B3

HSK 5 Grammar

Original teaching practice. Read one pattern, cover its model and try the questions be-
fore checking the separate answer section. Examples adapted from Chinese Grammar
Wiki (AllSet Learning, CC BY-NC-SA) retain the course-reference provenance.

Advanced # (already / even)

B The group is still working at midnight

o A teammate looks at the clock: HZ+ 87T, BHREMIE! — “It is already twelve;
let us continue tomorrow!” #E presents the time as later than the speaker expected
or wanted.

o Compare FATHBHE T — “We have all arrived” The same character can express a
reached point, “even,” or “all”; read what it applies to.

B Emphasise a point already reached

« #8 4+ time or reached state + T often adds surprise, urgency or another
evaluation: H{+ 57T / WHEE T

o B4+ T also reports that it is already twelve. #[ often adds emphasis, but
the exact attitude depends on the context and voice.

;K T!

dou shi ér didn le

Word guide: #f — already; + &

— twelve.

One character, three different uses

All Already Even
BAEBRT, =T ! XARBETR,

All of us arrived. Already twelve! Cannot even do this.

Identify the group, reached point or unexpected item before translating.

B Put an unexpected item in focus
o M2 MENZ AT, — “He is so anxious that he cannot even eat.” FEating is
presented as something you would normally expect him to manage.

o XATEEAEEA S . — “Cannot even solve such an easy question.” This use is
not a clock time statement and does not mean all questions.

T SBREREAT .

ta ji de fan dou chi bu xia

Word guide: ftii — he; 245 — so anxious that; 7 — food; #B — even;
eat.

ZAF~ — cannot

B Check the item before

FATERF T refers to every member of the relevant “we” group. #E/NZEELE T
singles out Xiao Li as an unexpected participant: “Even Xiao Li came.”

o #B does not always begin the sentence. P& T and FKATELE T put the topic or
subject before it; do not copy one time expression into every sentence pattern.

B Contrast a reached point with an ongoing state
o #1457 can remind a friend that it is already late. fhif¥E TAENE says he is
still working; the state continues.

o Both can appear in one exchange: #+ & T, filHE TAENE. — “It is already
twelve, and he is still working.” The words contribute different information.

B Choose the meaning from the whole sentence
o Identify the relevant group, reached point or unexpected item. Then translate the
relation instead of replacing every # with “all.”

o To express a complaint or surprise accurately, keep the context. The character

alone does not prove that the speaker is angry.
FRATERE T all of us. #F;+ 4 T already twelve, with emphasis. X A faj BT EER
ANeif: cannot even solve this easy question. Read the scope and context.
Practise this pattern step by step.

Advanced & ... g

B Someone is sleeping next door
« A friend speaks loudly. You say /NEE i, fiATEREWCIE . — “Keep your voice down;
he is still sleeping.” The continuing state is a reason for the reminder.

e iA ... lIg can draw attention to a state, but another spoken pattern can evaluate a
claimed role ironically. These are related-looking forms with different uses.

B Remind the listener that a state continues
o Use subject + 3 + predicate + Wg: flif7EMESCIE / B AR HRIR ., IR draws
attention to the point in this exchange; it is not a past-tense marker.

o [[E]IA IR can reassure someone who is rushing: “It is still early” The state
meaning comes from the sentence, while context and voice shape the tone.

b TR LR

shijian hdi zdo ne



Word guide: H}[A] — time; i — still; B — early.

Read the situation before choosing the tone

Ironic evaluation

BERE , EXNMBRE,
An expert, supposedly ...
— Performance disappoints.

Continuing state

iR TERE TR,
He is still sleeping.
— Please be quiet.

Similar-looking forms have different meanings in their stated contexts.

B Recognise an ironic evaluation

o In a critical exchange, if % FKg, #EXNEAE. means roughly “An expert,
supposedly — yet you do not even understand this.” It challenges the performance
expected of that role.

e Do not read this as “still an expert” in the same way as “still sleeping.” It can be
sharp criticism, not automatically friendly teasing.

B Compare the two complete exchanges
o /NFEE, MIRTEREVENE draws attention to an ongoing activity. 8E& K, EXA
HEAE contrasts a claimed role with disappointing performance.

o IAPIE is also a context-dependent spoken response, often like “Do not even men-
tion it.” Do not build a universal translation from that short phrase alone.

B Keep word order and context separate
« For the ongoing-state pattern, place if before the predicate and ¢ at the end: fh
INTEREWCIE. Keep the activity or state that the listener needs to notice.

« A different ending can make a different sentence rather than a broken one. fliif%E
BE NG ? is a question about whether he is still sleeping; it is not the same reminder.

B Interpret before imitating the tone

o Identify whether the speaker points to a continuing state or evaluates a claim. Use
the words around the pattern to justify your choice.

e When giving a considerate reminder, state the situation clearly. Do not use an
ironic role comment when your goal is simply to explain why someone should be
quiet.

Still sleeping: ongoing state. “An expert, supposedly”: ironic evaluation in the stated

context. g is not a tense marker, and the pattern does not guarantee a friendly tone.

Practise this pattern step by step.

B (always / keep on)
B The same teammate keeps arriving late

o After several late arrivals, you say fii iR %], — “He is always late.” You describe
a repeated pattern, possibly with frustration.

« Compare flilfERKiRF] T—IK —

is different from a habit.

“He was late once yesterday.” One reported event

B Describe a recurring pattern

o In this use, subject + § + predicate often works like F2: SR / fih s
iR,

« Give a suitable time or situation boundary: Al S ER| -, — “At weekends
he keeps sleeping until noon.” It is not a claim about every day of his life.

s EGR .

ta zong chiddo

Word guide: i — he; B — always; IR%| — be late.

A habit is different from one event or an expectation

One event

ftRERRE T —IR,
Late once yesterday.

Repeated pattern

ftb SRR,

He keeps arriving late.

Eventual expectation

B,
It will get better.

=\ overlaps with 2.2 in the habit use; do not replace it mechanically.

B Notice the speaker’s evaluation
o IREARMBLFHL? can sound like a complaint: “Why are you always on your
phone?” &L helps present the behaviour as recurring.

o Recurrence is not always negative: {535 B H] A . — “She is always helping others.”
Do not assign a complaining tone to every sentence containing .

B Recognise an eventual expectation

o B&UfH). expresses reassurance that things will become better eventually. It is
not a report that things have repeatedly improved in the past.

« Do not replace every & with &4 mechanically. B2 < 1K) tends toward a re-
curring generalization; 5 2 ¥f-f in this reassuring exchange focuses on an eventual
outcome.



B Match the evidence to the statement
o A diary entry saying “late once yesterday” supports one event. Several records over
a term may support a recurring pattern within that term.

o Everyday “always” can be an exaggeration. If exact counts matter, report them
rather than treating %5 as a mathematical claim about every possible occasion.

B Choose the intended time meaning

« For a recurring habit: {232 %], For one event: fHFERIRF] T —¥ . For reassur-
ance about the future: B2,

e Read the situation and predicate before translating. A habit, a single event and
an eventual expectation are different meanings to practise.

& can describe recurrence, as in s IR %], or an eventual expectation, as in MU,

& and B JZ overlap in the habit use; they are not interchangeable in every sentence.

Practise this pattern step by step.

EE (after all)

B A new teammate makes a mistake
o A teammate is still learning. You say 55 28+, Z5fth— S AE. — “He is a
beginner, after all; give him some time.”

o H£%% reminds the listener of a reason that matters to your judgment. The speaker
treats it as relevant; the word does not prove the reason is true.

B Put the reason inside a clause

o Use subject + ¥ + predicate, or put 543 at the beginning of the clause: fth
R T [ T

o Keep 5834 together. In the neutral written pattern practised here, put it before
the predicate rather than attaching it after a complete sentence.

BT RFT .

ta bijing shi xinshou

Word guide: fih — he; 5235 — after all; 2 — is; #7F — beginner.
B Connect the reason to the judgment

o FIKERS, MEEE R ENZT. — “Do not be too strict; he is still a child, after
all” The second clause supports the first.

o H8¥% does not always excuse a mistake. X5 B E,, ATV IZE T, — “It
is his decision, after all; we should respect it.” Here the reason supports respect.

Two different connections between ideas

EEE . reason
fthEER 2 F,

He is a beginner, after all.
— Give him time.

RIE - independent point
REHAERE , REHZE.

Others’ choices may vary.
— My decision stands.

The words show the speaker’s connection, not proof that a claim is true.

B Contrast % with IF

o MhEETE BT, 4fth— SmE]. focuses on why giving time is reasonable. JZiF
SRR, HRBEMAE . focuses on a point the speaker uses regardless of other
discussion.

e Some contexts allow both words, with a different emphasis. Choose from the
intended relationship between the clauses; do not translate every English “anyway”

as E&ix,

B Check a reason without treating it as proof

o A speaker can be mistaken or exaggerate. fii5e% A 455 does not independently
prove that the person has experience or will succeed.

¢ Read the surrounding exchange. Ask which judgment the reason supports and
whether the speaker is reminding, explaining or defending it.

B Recall the meaning, then transfer it

o To explain patience with a beginner, connect the judgment to the relevant reason:
Zftl— mmfTa], MR R T.

o To show the discussion will not change a point, consider fz I instead. Use the
whole context to decide; word order alone does not settle meaning.

B35 highlights a reason relevant to the speaker’s judgment. It is a reminder or

explanation, not a guarantee of truth and not an automatic synonym for [ iF.

Practise this pattern step by step.

22 P near misses and context

B The bus doors close just after you board

e You rush onto the bus and say Iz S FE, FEFFEVIE TH. — “I almost
missed the bus; luckily the driver waited for me.” The context establishes that you
caught it.



o ZE % can be difficult to interpret without context. Do not decide every outcome
by counting negative words or applying one wanted /unwanted shortcut.

B Read a nearly failed success

« In this complete bus example, Z R & + #F E describes nearly failing to catch the
bus. FEIFFEIHLEE T makes the successful outcome clear.

o Compare FZE# FZ%, [ R2ZEIFET . — “I almost caught the bus, but it left.”

Here the next clause establishes failure to catch it.
RERBHELE.
wo chadian méi ganshang che

Word guide: 3 — I; 5% — almost failed to; i | — catch; 4= — bus.

The actual outcome belongs in the account

Close call, then success

BERQEL
EFRERELT,

Actual result: caught it.

Explicit failure
HeELEE
RFET 1,

Actual result: missed it.

Read the outcome clause; isolated near-miss expressions can be ambiguous.

B Recognise a near accident
o FRZEEEMF, FEIFAE TAF. means “I almost fell; luckily I held the rail.” In
this account, the fall did not happen.

o Speakers can also say F¢2= &% $#%{5 in such a near-accident context. The 7% does
not always work like an ordinary logical negation; uses and readings can vary.

B Let the surrounding outcome settle the reading

e Ask what almost happened and what actually happened. Phrases such as 2
T or Z5 R E I I give direct outcome evidence.

o A bare 7= 5 7% sentence may be ambiguous or interpreted differently by speak-
ers. Do not mark every unfamiliar context “grammatically broken” just because it

conflicts with a simple shortcut.

B Make your own account clear

o If the outcome matters, add an explicit clause: 2= S ¥%# I, FEFHEH LT,
— “I nearly failed to catch it; luckily I caught it in the end.”

o For a clear failure account, state failure directly: F¥&# F%, HIF&E N —¥E., -
“I missed the bus and had to wait for the next one.” Avoid making a listener infer
an important outcome from an isolated near-miss phrase.

B Separate the close call from the result

o In the worked account, nearly missing is the close call and boarding is the actual
result. In the rail account, nearly falling is the close call and staying upright is the
result.

¢ Use the whole account to answer an outcome question. If the outcome is not clear,
ask what happened rather than inventing certainty from % alone.

7 1% is context-sensitive. Read the near event and the actual outcome separately.
Wanted /unwanted tendencies can help, but they do not replace an explicit result in
an ambiguous account.

Practise this pattern step by step.

JIE (anyway / in any case)
B Two ways to travel, one fixed appointment

« Your friend debates taking a bus or a taxi. You say AR A ZARPLER, IEF/\
H#|. — “You decide how to travel; in any case, I will arrive at eight.”

o J2IF presents a point the speaker treats as holding regardless of the alternatives
under discussion. The tone can be practical, reassuring or dismissive.

B Put [ZIE before the point

o In the neutral written patterns here, use J2IE + clause or subject + JIE +
predicate: R IEFkAZE /[ o/ IEAZE.

e Keep the two characters together. Colloquial afterthoughts can occur in speech;
do not turn the classroom pattern into a claim that every other placement is im-
possible.

FIERNKZ

fanzhéng wo ba didn dao

Word guide: JZ1F — in any case; & — I; /\ & — eight o’clock; #l| — arrive.

B Jdentify which alternatives are set aside

o NEWREAE, MIEFIE. — “Whether you believe it or not, I believe it.” The
speaker’s belief is presented as independent of yours.

o IEWHEIAR., FHATEE E. — “There is still time anyway; let us walk slowly.”
The point can be a practical circumstance, not only a stubborn refusal.



A travel choice can vary while one point stays fixed

Open alternatives Point held independently

RIEFH/N\RE,
In any case, | arrive at eight.

Bus or taxi?
You choose the transport.

Read the surrounding exchange to identify what varies and what is held fixed.

B Contrast a reason with a fixed point

o fhEEE R TF, Afh— S0tE]. uses 5235 to support patience with a reason. A
BRNEARE, RIEFKFE. uses [LIE to set aside other people’s choices.

e Both words can introduce useful information. The distinction is the speaker’s
intended connection, not a rule that one word always states a fact and the other
never gives a reasor.

B Listen for the social effect
o JIEFAZ can sound firm or dismissive in an argument. A calm explanation may
be more considerate when your decision affects someone else.

¢« The word does not make an uncertain future certain. You can set aside a debate
and still express uncertainty: 2 IEPIIEIAANFNE, FEANE, — “We do not know
yet anyway; wait for the notice.”

B Recall the point and its boundary

e In the travel example, the transport choice is open while the speaker commits to
arriving at eight. Identify those two parts before translating.

e In a new exchange, ask what the speaker sets aside and what remains relevant.
Read tone and context instead of treating “mind made up” as the only possible
meaning.

J21E presents a point regardless of the alternatives being discussed. It can introduce
a decision, circumstance or admitted uncertainty; context controls the emphasis and
tone.

Practise this pattern step by step.

RE + Verb (as much as possible)

® You hope to arrive early, but the bus may be late

o A friend asks for an early arrival. You say Fe& R B S% . — “I will try to come
as early as possible.” You express an effort within practical limits.

o Compare F&—5& /\EF| — “I will definitely arrive at eight.” R4 by itself does not
guarantee the exact outcome.

B Put the effort modifier before the action
o Use subject + R&E + action or limit: {FREF Sk /| KSR EHR. The
speaker tries to do what is feasible.

o & can also limit an unwanted action: & HIHEM: _FMEIIME. — “Try not to drink
coffee at night.” It does not always mean doing more of an activity.

B R

ni jinliang zdo didn ldi

Word guide: fk — you; JRE — as much as possible; F. — early; & — a bit; 3¢ — come.

B Distinguish effort from a guarantee

o o R FFL S 3E reports an intention to try. If the bus is late, the outcome may
still be late even when the speaker made a real effort.

o If a precise time is essential, state the deadline and discuss whether it is realistic.
A hopeful modifier is not a substitute for the actual scheduling information.

Effort differs from certainty

Definite claim

H—E/\RE,
| will definitely arrive at eight.

Effort within limits

HEREESRK,
| will try to arrive early.

The attempted action can be real even when the intended result is not reached.

B Contrast RE with permission-giving R
o RE 5k asks for an effort toward an earlier arrival. 75 [ f8UR 4 1] gives
permission or encouragement to ask freely.

e The similar first character does not make the expressions synonyms. Decide
whether the speaker asks for feasible effort or removes hesitation about an action.



B Read what is being increased or reduced
o FiREHR & FHUEAS R asks learners to use Chinese as much as feasible. X&/b>
FFH1 asks them to reduce phone use as far as feasible.

« Identify the whole modified phrase, including H.. /b or %l]. Translating only &
as “more” can reverse the intended advice.

B Make a realistic effort statement

o To offer help without guaranteeing success, say Fk<REHi{R. Give the listener
any important limits separately.

¢ In anew example, identify the attempted action and whether its outcome is certain.
R & expresses feasible effort, not proof that the action succeeded.

R asks for or offers an effort within limits. It can increase a useful action or reduce

an unwanted one; read the whole phrase and distinguish effort from certainty.

Practise this pattern step by step.

HAH + Verb (each other)

B Two partners check each other’s drafts
e Mei checks Arun’s draft and Arun checks Mei’s. You can say fifi] EAHH By, —
“They help each other.” The relationship goes in both directions.

o If only Mei helps Arun, say f#5Bif[{£. That one-way account does not establish
mutual help.

B Place HAH before the reciprocal action
« Use participants + H#A + verb phrase: {1 HAFL / A1 EAHE T —IR.

State or recover the people involved from context.

o FRIRAth G AHHS B includes both participants. The word F does not make the
sentence wrong when Rt supplies the other participant.

RAVPLKEAEHERD -
women yinggai huziang bangzhu

Word guide: A1 — we; i% — should; HAH — each other; Hf B — help.

B Reciprocity does not mean equal amounts

o In a group, HAH2%:>] can mean people learn from one another. It need not describe
exactly two people or every possible pair doing the same amount.

e Mei may help with diagrams while Arun helps with language. The actions support
one another even though the contributions differ.

Mutual help needs a reciprocal relationship

Reciprocal One stated direction

Mei — Arun
No reverse help is stated.

Mei — Arun
Arun — Mei

Reciprocity describes the relationship; it does not specify equal quantities.

B Distinguish HAH from #f
o FRATTERIE BT says every person in the relevant group helps the teacher. It does
not say they help one another.

o WATEAHFSB) makes the participants both helpers and recipients within the rela-
tionship. Read who acts on whom.

B Check the action and the participants
o A completed mutual glance is possible: i JHEAHFH T—HR. Reciprocity does not
require a repeated habit or a long duration.

e Do not add HAH to an unrelated one-person activity without a reciprocal part-
ner. Describe the actual relationship rather than using it as a general word for
cooperation.

B Trace the relationship before translating

« For two partners, draw A — B and B — A to test mutual help. A — teacher and
B — teacher instead represents both helping the same third person.

o For a larger group, use the stated interaction evidence. H.fH signals reciprocity,
not a guaranteed equal contribution from every person.

HF{ describes a reciprocal relationship. Participants can be expressed in several ways,

including F FRAth; mutual actions need not be equal, repeated or limited to two people.

Practise this pattern step by step.

R4 + Verb (feel free to)

B A learner hesitates to ask a question

o A teacher says A 7R 45 H], — “If you have questions, feel free to ask.” R4%
encourages the learner not to hold back in this context.

o Compare RE TN, 1A E XL T . — “Although it rained, we still went.” The
same written word has a different use.



B Give permission or reassurance

« Before an action, R4¥ + verb phrase can mean “go ahead” or “feel free™: f5 1
BV ) A 2R R

o MRREHL, XMAFAZH T, means “Rest assured; leave this to me.” Read it as
reassurance, not a statement that an action has already succeeded.

HHEEREH .
Yyou wenti jinguan wen
Word guide: 4 — have; [AJl — questions; R4 — feel free to; 7] — ask.

B Read the concessive use separately
o RETFW, 1A% T acknowledges rain while saying the expected obstacle
did not prevent the trip.

« This concessive use can also pair with {H/& or a similar contrast. A sentence with
RUE is not automatically an invitation just because a verb follows somewhere later.

vas

Two uses of RE

Concession

RETW , HMERET,
We went despite the rain.

Permission

B AR E,
Ask freely if you have questions.

The following action and surrounding clauses distinguish these meanings.

B Use the clauses to identify the function
o In A FBR4EE A, the speaker encourages asking. In RS [, FRATLE 5N
TAT:55, the speaker acknowledges problems but reports completion.

o Compare the relation between the clauses. Classifying the second example as bro-
ken would confuse a valid different use with a word-order error.

B Respect the scope of the invitation

o “Feel free to ask” concerns the stated activity in that exchange. It does not grant
unlimited permission to unrelated actions.

o A speaker may later qualify or withdraw an invitation. That can be confusing or
inconsiderate, but it is a communication issue rather than proof that the original
construction is ungrammatical.

B Choose invitation or contrast from context

o To encourage a hesitant learner, use A 8R4 1. To acknowledge an obstacle,
use a complete contrast such as RE TN, BIMAEEET .

o Identify the intended function before choosing the English wording. /& expresses
feasible effort; permission-giving R4% encourages an action without hesitation.
RUE can encourage an action or introduce a concession. Complete clauses show which

use is intended; a different valid use is not a broken invitation.

Practise this pattern step by step.

Fhe (just / simply / might as well)

B The group stops debating and changes the plan

o Three attempts to repair a bag have failed. Someone says T fi#le—/ME., — “Let
us just replace it, then.” The speaker proposes a direct way forward.

o TJifi presents a decision as straightforward. It does not prove the choice is cheapest,
best or impossible to reverse.

B Put Fjf§ before the proposed action

« Use subject + F}fg + verb phrase, or lead a suggestion with Ffifi: fth T fifg %
TFHL /) FHEAET .

o Keep T fifi together. In the neutral written pattern here, it comes before the action
or decision it modifies.

THAET .
gancuil bié qu le
Word guide: FJifi — just; %l — do not; % — go.

B Distinguish the decision from its quality

o BT =WRIBEN, TMafe—MIE presents replacement as a direct response to failed
repairs. The sentence does not contain enough information to calculate the best
financial choice.

o A reader can understand the proposed decision while disagreeing with it. A deci-
siveness word is not independent evidence that the action is sensible.



A direct choice and a decisive manner

Choice of action

WFRAEE T,
She decided not to answer.

Manner of response

EESR TR,
She answered decisively.

A direct decision does not itself mean the decision is permanent or optimal.

B A later reversal is still possible
o fiTHER T FHL, JGKXFTHF T . can describe a direct initial action followed by
a later change.

e The reversal does not automatically make the sentence ungrammatical. Explain
the change in context rather than treating T fifi as a promise that the decision lasts
forever.

B Recognise the descriptive adjective
o W[ ZI5AR T i. describes a clear, decisive manner of answering. Here T-Jifi is
part of a description, not simply “might as well answer.”

o Compare Wi A~ [012 T . — “She simply stopped answering.” Word position and
the rest of the sentence distinguish the uses.

B Interpret a choice without adding a guarantee

o For a direct suggestion, T Jifi H V(% means “Let us just do it ourselves, then.”
State what decision is proposed.

« Keep separate questions separate: is it a direct choice, is it a good choice, and does
the person later change it? The modifier answers only part of that account.

T can modify a direct action or describe a decisive manner. It does not guarantee

that the choice is objectively best or permanent.

Practise this pattern step by step.

B+ A /& + .. T (never again)

B Two friends have not met since graduation
o NV EFRATHWE LS. — “After graduation, we have not met again.” This

reports the absence of another meeting during the stated period.

o Compare T HWALEIBR)E T, — “I will never go to that shop again.” That is a
strong decision about future visits, not the same kind of past report.

B Express a strong intention with R

o J1 + R + verb phrase + T can express “never again” FKFHALT /K
AL T .

o The wording presents a firm stance. It does not make it logically impossible for a
person to change their mind later.

REUAET .

wo zat yé bu qu le

Word guide: & — I; FJtl, — ever again; A — not; & — go.

B Report no repetition with ¥

« Bi + ¥ + verb phrase can report that something did not happen again: %
M JEFATT R I T

o This example has 3 and no final 7. Do not require every F-t sentence to end
in | or turn a report so far into proof about every future day.

Keep the time boundary

Past interval

e ERANB T R,
No meeting since graduation.

Future intention

BBHAET,
| will not go again.

A strong stance or past report does not prove every future event.

B Compare absence, refusal and inability
o JHH UL 14 1A reports no further meeting. PRt AEHFZK)E T presents an intention
not to visit. LR AF|HEATE T reports inability to find the book now.

e All concern no recurrence or continuation in context, but their time and reason
differ. Read the negative predicate and the stated boundary.

B State the relevant time boundary

o “After graduation” supplies a starting point for the no-meeting account. It does
not by itself state that meeting again is impossible.

« For an outcome question, distinguish what is reported from what is predicted. A
sentence about past absence needs additional evidence before a permanent-future
claim.



B Translate the whole negative pattern

» To state a firm decision, use a suitable A pattern. To report no further experience,
use a suitable 3% pattern with the context.

o Keep Pl with its negative expression in the patterns taught here. Explain the
actual meaning rather than treating all examples as an angry refusal.

A .. T can state a strong “never again” intention. F-tL7% .. can report no
repetition in a stated period. Read the negative predicate and the time boundary;
final T is not compulsory everywhere.

Practise this pattern step by step.

% + Verb + 1§ (once / formerly)

B A classmate used to live in Shanghai
o FRBEAIAE . — “T once lived in Shanghai” The classmate points to an earlier
part of their life.

o Compare FRHH4E X . — “T will go to Shanghai next year” A future plan is
different from an earlier experience or state.

B Place ¥%£ before the past predicate

o Use subject + ¥ % + predicate: FWL{17E Lifg / g £ ¥ %, The
predicate can describe a past activity or state.

o B2 does not require 1 after every predicate. i} 4R 3 7% is a complete past-
state example without it.

s B 22243 0

ta céngjing dang guo laoshi

Word guide: fifi — he; ¥4t — once; 24 — work as; 1t — (experience); Zifi — teacher.

B Use 3 to mark an experience when appropriate
o fREZYL I, means “He once worked as a teacher” Here 1 follows 24 and
marks experience.

o FRWhZSad ¥, reports having been to Shanghai. “Once” in this translation
need not mean exactly one visit; state Z:i—¥K if that exact count matters.

An earlier state or experience

Past state Earlier experience

WEBEREE, HEZEHTENT,
She used to be very shy. She has been a teacher before.

& 42 does not require i or specify exactly one occurrence.

B Distinguish an earlier state from an exact count
o NG LAE ¥ T AETL says the work belongs to an earlier experience. ¢ HZi—
YK says the number of visits was one.

o B2 alone supplies neither an exact date nor a count. Add those details when they
are relevant instead of inferring them from the English word “once.”

B Read later clauses for the present situation
o MWW AMREZE, WA BIEHE Y. explicitly contrasts earlier shyness with the
present ability to speak confidently.

o Without a present clause, do not invent every detail of the person’s current life.
The earlier-state framing does not establish their current address, job or exact
feelings.

B Choose a past example and keep its limits

o For a former role, fth¥ 224458 %11 is suitable. For an earlier state, fihie £{R 3 2%
is suitable without 1.

e In a new account, identify the past predicate, whether an experience marker fits,
and any explicit count or present contrast. Do not add those facts yourself.

R4 Z% frames an earlier experience or state. It can combine with 33 after an appropriate

verb, but does not require 3 everywhere or mean exactly one occurrence.

Practise this pattern step by step.

H= + Verb (over and over)

B A safety instruction is easy to miss
e The coach reminds the group several times to bring water: #{Zx =L EEFA 1T
7K. The repeated reminders show that the point matters.

e F= does not tell us an exact count. Do not translate its = as proof that there
were exactly three reminders.



B Put F= before the repeated action
o Use subject + F£= + verb phrase: M =i HiX— i / FHH=%E. The familiar
examples describe repeated emphasis or consideration.

o =/ presents repeated thanks. The surrounding account can show earnest-
ness; repetition alone does not prove the listener agreed.

=R X — R -
ta zai san qidng diao zhé yi didn
Word guide: fifi — he; F§= — repeatedly; 5#i# — stress; iX — this; — 5 — point.

B Separate repetition from a counted record
o T =4LEEF describes repeated reminders. HBFEEE T =K explicitly counts
three reminders.

o Both can fit the same event, but they contribute different information. Use {KX
when the exact number matters.

Repetition is different from an exact count

Counted record
REET =X

Three reminders
Exact number: 3.

Repeated emphasis
B=IRE

Repeated reminders
Exact number not stated.

A repeated action does not by itself guarantee its intended effect.

B Compare an earnest action with a habit
o P =#Z[ highlights repeated attention to a particular point. fifi iR %) describes
a recurring lateness pattern.

e Choose the familiar expression for your intended meaning. A less typical pairing
is not proof that every possible context is ungrammatical.

B Repetition does not prove a result
o ZITH=fR, 2L EAIE. The explanation was repeated, but the learner
still did not understand.

o Identify the repeated action and then read the outcome clause. Repeated thanks,
warnings or explanations do not guarantee their effect.

B Report the evidence accurately

o If a log records three reminders, fh#2fE T =K states that count clearly. If the
point is repeated emphasis, I F-=42HE is suitable.

e In a new example, separate the action, any exact count and the actual outcome.
Keep unknown details unknown.

In a new example, separate the action, any exact count and the actual outcome. Keep

unknown details unknown.

Practise this pattern step by step.

B strong evaluation and comparison

B A beautiful view looks like a painting
o A visitor says X B iy X 58 B2 H —4%. The comparison expresses a strong
impression of the view.

o It does not mean the landscape is literally made of paint. Translate the evaluation
in context rather than automatically using literally.

B Place f§ B before the strong description

o XTE AMET! expresses strong approval. F & B ABHHE B CHVIRIE expresses
strong disbelief.

» & H supports the speaker’s emphatic evaluation. It is not a measurement unit or
an independent check of the claim.

X EAET!
zhé jian zhi tai bang le
Word guide: iX — this; f&j B — simply; J — too; #& — great.

B Distinguish comparison from identity

o X H A E A% IR uses £ to compare the view to a painting. X &I Hj identifies

an object as a painting.
o The similar English image does not make the two statements equivalent. Read the
comparison word as well as & .

A vivid comparison is different from identity

Comparison Identity
X2 —IEE,
This object is a painting.

K= EE & —IEE,
The view looks like a painting.

Read 1% as a comparison; strong evaluation is not a literal measurement.




B Look for the speaker’s stance
o XA H KIF T expresses approval; iX & B AKE T expresses disapproval. The fol-
lowing description supplies the direction of the evaluation.

« Do not infer whether an event is good or bad from & B alone. Voice and irony
can also affect the intended stance.

B Keep evaluation separate from evidence
o X[A]JE T ELARUKAE—FE presents an impression of cold. % il &+ [C)JF reports
a measured temperature.

e A comparison can communicate discomfort without stating an exact temperature.
A strong description does not prove a literal fact.

B Translate the whole claim

o For a view compared to a painting, “The scenery looks just like a painting” keeps
the comparison. “The scenery is literally a painting” changes it.

¢ In anew example, identify the description and the speaker’s stance, then distinguish
figurative emphasis from any measured or literal claim.

In a new example, identify the description and the speaker’s stance, then distinguish

figurative emphasis from any measured or literal claim.

Practise this pattern step by step.

JifE (while you’re at it / by the way)

B A library trip can include a second errand
o WEKENIE, MHEIAXAT5, The trip provides an opportunity to return the book
as an additional action.

o Jiif# presents an action as incidental to another purpose or opportunity. It does
not measure the number of minutes or prove the task is easy.

B Put Jfiff before the additional action

o RHZ, JNf# KL S 3. The additional request is buying some groceries while the
person is going out.

e The main action can be supplied by earlier context. JIfiffi ji]— | introduces a side
question without needing a new trip.

PR AR 3K 3K -

ni chu qu shun bidn mdi didn cdai

Word guide: /R — you; H}Z — go out; Jif# — while at it; 3£ — buy; & — some; 3¢ —
food.

B Name the main purpose and the extra
o REFMA, MEIE-BILLA M., Visiting the friend is the stated main activity;
returning the book is the extra.

o FR%E &L P presents returning the book as the purpose of a special trip. The
difference is the role of the action, not a grammar verdict about the word %[ 7.

One main purpose can provide an extra opportunity

Additional action

{88 3% 7 T L,
Extra: buy some bread.

Main purpose
HENFRITHE,
Special trip: bank business.

%|7] and lliif€ can describe different purposes in the same account.

B A special trip can still have an extra
o WELTTLEMATHE, MK T M. A special bank trip can also provide an
opportunity to buy bread.

e &[] and Jf# can coexist when they describe different purposes. Identify what
each word modifies before claiming a contradiction.

B Do not invent convenience details
o Jf#E 3L T 1R M says buying bread was an additional action. It does not state that
the shop was next door, the queue was short or the bread was cheap.

o Those details need their own evidence. An incidental task can still take effort or
time.

B Use a side question naturally

o B —TF, RIEEKANE? introduces an additional question in the exchange.
It need not describe physical travel.

o For a new example, identify the existing purpose or conversation and the added
action. Translate that relationship instead of adding an unproved easy-task claim.

For a new example, identify the existing purpose or conversation and the added action.

Translate that relationship instead of adding an unproved easy-task claim.

Practise this pattern step by step.



BA ... B ... T: a conditional warning

B The train departure is approaching
o F{AE, EA1HES] T . The speaker warns that further delay in leaving leads to
being late.

o This conditional warning presses for timely action. It does not report that the
group has already left or already arrived late.

B Connect continued non-action to a consequence

o Use HAN + action, subject + i + consequence + | in the familiar warning: K
A, WERAKT .

e Read ;N as part of the condition: if the action still does not happen soon, the
consequence follows. Do not confuse it with F-tAN, a strong no-repeat stance.

BAERRT .
zai b zou jiu wan le

Word guide: A — if ... not now; 5E — leave; 5 — then; iff — late.

B Jdentify condition and result separately
o In FAE, AR E T, the condition is not leaving soon; the warned result is
lateness.

e The speaker connects the two, but the sentence alone does not give the departure
time or prove how many minutes remain.

Continued delay leads to a warned consequence

Condition Warned result

BAE MIRET
If we still do not leave soon Then we will be late

The warning does not by itself prove that lateness has already occurred.

B The condition can involve nature
o WA, FEHEETIET . The warning concerns continued lack of rain and
damage to crops.

¢ Rain is not a voluntary action by the listener. The pattern can warn about a
developing situation as well as urge someone to act.

B Contrast urgency with refusal
o FAZE, BEA KT warns about delaying a visit. FE A E T expresses a
strong intention not to go again.

o The forms differ in both structure and purpose. A single English “not go” shortcut
hides the distinction.

B State a useful warning

 If a deadline is essential, state it separately: XZE/\ ST, FHAEMFEA LT . The
time makes the warning easier to assess.

e In a new example, identify the condition, predicted consequence and any actual
deadline. A warning is not proof that the consequence has occurred.

In a new example, identify the condition, predicted consequence and any actual dead-

line. A warning is not proof that the consequence has occurred.

Practise this pattern step by step.

¥ (A) &5 (with great difficulty)

B A ticket took several attempts to obtain
o FRIFAZLS A LR, The speaker finally obtained a ticket after difficulty. 3£ %
states the achieved result.

o The expression highlights a hard-won result; it does not specify an exact number
of attempts or hours.

B Read the whole hard-won construction

o ARG A4k %] reports finally finding something with difficulty. 4 adds the
only-then sense in this example.

o WARKSFRE| T —15 TAE is also possible without 7. Do not turn a useful model
sentence into a rule that every example must contain 74 .

RIFAEG A L3,

wo hdo bu réng yi cdi mai ddo

Word guide: 3 — I; I A% 5 — with great difficulty; 7 — only then; L%l — managed
to buy.

B Recognise the matching idiomatic reading
o WAL A LR EE can also use IF25 5 in the hard-won sense. The construction
and context support that reading.

o 7% %} is not interchangeable with {42 %) in every possible sentence. In an
easy-task context, IXAMH 2S5 can mean that the question is very easy.



A hard-won result can be followed by a loss

Achieved result

FABRSLER
Obtained the ticket with difficulty.

Later change
ERIEEFET

Lost the ticket afterwards.

The later loss does not undo the earlier purchase.

B Separate difficulty from the count
o FTIJILK, AIF| supplies a search duration. A% 55 #k %] emphasises the
difficulty without giving that duration.

e Translate finally or with difficulty when it fits, but do not invent three days, ten
tries or another precise number.

B A hard-won result can be lost later
o RIGAEG RN JGRAEEFEE T . The ticket was obtained, then lost. The

later loss does not undo the earlier achieved result.

o Identify the result at each stage. A difficult process can also achieve avoiding an
unwanted event, so a negative word alone is not proof of contradiction.

B Choose an unambiguous expression

« To say an exercise is very easy, IXiB MR A S is clear. To say a ticket was hard to
obtain, TIFAE G A EF| 2 is clear.

e In a new account, identify the context, the achieved result and any later change
before deciding how to translate IF2%}.

In a new account, identify the context, the achieved result and any later change before
deciding how to translate {F2%5).

Practise this pattern step by step.

H + Verb (in vain / for nothing)

B The office was closed after a long trip

o IVAEXITT, FEM T —i#, The trip failed to achieve the intended office errand.

o [ presents the effort as wasted for that purpose. It does not prove that no other
useful or pleasant event happened on the trip.

B Put H before the evaluated action
o flVEH, FATHZE T —1/Nit. The expected person did not arrive, so the waiting
failed in its intended purpose.

e H%. [T and [ describe fruitless effort in these contexts. Read what the
person hoped to achieve.

REFETEX.

wo bdi déng le ban tian

Word guide: ¥, — I; |4 — in vain; 2§ — wait; 24K — ages.
B Contrast H with ¥H

o X HF, 2| THRZL . The trip was worthwhile because the speaker learned a
lot.

o V% H rejects the in-vain evaluation: it was not in vain. It does not mean the person
did not come.

Evaluate the intended purpose separately

Intended errand failed
HIBTHERE , &=,
Mailing the letter failed.

A separate benefit

AEERERBTHRR,
Met a friend on the way.

Fruitless for one purpose does not prove the whole trip had no benefit.

B Other uses of H need their own context

o XTI in a stated free-meal context can mean no payment was needed.
4t uses [ as the colour white.

e Do not force the wasted-effort reading onto every . In ambiguous accounts,
clarify the intended meaning rather than counting characters.

B An intended failure can coexist with another gain
o KO THER—E, B, AAER EILE] T . The mailing errand failed,
while the trip had a separate benefit.

e The extra benefit does not automatically make the first clause broken. Identify
which purpose the speaker is evaluating.



B State the result you mean

 For worthwhile learning, X% |93 , 2+ 3| T fR £ supplies the reason. For a failed
errand, F* AL T —il, IAE R[] T supplies the failure.

¢ In a new example, identify the effort, intended purpose and actual result. Distin-
guish wasted effort, no payment and colour.

In a new example, identify the effort, intended purpose and actual result. Distinguish

wasted effort, no payment and colour.

Practise this pattern step by step.

Verb + T + X + Verb (again and again)

B A message needs a second careful look
o XEHMEFF T XFH. The same action is repeated: the speaker looked at the letter
again.
o The expression highlights repetition. It does not state an exact count or prove that
the speaker understood the letter.

B Repeat the same verb around T X
o Use /H T XA HT XAH or [a] T X ] for the repeated-action pattern. ¥ introduces
another occurrence of the action.

e The T here is not a universal past-tense ending. The full sentence and time
expression place the account in time.

E T XE.
ta kan le you kan

Word guide: ftfi — he; & — look; X — again; & — look.

B Contrast repetition with different actions
o HFH T MNF repeats looking. FFH T WF, NWr T 5E sequences reading text and
listening to audio.

e The second account can be grammatical; it simply does not use the same-verb
repetition pattern. A different construction is not automatically broken.

Repeated action differs from a sequence

Different actions
BEXF , XTRE

Read text — listen to audio

Same action repeated
BTXE

Look — look again

Both accounts can be grammatical; only the first repeats the same verb.

B Repetition does not give an exact count
o fi7] T X A reports repeated asking. fih 7] T =X explicitly counts three questions
or asking occasions in the context.

o Use the stated count when accuracy matters. Do not infer exactly two or exactly
three from the repeated-verb pattern.

B Read the following outcome
o fAE T WAH, IR EFEAL T . Repeated consideration ends in refusal in this account.

« Repeated thought can lead to different decisions. The final clause supplies the
decision rather than the repeated-action form itself.

B Keep action, time and outcome separate

o WEMIRE T NEH, LT KM TR supplies a time, repeated action and eventual
discovery. Each part contributes its own information.

e In a new example, identify which verb repeats, what time is stated and what
outcome follows. Avoid adding a count or successful result that is absent.

In a new example, identify which verb repeats, what time is stated and what outcome

follows. Avoid adding a count or successful result that is absent.

Practise this pattern step by step.

ZMB£ (differ a lot)

B Two fares can have very different prices

o A ticket costs 20 yuan and another costs 80 yuan. X ik g 228 £ presents
their price gap as large.

« State the dimension: price, quality or another measure. 224822 alone does not tell
the listener which item costs more.

B Name the things and the comparison dimension
o XM THIMFEZEMZL compares the prices of two brands. FEAMAYEIEZER
% compares two people’s ideas.

e 22AZ£ can mean about the same in a comparison. Do not mechanically substitute
it for Z2{R£ or confuse either expression with Z 5, nearly.

XN EMRE
zhé lidng ge cha hén duo
Word guide: X — these;  — two; > — (measure word); Z{R% — differ a lot.



B Distinguish a difference from poor quality

o XA R ZER L says their qualities differ greatly. X772 g i E R 2
evaluates one product as poor.

« A difference does not by itself identify the better product. 222 and 2248 % make
different claims.

Name the dimension, values and direction

Fictional ticket prices - all values in yuan

0 20 40 60 80

Gap: 80 - 20 = 60 yuan. Ticket B costs more; quality is not established.

B Use numbers to make the gap checkable
o For 20 and 80 yuan, the absolute gap is 60 yuan. For 45 and 47 yuan, it is 2 yuan.

o Whether a gap counts as large depends on the task and scale. These examples
provide the numbers instead of treating fR£ as an exact threshold.

B Do not infer direction from the gap

o MIEMMHFEZEMRZL does not say which seller is cheaper. A clear account can add
F— R ES T

e A price comparison also does not prove a quality difference. Keep the measured
dimension and direction explicit.

B Make a useful comparison

o XPHEKEES HIE e Nt I8, Mg 2E751 I gives both prices and an exact
gap. MR £ adds the speaker’s scale judgement.

e In a new example, name the pair, dimension, values and direction where relevant.
Separate the numerical evidence from a judgement about how large it feels.

In a new example, name the pair, dimension, values and direction where relevant.

Separate the numerical evidence from a judgement about how large it feels.

Practise this pattern step by step.

Practice without the models

B Advanced #f (already / even)

0201.1 {’en’: 'Use the emphasis word taught here: ........ + 357, BIRFAIE! '}
0201.2 {’en’: "In X 4 fi BA A EEEB AN 2, what does #[ contribute?’}

o A. {’en’: "All questions have been solved’}

o B. {’en’: 'The speaker asks where the question is’}

o C. {’en’: ’Even this easy question cannot be solved’}

o D. {’en’: 'Tt is already twelve’}

0201.3 {’en’: " &+ 5T can carry emphasis such as surprise or impatience in the
stated context.’}

True or false? Explain or repair the statement.

0201.4 {’en’: 'Match each complete example to its use of #E.'}

o L OIRAIERT.

o L AT AT!

L JE/INEHERT .

e A. A point already reached

o B. All of the relevant group
¢ C. An unexpected participant: even Xiao Li

0201.5 {’en’: 'Does E/NEHEFK T state that every person in a group arrived?’}
o A. {’en’: 'No; it singles out Xiao Li as an unexpected participant’}

o B. {’en’: "Yes; #f means that all of them came, including Xiao Li’}

o C.{%en’: "Yes; i# .. #p lists everyone, starting with Xiao Li’}

o D. {’en’: 'No; it says Xiao Li arrived before everyone else’}

0201.6 {’en’: * #f must be the first word in every sentence.}

True or false? Explain or repair the statement.

0201.7 {’en’: * H-+ 57T, M AE TYEWE. Which part reports the continuing
activity?’}

o A. {’en’: 'The punctuation alone’}

o B. {en’: " HSF T}

o C. {’en’: ’Neither clause’}

o D. {en” " M FE TAENE }

0201.8 {’en’: ’A friend translates FATEFHK T as “We have even arrived.” Which
better fits the group reading taught here?’}

o A. {’en’: 'Only Xiao Li arrived’}

o B. {’en’: "We have all arrived’}

o C. {’en’: 'Nobody arrived’}



o D. {’en™
0201.9 Recall the situation: The group is still working at midnight. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Tt is already twelve'}

Write or say your own response before reading the key.

B Advanced ¥ ... g

0202.1 {’en’: "Use the word taught here: H}[d] ......... 5, HIEHEZ. '}
0202.2 {’en’: ’In the critical exchange ¥t & IR, XM AE, which reading fits?’}
o A. {’en’: A neutral report that the person is still sleeping’}

o B. {’en’: ’A past-tense marker’}

o C. {’en’: A guarantee of friendly teasing’}

e D. {’en” "An ironic challenge to the claimed expert role’}

0202.3 {’en’: ’In M FERETEIR, A reports that sleeping is still continuing.}
True or false? Explain or repair the statement.

0202.4 {’en’: "Match each complete example to its function.’}

o LR MIETEREETE .

o L LRNE, HEXHAGE.

L. WEARE, B2

A. Reminder about an ongoing state

B. Reassurance about the current state

L]

C. Ironic role evaluation

0202.5 {’en’: ’ IJg is a past-tense marker in H}[E]IAHIE.}

True or false? Explain or repair the statement.

0202.6 {’en’: "How does it fFHEWNL? differ from fIAYEREEIE . in the examples?’}
o A. {’en’: 'It asks whether he is still sleeping’}

B. {’en”:
C. {’en”
o D. {’en™
0202.7 {’en’:
True or false? Explain or repair the statement.

0202.8 {’en’: "You want someone to be quiet because a person is sleeping. Which
gives the clear reminder?’}

o A {len”: %[H*ﬁm\T means everyone is asleep’}

o B. {len’: 7 /NEE R MBIRTERESENE. T}
o C. {’en’: 'He is sleeping because lJg marks the past’}

‘It must be a broken sentence’}

'Tt means he never slept’}

"It proves that he woke up’}
"The ironic A% Z g comment is gentle and friendly.’}

o D. {’en " ML KNG, HEXPEAE. '}

0202.9 Recall the situation: Someone is sleeping next door. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write it
in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with
the model, then change one detail and try again.

Write or say your own response before reading the key.

B 5% (always / keep on)

0203.1 {’en’: "Use the recurring-pattern word taught here: fth ......... iRE]. '}
0203.2 {’en’: ’In a reassuring exchange, £ 4f#) most naturally means..’}

o A. {’en’: 'Every past event was good’}

o B. {’en’: "Things will become better eventually’}

o C. {’en’: 'Things improved exactly twice yesterday’}

e D. {’en ’Things never improve’}

0203.3 {’en’: ’ i1 and /& overlap in the habit example /i iR % / fb 5 2R 5|}

True or false? Explain or repair the statement.
0203.4 {’en’:
b 1 {m/ujﬂiu °

1 fHERIBE] T —

o L B2,
e A. One stated past event

"Match each example to its time meaning.}

* B. Recurring pattern
o C. Eventual expectation in reassurance

0203.5 {’en’:

True or false? Explain or repair the statement.

"Every sentence with il expresses a complaint.'}

0203.6 {’en’: * JE A B BES]H A describes a pattern within which boundary?’}

o A. {’en’: 'Only the future’}

o B. {’en’: ’Every day of his life’}

o C. {’en’: "Weekends'}

o D. {’en’: 'One specific minute yesterday’}

0203.7 {’en’: 'A record establishes only one late arrival yesterday. Which statement
directly matches that evidence?’}

o A {len’ " MIFERIRE T —I. '}

o B. {’en’: ’Every possible arrival has been late’}

o C. {’en’: 'He will always be late in future’}

o D. {’en” ’ R proves the exact count’}

0203.8 {’en’: "Every j can be replaced with jiJ& without changing the meaning.’}



True or false? Explain or repair the statement.

0203.9 Recall the situation: The same teammate keeps arriving late. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

B 3% (after all)

0204.1 {’en’: ’Complete this reminder using the word taught here: #51th— y5 5} [A],
e HTTF )

0204.2 {’en’: 'In HIA=HE, MEEE A EF%F, what does the second clause do?’}
o A. {’en’: "Proves the child never makes mistakes’}

o B. {"en’: ’Asks what time it is’}

o C. {’en’: 'Marks a completed action’}

o D. {’en’: 'Gives a reason for the judgment’}

0204.3 {’en’: 'Using 53 means that the speaker’s reason is true.}
True or false? Explain or repair the statement.

0204.4 {’en’: "Which sentence explicitly links patience to the reminder that he is a
beginner?’}

o A Lo’ Bl I, RS )

o B. {len”: ' fhiffEREEIE. '}

o C.{en: "H+ 5T, '}

o D. {len’: " AEHAEAL, RIEFKE. '}

0204.5 {’en’: 'Match each part of the example to its role’}

o LB

o L flid@ T

« A. Reason being highlighted

o B. Judgment or advice

0204.6 {’en’: "Which uses the neutral written pattern taught here?’}

o A {en fhEEEEHTF. )

o B. {len: " fLE2EHFE. '}

o C.{en: fHEEEHTIE. '}

o D. {en: MR TEREHTF. '}

0204.7 {’en’: ' ¥23% and JZIE are interchangeable in context without changing em-
phasis.’}

True or false? Explain or repair the statement.

0204.8 {’en’: ’A speaker says 55 A 4 5. Which is the careful interpretation?’}

A. {’en’: "The speaker admits he lacks experience but trusts him anyway’}

o B. {’en’: 'The speaker highlights experience as relevant; the claim still needs evi-
dence if questioned’}

o C. {’en’: 'The speaker proves the plan will succeed because he has experience’}

o D. {’en’: 'The speaker reports that others have checked his experience’}

0204.9 Recall the situation: A new teammate makes a mistake. Decide what the

speaker wanted to communicate. Close the examples. Say a Mandarin response, then

write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

Write or say your own response before reading the key.

B 2 5% near misses and context

0205.1 {’en’: 'Use the near-failure phrase taught here: & ........ #f %4, &G
EET. 7}

0205.2 {’en’: * FZ= N EHE 4, SEEJG# FT. What actually happened in this
complete account?’}

o A. {’en’: "The result is not stated’}

o B. {’en’: 'The speaker caught the bus’}

o C. {’en’: 'The bus never arrived’}

o D. {’en’: "The speaker definitely missed it}

0205.3 {’en’: 'A wanted /unwanted shortcut resolves every isolated 2% fii% sentence
unambiguously. }

True or false? Explain or repair the statement.

0205.4 {’en’: 'Match each complete account to the stated actual result.’}

o L IWELBGEELE, FEREELET.
L Fiokt B2, s T3t

L FRZE R, SRR TR
o A. Missed it

o B. Caught it

« C. Did not fall

0205.5 {’en’: 'In F2= 5 ERE, EEHFHAF THFTF, what nearly happened?’}
o A. {’en’: 'Catching a bus’}

o B. {’en’: 'Buying a ticket’}

o C. {’en’: 'Falling’}

o D. {’en’: 'Sleeping until noon’}

0205.6 {’en’: "You need to communicate that you missed the bus and waited. Which
states that result clearly?’}

o A {en’: T FRIHE R, HUFE TN YE. )



o B. {len” " FAIHAKT . '}

o C. {’en’: ’A sentence reporting only the current time’}

o D. {’en’: ’An isolated 2Z 5% phrase with no context’}

0205.7 {’en’: 'Counting negative words is enough to infer every 2 5% outcome.}
True or false? Explain or repair the statement.

0205.8 {’en”: ’An isolated account leaves the outcome unclear. What is the careful
next step?’}

o A. {’en” ’'Invent a result’}

o B. {"en’: ’Check or ask what actually happened’}

o C. {’en’: ’Assume every reader has the same interpretation’}

o D. {’en’: 'Mark it broken solely because a shortcut disagrees’}

0205.9 Recall the situation: The bus doors close just after you board. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

B [ZIE (anyway / in any case)

0206.1 {’en’: 'Use the word taught here: NFHAEARE, s T 7}
0206.2 {’en’: 'In ANERIGEAMGE, R1IEFKAE, which point does the speaker hold inde-
pendently of yours?’}

o A. {’en’: 'The statement is a past-tense question’}

o B. {’en’: 'The speaker believes it}

o C. {’en’: 'Everyone has proof’}

o D. {en” "You must believe it’}

0206.3 {’en’: ’ JZ1E means the speaker has made a firm personal decision.’}
True or false? Explain or repair the statement.

0206.4 {’en’: > AR EN, SEF/\ S F]. What remains open?’}
o A. {’en’: 'The stated arrival time’}

o B. {’en’: "Whether JZIE is two words’}

o C. {’en’: 'The meaning of /\ &'}

o D. {’en’: "The transport choice’}

0206.5 {’en’: 'Match each example to its main connection.'}

o L MERTEREE T, Zafh— KA.

o L AEMAEARE, RIEEE,

e A. A decision independent of others’ choices

« B. A reason supporting patience

0206.6 {’en’: "Which is a neutral written order practised in this lesson?’}

o A {len: " HRIEAL. '}

o B.{len: " R TIEAE, '}

. C {en HAREE. '}

o D. {’en: " L AKIE. '}

0206.7 {’en’: * IEIFEIRAHIE, AN can present present uncertainty and
suggest waiting.'}

True or false? Explain or repair the statement.

0206.8 {’en’: A friend hears L IEFEAZ: as dismissive. What is a useful response?’}
o A. {’en’: "Explain the decision and consider its effect on the friend’}

o B. {’en’: ’Change it to L IEFKZ so the friend no longer feels dismissed’}

o C. {’en’: 'Tell the friend that JZIE is a neutral word with no tone at all’}

o D. {’en” 'Repeat ZIEFKAZ more slowly so the friend hears it is not rude’}
0206.9 Recall the situation: Two ways to travel, one fixed appointment. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

B R& + Verb (as much as possible)
0207.1 {’en’: " AR e FOERL 7}
0207.2 {’en’: * R&E/LHFHL asks the listener to..”}

o A. {’en’: 'Guarantee a successful call’}

o B. {’en’: 'Reduce phone use as far as feasible’}

o C. {’en’: 'Use the phone more’}

o D. {’en’: "Ask freely’}

0207.3 {’en’: "Using R'E means the stated outcome will definitely happen.}
True or false? Explain or repair the statement.
0207.4 {’en’: 'Match each example to its meaning.'}
o L REMIUGEAR

. L RESHFN

. L AR

o A. Ask freely

¢ B. Reduce phone use as feasible

o C. Increase Chinese use as feasible

0207.5 {’en’: 'The bus is late after the speaker tried to arrive early. Does that alone
disprove the effort?’}



o A. {’en”: "Yes; /L5 means no effort’}
B. {’en’: It establishes arrival at eight’}
C. {’en’: "Yes; J{ig guarantees success’}

o D. {’en” 'No; effort and outcome are different’}
0207.6 {’en’: > REHITEM: FIEIIEE asks for drinking more coffee at night.}

True or false? Explain or repair the statement.

0207.7 {’en’: "Which asks for feasible effort rather than permission?’}

e A {ens T WMARER. )

o B. {en’ " H WU 7}

o C.{en’ " EATEHAF . '}

o D. {len” " REHF LK. 7}

0207.8 {’en’: 'A precise meeting time should be stated separately if it is essential.}
True or false? Explain or repair the statement.

0207.9 Recall the situation: You hope to arrive early, but the bus may be late.
Decide what the speaker wanted to communicate. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s pattern
adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

B Hi + Verb (each other)

0208.1 {’en’: " F&ATV % .oc..... FHS. 7}

0208.2 {’en’: "Which account establishes mutual help?’}

o A.{’en’: "Mei helps Arun and Arun helps Mei’}

o B. {’en’: 'Both ask a teacher for help’}

o C. {’en’: ’Neither helps anyone’}

o D. {’en”: 'Only Mei helps Arun’}

0208.3 {’en’: * FRERAL HAHHEFH) can name two reciprocal participants.’}
True or false? Explain or repair the statement.

0208.4 {’en’: "Match each example to its meaning.’}

L HAHH B

L. HAE TR

L. A BB 46

A. One stated direction of help
B. Help each other

o C. Exchange one glance

L]

0208.5 {’en’: 'Does mutual help require equal minutes of help from each person?’}

o A. {’en’: "Yes; HAH means both help at the same moment’}

o B. {’en’: "Yes; H.#fl means each person gives the same amount’}

o C. {’en’: 'No; H.#H means only one person helps the other’}

o D. {’en’: 'No; reciprocity does not specify an equal quantity’}

0208.6 {’en’: * HAIF T —HR can describe one completed exchange of glances.’}
True or false? Explain or repair the statement.

0208.7 {’en’: 'Both learners ask their teacher for help. Which relation is directly
established?’}

o A. {’en” 'They necessarily help each other’}

o B. {’en’: 'Both seek help from the teacher’}

o C. {’en’: 'They exchanged a glance’}

e D. {’en’: "Their help has equal duration’}

0208.8 {’en’: "A reciprocal action can involve a group rather than exactly two people.’}
True or false? Explain or repair the statement.

0208.9 Recall the situation: Two partners check each other’s drafts. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

B R + Verb (feel free to)

0209.1 {’en’: " HAR .......... 7] '}

0209.2 {'en’: * R W, AL LT expresses..’}
o A. {’en’: "Permission for rain’}

o B. {’en’: ’An effort to rain’}

o C. {’en’: 'Going despite rain’}

o D. {’en’: ’A guarantee that it was dry’}

0209.3 {’en’: * RUEF R, FHRANTEZ5EH T is a possible concession sentence.’ }
True or false? Explain or repair the statement.
0209.4 {’en’: 'Match each example to its meaning.'}

o 1. HHBULEN

o L RETW, &ideET

o 1 RERSE

¢ A. Concession

o B. Permission

» C. Feasible effort
0209.5 {’en’: "Which gives permission to ask questions?’}

o A {len’ T FATHARFED). 7}



o B. {len”: " AR EH Lk, 7}

. C. {en’ HRBUAER. 7}

o D. {len: * EAMHAE L. )

0209.6 {’en’: 'Permission-giving R4§ means that no practical problem can occur.’}
True or false? Explain or repair the statement.

0209.7 {’en’: "Which clause reports the result despite rain?’}

e A {ews ) REETFR T}

B. {’en’: * FHy g’}

C. {en” " FAiTik2 % T}

o D. {len’: * AL TG}

0209.8 {’en’: "The same written X4 can have different functions in complete exam-
ples.’}

True or false? Explain or repair the statement.

0209.9 Recall the situation: A learner hesitates to ask a question. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then
write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

B T (just / simply / might as well)

0210.1 {’en’: "B T =YGRIK, e F—AMIEL )
0210.2 {’en’: ’ fib[n] EAFR T M describes...’}

o A. {’en’: A short answer that was rude’}

o B. {’en’: ’A slow and careful answer’}

o C. {’en’: 'The decisive manner of her answer’}

o D. {’en”: "An answer that was correct’}

0210.3 {’en’: ’A decision introduced by Ffifi can later change.}
True or false? Explain or repair the statement.
0210.4 {’en’: 'Match each example to its meaning.'}
. L Tl

L e A ml 1

L g [nl EASAR e

A. Direct proposal

o B. Decisive manner of answering
e (. Decision not to answer

0210.5 {’en’: ’A person turns a phone off and later turns it on. What follows?’}

o A. {’en’: 'The later action shows the earlier }-}ifi decision was a mistake’}

o B. {’en’: 7 T }fi means the phone stays off, so turning it on is ungrammatical’}

o C.{’en’ 'The later action does not make the earlier +ffii decision ungrammatical’}
o D. {’en’: "The later action must be written with +fiff again to be correct’}
0210.6 {’en’: " T Hfi— M shows replacing the item is objectively the best choice.’}
True or false? Explain or repair the statement.

0210.7 {’en’: "Which states that she chose not to answer?’}

o A {en’: W EARET M. )

. B. {en’:  WFHREET. '}

. C. {en’s " A B, )

o D. {'en” * Wi AMRERE. '}

0210.8 {’en’: 'Repeated failed repairs can supply context for proposing a replacement
with -Hf5 .’}

True or false? Explain or repair the statement.

0210.9 Recall the situation: The group stops debating and changes the plan. Decide
what the speaker wanted to communicate. Close the examples. Say a Mandarin
response, then write it in Chinese. Explain briefly in English what the lesson’s pattern
adds. Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

BEHME + A/ B+ ... T (never again)

0211.1 {’en’: " F& wee. BT 7}

0211.2 {’en’: * BNV 5 FRATI A8 WLt states..’}

o A. {’en’: 'A guaranteed prediction about every future day’}
o B. {’en’: ’Exactly one meeting’}

o C. {’en’: 'No meeting since graduation in the reported interval’}
o D. {’en” A requirement to meet tomorrow’}

0211.3 {’en’: ’Every F-l, sentence must include final "’}
True or false? Explain or repair the statement.

0211.4 {’en’: 'Match each example to its meaning.'}

o L KHWAET

o L R L

L HHRERAFPAS T

¢ A. Past non-recurrence

¢ B. Current inability
e C. Future intention

0211.5 {’en’: 'Does a strong refusal prove the speaker will never change their mind?’}

o A. {’en’: 'It reports a past meeting’}



o B. {’en’: "Yes; future events are proved’}

o C. {’en’: It specifies an exact count’}

o D. {’en’: 'No; it states a strong present stance’}

0211.6 {’en’: * FWIH AFNHFAF T can express present inability rather than volun-
tary refusal.’}

True or false? Explain or repair the statement.

0211.7 {’en’: "Which boundary belongs to ¥V 5 A1 & Wit 7'}

o A. {’en’: 'Before graduation only’}

o B. {’en’: ’Exactly one minute’}

o C. {’en’: 'Every possible future century’}

o D. {"en” 'The interval since graduation’}

0211.8 {’en’: ’A later meeting would make an earlier past report grammatically im-
possible.’}

True or false? Explain or repair the statement.

0211.9 Recall the situation: Two friends have not met since graduation. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

B % + Verb + i (once / formerly)

0212.1 {’en’: " Tk v A LI T}

0212.2 {’en’: "Which explicitly states exactly one visit?’}
A fen’s * T L. )

B. {len’s " oWkt L. '}

C. {en's  RUBAELE L. )

D. {"en’: " FHFEL LK Fiff. '}

0212.3 {’en’: ’ £ requires 1 in every sentence.’}

True or false? Explain or repair the statement.
0212.4 {’en’: 'Match each example to its meaning.'}
o 1 M AREE

o 1 fEE 2T

L FHESE Bl

A. Past state
o B. Future plan

C. Past experience
0212.5 {’en’: * F& B ZLAEAE ¥ alone establishes which fact?’}

« A. {’en” 'Residence there at an earlier time’}

o B. {’en’: ’A future move’}

o C. {’en’: 'The speaker’s current address with certainty’}

o D. {en”: "Exactly one day of residence’}

0212.6 {’en’: ’ B £t means an event happened exactly once.’}
True or false? Explain or repair the statement.

0212.7 {’en’: "Which is a past state without 7'}

o A few: RWIELE L. )

. B. {en’: " BB, )

o C {len " F—E /gl 7}

o D. {’en” " M AMREL. '}

0212.8 {’en’: 'A past teaching job shows the person’s current job.'}
True or false? Explain or repair the statement.

0212.9 Recall the situation: A classmate used to live in Shanghai. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then
write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

B H= + Verb (over and over)

0213.1 {’en’: " Ml oo BRIEX— 45 O}

0213.2 {’en’: "Which statement explicitly gives a count of three?’}

o A {Pen’: T IR T =K. )

o B. {en’: " MBFF=4REE. '}

. C. {en’s WM ZHEALE 1. )

o D. {Pen’: ” fBFFEIHIN . T}

0213.3 {’en’: ’ F{-— means exactly three occurrences.}

True or false? Explain or repair the statement.

0213.4 {’en’: "Match the complete example to the stated meaning.’}

o 1 =R

o LfREET =

o 1. HIRE

« A. Exact count

e B. Recurring habit

o C. Repeated emphasis

0213.5 {’en’: ' EIF =R, W 2B ZAIHH reports successful understanding.’}
True or false? Explain or repair the statement.



0213.6 {’en’: "Which action is repeated in ZZxF —HEEFATH K}

o A. {’en’: 'Drinking three bottles’}

« B. {’en’: 'Buying water’}

« C. {’en’: 'Reminding’}

o D. {’en’: ’Arriving late’}

0213.7 {’en’: ’An exact count should be stated separately when it matters.'}

True or false? Explain or repair the statement.

0213.8 {’en’: ’Ounly one reminder is recorded. Which account matches that evidence
directly?’}

o A. {’en’: "The record proves repeated reminders’}

o B. {len: " R T —IK. '}

o C.{’en’: ’ F£= supplies the exact log entry’}

o D. {len: " MR T IR, 7}

0213.9 Recall the situation: A safety instruction is easy to miss. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then

write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

B B : strong evaluation and comparison

0214.1 {’en’: " X . KEET! 7}

0214.2 {Pen’: 7 X B KU A AR ] —F#F most directly expresses...”}
o A.{’en’: 'A strong comparison with a painting’}

o B. {’en’: ’An exact temperature’}

o C. {’en’: 'The landscape is made of paint’}

o D. {"en” "A counted number of paintings’}

0214.3 {’en’: ’
True or false? Explain or repair the statement.

fii] E. makes a figurative comparison a literal fact.}

0214.4 {’en’: 'Match the complete example to the stated meaning.'}

o L fEKET

o L fEKMT

o 1 =R HRIKE

A. Strong disapproval

¢ B. Measured temperature
o (. Strong approval
0214.5 {’en’: ’ & . determines whether the speaker approves.'}

True or false? Explain or repair the statement.

0214.6 {’en’: "Which directly states a measured temperature?’}

o A {len’ T XTRTEAE T . 7}

o B. {en’: " FHEHRRF, 7}

e O {en’s ” R AATNI. '}

o D. {ens X EEBAKA—RE. 7}

0214.7 {Pen’: 7 X HE HB—IFHE and X2 —IFH make identical claims.’}

True or false? Explain or repair the statement.

0214.8 {’en’: "Which translation preserves the view comparison?’}

o A. {’en’: 'The scenery looks just like a painting’}

o B. {’en’: 'The scenery is literally made of paint’}

o C. {’en’: 'The temperature is ten degrees’}

o D. {’en” "The visitor painted the scenery’}

0214.9 Recall the situation: A beautiful view looks like a painting. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

B Jfif# (while you’re at it / by the way)

0215.1 {Pen’: " ARHE, e L. )

0215.2 {’en’: " FEF A, MIEHE-HiLZ M identifies which extra action?’}
o A. {’en’: 'Visiting the friend’}

o B. {’en’: 'Measuring a queue’}

o C. {’en’: 'Buying a ticket’}

o D. {"en” 'Returning the book’}

0215.3 {’en’: ’Every action introduced by Jifif is shown to be effortless.’}
True or false? Explain or repair the statement.

0215.4 {’en’: 'Match the complete example to the stated meaning.'}

. L EFERE, IRESS

L &R

LoWHE R —TF

¢ A. Return book as main purpose

« B. Additional question

e C. Return book as extra

0215.5 {'en”: " L[ 1Z4R1TI0 5, (E K T A can describe a special trip with an
extra errand.'}

True or false? Explain or repair the statement.



0215.6 {’en’: * JIi{# 3£ T 1 £ alone establishes which fact?’}

o A. {’en’: 'Buying bread was the main reason for going out’}

o B. {’en’: 'Buying bread was presented as an extra action’}

o C. {’en’: 'The bread was bought on the way to somewhere’}

o D. {’en’: 'Buying bread took no extra time or money’}

0215.7 {’en’: ’ Jliifi[7]— 1 must involve physical travel.}

True or false? Explain or repair the statement.

0215.8 {’en’: "You made a trip solely to return a book. Which makes that purpose
explicit?’}

o A Len'  RBIIEES. )

o B. {’en’: ’I must claim it was a free task’}

o C.{’en’: ’ Jliifi supplies the exact duration’}

o D. {’en’: 'T must claim it took no effort’}

0215.9 Recall the situation: A library trip can include a second errand. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

B HA ... Bt ... T: a conditional warning
0216.1 {en’: ........ &, BATHBE T, 7}

0216.2 {’en’: "Which consequence is warned about in FAE, FTATHRE 77}
o A. {’en’: "Meeting a friend’}

o B. {’en’: 'Having already arrived early’}

o C. {’en’: ’A past ticket purchase’}

o D. {’en’: 'Being late’}

0216.3 {’en’: 'The warning shows that the group is already late.’}
True or false? Explain or repair the statement.

0216.4 {’en’: 'Match the complete example to the stated meaning.'}
L FAGE, WRE T

L HEAERT

INP &NV

e A. Strong no-repeat stance

L]

« B. Conditional warning
o C. Departure time

0216.5 {’en’: " HATW, FEHBETIET can warn about a non-voluntary natural
condition.’}

True or false? Explain or repair the statement.

0216.6 {’en’: "Which part is the condition in FAE, FTATELER] T 7'}
o A. {’en’: 'Not leaving soon’}

o B. {’en’: 'Buying a ticket’}

o C. {’en’: ’Already being late’}

e D. {’en’: ’Arriving yesterday’}

0216.7 {'en’: " AEFRA N T states an exact departure time.'}
True or false? Explain or repair the statement.

0216.8 {’en’: "Which adds a checkable schedule to the warning?’}

o A. {’en’: 'The warning proves the train left yesterday’}

o B. {’en’: * HA supplies the exact minute’}

o C. {en’: " W AZET means eight o’clock’}

o D. {len’ " KHENETF, HAERRALT . '}

0216.9 Recall the situation: The train departure is approaching. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response, then

write it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

Write or say your own response before reading the key.

B 7 (R) &5 (with great difficulty)

0217.1 {’en’: 'Use the only-then word taught here: FKIHFAEKS) oo LF|EE, O}
0217.2 {’en’: 'In FRIF-Z 5 A K F| 2, which reading fits the taught hard-won con-
struction?’}

o A. {en’: 'Every I{%%5) sentence means easy’}

o B. {’en’: ’Exactly three attempts are stated’}

o C. {’en’: 'No ticket was obtained’}

o D. {"en”: 'Obtained the ticket after difficulty’}

0217.3 {’en’: 'Every - A"%%5) sentence must contain 4"}

True or false? Explain or repair the statement.

0217.4 {’en’: 'Match the complete example to the stated meaning.'}

o L WEARKGAKEIE

o 1. XIEHREY)

o L REEIMGRET

¢ A. Hard-won achievement

¢ B. Achievement followed by loss

o C. Easy task

0217.5 {’en’: * ¥4 5 and A% %) are interchangeable in context.}



True or false? Explain or repair the statement.
0217.6 {’en’: "What achieved result does 3£ 22 state?’}

o A. {’en’: 'No purchase occurred’}

o B. {’en’: ’Exactly ten attempts’}

o C. {’en’: 'Obtaining a ticket’}

o D. {’en’: 'Losing the ticket’}

0217.7 {’en’: ’Losing the ticket later makes an earlier difficult purchase impossible.’}
True or false? Explain or repair the statement.

0217.8 {’en’: "You want a clear statement that an exercise is easy. Which fits?’}

o A {len T XEERES. )

o B. {’en’: I must add a negative and an exact count’}

o C. {len: ' B%% guarantees an easy result’}

o D. {en’s " IFAZE G A LFN .

0217.9 Recall the situation: A ticket took several attempts to obtain. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

® 5 + Verb (in vain / for nothing)

0218.1 {’en’: " MK, FKAT e FET AN, 7}

0218.2 {’en’: ’ XHHE K, FF| THRZL means..’}

o A. {’en” 'The visit was worthwhile because much was learned’}
o B. {’en’: 'The person came in vain and learned nothing’}

o C. {’en’: 'The visit was free because much was learned’}

o D. {’en”: "The visit was wasted although much was learned’}

0218.3 {’en’: ’A failed errand shows that no separate benefit occurred on the trip.'}
True or false? Explain or repair the statement.

0218.4 {’en’: 'Match the complete example to the stated meaning.'}
LA, R

1L BBk, 2FIRL

L. A4t

A. White colour

o B. Worthwhile visit

C. Fruitless errand

L]

0218.5 {’en’: ’Every F before an action must mean wasted effort.}

True or false? Explain or repair the statement.

0218.6 {’en”: > FKHH THE R, HAWAE, A WLE TAHA. Which intended task
failed?’}

o A. {’en’: "Meeting the friend’}

o B. {’en’: 'Mailing the letter’}

o C. {’en’: 'Buying white paper’}

o D. {’en’: "All possible purposes in life’}

0218.7 {’en’: * ¥ 4% means ¥ #: the person did not come.’}

True or false? Explain or repair the statement.

0218.8 {’en’: "Which gives a reason why a visit was worthwhile?’}

o A {en’: " FREET, Mk, '}

o B. {’en’: ’An isolated | supplies every outcome’}

o C {len’: " XEW EK, N TRE. '}

o D. {’en” " H4K is white’}

0218.9 Recall the situation: The office was closed after a long trip. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

B Verb + T + X + Verb (again and again)
0219.1 {’en’: "HUEHE T . Ho '}

0219.2 {’en’: "Which expression repeats the same action?’}

o A. {en’: 7 [1] T =K states the exact pattern only’}

o B. e’ BIKFE Lif}

o C.{en: " FTNE"}

o D. {len: " FH T, MW TRE'}

0219.3 {’en’: 'The repetition pattern states an exact number of occurrences.’}
True or false? Explain or repair the statement.

0219.4 {’en’: 'Match the complete example to the stated meaning.'}

e 1. BATXNE
o 1. BF R
o 1. \T=R

o A. Exact count
¢ B. Same action repeated
o C. Different actions sequenced

0219.5 {’en’: * &/ T CF, XWr T 3% must be broken because the verbs differ.’}

True or false? Explain or repair the statement.



0219.6 {’en’: * fiiAH T A, A2 FELL T reports which decision?’}

o A. {Pen’: ’A future visit’}

o B. {’en’: 'Refusal’}

o C. {’en’: ’An exact count of thoughts’}

o D. {’en”: 'Guaranteed acceptance’}

0219.7 {’en’: ’ T is a universal past-tense suffix in every Chinese sentence.'}
True or false? Explain or repair the statement.

0219.8 {’en’: "Which explicitly places repeated looking last night and gives its re-
sult?’}

o A {len’ " WEMILE T XE, AT R TR, )

o B. {’en’: * H T & alone proves a count of three’}

o C.{en’: "Mt/ T & proves understanding’}

o D. {’en”: ’ X always means tomorrow’}

0219.9 Recall the situation: A message needs a second careful look. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.

B 2MHL (differ a lot)

0220.1 {’en”: ’'Use the large-difference expression taught here: X W 5 Z2 [t 4%
0220.2 {’en’: A ticket costs 20 yuan and another 80 yuan. What is their absolute
price gap?’}

o A. {’en” 60 yuan’}

o B. {’en’: ’4 yuan’}

o C. {’en’: '100 yuan'}

e D. {’en’: "2 yuan’}

0220.3 {’en’: * ZfE £ means the compared values are nearly identical.}

True or false? Explain or repair the statement.

0220.4 {’en’: "Match the complete example to the stated meaning.’}

- L MMEERZ
L A%
L AR

A. Prices about the same

L]

B. One product has poor quality

C. Large price difference

0220.5 {’en’: * PIZEHIMHEZERZL tells us which seller is cheaper.}

True or false? Explain or repair the statement.

0220.6 {'en’: " XTI 2ER L compares which dimension?’}

o A.{’en” 'Colour’}

o B. {’en’: ’Customer age’}

o C. {’en’: 'The exact number of shops’}

o D. {’en”: 'Price’}

0220.7 {’en’: ’A price difference shows a quality difference.’}

True or false? Explain or repair the statement.

0220.8 {’en’: "Which supplies both prices and an exact numerical gap?’}

o A {en”? Rl ATTANTT, &2ZENTIC. )

o B. {’en’: 7 225 means a large price gap’}

o C.{%en’: * ZfE £ proves which product is best’}

o D. {’en”: ’ f§# means the prices differ by 60’}

0220.9 Recall the situation: Two fares can have very different prices. Decide what
the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

Write or say your own response before reading the key.



Answers and explanations

B Advanced #f (already / even)

0201.1 #p

{’en’: " #R emphasises the point already reached: it is already twelve.}
0201.2 C. {’en™

{’en’: "The easy question is presented as a low-threshold task that the person unex-
pectedly cannot manage.'}

0201.3 True.
{’en’: "It highlights the reached point; the precise tone still depends on the exchange.’}

0201.4 1-B: F{J#HK T . = All of the relevant group; 2-A: #+ 57! = A point
already reached; 3-C: #E/NEHEHK 7. = An unexpected participant: even Xiao Li

{’en’: 'Scope and context distinguish the three uses.’}
0201.5 A. {’en”
{’en’: "Even Xiao Li does not by itself report every other group member’s arrival.'}
0201.6 False.

{en’: 7 FATHEBR T and YRAFE T put a subject or topic before #B.}

0201.7 D. {’en”: ’ fthifirE TAENE }

{en’: 7 i&7E TAE reports still working; the other clause highlights the late time.'}
0201.8 B. {’en’: "We have all arrived’}

{’en’: "Here #f quantifies the relevant we group 2}

0201.9 One possible response: #+ & 7T

Check meaning and form:

"Even this easy question cannot be solved’}

'No; it singles out Xiao Li as an unexpected participant’}

e My response conveys a message that fits the opening situation.

¢ [ can explain the meaning of the pattern, rather than only naming it.

o FRATENFK T refers to every member of the relevant “we” group. #HE/NZEHE T
singles out Xiao Li as an unexpected participant: “Even Xiao Li came.”

o #B does not always begin the sentence. Pg#ENE T and FRAJERZE T put the topic or
subject before it; do not copy one time expression into every sentence pattern.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B Advanced £ ... g

0202.1 it

{’en’: 7 A ELIE points to the time still being early in this reassuring exchange.’}
0202.2 D. {’en”

{’en’: "The second clause supplies the disappointing performance that motivates the
role evaluation.’}

0202.3 True.

{’en’: "The state-reminder example retains the continuing-state reading.'}
0202.4 1-A: /N, MIAFEEEDEE . = Reminder about an ongoing stat
LFZIE, EXPHEAE. = Ironic role evaluation; 3-B: I [a] 1A H g,

Reassurance about the current state

’An ironic challenge to the claimed expert role’}

||f11

e; 2-C:
W S

/Lo

{’en’: "The role evaluation is not simply the same as still sleeping.}

0202.5 False.

{’en’: It draws attention to the point in the exchange; it does not mark past tense.}
0202.6 A. {’en”:
{’en’: ’Changing the ending can make a question with a different function.’}
0202.7 False.

{’en’: "It can express sharp criticism. Context and voice shape its effect.’}
0202.8 B. {’en”: ’ /NE &, MALEHEGCIE. '}

{’en’: ’State the ongoing situation relevant to the requested action.}
0202.9 One possible response: Ha[iAFIE,

Check meaning and form:

Tt asks whether he is still sleeping’}

o My response conveys a message that fits the opening situation.
e [ can explain the meaning of the pattern, rather than only naming it.

o /NEEGE, MIATEHEVEE draws attention to an ongoing activity. L FKIE, HEXA
HRANE contrasts a claimed role with disappointing performance.

o IAPEIE is also a context-dependent spoken response, often like “Do not even men-
tion it.” Do not build a universal translation from that short phrase alone.

o I tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B & (always / keep on)
0203.1 4,
{’en’: 7 i works like J1 /& in this habit use.}

0203.2 B. {’en’: 'Things will become better eventually’}



{’en’: "The focus here is an eventual positive outcome, not a past count.’}

0203.3 True.

{’en’: "The overlap is stated for this use; it is not universal interchangeability.’}
0203.4 1-B: fi 23R %], = Recurring pattern; 2-A: fhFERIRF] T—¥K. = One stated
past event; 3—C: B2 . = Eventual expectation in reassurance

{’en’: "A habit, a single event and reassurance about an outcome differ.’}

0203.5 False.

{en’: 7 fib S HF B A can present a positive recurring pattern.}

0203.6 C. {’en’: "Weekends’}

{’en’: 7 J&7K limits the situation; do not erase it when translating.’}

0203.7 A. {"en” " flIFERIRF] T—¥K. '}

{’en’: "The record supports the stated single event; a broader pattern needs broader
evidence.'}

0203.8 False.

{’en’: ’The habit overlap does not make the reassuring eventual-outcome pattern
mechanically interchangeable.’}

0203.9 One possible response: fifi 2R %],

Check meaning and form:

¢ My response conveys a message that fits the opening situation.
e [ can explain the meaning of the pattern, rather than only naming it.

o H&UH). expresses reassurance that things will become better eventually. It is
not a report that things have repeatedly improved in the past.

e Do not replace every & with 52 mechanically. S &< IH tends toward a re-
curring generalization; £ in this reassuring exchange focuses on an eventual
outcome.

o [ tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

m 3% (after all)

0204.1 535

{’en’: " B8 highlights the relevant reason: he is a beginner.}
0204.2 D. {’en’: 'Gives a reason for the judgment’}

{’en’: "Being a child is presented as a reason for being less strict.’}
0204.3 False.

{’en’: "The word conveys the speaker’s view; it does not verify the claim.’}

0204.4 A. {Pen’: " iy fth—pifsfra], fSTE BT O}

{’en’: ’Identify the reason and the judgment it supports, rather than matching an
English word alone.'}

0204.5 1-B: HIK™#% = Judgment or advice; 2-A: fillif 21~ T = Reason being
highlighted

{’en’: "The reason explains why the speaker gives this advice.'}

0204.6 A. {’en”: > fEEsE 2B F. '}

{’en’: "Keep HE3% together and place it before the predicate in this pattern.’}

0204.7 False.

{’en’: 7 B&3% highlights a relevant reason; JZ 1E sets aside alternatives when presenting
a point.’}

0204.8 B. {’en’: "The speaker highlights experience as relevant; the claim still needs
evidence if questioned’}

{’en’: ’The sentence communicates the speaker’s reason, not an independent fact
check.}

0204.9 One possible response: b5 255 F.

Check meaning and form:

¢ My response conveys a message that fits the opening situation.

¢ I can explain the meaning of the pattern, rather than only naming it.

o flhEesm 2T, Afth— S}, focuses on why giving time is reasonable. JZ 1F
L RARE, BRFHA . focuses on a point the speaker uses regardless of other
discussion.

e Some contexts allow both words, with a different emphasis. Choose from the
intended relationship between the clauses; do not translate every English “anyway”

as BB,
e I tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B 2 5% near misses and context
0205.1 5%

{’en’: 7 2= % describes nearly failing to catch the bus; the following clause makes
success explicit.'}

0205.2 B. {’en’: 'The speaker caught the bus’}
{’en’: ” W I T explicitly establishes catching it.'}
0205.3 False.

{’en’: 'Uses can be ambiguous or vary by context and speaker. Read the explicit
outcome. }



0205.4 1-B: F2 [ I, sEiffR/EH ET . = Caught it; 2-A: FEGH B2, Hbf
R —H. = Missed it; 3-C: FEFRE], SEHRAE THHT. = Did not fall

{’en’: "The following result clause supplies direct evidence.'}

0205.5 C. {’en’: 'Falling’}

{’en’: 'The near event is falling; holding the rail is the described fortunate response.’}
0205.6 A. {"en” * I E4, HEFSET—HE. '}

{’en’: 'Directly stating & #F I and % F—3¥f removes the outcome uncertainty.’}
0205.7 False.

{’en’: "This construction is context-sensitive; % does not always behave as an ordinary
logical negation here.’}

0205.8 B. {’en’: 'Check or ask what actually happened’}

{’en’: ’Clarify the outcome instead of treating an ambiguous form as certain.’}
0205.9 One possible response: 2 5% F%E.,

Check meaning and form:

« My response conveys a message that fits the opening situation.

¢ [ can explain the meaning of the pattern, rather than only naming it.

o Ask what almost happened and what actually happened. Phrases such as 3g#fiF
ET or 5 RIR 2V give direct outcome evidence.

o A bare # 5 7% sentence may be ambiguous or interpreted differently by speak-
ers. Do not mark every unfamiliar context “grammatically broken” just because it
conflicts with a simple shortcut.

o I tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B [ZIE (anyway / in any case)

0206.1 )7 iF

{’en’: ’ JZIE sets other people’s choices aside when presenting the speaker’s decision.’}
0206.2 B. {’en’: 'The speaker believes it}

{’en’: "The speaker’s belief is presented as holding whether you believe or not.’}
0206.3 False.

{’en’: 'Tt can also present a circumstance or admitted uncertainty as relevant regardless
of the debate.’}

0206.4 D. {’en’: "The transport choice’}

{’en’: "The transport can vary while the speaker commits to eight o’clock.’}

0206.5 1-B: b5z 28 F, Afb— 5A. = A reason supporting patience; 2—A:
ANERANFAZE, IEFFE. = A decision independent of others’ choices

{’en’: 'Read how the clauses relate, not just their English translation.’}
0206.6 A. {’en’: " FKIEAE, '}

{’en’: ’ 2 IE stays together before the predicate in this pattern.’}
0206.7 True.

{’en’: "The point being used is that the answer is not yet known; Jz IF. does not make
the future certain.}

0206.8 A. {’en’: "Explain the decision and consider its effect on the friend’}
{’en’: "Tone and the surrounding exchange affect the social meaning.'}
0206.9 One possible response: ZIEF/\ 53,

Check meaning and form:

e My response conveys a message that fits the opening situation.

¢ I can explain the meaning of the pattern, rather than only naming it.

o flhEesE T, Bfh— A, uses HE%E to support patience with a reason. A~
BTRIANEAZE, RIEFKE . uses JLIE to set aside other people’s choices.

e Both words can introduce useful information. The distinction is the speaker’s
intended connection, not a rule that one word always states a fact and the other
never gives a reason.

o I tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B RE + Verb (as much as possible)

0207.1 &

{’en’: » K&t expresses an effort toward early arrival.}

0207.2 B. {’en’: 'Reduce phone use as far as feasible’}

{’en’: 7 /b defines the reduction being attempted.’}

0207.3 False.

{’en’: "Practical limits may prevent the intended outcome.’}

0207.4 1-C: R HIUER M = Increase Chinese use as feasible; 2-B: g /b HFHl
= Reduce phone use as feasible; 3—A: 4 [0SR & 1] = Ask freely

{’en’: 'Read the full phrase and context.’}

0207.5 D. {’en’: 'No; effort and outcome are different’}

{’en’: "The outcome alone does not establish whether an effort was made.’}
0207.6 False.

{’en’: ” Jjl] supplies the intended avoidance.'}

0207.7 D. {’en’: " REH 50k, '}



{’en’: ” ]34 modifies the effort toward earlier arrival’}

0207.8 True.

{’en’: "An effort modifier does not supply a deadline or guarantee.'}
0207.9 One possible response: {fRRFF Sk,

Check meaning and form:

e My response conveys a message that fits the opening situation.

¢ I can explain the meaning of the pattern, rather than only naming it.
o RE R 3 asks for an effort toward an earlier arrival. 75 o] iR 45 [b] gives

N

permission or encouragement to ask freely.

e The similar first character does not make the expressions synonyms. Decide
whether the speaker asks for feasible effort or removes hesitation about an action.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B HAH + Verb (each other)

0208.1 HAH

{’en’: " HH expresses helping each other.}

0208.2 A. {’en’: "Mei helps Arun and Arun helps Mei’}

{’en’: "Two people acting toward a third person is different from helping each other.’}
0208.3 True.

{’en’: " FRIRAth supplies the participants even though & is singular.’}

0208.4 1-B: HAH#H; H) = Help each other; 2-C: HAFE T —HE = Exchange one glance;
3-A: HE I {2 = One stated direction of help

{’en’: 'Read the full phrase and context.’}

0208.5 D. {’en’: 'No; reciprocity does not specify an equal quantity’}

{’en’: "The expression states the relationship, not a measured equality.’}
0208.6 True.

{’en’: A reciprocal action need not be a long-standing habit.’}

0208.7 B. {’en’: 'Both seck help from the teacher’}

{’en’: "Two actions directed to a third person do not establish reciprocal help.'}
0208.8 True.

{’en’: 'The participants can be a group; do not infer every possible pair or equal
amounts.' }

0208.9 One possible response: FA 1V iZ HAHFF B .
Check meaning and form:

e My response conveys a message that fits the opening situation.
¢ I can explain the meaning of the pattern, rather than only naming it.

o FRATERFE BZ I says every person in the relevant group helps the teacher. It does
not say they help one another.

o FRANTHAHFSBY) makes the participants both helpers and recipients within the rela-
tionship. Read who acts on whom.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B RE + Verb (feel free to)

0209.1 45

{’en’: "Here R4 encourages asking freely.’}

0209.2 C. {’en”: ’Going despite rain’}

{’en’: "The rain is a difficulty that did not prevent going.'}

0209.3 True.

{’en’: A difficulty can coexist with a completed result.’}

0209.4 1-B: A HER4E 1 = Permission; 2-A: RE&E TN, 1A EFET = Conces-

sion; 3-C: RigH L3k = Feasible effort

{’en’: 'Read the full phrase and context.’}

0209.5 C. {"en’: * 44 FIEULAE ], )

{’en’: "The invitation removes hesitation about asking.’}

0209.6 False.

{’en’: "Encouragement to ask is not proof about every consequence.'}

0209.7 C. {'en’: * AT EE T}

{len’: " IJE LT states the action that occurred despite the difficulty.}

0209.8 True.

{’en’: "The permission and concession constructions differ.}

0209.9 One possible response: A iR 4],

Check meaning and form:

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o In FEIR4E ], the speaker encourages asking. In R4S 1, FA1EZ5E K
TAT:55, the speaker acknowledges problems but reports completion.

o Compare the relation between the clauses. Classifying the second example as bro-
ken would confuse a valid different use with a word-order error.

o I tried a second response with a name, time, place, or description changed.



This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B T (just / simply / might as well)

0210.1 T

{’en’: ” T-}ifi proposes a direct alternative after repeated failed repairs.’}

0210.2 C. {’en’: 'The decisive manner of her answer’}

{’en’: 'The 15 phrase describes how she answered.’}

0210.3 True.

{’en’: "The word does not make the decision permanent.’}

0210.4 1-A: Ffifi#— I = Direct proposal; 2-C: fihTfi N[5 T = Decision not
to answer; 3-B: i [f] 4518 T Jfi = Decisive manner of answering

{’en’: 'Read the full phrase and context.'}

0210.5 C. {’en’: 'The later action does not make the earlier + Jifi decision ungram-
matical’}

{’en’: ’A direct choice can apply to the present situation without lasting forever.'}
0210.6 False.

{’en’: "It presents a direct proposal, not evidence of optimality.’}

0210.7 B. {’en”: > W ARIE T . '}

{’en’: 7 N[u] £ states the chosen action; the f§ construction instead describes an
answer. }

0210.8 True.

{’en’: 'The situation motivates a direct alternative without proving it is always best.'}
0210.9 One possible response: T JfifillZ= 7T .

Check meaning and form:

e My response conveys a message that fits the opening situation.

¢ [ can explain the meaning of the pattern, rather than only naming it.

o fTHEX T FAHL, JGKXFTIF T . can describe a direct initial action followed by
a later change.

e The reversal does not automatically make the sentence ungrammatical. Explain
the change in context rather than treating }-fifi as a promise that the decision lasts
forever.

I tried a second response with a name, time, place, or description changed.

This is supported productive practice. Compare meaning and structure; your answer
need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

BHEM + R/ B+ ... T (never again)

0211.1 FH A

{’en’: " LN expresses a strong intention not to go again here.’}

0211.2 C. {’en’: 'No meeting since graduation in the reported interval’}

{en’: " I Wit reports the past interval; it does not prove all future outcomes.’}
0211.3 False.

{en’: " BBV G FRATT LB W1t is a complete past report without final 7.}
0211.4 1-C: F\EWH AZE T = Future intention; 2-A: el 5 H-t % Wi = Past
non-recurrence; 3-B: HABIHAZ|ILAF T = Current inability

{’en’: 'Read the full phrase and context.’}

0211.5 D. {’en’: 'No; it states a strong present stance’}

{’en’: "Meaning and future proof are different.’}

0211.6 True.

{’en’: * $& 3| states inability to find it}

0211.7 D. {’en’: "The interval since graduation’}

{’en’: 7 BB\ J5 supplies the start of the reported interval.}

0211.8 False.

{’en’: "An accurate past report need not predict all later events.’}

0211.9 One possible response: FHMAET,

Check meaning and form:

e My response conveys a message that fits the opening situation.
¢ I can explain the meaning of the pattern, rather than only naming it.

o JFH UL 1S TA reports no further meeting. P AEALZ)E T presents an intention
not to visit. PR AZ|HLAF T reports inability to find the book now.

o All concern no recurrence or continuation in context, but their time and reason
differ. Read the negative predicate and the stated boundary.

e I tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B 2% + Verb + i3 (once / formerly)

0212.1 a2

{’en’: ’ B4 % places the residence in the past without requiring 1.’}
0212.2 A. {’en” * FFid—k g, 7}

{’en’: > —¥K supplies the exact count; ¥ % alone does not.’}
0212.3 False.



[en’s * W ZARES and T ZAE7E L do not require i 7}

0212.4 1-A: {h¥ 2R EIE = Past state; 2-C: {4 22413 2 = Past experience;

3-B: FHESF ifF = Future plan

{’en’: "'Read the full phrase and context.’}

0212.5 A. {’en”: 'Residence there at an earlier time’}

{’en’: "The past statement alone does not determine the current address.’}

0212.6 False.

{’en’: "Use an explicit count such as —JX to state that quantity.’}

0212.7 D. {’en’: ’ WM ES, )

{en’: " 2 places fREZ5 in an earlier period.}

0212.8 False.

{’en’: 'Current work needs current information.’}

0212.9 One possible response: {1 252453 %,

Check meaning and form:

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o RN ZAE B T AELT says the work belongs to an earlier experience. & HZ<if—
YK says the number of visits was one.

o BAZ: alone supplies neither an exact date nor a count. Add those details when they
are relevant instead of inferring them from the English word “once.”

o I tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B FH= + Verb (over and over)

0213.1 fi=

{’en’: " F§-= highlights repeated emphasis.’}
0213.2 A. {"en’: > W42EE T =K. '}

{’en’: 7 =K states the count; F§-= does not give an exact number.’}

0213.3 False.

{’en’: "It describes repeated action, not an exact count.'}

0213.4 1-C: FE=3#2EE = Repeated emphasis; 2-A: $¢fiE T =ik = Exact count; 3-B:
B3R 3| = Recurring habit

{’en’: 'Read the action, context and the stated evidence.'}

0213.5 False.

{’en’: "The final clause explicitly says the learner still did not understand.’}

0213.6 C. {’en’: 'Reminding’}

{en’: 7 [ is the repeated action; 777K is the content of the reminder.’}
0213.7 True.

{’en’: "Use a stated count such as =k}

0213.8 B. {’en™: ’ fill iR T —IK. '}

{’en’: 7 —IK states the recorded one occasion.’}

0213.9 One possible response: =51 HiX— 5 .

Check meaning and form:

e My response conveys a message that fits the opening situation.

¢ I can explain the meaning of the pattern, rather than only naming it.

o F =42 highlights repeated attention to a particular point. fif iR #)| describes
a recurring lateness pattern.

e Choose the familiar expression for your intended meaning. A less typical pairing
is not proof that every possible context is ungrammatical.

o I tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B B strong evaluation and comparison

0214.1 i H

{’en’: ’ fAj H supports the strong approval.}

0214.2 A. {’en’: ’A strong comparison with a painting’}

{’en’: " % marks a comparison, not literal identity.}

0214.3 False.

{’en’: 'Read the full comparison and context.’}

0214.4 1-C: RiE_ KU T = Strong approval; 2-A: faj B AKE T = Strong disapproval;
3-B: BIRTEKE = Measured temperature

{’en’: 'Read the action, context and the stated evidence.}

0214.5 False.

{’en’: "The description and context supply the stance.'}

0214.6 B. {’en”: * FiRE TR, '}

{’en’: "A numerical reading differs from a coldness comparison.’}
0214.7 False.

{’en’: "The first compares a place; the second identifies an object.’}
0214.8 A. {’en’: "The scenery looks just like a painting’}

{’en’: 'Keep 18 as a comparison instead of inventing literal identity.’}



0214.9 One possible response: X B AR 1!
Check meaning and form:
e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o XRHE KT expresses approval; X i BLAKE T° expresses disapproval. The fol-
lowing description supplies the direction of the evaluation.

e Do not infer whether an event is good or bad from fi . alone. Voice and irony
can also affect the intended stance.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B )i (while you’re at it / by the way)

0215.1 Jiiif#

{’en’: " Jliff§ presents buying groceries as an additional action.}
0215.2 D. {’en’: 'Returning the book’}

{’en’: "The visit supplies the stated main purpose.'}

0215.3 False.

{’en’: ’Its incidental role does not measure its difficulty.’}

0215.4 1-C: EFA, fHiRF = Return book as extra; 2-A: [ ]Z%EiAF = Return
book as main purpose; 3-B: JIiffiji]l— = Additional question
{’en’: 'Read the action, context and the stated evidence.'}

0215.5 True.

{’en’: 7 &7 and Jiff§ modify different purposes.}

0215.6 B. {’en”: 'Buying bread was presented as an extra action’}
{’en’: "The location, price and queue time are not stated.’}
0215.7 False.

{’en’: "It can introduce a side question in conversation.'}

0215.8 A. {en”: * L[ TEAL A, 7}

{’en’: 7 %] presents the special purpose clearly.}

0215.9 One possible response: i H 2= I 3K 52 .

Check meaning and form:

e My response conveys a message that fits the opening situation.

¢ [ can explain the meaning of the pattern, rather than only naming it.

o FREVTEMRAT NG, W{HE L THA. A special bank trip can also provide an
opportunity to buy bread.

o &[] and if# can coexist when they describe different purposes. Identify what
each word modifies before claiming a contradiction.

o I tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B HA ... 8 ... T: a conditional warning

0216.1 FH-A

{’en’: * FAE supplies the condition of not leaving soon.}
0216.2 D. {’en’: 'Being late’}

{’en’: * BiRF| T is the predicted result of continued delay.’}
0216.3 False.

{’en’: "It presents a conditional consequence.’}

0216.4 1-B: FiAE, #iR#| T = Conditional warning; 2-A: FL P AZ T = Strong
no-repeat stance; 3-C: k% /\ 5IT = Departure time

{’en’: 'Read the action, context and the stated evidence.}
0216.5 True.

{’en’: "Rain need not be a listener-controlled action.’}

0216.6 A. {’en’: 'Not leaving soon’}

{’en’: ’Continued non-action is the condition.'}

0216.7 False.

{’en’: "The deadline needs separate information.’}

0216.8 D. {"en’ " K/ JF, FAEMKRAL T '}

{’en’: 7 J\ A5 states the departure time.'}

0216.9 One possible response: FAERNE T .

Check meaning and form:

e My response conveys a message that fits the opening situation.
¢ I can explain the meaning of the pattern, rather than only naming it.

e AW, EHFMETILT . The warning concerns continued lack of rain and

damage to crops.

e Rain is not a voluntary action by the listener. The pattern can warn about a
developing situation as well as urge someone to act.

e I tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.



B 7 (OR) &5 (with great difficulty)
0217.1 A

{’en’: * 4" adds the only-then sense; it is not compulsory in every I-A%5 5} example.'}
0217.2 D. {’en’: ’Obtained the ticket after difficulty’}

{’en’: "The construction supports the idiomatic hard-won reading.’}

0217.3 False.

{en’: " ALK SR T —4r TAE is possible without it.}

0217.4 1-A: W ARG A L FE = Hard-won achievement; 2-C: XBHRE S =
Easy task; 3-B: £33 5 X 7% T = Achievement followed by loss

{’en’: 'Read the action, context and the stated evidence.}

0217.5 False.

{’en’: * #F4% %) can also have a literal easy reading in another context.'}

0217.6 C. {’en’: 'Obtaining a ticket’}

{’en’: 7 3KF| supplies the obtained result.’}

0217.7 False.

{’en’: "The account contains two successive events.'}

0217.8 A. {’en’: * XiEPRE S . '}

{’en’: * fRZ5) expresses the easy-task meaning clearly.}

0217.9 One possible response: FIF A5 A L3,

Check meaning and form:

o My response conveys a message that fits the opening situation.

¢ I can explain the meaning of the pattern, rather than only naming it.

o T IJLK, A ZF| supplies a search duration. H A% 5 4% %] emphasises the
difficulty without giving that duration.

o Translate finally or with difficulty when it fits, but do not invent three days, ten
tries or another precise number.

e I tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

® H + Verb (in vain / for nothing)

0218.1

{’en’: 7  evaluates the waiting as fruitless for meeting the expected person.'}
0218.2 A. {’en’: "The visit was worthwhile because much was learned’}

{’en’: ” % denies the in-vain evaluation, not the coming.'}

0218.3 False.

{’en’: 'The intended errand may fail while another benefit occurs.'}

0218.4 1-C: IpAZER]], Hl—l = Fruitless errand; 2-B: % H¥, #FEL =
Worthwhile visit; 3—A: F4% = White colour

{’en’: 'Read the action, context and the stated evidence.}

0218.5 False.

{’en’: A stated no-payment context can support the free-of-charge reading.’}
0218.6 B. {’en’: 'Mailing the letter’}

{en’: ’ ¥ AFHUAE identifies the unsuccessful mailing purpose.}

0218.7 False.

{’en’: "It means coming was not in vain.'}

0218.8 C. {'en’s * HR %, 5 THRZ. )

{’en’: "The learning gain supports the positive evaluation.'}

0218.9 One possible response: F 1% 1TFE K.

Check meaning and form:

e My response conveys a message that fits the opening situation.

e I can explain the meaning of the pattern, rather than only naming it.

o XA ZFIMZH) in a stated free-meal context can mean no payment was needed.
4% uses [ as the colour white.

e Do not force the wasted-effort reading onto every Fq. In ambiguous accounts,
clarify the intended meaning rather than counting characters.

o I tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B Verb + T + X + Verb (again and again)

0219.1 X

{’en’: * X introduces another occurrence of .}

0219.2 C. {’en: " HT XE}

{’en’: * & appears on both sides of T X}

0219.3 False.

{’en’: "Use an explicit count when the exact number matters.}

0219.4 1-B: F T X F = Same action repeated; 2-C: F X F X W55 = Different
actions sequenced; 3—A: 7] T ={K = Exact count

{’en’: 'Read the action, context and the stated evidence.'}
0219.5 False.

{’en’: "It can be a valid sequence, though it is not the same-verb repetition pattern.’}



0219.6 B. {’en’: 'Refusal’}

{’en’: " FE4a T supplies the decision.}

0219.7 False.

{’en’: "The construction and time context matter; it is not an English tense ending.'}
0219.8 A. {'en’: " WA T LFH, AT LI THIE. )

{’en’: ” WEM supplies the time and A& T 441% the eventual discovery.}

0219.9 One possible response: fiWE | X E .

Check meaning and form:

e My response conveys a message that fits the opening situation.

¢ I can explain the meaning of the pattern, rather than only naming it.

o i) T M ] reports repeated asking. fil[H] T =K explicitly counts three questions
or asking occasions in the context.

o Use the stated count when accuracy matters. Do not infer exactly two or exactly
three from the repeated-verb pattern.

o [ tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.

B 2MHL (differ a lot)

0220.1 ZRZ£

{’en’: " ZZfRZL evaluates the price difference as large in the stated context.’}
0220.2 A. {’en’: ’60 yuan'}

{’en’: "Subtract 20 from 80 to obtain 60."}

0220.3 False.

{’en’: 't presents a large difference.’}

0220.4 1-C: ¥ £ER %L = Large price difference; 2-A: #r# 2= A~ % = Prices about
the same; 3-B: JiEfR 2% = One product has poor quality

{’en’: 'Read the action, context and the stated evidence.}
0220.5 False.

{’en’: "The direction needs more information.'}

0220.6 D. {’en”: 'Price’}

{’en’: * {i#% specifies the measure.}

0220.7 False.

{’en’: 'Different dimensions need separate evidence.'}

0220.8 A. {"en’: * M5 A ICHIAN TG, MiEZEATIT. )

{’en’: "The values and subtraction are stated explicitly.'}

0220.9 One possible response: XM ERZL .
Check meaning and form:

o My response conveys a message that fits the opening situation.
¢ I can explain the meaning of the pattern, rather than only naming it.
e For 20 and 80 yuan, the absolute gap is 60 yuan. For 45 and 47 yuan, it is 2 yuan.

e Whether a gap counts as large depends on the task and scale. These examples
provide the numbers instead of treating fR £ as an exact threshold.

o I tried a second response with a name, time, place, or description changed.
This is supported productive practice. Compare meaning and structure; your answer

need not copy the model. A partner or teacher must hear the spoken response to
comment on pronunciation.



