits and starts

20.3.3 Encouraging decisiveness

o BXGEFREIFA. — “If you're going to buy one, buy a good-quality one.”

o EPIRLNER.,  “If you're going to say it, say it clearly.”

BEXR KRBT .

yao mdi jiu mai zht liang hdo de

Word guide: Z — if going to; 3L — buy; ¥ — then; 3L — buy; it — quality; ¥ — good;
#) — (one).

20.3.4 Same verb, firm tone

o Repeat the same verb: ZZHL I 127, not ZE2E L IF 4F 2% (unless you mean a
different action).

e The tone is firm advice or impatience; it is spoken.

20.3.5 & ... Bt ... versus ¥ ... ¥ ...

o LA = go if you want to (permission, freedom).
o TAWE S ILZE = if you're going, go early (advice about doing it well).

BEREE.

xiang qu jiv qu ba

Word guide: 48 — want to; % — go; ¥t — then; & — go.
20.3.6 Recap

e BV (3FF / B&JL) V = if you're going to do it, do it properly.
o Spoken, firm; 2 V 5t V = do it if you like.

Practise this pattern step by step.
20.4 ® /BRT (can’t do without)

20.4.1 A birthday essential

e Your family is planning grandma’s 80th birthday party.
« HHBRA/MVATER., — “A birthday party isn’t complete without a cake.”
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20.4.2 ZRT 4+ noun = can’t do without

« A/PART B = A can’t do without B; B is essential: ##4E/AR T T

o The thing that is essential follows /DT .

TSEPARTRT

guo nidn shdo bu lido jido zi

Word guide: 174F — the New Year; DR — can’t do without; %& T — dumplings.

‘DART: can't do without

thing link
HX A\ VRN =4
$HE= DART Eogy S
shéngri juhui shaobulido dangao
a birthday party can't lack cake

20.4.3 Certain to happen
e /DRT can also mean “bound to, certain”: XM, PATER#IE. — “Do it

like that and you're bound to be criticised.”
. fbREM, PARTH. — “He's the lead; we can’t manage without him.”

fEM, DART .

ta shi zhi jué shdo bu lido ta

Word guide: fti — he; & — is; I — the lead; /DA T — can’t do without; ft — him.
20.4.4 Read it lidao

e T in /AT islido, as in BiZART .
o The opposite is 03T (rare); for “not needed”, say NFE or FIAE.

20.4.5 DART versus AT

o BRI = can’t be separated from, depend on: %1 B AT 1E4E.

o /AT = can’t be missing: XU/ TIA.

BT EAFISE.

hai zi li bu kai ma ma

Word guide: %1 — the child; BEAJF — can’t be without; 4% — mum.
20.4.6 Recap

« A /RT B = A can’t do without B; also “bound to (happen)”.

e | = lido; BATJF = depend on.

Practise this pattern step by step.
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20.5 ® A &F B (equals / amounts to)
20.5.1 Saying nothing is saying yes
e Your friend didn’t object when you suggested the plan.

o RAUREMETHET . — “If you say nothing, that amounts to agreeing.”

20.5.2 A &F B = A equals B
e In maths: —I=%FH. — “Two plus three equals five.”
o In argument: A amounts to B, is the same as B: N[0 &2 TH4.

“=%TA.
er jia san déeng yu wu
Word guide: — — two; fill — plus; = — three; 5T — equals; fi. — five.

A FiZF B: amounts to

verb link
RIS mET G-
ni bu shudhua ji déngyu téngyi le
you saying nothing amounts to agreeing

20.5.3 Drawing a strong conclusion

o RBIEIMETIRBEMR. — “Wasting time is the same as wasting your life.”
o AEIMEFER, T EHEH.  “Taking the exam without revising is as good
as not preparing.”
BRI RIS T IR R A .
lang fei shi jian jiu déng yu lang féi sheng ming
Word guide: JH 2% — wasting; Hf[a] — time; 5t — (is); 4T — equals; JE %% — wasting; /£
fiy — life.
20.5.4 A%F = doesn’t mean
o AT = is not the same as: [HH AL T AL — “Cheap doesn’t mean bad.”
o In argument, 25T often follows #: AULHLEE T A =.

20.5.5 &F versus 2
o S states identity: 2 1YZITH.
o %5 says one thing has the same effect or value as another: JJ{EREE T [6] .

BEASET AL .

pidn yi bu deng yi bu hdo
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Word guide: f#’H — cheap; AN — not; 2T — equals; A — bad.

20.5.6 Recap
o A &TF B = A equals / amounts to B (maths or argument); 3%5T adds force.
o RETF = doesn’t mean; & states identity.

Practise this pattern step by step.

20.6 ® M .. H (from within)
20.6.1 Learning from mistakes

e Your coach talks to the team after a lost match.

o BRATEMNRMPEBEI|. — “We must learn lessons from failure.”

20.6.2 M + noun + H = from (within)

« M A H + verb = get, learn or choose something out of A: MZRMgFI22>], M=
NGl

o 1 can be replaced by H in speech: M5 H 24,

BRAZFHPEITRE .

wo cong zhé bén shu zhong xué dao le hen duo
Word guide: & —I; M — from; X — this; 4% — (measure word); 45 — book; H — (within);
242 — learned; f8 £ — a lot.

M ... 1 from (within)

who link verb
24l EMKREH USEVE Q]
women yao céng shibai zhong X1qu jiaoxun

we should, from failure, learn lessons

20.6.3 Choosing and learning

« Choosing: MXEEH RE— I EIFH . — “Choose the best from these plans.”
e Gaining: fEM THEPBI THRELLE. — “He gained a lot of experience from

work.”

A TR TREZR.

ta cong gong zuo zhong dé dao le hén duo jing yan
Word guide: ffi — he; M — from; TAE — work; ' — (within); 53] — gained; fRZ& -

much; £ 1 — experience.
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20.6.4 Keep both M and H
o Say MM 242, not MARI=:>] (for “from within, through”).
e The M .. #' phrase goes before the verb: M H1iE—~, not FE—MH.

20.6.5 MH = from it

o M = from it / from among them, referring back: M0 T #51%, M523 TR
%, — “He made a mistake and learned a lot from it.”

o Common in writing and reflections.

FAPEIATRE.

bing cong zhong xué dao le hén duo
Word guide: 3f — and; MH — from it; 2+ %] — learned; £ — a lot.

20.6.6 Recap
e« M + noun + H + verb = get / learn / choose from within: M 2 I Bt
YIl.

o MH = from it (refers back); the phrase goes before the verb.
Practise this pattern step by step.

20.7 ® j5 ... 7] ... (have no ... to ...)
20.7.1 Nothing left to say

o After a long argument, your friend shrugs and goes quiet.

e REZTHEWMHT . — “I have nothing more to say.”

20.7.2 J¢ + noun + B + verb = have no ... to ...
e J& X B] V = there is no X that can be V-ed: Jiif ]} (nothing to say), JoAbH]
% (nowhere to go), JTLF A (nothing to do).

o It is concise and literary, often fixed as four-character phrases.

JARATCE AT
zhou mo ta wi shi ké zuo

Word guide: JE7K — at the weekend; fifi — he; JLZF R — has nothing to do.

% ... A ...: nothing to ...

who when not

E24 B4 TIER T
wo yijing wuU hua ké shuo le
| already have nothing to say
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20.7.3 Common fixed forms

o« JebFE = nowhere to go: NEHKWN, AT ZE

o TLHFWHIH = homeless (no home to return to); JLEERIFE = no way out.
K AITAT .

da yu zhong ta men wi chu ké qu

Word guide: K — heavy rain; H — in; ] — they; JoAbR] % — have nowhere to go.

20.7.4 Written and fixed

o In speech, say A / KA, J6 .. A ... is more formal.

o Keep the order J¢ + noun + A] + verb; do not add B or T inside: FoiR] i, not
pAnioCIRIe

20.7.5 J¢ ... ¥] ... versus ®&H ... A[A ..

o TCiEHUE = BA A ATE AT DAL

o The JG .. 0] .. form is shorter and stronger, typical of writing and formal speech.
RBA AT PABER .

wo méi you shén me ke yi shuo de

Word guide: 3¢ — I; % — have no; f1+4 — anything; AJPA — can; P — say.

20.7.6 Recap

e J& + noun + HJ + verb = have no .. to .. (Joif P VL, oA R 2, JoEFalfig).

o Literary; spoken equivalent ¥4 .. A] DA ...

Practise this pattern step by step.

20.8 ® RH ..., £Z# ... #4 ... (not only ..., even ...)
20.8.1 Forgot everything

e Your roommate had a terrible morning before the exam.

e MAEHETIWE, EEHEEHEIEHET . — “He not only forgot his pen; he even

forgot his admission ticket.”

20.8.2 RE A, EE%E B # / % ..

« AME A, E£ZE# B /3 ... = not only A, but even B: B is the most extreme,
surprising item.

o % and % .. t together make the climax very strong.

RIS, REEMAEES,

ta bu dan hui shuo Ying yu shén zhi lidn A la bo yu yé hui

Word guide: fti — he; ANH — not only; £¢ — can; §ji — speak; J&if — English; #: % —

even; i — even; [ Hi{H1E — Arabic; 4 — also; £ — can speak.
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B ..., % ... notonly ..., even ...

who verb link

- - /v =My, N
f’H_j, INERS 'FI'T—% Eiﬁ/ﬁ%ﬂf
ta budan wang le dai bl shenzhi lian zhtinkaozheng
he forgot not only his pen but even his exam pass
(.
not
-
—
0N
yé wang le
too

20.8.3 Building to a climax
o XMABAEHEERNE, EEEEMBPREAFERE. — “Not only do the students

not understand this question, even the teacher can’t explain it clearly.”
e The B item should be the one nobody would expect.

BEEEZMBIAFE.

shen zhi lian ldo shi ye shuo bu qing chu

Word guide: E %2 — even; i# — even; ZIfi — the teacher; 8 — also; JEATELE — can’t
explain clearly.

20.8.4 Keep the order

o % comes before j#, and 1, / #R after B: H: R IEMA ..., not EHE R Al ...

o B should be stronger than A; a weaker B makes the sentence fall flat.

20.8.5 Versus AMH ... i H ...
e ANMH M H. ... adds a second point of similar weight.
o MNMH .. EFIE ..t .. adds a surprising, extreme case.

MEEHE, THFZ.

bi dan pian yi ér qi¢ hdo chi

Word guide: ANH — not only; {#i’E. — cheap; Ifif H. — but also; #fI7 — tasty.
20.8.6 Recap

« MH A, EZFE#E Bl / # ... = not only A, but even B (the extreme case).
o Order: H% + 7% + B + W/#F; 1 H. for ordinary additions.

Practise this pattern step by step.
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209 ® |/ F ... HXHK + Noun (related to)

20.9.1 Research for an essay

e You are writing about air pollution and go to the library.

o BAETILABHIEE XK HB. — “I borrowed a few books related to the environ-

ment.”

20.9.2 |} /Ml + X + HX (K) + Noun

« B X HXH + noun = a noun related to X: PR TAEA S0 F) 8, Fl{ERA K1Y
HriH.

« AR B A3 as a sentence = A is related to B.

XOGERBE X

zhe jian shi gen ta you guan

Word guide: iX — this; #4 — (measure word); & — matter; f§ — with; fii — him; F %

— is related.

iR ... A% related to

verb link thing

HKETILA FRIMRHEXH +
wo jie le ji bén gén hudnjing yéuguan de sha
| borrowed some environment-related books

20.9.3 Causes and topics

o {BERERE A X, — “His illness is related to stress.”
o HHPBIZAXKRERE XK EB. — “Please only answer questions related to this
exam.”
fBRRERE S E K.
ta de bing gen ya li you guan
Word guide: i — his; % — illness; fR — with; & J7 — stress; 5 % — is related.
20.9.4 Order before the noun
o The whole phrase comes before the noun with fJ: FREFEEAR XA, not F5IRFFEE
H K.
o Negative: FRMLTCH / BRMEA K F — “nothing to do with him”.

20.9.5 F X versus XF
e #T + topic introduces what something is about: & TIIEH 5.
o B} .. &K stresses a connection, including causes: ¥R 175 5.
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XRBEERXR.

zhé gen wo méi you guan i

Word guide: iX — this; R — with; 3 — me; %A — has no; & £ — connection.

20.9.6 Recap

« BB/ 1 XEHX (K) + noun = related to X; A I B FK = A is related to B.
o Negative i .. LI / WA KR, KT = about (a topic).

Practise this pattern step by step.

20.10 ® A (the so-called ...)
20.10.1 A shortcut that wasn’t

e Your friend promised a quick route home; it took twice as long.

o fBPriERERE, HRBEIRIE. — “His so-called shortcut was even longer than the

main road.”

20.10.2 Frif (B) + noun = so-called / what is called
o FTBM X can be doubtful or ironic: “the so-called X (which isn’t really)”.

o It can also be neutral, introducing a definition: Frig “ K5 7, BB _& ik
WREEBC. — “What is called ‘low-carbon’ means reducing CO, emissions.”

FriEfER.
suo wei de zhuan jia

Word guide: FIfil§ — so-called; £ — expert.

FriB(#Y): so-called

who link verb

AY N \—_—
fth FrigRYITES Eb R BRI I
ta sudwei de jinlu bi dalu hai yuan
his so-called shortcut is longer than the road

20.10.3 Two uses

o Ironic: XBEIRETER « BMEE 7?7 — “So this is what you call ‘very cheap’?”
 Defining: Frig=EfE, MEMECEWRKFE. — “Happiness is doing what you love.”

FriEEMR, BEMESERKE.

suo wei xing fu jiu shi zuo zi ji xi huan de shi

Word guide: fffiff — what is called; Z24& — happiness; & — is just; ff — doing; H &,
— one; =K — likes; 5 — things.
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20.10.4 Tone matters
o RFFEMIANA can sound very critical; use it carefully about people.
o For a neutral definition, ffif§ X, #fif& .. is the standard frame.

20.10.5 PFif versus RYf
o NYfi neutrally names something: X FhE Y4/} — “This flower is called a peony.”
o fI1F often signals doubt or sets up a definition for discussion.

XFNENMEEE Y.

zhé zhong hua jiao zuo mi dan

Word guide: iXff — this kind of; £ — flower; RYfif — is called; 4} — peony.
20.10.6 Recap

o BFiE (W) X = so-called X (often doubtful); ffif X, B .. = X means ..
(definition).
o Neutral naming uses M.

Practise this pattern step by step.

20.11 ® ¥£ 4 Time + P (within a span)
20.11.1 Within three days

o The online shop promises fast delivery in its advert.

o BRIMBE=RARET]. — “We guarantee delivery within three days.”

20.11.2 (¥E) + time span + P = within

e JE + time + P§ = within that period: FF—AH W, FEWHE N, =KN.
e fE can be dropped in short phrases; PAP is a close synonym.

WHE—ANZHE.

qing zai yi zhou nét jiao bao gao

Word guide: i — please; £ — within; —J& — a week; [ — (inside); 3¢ — hand in; #f
& — the report.

... l3: within
who verb when
A VA N — N
i) fRIE =XA =E
women baozheng san tian nei song dao
we guarantee within three days delivery
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20.11.3 Deadlines and rules

o PHBUTAEFENIMNE. — “The passport must be sorted within two weeks.”
e Space too: TEERHNAEER M. — “No smoking within the school.”

TEER WA BRI AT .

zai Tué Tiao nei bu néng xi yan

Word guide: 7 — within; 244 — the school; | — (inside); A fE — not allowed; WEAK —
smoke.

20.11.4 Formal register

o [ is formal; in chat, =K N or =RKPAW also work, and =K H is casual.

o The phrase goes before the verb: ¥F = KN5E i, not 5&M1E=RKWN.

20.11.5 P versus PAJF

o = KRN = within three days (any time up to day three).

o —RPAJ5 = after three days (not before).

=RAEFER.

san tian yi hou zati ldi

Word guide: =K — three days; PAJ5 — after; F§ — then; 3¢ — come.
20.11.6 Recap

o (#) + time / place + P = within; formal, before the verb.
o VAN / Z N are synonyms; PAJ5 = after.

Practise this pattern step by step.

20.12 ® 7[ ... | 44 ... (would rather)
20.12.1 The lesser evil
e Your friend suggests taking the crowded night bus. You’d rather walk an hour.

o BTVEBPEIR, WABIBLABHE. — “I'd rather walk home than take such a

crowded bus.”

20.12.2 °A] A, #4R8 B = would rather A than B

o FH] A, R B = choose A (unpleasant) rather than B (even worse).

o Also W] A, 42 B = would even do A in order to achieve B: T R] /> E— 5 L,
WL TAEMSE.

RFAPE—RIL, BEETEMS.

wo ning ke shdo shui yi didnr yé yao bd gong zuo zuo wdn

Word guide: ¥ — I; 7°7] — would rather; 70> — less; [ — sleep; — & JL — a bit; 1 —

(still); # — must; TAE — work; fi{5¢ — finish.
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8] A, 7 B: rather A than B

who link not

23 THERR[EXR WARLIBABTHIZE

wo ningké zoull huf jia yé bl zud name ji de ché

| would rather walk home than take a packed bus

20.12.3 Firm choices

o TVIRE, WA ER. — “He'd rather go hungry than eat junk food.”

o TJ& is a close synonym: T E— A ZE.

L TFRRE , WAIZBEIR .

ta ning ke € zhe yé bu chi la ji shi pin

Word guide: i — he; T°A] — would rather; & — hungry; & — (stay); % — (still); &~ —

not; Nz — eat; B3% — junk; & — food.

20.12.4 Read it ning

o T here is ning (fourth tone), as in T°0A] / FJE.

o T goes after the subject: I 1] ..., and the second clause needs t: A / 4,
i

20.12.5 0] ... R versus 5H ... A

o TR A K B: A is chosen firmly, often with sacrifice.

o 5H A A1 B: B is the better option: 5HAEZHE, AUH 3k — “Rather than
wait at home, better go and look.”

H5HSE, AnERk.

yu qi déng bu i qu zhdo

Word guide: 55X — rather than; ¢ — wait; AU — better to; & — go; & — look.
20.12.6 Recap

o TR A, R B = would rather A than B; %0 A, #Z B = would even A in
order to B.
e T = ning; TJ& is a synonym; 5H .. AU .. recommends B.

Practise this pattern step by step.
20.13 ® Verb + i + Verb (indifference / a shrug)

20.13.1 Whatever, it’s fine
» Your friend apologises for being five minutes late. You really don’t mind.

e MMTHEIRT, BXRER. — “So you're late — it doesn’t matter.”
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20.13.2 Verb / Adj + ¥t + same Verb / Adj (+ T / IE)

e X Bk X = “if it’s X, so be it”: the speaker accepts a fact or brushes it aside.
o T /IE often follows: % T HiE T, ST,

R, REK.

gui jiu gui ba wo xi huan
Word guide: 5t — expensive; j — (so be it); 5v — expensive; 3 — I[; ZW — like it.

A &t A: so be it

verb link
a STt
BT #h BT "REFR
wan le jiu wan le méi guanxi
late then late it is never mind

20.13.3 Accepting and moving on

e ETMET, BX A, - “If it’s lost, it’s lost; just buy another.”
o EEtE, #EMRE! — “Fine, let’s go — who's afraid?”
EZTHET, BX—1E.
diu le jiu diu le zai mai yi gé ba
Word guide: % — lost; 5t — (so be it); % — lost; - — again; 3£ — buy; —> — one.
20.13.4 Tone: relaxed or defiant
o It can sound relaxed (¥¢xk ) or defiant (EJHH#E); context and voice tell which.
o Repeat exactly the same word: SREL 5, not HaL{H BT,

20.13.5 Versus BT
o BT = forget it, let it go: BT, HIAESKT.
o X #t X names the fact you are accepting: % T 5% 1.

BT, HIEKT.

suan le bié sheng qi le
Word guide: . — forget it; %] — don’t; 42’5, — be angry.

20.13.6 Recap
e X Bt X (T /W) =ifit’s X, so be it: acceptance or defiance.
e Same word twice; 55 = let it go.

Practise this pattern step by step.
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20.14 ® Action, ¥ + Purpose (so that)
20.14.1 Leave a note

* You are going out and your flatmate will come home later.

o WRENHIBMESL, FibaEREBILT . — “Leave a note before you go, so

that he knows where you've gone.”

20.14.2 Action, ¥ + purpose

o A, ¥ B = do A so that B can happen: #F here means “so that, in order to (make
it easier)”.

o 1f starts the second clause, often with il or §&: i fbIE.

BRJUEE, FHREE.

zao dianr shui hao ming tian zdo qi

Word guide: . — early; &)L — a bit; i — sleep; - — so that; Bk — tomorrow; H. —

early; #2 — get up.

.., §FiE ... so that

verb link

RELARTEMESR SR tRNE
ni zOu yigian lid ge biantido hao rang ta zhidao
leave a note before you go so he knows
-
question word
r
REW)LT
ni qu nar le
where you went
\

20.14.3 Practical preparations
o EFEESBETHKR, HFHBEER. — “Write down the number so we can get in

touch any time.”

o B L, FHETWEH. — “I'll take an umbrella so I can use it if it rains.”
EEFESHE TR, HFHEHNEKR.

ba dian hud hao ma xié€ xia lai hao sui shi lidn xi
Word guide: Hijf — phone; 5f5 — number; 5 |3k — write down; ¥ — so that; FH}
— any time; & — get in touch.
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20.14.4 Purpose follows action
o The action comes first and ¥ + purpose second; this ¥f is not “good”.
o It is spoken and practical; in writing, PAf# is the formal equivalent.

20.14.5 IF versus 27T and DAfE
e "N + purpose usually comes first: S TR EE, FH S JLIEE.
o I/ PAM#E come after the action: F&5H.5 JLHE, HFIHRFE.

ATHREE, RESJLE.

wei le ming tian zdo qi wo zao didnr shui

Word guide: 4T — in order to; HiK — tomorrow; . — early; # — get up; 3 — I; .
— early; &)L — a bit; i — sleep.

20.14.6 Recap

o Action, ¥ (ik / BB) + purpose = do A so that B (spoken).

o Purpose after the action; 5T puts it first; PAf# is formal.

Practise this pattern step by step.

20.15 ® —J{ ... , — ... (two things at once)
20.15.1 Driving and chatting

¢ Your uncle is a taxi driver who loves to tell stories while he drives.

o fi—EFLE, —HEBREWFEK. — “He chats with passengers while he drives.”

20.15.2 —JH A, —H B = doing A while doing B

« —MH A, —M B = two actions at the same time by the same person, like —i}] ...
o It is a little more formal and written.

W—TELAE, —HEEpFRE.

ta yi mian gong zuo yi mian du ydn jiu sheng

Word guide: il — she; —Jfij — while; T.{E — working; —fi] — (at the same time); 3£ —
studying; fiff9t4: — for a master’s.

—M@ ..., —M@ ...: while

who link verb

i —HEFE —HEIRFFIX
ta yimian kai ché yimian gén chéngke lidotian
he while driving chats with passengers
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20.15.3 Ongoing parallel activities
o Can describe long-term parallel activities: fli—JH_E K&, —HEIT L. - “He goes

to university and works part-time.”
o Also for two attitudes: —HHILTE, —IA &%)l — “criticising and encouraging at once.”
fb—mE EXZFE, —EITL.
ta yi mian shang da xué yi mian dda gong
Word guide: fii — he; —f] — while; I+ — attending; K2¥ — university; —Ji — (also);
FT 1. — works part-time.

20.15.4 Same subject, actions
« Both actions belong to one subject: fth—Taj ... —Jf ....
o Use action verbs; for two qualities use §f .. X ...

20.15.5 —JA versus —i1 and — 4 H

e —ili .. —il1 .. is the everyday version: —iilz—i1F.
o — 5T .. —J5 T .. gives two aspects or reasons, not two simultaneous actions.

fb—AVZ R —HE FHE -

ta yi bian chi fan yi bian kan xin wén

Word guide: fiti — he; —iZ1 — while; iZ1x — eating; —ill — (also); & — watches; [ —
the news.

20.15.6 Recap

« —H A, —JH B = doing A while doing B (same subject; a little formal).

o —ill .. —i1 .. is everyday; —J71H] .. —J7TH .. gives aspects.

Practise this pattern step by step.

20.16 ® K& ... , #tR ... (either ... or ...)
20.16.1 Always one or the other

e You complain about the weather in your city in spring.

« XERBRAREN, BB TW. - “Spring here is either windy or rainy.”

20.16.2 A2 A, #i2 B = either A or B

e AR A, BiR B = it is always one of the two: if not A, then B.

o It often describes a habit or a frustrating situation.
bR REEDE, BURTTHFR.

ta zhou mo bi shi shui jiao jiu shi da you xi

Word guide: i — he; JEK — at weekends; A& — if not; fEH — sleeping; Fif& — then;
¥T - playing; JiExk — games.
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A2 A, B2 B: if not A, then B

when link verb
XENEFEX A=2EIX e N
zheli de chantian bl shi gua féng jiu shi xia yu
spring here if it's not windy it's raining

20.16.3 Two possibilities, nothing else
o Guess: XBHEAEAREEBIE, BLRERM., — “At this time he’s either in the

library or the canteen.”

o Complaint: /RARRE, BEEFR! — “You're either late or leaving early!”
R RAEE B, RRERE.

ta bu shi zai tu shu guan jiu shi zai shi tang

Word guide: fth — he; A& — if not; 7 — at; E41E — the library; 3tf2 — then; 7F —
at; &4 — the canteen.

20.16.4 Not “isn’t ... but is ...”

o I A, Tz B =not A but B (a correction): A2 &M, Mgk, Different
meaning!
o Az A, #iZ B = either A or B (two options, one of them true).

20.16.5 Versus B ... 8. ...

o i H .. B .. offers choices: BLEARE, siFE K.

o ANE . .. describes a situation with only two outcomes, often habitual.
AR, TRELE.

ta by shi lao shi ér shi yi sheng

Word guide: fth — he; A& — not; ZIfi — a teacher; |fijf& — but; EEA: — a doctor.
20.16.6 Recap

« AR A, R B = cither A or B (one of the two).

« AR A, MR B = not A but B (correction).

Practise this pattern step by step.

20.17 ® Practice without the models
20.17.1 Advanced # (# + Obj + Verb + result)

2001.1 Complete: “Please translate this sentence into English.” 3 83X 4] 35 #1135
2001.2 Which sentence is correct?
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o A ARIE BB UEE R -

o B ARIEVZ ) B E R

o C.ARPZBAE FEEEE .

o D. URMAZAE BT AE .

2001.3 Build: “She cleaned the room spotless.”
Arrange all chunks: ¥J4%5 / i / . / fE/500]
2001.4 FRIEAthF UL T is a natural sentence.

True or false? Explain or repair the statement.

2001.5 Your manager hands back your draft with instructions. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

Write or say your own response before reading the key.

20.17.2 N1 + RH + N2 4+ Adj (no more ... than)

2002.1 Rebut: “My room is no smaller than yours.” I A .......... FLARBIZN.
2002.2 Which says clearly that A is shorter than B?

o AAR B —FE.

« B.A I B A,

« C.A %A B,

« D. AR B .

2002.3 Build: “Today is no colder than yesterday.”

Arrange all chunks: A~H / FER / 5K /%

2002.4 5 55 A EEFEF B means the younger brother is definitely shorter.
True or false? Explain or repair the statement.

2002.5 Your friend thinks the expensive brand is much better. You think it’s no better
than the cheap one. Close the examples. Say a Mandarin response, then write it in
Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with the
model, then change one detail and try again.

Write or say your own response before reading the key.

20.17.3 B + Verb + §i + Verb (if you’re going to, do it right)

2003.1 Complete: “If you're going to learn, learn properly.” Z2% ... I,
2003.2 Which gives permission rather than advice?

o A BUERLEN.

o B. BHEUHUTEE .

o C. BHMUIERE.

o D. ZERHERAFIY
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2003.3 Build: “If you're going to buy one, buy a good one.”
Arrange all chunks: 33K / 3L/ Fim i

2003.4 Z .. ¥ ... is mainly used in formal writing.

True or false? Explain or repair the statement.

2003.5 Your friend wants to learn the guitar but only practises five minutes a week.
Close the examples. Say a Mandarin response, then write it in Chinese. Explain briefly
in English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.

20.17.4 AT (can’t do without)

2004.1 Complete: “Chinese New Year isn’t complete without dumplings.” J4F ...........
BF s

2004.2 What does X 24fft, /DA T ERRAIE mean?

* A. You'’re bound to be criticised.

o B. Criticise less.

o C. Criticism is missing.

e D. You won'’t be criticised.

2004.3 Build: “He’s the lead; we can’t do without him.”
Arrange all chunks: /AT /M, /M2 3AH /

2004.4 % 1B A1E4E means the child depends on its mother.
True or false? Explain or repair the statement.

2004.5 Your family is planning grandma’s 80th birthday party. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

Write or say your own response before reading the key.

20.17.5 A %&F B (equals / amounts to)

2005.1 Complete: “Ten minus four equals six.” FJHPY ....cco. 750
2005.2 What does 5 A5E T mean?

o A. Expensive equals good.

« B. Expensive is not good.

o C. Expensive doesn’t mean good.

e D. Good things are expensive.

2005.3 Build: “Wasting time is the same as wasting your life.”
Arrange all chunks: Y28 / A / Adr. /| AT

2005.4 55T can express that two things have the same effect.

HSK 5 i3k « F3UR



True or false? Explain or repair the statement.

2005.5 Your friend didn’t object when you suggested the plan. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

Write or say your own response before reading the key.

20.17.6 M ... ' (from within)

2006.1 Complete: “Learn from failure.” MY ............ 222,
2006.2 Which sentence is correct?

o A NXEEHPE—A

o B DM

o C. X LEH—A,

o D. XL gih—A,

2006.3 Build: “He gained a lot of experience from work.”
Arrange all chunks: fRZ 2585, /152877 /M /) N TAEH
2006.4 M H can refer back to something just mentioned.
True or false? Explain or repair the statement.

2006.5 Your coach talks to the team after a lost match. Close the examples. Say
a Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

20.17.7 Jg ... B] ... (have no ... to ...)

2007.1 Complete: “I have nothing to say.” FKILTE oo Uiio
2007.2 Match each phrase to its meaning.

o L Jehbwl

o 1. TR

. 1 REWA

A. homeless
B. nothing to do

o C. nowhere to go

2007.3 Which is the spoken equivalent of Jrif A7
o A AHHATEUATLA

o B. HIEA AVERY .

o C. Jefhan AT,

o DA AT LA o

2007.4 JoiEn] P4 is more formal than {514
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True or false? Explain or repair the statement.

2007.5 After a long argument, your friend shrugs and goes quiet. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

Write or say your own response before reading the key.

20.17.8 AH ..., £F#E ... 4 ... (not only ..., even ...)

2008.1 Complete: “He not only forgot his pen, he even forgot his ticket.” i AN{H I
THE, HE L EEFIFRRET.

2008.2 Which order is correct?

o A BUIE BB IEARHIE .

o B HEEZITHARIE.

o C. HEBIMERARGE.

o D. HEFEZIMMAKIE.

2008.3 Build: “Even the teacher can’t explain it clearly.”

Arrange all chunks: JiAEE. /[ EZH /W / &

2008.4 The B item in this pattern should be the most surprising one.
True or false? Explain or repair the statement.

2008.5 Your roommate had a terrible morning before the exam. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

Write or say your own response before reading the key.

20.17.9 B} / 1 ... HXA + Noun (related to)
2009.1 Complete: “This matter is related to him.” X{FEEERA ...l

2009.2 Which phrase is correct?

o A FERPIEA K

o B. G RMERD S

o C.RDIEA XS

o D.ERA XTI

2009.3 Build: “His illness is related to stress.”

Arrange all chunks: RISy / BHx. / a0

2009.4 X FRFR A K F means “This has nothing to do with me.”
True or false? Explain or repair the statement.

2009.5 You are writing about air pollution and go to the library. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
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the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

Write or say your own response before reading the key.

20.17.10 g (the so-called ...)

2010.1 Complete the definition: “What is called ’low-carbon’ means reducing emis-

sions.” ... G0, WEERCDHEL.

2010.2 What does XHUERFIER “ IF3F 5 77 suggest?
e A. The speaker admires the idea.

o B. The speaker is asking for an idea.

o (. The speaker is defining a term.

e D. The speaker doubts the idea is good.

2010.3 Build: “Happiness is doing what you love.”

Arrange all chunks: B4, /BT / FRESER / , #R
2010.4 Nl is the neutral way to name something.

True or false? Explain or repair the statement.

2010.5 Your friend promised a quick route home; it took twice as long. Close the
examples. Say a Mandarin response, then write it in Chinese. Explain briefly in
English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.

20.17.11 ¥ + Time + P§ (within a span)
2011.1 Complete (formal notice): “Pay within thirty days.” {HFE =K .o 13K
2011.2 Which means “after a week” (not before)?
o A —JAN

« B. —JHWN

o C.—JRN5E

« D.fE—JHN

2011.3 Build: “No smoking within the school.”
Arrange all chunks: FE2£KN / Wl /| ANk
2011.4 52J8AE =K N is the normal word order.
True or false? Explain or repair the statement.

2011.5 The online shop promises fast delivery in its advert. Close the examples. Say
a Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.
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20.17.12 F°H] ... , 4 ... (would rather)

2012.1 Complete: “I'd rather stay at home than go out in this rain.” FT ] fFF1ER
B AEX AR 2

2012.2 How is 7 read in T°H]?

e A. ning

e B. ning

o C. ning

e D. ning

2012.3 Build: “He’d rather go hungry than eat junk food.”
Arrange all chunks: ANz / T RlikE / BikEm. /),
2012.4 5H A A B recommends B.

True or false? Explain or repair the statement.

2012.5 Your friend suggests taking the crowded night bus. You’d rather walk an hour.
Close the examples. Say a Mandarin response, then write it in Chinese. Explain briefly
in English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.

20.17.13 Verb + ¥ + Verb (indifference / a shrug)
2013.1 Accept it: “If it’s expensive, so be it — I like it.” SRHL oo TE FRELUR
2013.2 What does % T 5% 1T, FIRFE express?

« A. A plan to cheat

e B. Surprise at winning

o C. Great disappointment

o D. Accepting the loss and moving on

2013.3 Build: “If it’s lost, it’s lost; buy another one.”
Arrange all chunks: —ME, / E£7 /, BE /#ET
2013.4 EgtZ, #EMHE! sounds defiant.

True or false? Explain or repair the statement.

2013.5 Your friend apologises for being five minutes late. You really don’t mind. Close
the examples. Say a Mandarin response, then write it in Chinese. Explain briefly in
English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.

20.17.14 Action, ¥ + Purpose (so that)

2014.1 Complete: “Write down the address so you don’t forget.” JEHHk5E | 3k,
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2014.2 In B &5 JLHE, KRB, what does #f mean?
o A. very

e B. so that

o (. finished

e D. good

2014.3 Build: “Leave a note so that he knows.”
Arrange all chunks: 6. / , / ¥il / BAEE
2014.4 PAf# is a formal equivalent of this .

True or false? Explain or repair the statement.

2014.5 You are going out and your flatmate will come home later. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

Write or say your own response before reading the key.

20.17.15 —J ... , —Jf ... (two things at once)

2015.1 Complete: “She works while studying for a master’s” fi—Ja TAE, ... B2
A

2015.2 Which describes two reasons, not two simultaneous actions?

e A .. —H ..

e B.—i1 .. —i1 ..

e C.— M .. —H ..

e D. X .. X ..

2015.3 Build: “He goes to university and works part-time.”
Arrange all chunks: , — / FR& / fbh—m / 7L,
2015.4 —[f] .. —JA .. is more formal than —i1 .. —35 ...
True or false? Explain or repair the statement.

2015.5 Your uncle is a taxi driver who loves to tell stories while he drives. Close
the examples. Say a Mandarin response, then write it in Chinese. Explain briefly in
English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.

20.17.16 AR ... , LR ... (either ... or ...)
2016.1 Complete: “At weekends he either sleeps or plays games.” b J& AR A f2& HEW,

2016.2 What does tiANEZIT, 1M 2 B4 mean?

o A. He isn’t a teacher; he’s a doctor.
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« B. He is either a teacher or a doctor.
e (. He is neither.
« D. He is both a teacher and a doctor.

2016.3 Build: “He’s either in the library or the canteen.”

Arrange all chunks: , /g / TEEE., /| WARIERBIE

2016.4 2 ... B2 .. often describes a habit or a frustrating pattern.
True or false? Explain or repair the statement.

2016.5 You complain about the weather in your city in spring. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

Write or say your own response before reading the key.
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20.18 ® Answers and explanations

20.18.1 Advanced # (## + Obj + Verb + result)

2001.1 j§

BN = translate into (a change).

2001.2 D. /R AZH B HE

PR A% AT [F] R 15 42 s right: modal verbs and negatives (W i%, %, AN) go before {f,
not between £ and the verb.

2001.3 Qi AE 5 IAIT 45T T g

2 + object + verb + 15 + result.

2001.4 False.

Perception verbs like & I, don’t take #[f.

2001.5 One possible response: JHH =B iiGm— 5 L, FHEERREH)E -
Check meaning and form:

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o /A B e E ) W% go before $E: ARNIZAEFIBIULIE A, not VRIE &Y.
i

o Perception and feeling verbs (F W, HliE, ZWK) don’t take .

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

20.18.2 N1 + RH + N2 4+ Adj (no more ... than)
2002.1 A~

A RIE B + Adj.

2002.2 C. A %A B &.

%A gives the lower degree here; AN, denies a higher degree and can allow equality
or a lower degree.

2002.3 4 KA HERIS .

A R B + Adj.

2002.4 False.

It only says he isn’t taller; they may be the same height.

2002.5 One possible response: X1 AR N

Check meaning and form:

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.
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o AVH B = A s less tall than B (clearly shorter).

o A A B & denies that A is taller. A may be equally tall or shorter; the phrase
does not establish equality.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

20.18.3 E + Verb + i + Verb (if you’re going to, do it right)

2003.1 3kt

TV HLV.

2003.2 A. AL EN,

AV 5t V gives permission: FHFEREN “Feel free to leave if you want.” & V 3 V
gives firm advice: if you do it, do it properly.

2003.3 ZLE LRI .

3V 5t V + object.

2003.4 False.

False. & .. 3t .. is spoken and firm (23K 5L “If you're buying, buy a good
one”). It is not a formal written pattern.

2003.5 One possible response: ZEFgl - if2F, B = RKFTE A ,

Check meaning and form:

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o Repeat the same verb: ZE2E3 I {27, not FFHE I 145 (unless you mean a
different action).

e The tone is firm advice or impatience; it is spoken.
o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

20.18.4 /RT (can’t do without)
2004.1 DA T

A /DT B = B is essential.

2004.2 A. You'’re bound to be criticised.

/BT can mean “bound to, can’t avoid”: XA, DA T ERHPIE “Do it this way
and you're bound to be criticised.” Its other sense is “can’t do without”.

2004.3 fljg F 1, DA T,

/AT + essential person.
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2004.4 True.

True. B AJF means “can’t be without, depends on”: #% 1 A4 “The child
can’t be without its mother.”

2004.5 One possible response: 4 H R S/RTERE.

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

e T in/DAT is lido, as in FZAT .

o The opposite is 05T (rare); for “not needed”, say N5 or HIANE.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

20.18.5 A &F B (equals / amounts to)
2005.1 ZF

45T = equals.

2005.2 C. Expensive doesn’t mean good.
ANET = is not the same as.

2005.3 R SR I TR AE TR e A i

A W5 T B.

2005.4 True.

ULEREE T 6] & — silence amounts to consent.
2005.5 One possible response: {RAVLIEIETRZE T »
Check meaning and form:

o My response conveys a message that fits the opening situation.

I can explain the meaning of the pattern, rather than only naming it.
AETF = is not the same as: fHHAZGET AL — “Cheap doesn’t mean bad.”
In argument, Z5F often follows #t: ANULHLEE T R =.

I tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

20.18.6 M ...  (from within)
2006.1

M + noun + 1.

2006.2 C. \iELEf i —A
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MaX e i —4% is right: the M .. H phrase comes before the verb, and H' closes
the phrase directly after the noun.

2006.3 fi M TAET15E] TRZ 255 .

Subject + M .. H1 + verb + object.

2006.4 True.

FHM A2 TAEZ — learned a lot from it.

2006.5 One possible response: FfT2 M 5 T B

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o Say M 242, not MR~ (for “from within, through”).

o The M .. # phrase goes before the verb: M Hi%E—A~, not E—MH.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

20.18.7 Jg ... H] ... (have no ... to ...)
2007.1 7]
I + noun + HB] 4+ verb.

2007.2 1-C: Johbn] 2% = nowhere to go; 2-B: JLF 1] = nothing to do; 3-A: TLFK
1§ = homeless

XA V=noXtoV.

2007.3 D. A2 PABEH) .«

%A ... BJPA .. is the everyday form.
2007.4 True.

True. JG .. A] .. comes from literary Chinese (JGi% W ¥4, TLZK W JH), so it is more
formal than everyday V15Vt

2007.5 One possible response: AT UL T -

Check meaning and form:

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o In speech, say A / KM, TG .. A ... is more formal.

o Keep the order 5 + noun + A] + verb; do not add B or T inside: Foif R, not
TCIEI ] .

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
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comment on pronunciation.

20.18.8 AfH ..., £Fi% ... 4 ... (not only ..., even ...)
2008.1 %
2008.2 D. H 2 JEZIFHANIE .

The order is H % + % + B + th/#5: B2 EZIM W AKIE “Even the teacher didn’t
know.” % comes first and % directly before the surprising item.

2008.3 2 EZIMHUAIERE .
HE%E B W + verb.
2008.4 True.

True. B is the climax, the least expected case: if even the teacher didn’t know, nobody
would.

2008.5 One possible response: i AMEL TAHFE, HEEHEZIFHLE T,
Check meaning and form:

o My response conveys a message that fits the opening situation.

I can explain the meaning of the pattern, rather than only naming it.

H & comes before &, and 3, / R after B: FH- R IEAH, .., not EH A ...

B should be stronger than A; a weaker B makes the sentence fall flat.

I tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

20.18.9 B} / 1 ... HxXH + Noun (related to)

2009.1 A x

A JR B XK.

2009.2 C. JRJj A KA1

The whole §§ .. &) phrase comes before the noun.

2009.3 IR E 1A K.

AR B AX.

2009.4 True.

% % & negates the connection.

2009.5 One possible response: FfE T JLAIRFER X191

Check meaning and form:

» My response conveys a message that fits the opening situation.
e I can explain the meaning of the pattern, rather than only naming it.
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o The whole phrase comes before the noun with fJ: FRIFEEA KA, not FIRFFEE
H K.
o Negative: FRMLTICH / FRMEA & FR — “nothing to do with him”.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

20.18.10 Frig (the so-called ...)

2010.1 fIrig

BTl X, #tE .. introduces a definition.

2010.2 D. The speaker doubts the idea is good.

fITiH can be ironic, “so-called”: IXHLEARIIIERY ¢ IFFE 5 77 “So this is your so-called
good idea?” The speaker doubts it is good.

2010.3 Frif=gfs, e E CERmEE.

fril X, Wi

2010.4 True.

FITiH often adds doubt or sets up a definition.

2010.5 One possible response: fBFriEHITEE, HREKIAIEL.

Check meaning and form:

» My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o RFFEMIANA can sound very critical; use it carefully about people.

o For a neutral definition, ffig X, #i+2 .. is the standard frame.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

20.18.11 ¥ + Time + W (within a span)

2011.1 J

£ + time + Py = within.

2011.2 C. — LS

—JE PAJG means “after a week”. —J& N, —JEPAN and ZE—JE N all mean “within a
week”, i.e. before the week is over.

2011.3 FEFM NN R -

£ + place + PN + rule.

2011.4 False.

HSK 5 i3k « F3UR



The time phrase goes before the verb: ¥F =K N 58 .

2011.5 One possible response: [ JFE ="K HNiLF|.

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.
o M is formal; in chat, =R Z N or = RKPAM also work, and = KH is casual.

o The phrase goes before the verb: ¥F =R N5k, not FEMIE=KWN.
o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

20.18.12 F*H[ ... , 4 ... (would rather)
2012.1 4,

THA, A B.

2012.2 A. ning

In F7] (“would rather”) J* is read ning, fourth tone: ningké. The second-tone ning
is used in %7 and the name F§7°.

2012.3 f A RE, WAZRI M.
TH A, K B.
2012.4 True.

True. 5H A A4 B means “rather than A, better B”: 5H4, ANUERK. The
speaker recommends B.

2012.5 One possible response: TR EK M FK, WARIFAFHIZE.

Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o T here is ning (fourth tone), as in T 0] / TJ&.

o “T°H] goes after the subject: &1 ..., and the second clause needs H1: WA / 3
i

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

20.18.13 Verb + Bt + Verb (indifference / a shrug)
2013.1 %

The same word repeats: Hiif5t.
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2013.2 D. Accepting the loss and moving on

X 3t X accepts a fact and moves on: & T 5t#H 1T, FIKFFR “If we lost, we lost; we’ll
try again next time.” It is not disappointment or surprise.

2013.3 ETHE T, FE—E,

X 5t X, then the next step.

2013.4 True.

The tone can be relaxed or defiant.

2013.5 One possible response: I 75l T, HER.

Check meaning and form:

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o It can sound relaxed (¥ x7) or defiant (EJHHE); context and voice tell which.

o Repeat exactly the same word: SREL5E, not Ha{# BT,

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

20.18.14 Action, # + Purpose (so that)

2014.1 #F

Action, % + purpose.

2014.2 B. so that

Here #f introduces the purpose.

2014.3 EMES, GFbARRIIE.

Action, il + person + verb.

2014.4 True.

Both introduce a purpose after the action.

2014.5 One possible response: ffE AR AMES, HFEABREREMFIL T .
Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

e The action comes first and ¥ + purpose second; this ¥f is not “good”.

o It is spoken and practical; in writing, PAf# is the formal equivalent.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

HSK 5 154 « H3CUR



20.18.15 —f ... , —I ... (two things at once)
2015.1 —[f]

—IJf A, — B.

2015.2 C. — i ... — 71 ..

— 7T gives aspects or reasons.

2015.3 fii—f FoRsye, —IEFT L.

—m A, — B.
2015.4 True.
True. —f] .. —J .. is more formal and written; —i1 ... —i/1 ... is the everyday form

for doing two things at once.

2015.5 One possible response: fih—aH4, —HIETFEHI L.

Check meaning and form:

o My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

« Both actions belong to one subject: fih—Taj ... —f ...

o Use action verbs; for two qualities use §f .. X ...

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

20.18.16 AR ... , BiR ... (either ... or ...)

2016.1 ¥t/

A A, Wi B.

2016.2 A. He isn’t a teacher; he’s a doctor.

M+& corrects: not A but B.

2016.3 fi e e E, MefEi.

A A, i B.

2016.4 True.

True. A& A 32 B (“if it’s not A, it’s B”) often describes an annoying pattern: A~
e K, e T “IF it isn’t windy, it’s raining.”

2016.5 One possible response: X H{HERAZHTH N, #2 W
Check meaning and form:

o My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.

o &g A, T2 B =not A but B (a correction): fiAZZIT, TMiEpEd:. Different

meaning!
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o A2 A, 32 B = either A or B (two options, one of them true).
o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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21 B&H]

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

21.1 ® R (no wonder)
21.1.1 That explains it

e Your classmate speaks perfect English, and today you learn she grew up in London.

o BAEMEIBENAX AT, FERMBEMSTK K. — “No wonder her English is so

good — she grew up in London.”

21.1.2 A8 + surprising fact (, JE} + reason)

o AR = “no wonder”: something that seemed strange now makes sense.

o The reason often follows with J§3, or comes before: JF3 FEH T, BEAEX AL,
FXRTET, BEAMIXAR.

yudn lai zia zue le guai bu de zhé me léng

Word guide: Jfi3€ — so it turns out; 25 — it snowed; $EAFE: — no wonder; X4 — so;
% — cold.

BF18 ..., ‘X .... no wonder ..., it turns out
link verb
-
A=] E iy A YA =
ERE i EIB IS X AT JR%K
guaibude ta Yingyu shud de zhéme hdo yuanlai
no wonder her English is so good it turns out
-
(
=k 1
HTE IR
ta zai L4ndan zhangda
she grew up in London

21.1.3 Either order

o Fact first: FEAEMBEER, AR T . — “No wonder he didn’t come — he’s ill.”

o Reason first: MBHERIE T, BABESFTIXLE. — “He stayed up late last night;
no wonder he’s so tired today.”

fERERBR T, BARSRX LR

ta zuo tian do ye le guai bu de jin tian zhe me lei

Word guide: il — he; FEK — yesterday; ZX% — stayed up; EATE: — no wonder; 4K
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— today; X4 — so; B — tired.

21.1.4 It needs a reason

o X715 only makes sense when the reason is known or given; without it, the listener
is left puzzled.

o It goes at the start of its clause: PEAFEA ..., not fBEEALE: ...

21.1.5 A48 versus Mg

o YEPE means the same and is very common: YEPEIX 4%

o PEATE can also mean “can’t blame”: X4FEATEAM — “You can’t blame him for
this.”

XA .

zhé jian shi guai bu de ta

Word guide: iX{4-55 — this; A% — can’t blame; fifi — him.

21.1.6 Recap

o AR + fact, (JAR) + reason = no wonder ..; same as HEf%.
e Needs the reason; X415 + person = can’t blame them.

Practise this pattern step by step.

21.2 B Practice without the models

21.2.1 &A% (no wonder)

2101.1 Complete: “So it snowed — no wonder it’s so cold” JEE FEH T, . XA
%o

2101.2 What does X4 FEEAEAE mean?

e A. No wonder he did this.

e B. You can’t blame him for this.

o C. He is strange.

e D. He doesn’t understand.

2101.3 Build: “He stayed up late; no wonder he’s tired.”
Arrange all chunks: , / &KX AR, / BAE /| EREK T
2101.4 ¥EPE and PEATE can both mean “no wonder”.

True or false? Explain or repair the statement.

2101.5 Your classmate speaks perfect English, and today you learn she grew up in
London. Close the examples. Say a Mandarin response, then write it in Chinese.
Explain briefly in English what the lesson’s pattern adds. Compare with the model,
then change one detail and try again.

Write or say your own response before reading the key.
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21.3 ® Answers and explanations

21.3.1 &&A~1E (no wonder)

2101.1 75

PEAFE + the fact that now makes sense.
2101.2 B. You can’t blame him for this.
PEANTS + person = can’t blame.

2101.3 fHEREA T, BABSKRXLE.
Reason, then ¥ A15 + fact.

2101.4 True.

They are synonyms in this sense.

2101.5 One possible response: PEAGFIIEHUIFX AL, FORMTER I K.,
Check meaning and form:

My response conveys a message that fits the opening situation.

I can explain the meaning of the pattern, rather than only naming it.

TS only makes sense when the reason is known or given; without it, the listener
is left puzzled.

It goes at the start of its clause: PEATHAN ..., not ALPEALE: ...

I tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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22 Either... or

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

22.1 ® g ) B ... (either ... or ...)
22.1.1 Either day works

e Your manager asks when you can meet the client.

- FEW—, SFEMN, REAFS. — “Either Tuesday or Thursday — I'm free

on both.”

22.1.2 5 A, B#F B = either A or B (statements)

o HLFE ... BLF ... lists alternatives in a statement or suggestion; any of them is
acceptable.

o It can join nouns, verbs or clauses: BF/R¥, siEFKE.
HERK, RERE, #T.

huo zhé ni lai huo zhé wo qu dou xing
Word guide: {3 — either; fR — you; & — come; 5{F — or; & — I; & — go; #F — all;
7 — fine.

& A, 3#E B: either Aor B

when verb

EEH " B E 25 BEET

huozhé xingqi'er huozhé xingqisi wo dou ydu kong

either Tuesday or Thursday I'm free either way

22.1.3 Habits and options

o FARBREEFPH, siFEEMIIK. — “At weekends I either read or go swimming.”
o RAIDAEREITHTE, BFB KM, — “You can either phone or send an email.”

FARBRREFRH, RHEEWIK.

zhou mo wo huo zhé kan shu huo zhée qu you yong

Word guide: JEK — at weekends; F — I; 8# — either; FH — read; {H — or; & —

go; YiFPk — swimming,.

22.1.4 Not for questions

* Questions use ifug: MRIHAEZMIME? |, not fRELE WA En:?

o When only one is true (not a free choice), prefer Ng .. B .. MMARIESR, ¥
FEAE ).
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22.1.5 BF ... ;F ... versus BEA ... BEA ..

o B .. B .. also means either .. or .., sounding firmer, often an ultimatum: %

LIAEE, B2E.
o iH .. B .. sounds open and relaxed.

BadEE, BAHE.

yao me xian zai zou yao me bié zou

Word guide: B4 — either; #I{FE — now; £ — go; B4 — or; jl] — don’t; & — go.

22.1.6 Recap
o« HF A, i B = cither A or B (open options, statements).

e Questions: if4&; firm ultimatum: 324 .. 4 ..; one of two facts: A& .. &

Practise this pattern step by step.

22.2 B Practice without the models

22.2.1 ¥ ... , ®# ... (either ... or ...)

2201.1 Complete: “Either you come or I go — either is fine” BiEARA, e FKF,

HRAT

2201.2 Which is a question?

o AL BAMEZR, BRI,

o B. ARPEZSIL 2 rE T

o C.ANREMEZR, WUEEmInE.

o D.siZmass, sEE RN,

2201.3 Build: “At weekends I either read or go swimming.”
Arrange all chunks: , 2% / SHEEF / JARI / K.
2201.4 32 ... B/ ... can sound like an ultimatum.

True or false? Explain or repair the statement.

2201.5 Your manager asks when you can meet the client. Close the examples. Say
a Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.
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22.3 ® Answers and explanations
22.3.1 B3 ... , BF ... (either ... or ...)
2201.1 5{F&

[ 21

2201.2 B. %”«%aa e M e ?

Questions with “or” use A f&.

=]

2201.3 FRIKECEFE N, B0 KK,

& A, B30F B.

2201.4 True.

It is firmer than 5{# .. #H ..

2201.5 One possible response: s{F B2 —, siZH B, REPFE S

Check meaning and form:

My response conveys a message that fits the opening situation.

I can explain the meaning of the pattern, rather than only naming it.

Questions use /E: VRIGASISZMIMNE? | not REKFE M4 B & B imHE?

When only one is true (not a free choice), prefer AN&g ... ¥itg ... MARER, H
SETEAH].

I tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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23 Let alone

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

23.1 W B .., SR ... W ... (let alone)
23.1.1 Tired on the stairs

o A friend suggests climbing Mount Huashan. You get tired walking upstairs.

e BlILT, RERERBERIBMEE. — “Forget climbing mountains — even

walking upstairs tires me.”

23.1.2 Bli% A, 2 Bt / # ..
o BIPE A, BiR /% B ... = “let alone A, even B ..”: B is the easier case, and

even that fails (or succeeds), so A obviously does.
o The harder case A comes first, after I
FR—ER, BR—HRBEEEH.
bié shuo yi bai kuai jiu shi yi kuai wo yé méi you
Word guide: H|Ji — let alone; —T — a hundred; # — yuan; 5/ — even; —H¢ — one
yuan; & — I; 1, — (even); %A — don’t have.

FH AT, MR B ...: letalone A

link verb

ABIELL T TLEEER ESAUNEEE S

bié shud pa shan le jiushi zou 16utt wo yé juéde lei

never mind climbing even taking the stairs tires me

23.1.3 Positive too

o XIERE, HIVLEIT, BiR/NFEAEBSM . — “This question — never mind the teacher,

even a primary-school pupil could do it.”
o 3% can replace ¥ HIRAMNE N, EFHEANBA—EHIE.
BIRSMEAN, EHEAMA—EHIE.
bié shuo wai guo rén lian Zhong guo rén yé bu yi ding zht dao
Word guide: %l — never mind; #pE AN — foreigners; # — even; H1[E A — Chinese
people; t, — also; A—4%E — not necessarily; HI3E — know.
23.1.4 Which item goes where

o The item after %l|iji is the more extreme one; the item after pf /& / # is the easier
test.

o Keep 11, / #F in the second clause: i@ ... 1 .., & .. & ...
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23.1.5 B versus AV

o HIUL A, i B ..: the extreme case A comes first.

e B.., HAHE A T the easier case first, then the extreme: JEREFEENZE, WA H
BEICIL T .

ERBERE, EARNRILT .

zou lou ti dou lei geng b yong shuo pa shan le

Word guide: 7 — walking; #4f — stairs; & — even; 2 — tires me; A — let

alone; J€[l] — climbing mountains.

23.1.6 Recap

e B A, SR/ E B /H ... =let alone A, even B ...

o A (extreme) after Hl|iji; A H U puts the extreme case last.
Practise this pattern step by step.

23.2 B H AP (let alone / not to mention)
23.2.1 Not even the basics

e Your nephew is two years old and is learning to talk.

o MBEFEHHEATE, ERAHNUEFET. — “He can’t even speak clearly, let alone

write.”

23.2.2 B ..., EAHP A (7)
o HAHPE A = “let alone A, not to mention A”: the easier case B comes first; A is
even more obviously true or false.

e T often ends the clause: FAHVL .. T .
REBTERALH, ERRUAET .

wo lidn 21 xing che dou bu hui qi géng bi yong shuo kai che le
Word guide: F, — I; # — even; H17%4- — a bike; #f — (even); AN — not; £ — can; % —
ride; B4 it — let alone; 7%= — drive.

EAHE ..., BRI B: let alone

verb link

hEEERIR B R BEARAN 5F7

ta lidn hua déu shud bu gingchu geng buyong shud xié zi le

he can't even speak clearly let alone write

23.2.3 Positive: not to mention

s XHPWERMH, BAHMWAHAT. — “Summers here are hot, not to mention
August.”
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o fBAREETE. BiE, EAHMWPXT. — “He speaks English and French, not to

mention Chinese.”
XEMERER, EAHRNAAT.
zheé li de xia tian hén ré géng bi yong shuo ba yué le
Word guide: X H — here; & K — summers; f§ — very; # — hot; H A H i — not to
mention; /\ A — August.
23.2.4 Easier case first

o The clause before B A i is the easier or more basic case; A after it is the
extreme.

e Do not put B AH L at the start of the first clause: B..., B AHPL A.

23.2.5 EAHPE versus fAfL
o fA[P is similar and more literary: K AEMEAZ], A% TIE? — “Even adults

can’t do it, let alone children.”
o ]I often ends with lIg as a rhetorical question.
KBRS, FIRBTIR?
da rén dou zuo bu dao hé kuang hdi zi ne
Word guide: & A — adults; & — even; A% — can’t do it; fa[# — let alone; %1 —
children.
23.2.6 Recap
« B .., EAHV A (T) = let alone / not to mention A.
« Easier case first; fa[{% ... g is the literary relative.

Practise this pattern step by step.

23.3 B Practice without the models

23.3.1 Bk ... , B& ... # ... (let alone)
2301.1 Complete: “Let alone a hundred yuan, I don’t even have one.” Hl|Ji—FH 3k,

v IR

2301.2 In %ii A, #tE B A<, which is the more extreme case?
« A. Both equal

« B. A

e C. Neither

« D.B

2301.3 Build: “Never mind foreigners, even Chinese people may not know.”
Arrange all chunks: #EHEA / A—EHE. / BHEINEAN /

2301.4 F AL puts the extreme case at the end.

True or false? Explain or repair the statement.

2301.5 A friend suggests climbing Mount Huashan. You get tired walking upstairs.
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Close the examples. Say a Mandarin response, then write it in Chinese. Explain briefly
in English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.

23.3.2 B AHP (let alone / not to mention)

2302.1 Complete: “I can’t even ride a bike, let alone drive” % HITHEE AT,
teeane eeeee 3:I:$T o
2302.2 Which order is correct?

o A MR, EEAER.

o B HIPHEARU T, EbiE.

o C.fhIEEFHANNE, EAMUHIL T .

o D. BEORMIUCHIAE, 3% a8 BRER IR XE o

2302.3 Build: “Summers here are hot, not to mention August.”
Arrange all chunks: HAHVUL / , / ANHT . / XHEE RME K
2302.4 {a[ {4, is more literary than A L.

True or false? Explain or repair the statement.

2302.5 Your nephew is two years old and is learning to talk. Close the examples. Say
a Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

HSK 5 ifi{k » 130K



23.4 ® Answers and explanations

23.4.1 Bk ... , B ... 1 ... (let alone)

2301.1 3 12

YA, B B ..

2301.2 B. A

The extreme case follows .

2301.3 HBAMELA, P E AEA—E WA .

B A, EBW .

2301.4 True.

True. At adds the more extreme case at the end: K AERAS), TAHL#Z

+ 7 “Even adults can’t move it, let alone children.”

2301.5 One possible response: HiCI T, w2 ERHERBIEISER.
Check meaning and form:

o My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o The item after 5|} is the more extreme one; the item after Jf /& / i is the easier
test.

o Keep t, / #f in the second clause: #i& .. t ..., & .. &P ...
o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

23.4.2 EARH (let alone / not to mention)

2302.1 A ML

B.., BAMU A T.

2302.2 C. fliEE AN ME, AU T

The easier case first, then 5 A H i + the extreme.

2302.3 X HPWEREH, EAMBENAAT .

B.., 5AHWAT.

2302.4 True.

faf, ... R often appears in writing.

2302.5 One possible response: fliEiEENEATERE, BAHIREFET .
Check meaning and form:

» My response conveys a message that fits the opening situation.

o [ can explain the meaning of the pattern, rather than only naming it.
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o The clause before B A ] i is the easier or more basic case; A after it is the
extreme.

e Do not put B AH L at the start of the first clause: B.., B AHJL A.
o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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24 BIVBHT

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

24.1 B BEEE vs B4 (often / regularly)
24.1.1 How often?

e A new friend asks about your exercise habits.

.  REEEBEE, AKGEEEMK. — 1 go to the gym regularly, and at

weekends I often go swimming too.”

24.1.2 Both mean “often”
o HH and Z% both describe frequent actions: FHH /| LHIEES.
o In many sentences they are interchangeable.

fth 2 HE NFE .
ta jing chang jia ban
Word guide: fth — he; 4% — regularly; JI¥E — works overtime.

£% | BE: often
who link verb

£54 2E EESE

wo jingchang qu jianshénfang

| often go to the gym

24.1.3 Where they differ

o &% can be an adjective before a noun: Z% M B — “a recurring problem”,
HH cannot.

o HH has a negative A FAE L. B s negative AAHE is fine too; NEHE is
not used.

RAERHEBE.

wo bu chdng qu dian ying yuan

Word guide: 3¢ — I; A% — not often; & — go; HZPE — the cinema.
24.1.4 Negatives

« Say N or NEHE, not NEH.
e Both go before the verb, after the subject and time words: il Jif 7 £ & N ¥E.
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24.1.5 Versus &

o W | &H = often, simply a frequency.

o f1fF = tends to, under a stated condition: W RAFEEE 4.
TRREEEE.

xid yu tian wang wang du che
Word guide: "FFyK — on rainy days; f:{F — tends to; 5%~ — have traffic jams.
24.1.6 Recap

o HEH / &% = often (mostly interchangeable); 2% can also describe nouns (4%
7).
o Negatives: N /| AL, never N H. FEAE needs a condition.

Practise this pattern step by step.

24.2 B Practice without the models
24.2.1 B vs &5 (often / regularly)

2401.1 Complete: “I don’t often go to the cinema.” FKA ......... ZHEFE.
2401.2 Which form is NOT used?

AR

. B. N

. C. &%

« D. REH

2401.3 Build: “He regularly works overtime at weekends.”
Arrange all chunks: fn#f. / fih / AR /| &%

2401.4 1 needs a condition, unlike ¥ .

True or false? Explain or repair the statement.

2401.5 A new friend asks about your exercise habits. Close the examples. Say a
Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.
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24.3 ® Answers and explanations

24.3.1 BH vs &% (often / regularly)

2401.1 &

N or NEH: ANEE is not used.

2401.2 B. 5

The negative of H# is Nig or NAH; AEH is not used. 4% itself is fine but is
positive.

2401.3 i JER &5 Yt

Subject + time + £% + verb.

2401.4 True.

True. fF1E describes what tends to happen under a condition, so it needs one: [y
FAEAIEL. 55 can describe simple frequency or the future: DAJ5H %K.

2401.5 One possible response: AW A{@ G, AR WEHEHEK.

Check meaning and form:

o My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o Say N or NEHE, not NEH .

o Both go before the verb, after the subject and time words: fh Jif 7 £ & N FE.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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25 Auxiliary Words 3

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

25.1 W B vs &F (finally)
25.1.1 At long last

o After three failed attempts, your cousin has finally passed her driving test.

o WETIW, BEFELT! — “She took it four times and finally passed!”

25.1.2 &F = finally, after a long process

o &TF + verb (+ T) = at last, after waiting or effort; the result can be good or
bad: fZT R T, ML THE T

o Neutral in tone; common in narration and writing.

FTHAD, EETRT .

déng le liang ge zido shi che zhong yu lai le

Word guide: 4§ — waited; P~ — two; /P — hours; 4= — the bus; Z&F — finally; & —

came.

SH: at long last

when link verb
N N,
4thE T I9R B2E BT
ta kao le si ci zéngsuan tongguo le
after four attempts at long last she passed

25.1.3 BH = finally (with relief)

o BHE also means “finally”, with relief or satisfaction that a wanted result arrived:
SEBET!

o It can also mean “more or less, considered as”: XK FE M EIAA]PA — “This time
the result was at least OK.”

BEIXT!

zong suan dao jia le

Word guide: 235 — at last; 2] % — home.
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25.1.4 Bad outcomes take &F
o M is for welcome results; for an unwelcome one, use £ AT G T, not

Tl SR T
o Both go after the subject, before the verb.

25.1.5 Side by side

o MATHET . — “The rain finally stopped” (neutral report).
« EEMET! - “Thank goodness, the rain has finally stopped!” (relief).

WEEET .

yu zong suan ting le
Word guide: Ty — the rain; B34 — at last; {5 — stop.
25.1.6 Recap

o #&F = finally (neutral, good or bad outcomes); JE& = finally, with relief (welcome
outcomes) / at least.

o Unwelcome results: Z-F only.

Practise this pattern step by step.

25.2 B Practice without the models

25.2.1 JE vs &TF (finally)

2501.1 With relief: “Phew, I'm finally home!” ........ | !
2501.2 “After a month of overwork he finally fell ill.” Which fits?

o AMATERENRT .

« B BRI T .

o C.ALEBRTIF T

o D MZATART .

2501.3 Build: “After two hours, the bus finally came.”
Arrange all chunks: K7, / FETWAN |, | LT
2501.4 [ 2B 45 T sounds relieved.

True or false? Explain or repair the statement.

2501.5 After three failed attempts, your cousin has finally passed her driving test.
Close the examples. Say a Mandarin response, then write it in Chinese. Explain
briefly in English what the lesson’s pattern adds. Compare with the model, then
change one detail and try again.

Write or say your own response before reading the key.
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25.3 ® Answers and explanations
25.3.1 QHE vs &F (finally)

2501.1 &

M4 adds relief.

2501.2 A. bR F BT .

An unwelcome outcome takes Z7J-.
2501.3 55 AN, ATk T .
Wait, then Z¢F + result.

2501.4 True.

MA expresses relief at a welcome result.
2501.5 One possible response: 2% 7P, BEELS 1!
Check meaning and form:

My response conveys a message that fits the opening situation.

I can explain the meaning of the pattern, rather than only naming it.

B is for welcome results; for an unwelcome one, use & M T 25 T, not
TSR T

Both go after the subject, before the verb.

I tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

HSK 5 iF3 o HIU



26 FEFPHT

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

26.1 ® J{ vs X} (with vs toward)
26.1.1 With her, towards her

e Your sister talks about her best friend, who is always kind to everyone.

o WEBHIIE, WitE N AERBHYE. — “I often chat with her; she’s warm towards

everyone.”

26.1.2 f = with (doing something together)

o B} + person + verb = do it with someone, both taking part: FRAANZMR, EEARL
T, IR

o IR .. —#FF compares: FRIR—FEE.

RAEBREHE—T .

wo widng gen ni shang liang yi wia

Word guide: 3¢ — I; #H — want to; R — with; f8 — you; F§& — discuss; — | — briefly.

ER: with (together) - 3: towards (an attitude)

who link verb

/N Z = 3
it FOESIN HIRAUE
ta dui méi ge rén dou hén reqging
she towards everyone is warm

26.1.3 %} = towards (an attitude or effect)

e X} + person / thing + attitude = towards, to: XfFRAMLF, X5 M BLER, XT
BRG b4,

e The action or feeling is aimed one way, at the person or thing.

BRI B AL .

yun dong dui shen 7 you hdo chu

Word guide: &3] — exercise; X} — for; B{& — the body; 5 — has; {f-4b — benefits.

26.1.4 Two-way or one-way?

o Talking together (two-way): ERMLULTE. Attitude towards him (one-way): XJHBLAR
B
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o Xt .. Yi is possible (“say to”): fXFF L, ..., but B .. Pi is more common in speech.

26.1.5 Xt ... BRI, B .. A%
o Fixed with Xt: X ... B4R, XF ... WiE, % .. 7%,
o Fixed with f8: IR .. XK, I} .. éﬁ, .. gEs.

bR P SRR

ta dui o shi hén gan xing qu

Word guide: fth — he; X} — in; Jj &2 — history; R — very; JBE%# — interested.
26.1.6 Recap

o BB = with (together, two-way): ERMFT=, B ... —F.

o X} = towards (attitude, effect, one-way): XFHAREF, X ... JB%

Practise this pattern step by step.

26.2 ® Practice without the models
26.2.1 B vs X (with vs toward)

2601.1 Complete: “Exercise is good for your health” &7 ......... BFG AL,
2601.2 “I want to discuss it with my parents” Which fits? ?ﬂa,,_,\ LR .
o« AR

« B. 2l

o C. %

o D.Xf

2601.3 Match each phrase to the right preposition.

e 1. /LPL,/\@'Z

o 1. flhE5E

e 1. TAERWE

e 1. F—FE

o A X}

« B. IR

« C. R

o D.Xf

2601.4 fEH & 170 means both people take part.
True or false? Explain or repair the statement.

2601.5 Your sister talks about her best friend, who is always kind to everyone. Close
the examples. Say a Mandarin response, then write it in Chinese. Explain briefly in
English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.
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26.3 ® Answers and explanations
26.3.1 B vs X (with vs toward)

2601.1 %}

An effect towards something takes Xi.

2601.2 A. R

Doing something together takes .

2601.3 1-D:  FIREOGHER = Xf; 2-B: . Ab&EIE = BR; 3-A . AR

=40 KR =R

Attitudes take X}; togetherness and comparison take .

2601.4 True.

True. §} here means “with, together”: ¥EHH A NZ1x means both people eat. X instead
marks the target of an action or attitude.

2601.5 One possible response: FEIEMEIR, Mxta > ANERAR U

Check meaning and form:

o My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o Talking together (two-way): ERMLYLTE. Attitude towards him (one-way): XFHBAR
A

o X .. Ui is possible (“say to”): fX}F L ..., but B ... Pi is more common in speech.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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27 BT

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

27.1 ® B vs [n] vs £ (towards)
27.1.1 Which way to face?
e Your photographer friend arranges a group photo by the sea.

o RFEHRE, AW — & JL. — “Everyone look towards me, and move a bit to the
left.”

27.1.2 ¥, |, £ = towards

« £ + direction + verb = movement towards: fEgjE, 44T, A dLFF.

« B + direction / person = facing towards: E{Eg/{]FA] (a south-facing room),
FIE RS

XA )R .

zhé ge fdang jian chdo ndn

Word guide: iX — this; /|~ — (measure word); 5[] — room; Hf — faces; B — south.

&4: facing - ¥: moving towards

who where verb

AR BATK ] FriE—=)L
dajia chdo wo kan wang zud zhan yidianr
everyone towards me look stand a bit left

27.1.3 u] is the widest

e [8) can do both: [HF[E, [MMIETF (wave to him).
o Only J1] is used for abstract “to”: [m]ZIfHH (ask the teacher), [mf5#>] (learn
from you).

BRI ZKFMEE]

wo men ying gai xidng ta Tué Ti

Word guide: {7 — we; 1% — should; [n] — from; ftfi — him; %> — learn.
27.1.4 People and abstract actions

o 1E does not take people: [AJftiE K, not A HIE K.

o Abstract verbs (2%, T, 1HHK, F/~) take 1], not F or fE.
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27.1.5 After the verb

o fE / 9] can follow some verbs for a destination: & i — “flying to Shanghai”,
E M EN — “head towards success”.

o 5 does not follow the verb this way.

XA A L.

zheé jia fei ji fei wang Shang hdi

Word guide: iX — this; 48 — (measure word); &#| — plane; &fF — flies to; i —
Shanghai.

27.1.6 Recap

o £ = movement towards a direction; 8 = facing towards; Ji] = both, plus abstract
“to” with people.

o Abstract verbs (2%>], IE#K) take [n]; KfF / £ M put the word after the verb.
Practise this pattern step by step.

27.2 B %} vs ¥}F (to/toward vs regarding)
27.2.1 Kind to him, regarding the plan

e In a meeting, you describe a new colleague and give your view on a proposal.

o RXFREBESNTREIHR, RESFKIFIE. — “He's very polite to everyone.

Regarding this proposal, I see it differently.”

27.2.2 %} = to, towards (people and attitudes)
o Xt + person for attitudes and treatment: X}FAREF, MRS, X% TR
o Also before many fixed phrases: X .. JEOSHR, X} ... HUAL.

ZITAEER L .
lado shi dut xué sheng hén nai xin
Word guide: ZZIifi — the teacher; Xf — to; 2#4= — students; f§ — very; i[> — patient.

3F: to someone - ¥F: regarding a matter

link who verb

WNFXNHEE E24 BTRENEE
dulyd zhege fang'an wo you bu téng de kanfa

regarding this plan | see it differently

27.2.3 XF = regarding (issues and topics)

o XPF + issue, usually at the start: %fFxXEE, KFEZUA
e XIF is more formal and does not take people for treatment: {ﬂz}@ FAREF, not il
W FHRARLT
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MNFRXANEE, KEBRA—.

dut yu zhée ge weén ti da jia yi jian bu yi

Word guide: X} — regarding; iX-{~ — this; A8 — issue; KZK — everyone’s; & I, —
opinions; f~— — differ.

27.2.4 N can replace XF, not the reverse

o Wherever X}F works, X%} usually works too: %f (F) iX4~E)0 ...

o But treatment of people needs Xf: XJFAR G, XL, not XFFIRAR LG / X1t

27.2.5 N ... ¥P and HF ... P

« Both mean “for, as far as ... is concerned”: Xf () A3 P0, WfE)fR B,

e XF sounds more formal, suitable for essays.

MFFEERG, NEHREE.

dur yu xué sheng lai shuo shi jian hén zhong yao

Word guide: X}F — for; =4 — students; il — (as far as); Bf[a] — time; f§ — very;
B2 — important.

27.2.6 Recap

o X} = to / towards (people, treatment, attitudes); ¥}F = regarding (issues, formal).
o Check the construction rather than whether a person is named: XfF can introduce

a viewpoint about a person, but does not replace X} in every attitude or treatment
phrase.

Practise this pattern step by step.

27.3 ® XTF vs XF vs 2F
27.3.1 Three ways to bring up a topic

e You are writing an email planning a school trip.

o RTHERE, RIOTTERE. ZETEBHIL, KFTAEREN. — “As for the

departure time, we’ll decide next week. As for where to stay, everyone can make
suggestions first.”

27.3.2 xF = about (topic, content)
o XF + topic introduces what something is about: JFIIEH) B, T iX 5.

o It goes before the subject, never after it.

KTFXMHE, BAKFE.
guan yu zhe jian shi wo bu tai qing chu
Word guide: T — about; iX{4:Zf — this matter; F — I; A K — not very; j§#& — clear.

HSK 5 iH¥A » H Ul <::>



XF: about - ZF: as for (a new topic)

link who verb

ETEMIL PAE AT LASEHRIZ N

zhiyU zht nar dajia kéyi xian ti jianyi

as for where to stay everyone can suggest first

27.3.3 XF = regarding (attitude) and £F = as for (a new topic)
X‘,H:‘ + issue introduces something you have an opinion on: XfFiX/ kg, FRAR

=z
=,

e ZF + new topic switches to a related but separate point: FMITITE, £ T7H
JE, RAIEIE.

RAFUER, ETHEE, HREE.

wo fu z¢€ ding piao zhi yu jiu dian ni ldi zudn ba

Word guide: 3 — I; 155 — am in charge of; 7] 2% — booking tickets; £F — as for; Jf
JE — the hotel; 48 — you; 2 — (do it); 3 — choose.

27.3.4 2F needs a first topic

o %ZF comes after something else has been said; it cannot open a conversation.

e XTF cannot follow the subject: X5, F&k .., not FXTXMHFH ..

27.3.5 Choosing

« Title or content: J&F. Attitude or judgement: %fF. Switching to another point:
i

o BETHREALRE, RIMVASEV. — “As for how it turns out, we’ll see later.”

ETHEREARE, NEHEHR.

zhi yu jié guo zeénm me yang yzv hou zai shuo

Word guide: £F — as for; 455 — the result; /E- 4 — how it turns out; PAJ5 — later;

- we'll see.

27.3.6 Recap
o XF = about (topic); ¥F = regarding (attitude); £F = as for (switching to a
new point).

e %£7F needs an earlier topic; & goes before the subject.
Practise this pattern step by step.
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27.4 B 25 vs 3y (to/for vs for the sake of)
27.4.1 A gift and a sacrifice

e Your mother works late every night to support the family.

o IR TRMNBXTIEDBK, REBLWE—HHLY. — “Mum works late every

day for us; I want to buy her a present.”

27.4.2 % = to / for (a recipient)

o # + person + verb = do something for / to someone who receives it: Z51h3K
L, SBIITHIE, BIRNE.

o The person gets the thing or the service.

RATILE T —H Ak

wo géi ma ma mai le yi shu hua

Word guide: 3 — I; 245 — for; {445 — Mum; 3£ — buy; —3 — a bunch of; £ — flowers.

J7: for the sake of - 44 for (a recipient)

who link verb

4545 7T EA] BRI EEIREE
mama weile women méi tian gongzuod dao hén wan

Mum for our sake works late every day

27.4.3 3 = for the sake of, because of

o 25 + person / cause + verb = for the sake of, on behalf of: “HKFIKS, IR
B R,

o N often goes with feelings and effort.

BATEARE

wo men dou wer ni gao Ting

Word guide: ] — we; & — all; 2k — for; /R — you; 5% — are happy.

27.4.4 Receiving versus caring

o %4 + person = they receive something: Z5fhE (5. & + person = on their behalf
or about them: JfthFH.[).

o Feelings take A7, not 45: FNARE Y, not AR E L.

27.4.5 Where both work
« “Do something for someone” can sometimes take either: 45 / “H K ZFM.

e %4 is more everyday; “& sounds more formal or dedicated: A AFRARS: — “serve the
people”.

ANBMRS
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wet rén min fu wi

Word guide: A — for; AR — the people; R4 — serve.

27.4.6 Recap

o %4 = to / for a recipient (41K, AFKFTHIE); B = for the sake of / because of
ARG, NZTHRD).

o Feelings take “Ay; service can take either (45 everyday, A formal).

Practise this pattern step by step.

27.5 B Practice without the models
27.5.1 §j vs Ji] vs £ (towards)

2701.1 Complete: “We should learn from her” AWV AZ oo T2 S
2701.2 Which is wrong?

o AL Jr)flEK

o B. AAbiE K

« C. fEnE

- D. §IFHE

2701.3 Build: “This plane flies to Shanghai.”
Arrange all chunks: ®fF / iXZLKHL / ik
2701.4 ¥{F 1) 55 E) means a south-facing room.
True or false? Explain or repair the statement.

2701.5 Your photographer friend arranges a group photo by the sea. Close the exam-
ples. Say a Mandarin response, then write it in Chinese. Explain briefly in English
what the lesson’s pattern adds. Compare with the model, then change one detail and
try again.

Write or say your own response before reading the key.

27.5.2 %t vs }F (to/toward vs regarding)

2702.1 Complete: “She is very kind to me.” Hf .......... FRALF.
2702.2 Which is wrong?

o AXFRXAFE, AT,

o B. xR .

o C.RXT XA M, FRIEAE.

o D ABXFTIRRE

2702.3 Build: “Regarding this issue, opinions differ.”
Arrange all chunks: REZEMW, / , / A—. [/ XF XA a8
2702.4 XtT ... ki is more formal than X} ... Jit.

True or false? Explain or repair the statement.

HSK 5 i3k « F3UR



2702.5 In a meeting, you describe a new colleague and give your view on a proposal.
Close the examples. Say a Mandarin response, then write it in Chinese. Explain briefly
in English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.

27.5.3 XF vs T vs EF

2703.1 Complete: “I'll book the tickets; as for the hotel, you choose.” Ffi351] 2,
e TG AROREENE

2703.2 A book title: “A Book about Chinese Food”. Which word fits? Hh
EPSRLY)

« AL 2T

« B. Xt

o C.XF

« D. X%t

2703.3 Match each word to its job.

« 1L XF

L XF

1. &27F

A. regarding (attitude or judgement)

« B. as for (switching to another point)

« C. about (topic or content)

2703.4 £F can open a conversation without any earlier topic.
True or false? Explain or repair the statement.

2703.5 You are writing an email planning a school trip. Close the examples. Say
a Mandarin response, then write it in Chinese. Explain briefly in English what the
lesson’s pattern adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

27.5.4 % vs 3k (to/for vs for the sake of)

2704.1 Complete: “We're all happy for you.” FATEL oo AR %
2704.2 “Call me tomorrow.” Which fits? B{RK FATHLIE

o ALY

« B. 2l

o C. [

« D. X%t

2704.3 Build: “I bought Mum a bunch of flowers.”
Arrange all chunks: & / SE7T / /081 / —WH Ak,
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2704.4 N5 sounds more formal than 25 A RS
True or false? Explain or repair the statement.

2704.5 Your mother works late every night to support the family. Close the examples.
Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

Write or say your own response before reading the key.
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27.6 ® Answers and explanations
27.6.1 Bj vs Ji] vs £ (towards)
2701.1 [f]

Abstract “learn from” takes [n].

2701.2 B. fEfhiE K

1% shows direction of movement toward a place (f£HijE) and does not take a person.
Apologising to someone uses [ri1] or FR: [R{BIE K.

2701.3 JXZECHL A L.

Verb + f£ + destination.

2701.4 True.

True. 5 means “facing towards”: F{EgH j5[A] is a south-facing room.

2701.5 One possible response: KZEHAFKE, HELAH—E L.

Check meaning and form:

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o 1F does not take people: [AJfthiE K, not 4 HIE K.

o Abstract verbs (23], T, 1HHK, F/~) take 1], not ¥ or fE.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

27.6.2 Xt vs 3F (to/toward vs regarding)
2702.1 %t

Treatment of people takes %f.

2702.2 D. X} THRARE A

Treatment of people needs X, not X}

2702.3 XXM, KEELA—.

%}F + issue, then the comment.

2702.4 True.

True. XJF .. i is more formal and suits essays; X} ... 23 is the everyday form.
Both mean “for, as far as ... is concerned”.

2702.5 One possible response: fi¥f K Z WX . W TEXNHFE, EAEWE
Check meaning and form:

o My response conveys a message that fits the opening situation.
e [ can explain the meaning of the pattern, rather than only naming it.
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o Wherever X} works, %} usually works too: %f () iX4NE)0 ...
« But treatment of people needs X}: XFFRAL U, XHB 1L, not XFFIRAL L / XFFAthis.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

27.6.3 XF vs XfF vs 2F

2703.1 & F

2T switches to a new, related point.

2703.2 B. %F

Content and titles take .

2703.3 1-C: xF = about (topic or content); 2-A: X+ = regarding (attitude or
judgement); 3-B: 2T = as for (switching to another point)

Each introduces a topic differently.

2703.4 False.

It switches from a topic already mentioned.

2703.5 One possible response: T H & Wf[E], FAITERE. 2 FABIL, K
FAIDASEAR B

Check meaning and form:

» My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o %°F comes after something else has been said; it cannot open a conversation.

e XF cannot follow the subject: T iX{45, F& .., not FexTXMHSH ..

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

27.6.4 2 vs 24 (to/for vs for the sake of)
2704.1 3

Feelings take 4.

2704.2 A. %

The recipient of a call takes %5.

2704.3 FLIHIGK T —H AL,

2 + person + verb + object.

2704.4 True.

4 is the formal, dedicated “for”.
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2704.5 One possible response: G155y 1A TE K TAERIMRIG, FAL L0
LY -

Check meaning and form:

o My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

e %4 + person = they receive something: %M E{5F. & + person = on their behalf
or about them: “AfBFH.[).

o Feelings take A, not 45 F&MARE %, not FLAVR 2%

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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28 RS

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

28.1 B Y} vs P4 (usually / ordinary)
28.1.1 Usually, but not today

e Your grandfather normally goes to bed at nine, but tonight is New Year’s Eve.

. BEEHIUNRET, SFH—HESH+ K.  “Grandpa usually goes to bed

at nine, but today he waited up until midnight.”

28.1.2 Y@} = usually, in ordinary times (a time word)

o B} contrasts ordinary days with a special time: “FRIE:, FARAHS.

e It can be a noun: FRFEHf—FE — “the same as usual”.

f-FRMBAE, ARAFZE.

ta ping shi hén mang zhou mo cdi you kong

Word guide: fii — he; I} — usually; R — very; It — busy; J&K — at weekends; 74 —
only then; %5 — is free.

SERY: usually - #0: but this time

who when verb
-
X232 ot
AR By NEmET
yéye pingshi jit dian jiu shui le
Grandpa usually is asleep by nine

SKRINFF+ -2

jintian qué déng dao shi'er dian

but waited till twelve today

28.1.3 ¥ = usual, ordinary (adjective and time word)
o P can mean “usually” like “Fi}: FoF8 L AGEIR.

e It can also be an adjective: “ordinary, common”: X &fR S — “This is a
very ordinary thing.”

BRBFHEHE.
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zhé shi hén ping chdng de shi

Word guide: iX — this; & — is; & — very; - — ordinary; & — thing.

28.1.4 Only F% is an adjective

o “Ordinary” takes “F-#: ARV, AL, Not AR

o Both can mean “usually”; -} contrasts more clearly with a special occasion.
28.1.5 Versus j@%

o J#¥ = generally, as a rule, a little more formal: R4738 & JLETF].
o Vit / FH are more about personal routine.

BATEEILEHIT.

yin hdng tong chdng jiu didn kai mén

Word guide: 4847 — banks; % — generally; JL& — at nine; JF[] — open.
28.1.6 Recap

o R} = usually, ordinary times (time word / noun); 34§ = usually, or “ordinary”
(adjective).
o “Ordinary” = V-4 only; it = as a rule.

Practise this pattern step by step.

28.2 B PIIS vs ZJ5 (after / afterwards)
28.2.1 In a formal report

e You are writing up what happened after a company meeting.

. &R ZIE, ZHEER THRIIR]. — “After the meeting ended, the manager
announced the new plan.”

28.2.2 PAJ§ and 2 J§ = after

o« X + PAF / ZJ5 both mean “after X”: NifPAG / P25

e )5 sounds a little more formal and written.

B2z E, ETEE.
bi yé zhi hou ta qu le Shang hdi
Word guide: 5\ — graduation; 2 J5 — after; fif. — he; & — went to; [ — Shanghai.

...2ZI5: after (formal LAfE)

when who verb

SWERZE £33 B 7 #EH

huiyi jiéshu zhihou jingli xuanbu le xin de jihua

after the meeting the manager announced a new plan
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28.2.3 Alone at the start

o ZJG can start a sentence meaning “afterwards”: F{14cEk THEHYIE. 25, A
TN A

o PAJG alone at the start usually means “in the future, from now on”: PAJ5F SV

=z
=]
ST

25, BMNEZR.
zhi hou wo men qu chi fan
Word guide: 2 J5 — afterwards; F{] — we; & — went; 21 — to eat.

28.2.4 Past “afterwards” versus future “from now on”
o “Afterwards” in a past story: Z )5 (or J53K), not a bare PAJ5.
e “From now on”: PAJF, not ZJ5: PAJGHRE| T .

28.2.5 With a time span

o Both follow a duration: =KPAJ5 / = KZJ5 = three days later.

o ZJ5 also pairs with ANA: ANAZ G — “not long after”.

ARZ)G, REET .

bu jiu zhi hou ta jiu hui guo le

Word guide: AN/A — not long; 2 Ji7 — after; fii — he; 5t — then; [B][E — returned home.
28.2.6 Recap

e X PAF / X ZJ5 = after X; ZJ5 is more formal.

o Alone: ZJ5F = afterwards (past); PAJ§ = in the future, from now on.

Practise this pattern step by step.

28.3 B Practice without the models

28.3.1 FHf vs S (usually / ordinary)

2801.1 Complete: “This is a very ordinary thing.” iXJ2fR ... BJFF.
2801.2 Which is wrong?

o A HOPH—RES

o B XERFrpE.

o C. PRI .

o D.ABPEARIE.

2801.3 Build: “He’s usually busy; only at weekends is he free.”
Arrange all chunks: A /%5, / MFERHRIT /, / K
2801.4 jf & is a little more formal than “FH}.

True or false? Explain or repair the statement.

2801.5 Your grandfather normally goes to bed at nine, but tonight is New Year’s Eve.
Close the examples. Say a Mandarin response, then write it in Chinese. Explain briefly
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in English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.

28.3.2 PAJg vs ZJ5 (after / afterwards)

2802.1 Past story: “We went to the museum. Afterwards, we ate.” F&A712 T HY)1E .
2802.2 “From now on, please don’t be late.” Which fits?

o AJERK

. B. R

« C.2ZJE

« D. PN

2802.3 Build: “Not long after, he returned home.”
Arrange all chunks: |, it / 5t / AAZ )G / BIET
2802.4 [NiHPA)G and T2 J5 mean the same.
True or false? Explain or repair the statement.

T ARE] T .

2802.5 You are writing up what happened after a company meeting. Close the ex-
amples. Say a Mandarin response, then write it in Chinese. Explain briefly in English
what the lesson’s pattern adds. Compare with the model, then change one detail and
try again.

Write or say your own response before reading the key.
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28.4 ® Answers and explanations

28.4.1 B} vs ¥4 (usually / ordinary)

2801.1 P&

Only 4 is an adjective meaning “ordinary”.

2801.2 B. X2 FH .

SEH is a time noun (“usually, ordinary times”), not an adjective, so fRFH} 3+ is
wrong. The adjective “ordinary” is “F4: 1RV B

2801.3 fb-FHHRIT, FRAHZ.

S} contrasts with the weekend.

2801.4 True.

True. % (“as a rule, normally”) is slightly more formal than “F-f and often states
general patterns.

2801.5 One possible response: 5550 UL ERHE T, S RE—EHEZER|+ 5.
Check meaning and form:

o My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o “Ordinary” takes *Fi: RFH, FH 4TS, Not RGP0t

o Both can mean “usually”; i} contrasts more clearly with a special occasion.
o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

28.4.2 PAJg vs ZJ)5 (after / afterwards)
2802.1 7 J5

Afterwards in a past story: 2 Ji5.

2802.2 D. IS

PAJG alone means “from now on, in future”: PAJGiE B3R %3 T. 2 )5 needs a reference
event (NRZJE), JGK is only for the past, and #& 5 means “and then”.

2802.3 AAZ )G, fimlE T .

AAZJG + clause.

2802.4 True.

After a clause, both mean “after”.

2802.5 One possible response: &5 J5, ZFEM THFITTHR.
Check meaning and form:

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.
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o “Afterwards” in a past story: Z )5 (or J53K), not a bare PAJ5.
e “From now on”: PAJF, not ZJ5: PAJGHIRE| T .

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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29 FFEPHT
Original teaching practice. Read one pattern, cover its model and try the questions be-

fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

29.1 B FER vs HF (looks vs it seems)

29.1.1 Looks versus conclusions

e Your colleague looks pale, and he hasn’t touched his lunch.

. BEERBE, FREBRIIMIHT . — “He looks tired — it seems he worked late
again last night.”
29.1.2 FiE@Fk = looks (an impression from sight)

o Subject + FiEFE + description = looks, appears: MhFEFRBER, XNXE
ERAREFIZ.

o It describes what you see directly.

WERRREER.
ta kan qi lav hen nidn qing

Word guide: fiii — she; FH#LH — looks; f§ — very; 442 — young.

HiE3E: it looks - H¥: so it seems (a conclusion)

verb link

fhERERRR BX ERESCANEE T

ta kan qilai hén lei kanlai zubwan you jiaban le

he looks tired it seems he worked late again

29.1.3 FHF = it seems (a conclusion)
o FHk, ... draws a conclusion from evidence: #_F{E T, FHHR FilH.

o It usually starts the clause and is followed by the conclusion.

BERT, BRTAN.

di shang shi le kan ldi zia guo yu
Word guide: #ii I — the ground; Ji — wet; FH ¥ — it seems; [ — has rained; [y —

rain.

29.1.4 Position gives it away
o FHi3k follows the subject and comes before a description: fhFE KR ZE.
o FAE starts a clause before a conclusion: FHRAHIE 2. Not fiiF KRB FEFE for “he

looks young”.
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29.1.5 £ ... BF = in someone’s view
o EREXR, XMTRIAAIE. — “In my view, this plan isn’t very realistic.”

e 1E .. &3 gives an opinion, not a visual impression.

ERER, X MTRIAKRRE.

zai wo kan ldi zhé ge ji hua b tai xian shi

Word guide: £ — in; & — my; H¥X — view; X4~ — this; 7141 — plan; 4K — not very;
PSE — realistic.

29.1.6 Recap

o FHEEFR = looks (from sight, after the subject); FH} = it seems (a conclusion, at
the start).

e TE .. H¥ = in someone’s opinion.
Practise this pattern step by step.

29.2 B B vs HifEFK (comes across as vs looks)
29.2.1 The new haircut

e Your friend got a short haircut and now everyone says she looks different.

o WKL BAEAEIRT . — “Short hair makes her look younger.”

29.2.2 848 + description = come across as, appear (in effect)

o B8 says how something comes across, often because of a cause or comparison: I
BER, B EK.

o It often follows il: / fil or a cause: Hfailf5[a] B3 H K.

He&ikERBREX.

bai sé rang fang jian xian de géng da
Word guide: H {4 — white; il: — makes; J5[a] — the room; 215 — appear; ¥ — more;
K — spacious.

£13: appear, come across as

thing link verb
= N \ =48
x2k& 1Etth EREFRT
duan téufa rang ta xiande geng nianging le
short hair makes her look younger
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29.2.3 FHifgk = looks (a direct impression)

o FHiFE reports your direct impression: i E AL IR 5 2.

o 715 adds that something (a colour, a situation, a contrast) produces this effect.
WERERRERN

ta kan qi ldi hén gao xing

Word guide: il — she; FHFEH — looks; fR — very; H2% — happy.

29.2.4 Effect versus impression

o Use 215 when a cause or contrast produces the look: & AFEH ISR — “looks
short in the crowd”.

o 215 takes a description, not an object: i Ef5AR4EFE, not FASMAESS.

29.2.5 In context and contrast

o BTE—BERATN, MBBEH/N. - “Among a group of adults, he seems especially

small.”
o fBFRFM/D just reports your impression.
TERANFE, MEHRFD.

zai da rén zhong jian ta xian de té bié xido

Word guide: 7£ — among; K A — adults; #1[a] — (middle); i — he; F15 — seems; 4F
] — especially; /)N — small.

29.2.6 Recap

o 548 = comes across as, because of a cause or contrast (i} JF[A] BT K).

o FHifE¥R = looks (direct impression).

Practise this pattern step by step.

29.3 B Practice without the models

29.3.1 Fk vs BX (looks vs it seems)

2901.1 The ground is wet: “It seems it rained.” # FYE T, oo NI
2901.2 “This dish looks delicious.” Which fits?

o ATERDERE KM,

o B. BARXNKREFIZ .

o CXPEHEEEMENZ.

o D XARAREFIZFE K

2901.3 Build: “In my view, this plan isn’t realistic.”
Arrange all chunks: XX/, / AKIE. [ HEFREKR
2901.4 i3k describes what you see directly.

True or false? Explain or repair the statement.

2901.5 Your colleague looks pale, and he hasn’t touched his lunch. Close the examples.
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Say a Mandarin response, then write it in Chinese. Explain briefly in English what
the lesson’s pattern adds. Compare with the model, then change one detail and try
again.

Write or say your own response before reading the key.

29.3.2 818 vs FBEFR (comes across as vs looks)

2902.1 Complete: “The white walls make the room look bigger.” [ {4 5%k 55 [a]

teeane eeeee Ej(o
2902.2 Which stresses contrast? “Among the adults, he seems especially small.”

o ACTERANHE], fRASRHN.

o B. BRI,

o C. AR,

o D. flEERMR].

2902.3 Build: “Short hair makes her look younger.”
Arrange all chunks: 453kk / BHEST . / ikl / B45
2902.4 FifL3k simply reports a direct impression.
True or false? Explain or repair the statement.

2902.5 Your friend got a short haircut and now everyone says she looks different. Close
the examples. Say a Mandarin response, then write it in Chinese. Explain briefly in
English what the lesson’s pattern adds. Compare with the model, then change one
detail and try again.

Write or say your own response before reading the key.
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29.4 ® Answers and explanations

29.4.1 FigFk vs EX (looks vs it seems)
2901.1 E3F

A conclusion from evidence takes & ¥.
2901.2 C. X FEEAMEFIZ,

Fif 3k describes how something looks: X 3EFEREKMUFIZ. FHHK is a judgement
from evidence and starts the sentence (FRAMAN T), so it does not describe appear-
ance.

2901.3 fERE R, EMTHRIAKIE.
Tt ... H¥ + opinion.

2901.4 True.

%k draws a conclusion instead.

2901.5 One possible response: {HREFRE, HRIEM ML T .

Check meaning and form:

o My response conveys a message that fits the opening situation.

o I can explain the meaning of the pattern, rather than only naming it.

o FHi3k follows the subject and comes before a description: flFE KR ZE.

o FAF starts a clause before a conclusion: FH AR Z. Not fiFH KRB FEFE for “he

looks young”.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

29.4.2 B8 vs HEHE (comes across as vs looks)
2902.1 215

A cause producing an effect: Zf5.

2902.2 A. FER AN E], Al AR5/

25 fits an effect produced by contrast.

2902.3 &3k &k RS HAER T,

Cause + il + person + 25 + description.

2902.4 True.

245 adds a cause or contrast.

2902.5 One possible response: 553k &1t B15 HER T,
Check meaning and form:

o My response conveys a message that fits the opening situation.
e [ can explain the meaning of the pattern, rather than only naming it.
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o Use 215 when a cause or contrast produces the look: ¥ AREH BAAREE — “looks
short in the crowd”.

o 275 takes a description, not an object: M EIGARELE, not BIGMAFEEE.
o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.
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